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Language and the Culture of Gender:
Constructing Women Identities in
Pakistani Society

Mamuna Ghani* Bushra Naz** Rabia Akram***

Abstract:

The present study sets out to investigate gender as performative
construct and its importance for feminists in general and especially
for women in Pakistani society. Different ways of conceptualizing
gender-difference along with various social, cultural and
psychological dimensions have been explored. The study looks into
the factors in which discursive language practices in various
dimensions work to construct women identities. Subsequent parts
of the study examine different reasons and mechanisms that can
account for dichotomous speech patterns and asymmetries which
exist between participants in social discourse. Moreover, the two-
way function of language has been focused as on the one hand
language reflects the social identity of women performed through
the language itself, and the realities about the social position of
women in Pakistan on the other.

Language is the prime means of not only interpersonal discourse but also of
creating identities and ideologies within a society. There is no denying that there is a
close relationship between socio-cultural or psychological patterns of communication,
institutionalized gender roles, and ideologies to gender-specific faculties in social beings.
In the words of Romaine (1999): “Language has a crucial role in particular and
communication more generally in doing gender and displaying ourselves as gendered
beings...all representation, whether of women, men or any other group, are embedded
first in language, and then in politics, culture, economic, history, and so on”.

Gender, as a dynamic process, is produced and performed through language.
Gender, in fact, ‘is a system of meaning - a way of constructing notions of male and
female - and language is the primary means through which we maintain or contest old
meanings, and construct o resist new ones’ (Eckert & McConnell-Ginet, 2003). Within
this perspective, language can not be analyzed as an isolated phenomenon, rather as a
colossal and complex system of meanings, structures, activities, an d subsystems.

Gender is an important segregation in ‘Pakistani’ society as it has far-reaching
consequences for an individual. It is gender which determines our role, act, language

* Assistant Professor, Department of English, Bahauddin Zakariya University, Multan.
**  Lecturer, Department of English, The Islamia University of Bahawalpur.
***  M.Phil Scholar, Department of English, The Islamia University of Bahawalpur.
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behavior, and treatment. ‘It is a cultural achievement which has to be learned, and
exactly what has to be learned is different in different times and places’ (Cameron &
Kulick, 2003). The diverse components of societal framework relate in predictable manner
to socio-cultural or economic conditions, and gendered personae, and the gender
ideology functions in relation with other hierarchies based in different socially
constructed categories as class, race, ethnicity, age etc. Thus, ‘social interaction is
both composed of and composed by the interactants, their roles, their expectations,
and their obligations within a social situation’ (Roy, 2000). The ‘performance’ term has
led language scholars to question the categorization of men and women to explore the
variety of ways in which linguistic performance put forth in constructing conversational
gendered identity. The present study examines this issue with a view of socio-
psychological, -economic, -religious, and -political contexts with reference to Pakistani
women in particular. We have focused on analyzing the gender-related linguistic
phenomenon, elaborating the general conversational style, feminism on the discourse
turn, and social underpinnings of linguistics along with the overt factors involved in
linguistic performance.

Linguistically gender is a founding category, and all pervasive in some languages
and totally absent in others (Corbett, 1995). It is a topic which interests and fascinates
today’s linguist as it helps to understand individual relationship between the function
carried out by a language and socio-culturally situated users of that language. Especially,
‘feminist’ studies of gender and language use recognize and explicate potentially
significant patterns in society and manifest that language does not merely correspond
to an individual’s identity because how we delineate individuals not only stipulates
his/her status but also a particular set of behaviors, thoughts, and emotions
(Buchbindev, 2000, cited in Reich, 2002). Therefore, Dobash & Dobash (1990) assert
that ‘the articualation of women’s identities must be understood in its social, historical,
political and institutional contexts’ (cited in Reich).

Women language is commonly stated to be different in diverse situation and
reflection of support or male-dominant socio-cultural paradigms. This has led to the
development of a variety of feminist approaches, as of ‘Difference’, ‘Deficit’, and
‘Dominance’ on the basis of fundamental social or psychological differences in relations,
status and responsibilities between male and female or man and woman. It was 1970’s
when sex difference in language grouped together as exclusive differentiation, in the
words of Rubin (1975) and Genovese (1982): “set of arrangements by which the biological
raw material of human sex and procreation is shaped by human social intervention”
(cited in Greene et al, 2002). Lakoff (1975), Borker & Maltz (1982), Spender (1980), and
Tannen (1990, 1994)’s feminist research assert that men and women’s languages are
necessarily different even though they often disagree a propos the causes. In
consequence, twentieth-century dominant ideology of feminism and linguistic
conventions get together by sharing rules for the conduct and interpretations of speech.
Virtually, feminist scholarship is a form of politics, dedicated to bring about social
change, and ultimately to arrest the reproduction of systematic inequalities between
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men and women. ‘ Difference’ approach avows that ‘men and women speak differently
due to the differences that are implemented during the socialization process’ (Mullany,
2000). The basic reason behind this argument is that men and women live in different
cultures, analogous to divergent subcultures correlated with those from discrete class
or ethnic milieus, thus develop different conventions for verbal interaction. So, any
linguistic differences can be attributed to cultural differences (Baalen, 2001). Cameron
(1997) believes that ‘men and women are fully capable of resisting and subverting
these norms, although speakers who deviate from the expected norm may be subjected
to negative evaluations’(cited in Mullany, 2000). While ‘Deficit’ framework articulates
that women as language users are disadvantaged, their speech grows out of that
silence which shows lack and antiauthoritarianism, that is why their language deficient
of domineering note, tone and pitch. On the contrary, ‘Dominance’ framework views
this phenomenon as a result of woman’s subordination and male-dominance in society
where she always needs a platform of man’s affirmation for her acts, decisions, and
even language choice. Furthermore, language patterns and structures are based on
patriarchic social order than on matriarchal. Man is viewed as powerful monolithic
having the control of language and of whole configuration of power through the linguistic
structures.

No wonder, there are explicit and subtle determining differences between men
and women which can be regarded as natural, inevitable, and partially developed by
socio-psychological patterns within the language. It is important to note that only
biological propensities are not responsible as the famous words of Simone de Beauvoir
(1961) vindicate this very fact that ‘women are not born, they are made’.

Considering the Pakistani patriarchal society where certain cultural, behavioral
and psychological traits are associated typically with either male or female, gender
acts together with other hierarchies engrained in such socially constructed categories
as class, age, ethnicity, regional affiliations, race and religion etc. All such social
hierarchies are not only interactive but also impinge on one another unequivocally.
Hence, discussing gender and language without taking any of them into consideration
would be potentially deluding, and subsequently deceiving in the way of reaching at
any incisive upshot.

It is a fact that ‘sex’ is biologically formed and ‘gender’ is socially constructed
(Talbot, 2003). Sex is chromosomal, physical state of being ‘male’ or ‘female’, associated
with the fact of dimorphism whilst gender is a matter of being ‘masculine’ or ‘feminine’.
Thus, gender identity can be regarded as an expression thing or mind thing.
Nevertheless, gender can not be studied totally indifference to the biological factors as
it is communally argued that your biology determines your behavior, disposition, distinct
modes of communication etc. In this regard, Preisler (1986) envisages that sex is a more
general determinant of speech than the interactional role, which means that men and
women develop sex-specific speech patterns naturally. For example, it is argued that
‘higher levels of testosterone lead men to be more aggressive than women; and left-
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brain dominance is said to lead men to be more rational whilst relative lack of brain
lateralization in women leads them to be more emotional’ (Eckert & McConnell-Ginet,
2003). Another scientific fact is that women’s corpus collosum between two hemispheres
is well connected and larger than men, so can succumb more integration. In fact, sex-
linked biological differences, ranging from voice pitch and quality tone to relative
physical stature, are extended and amplified in the itinerary of the construct of gender.
For instance, women are labeled as ‘emotional’ beings but the role of ‘socialization’
process is ignored; that it is society which edifies them when to express emotions,
when to laugh and when to cry. Thus, gender is the very process of creating a dichotomy
by obliterating similarities and convoluting on profound differences. It strengthens
the argument that gender is produced and even reproduced by society, by gender
order, by allocating roles, behavior and language. This developmental narrative raises
several fundamental principles about gender; first, its learn affixes restriction of choice
with reference to conduct and asymmetries. Second, it is collaborative, appends
individual to the social order in terms of gender, hence engrossed cavernously into our
ways of thinking, behaving and performing in social array and in some situations so
profoundly that it becomes indiscernible and consequentlys uncontestable. In the
words of Eckert and McConnell- Genit:

The gender order is a system of allocation, based on sex-class
assignment of rights and obligations, freedoms and constraints, limits
and possibilities, power and subordination. It is supported by — and
supports — structures of convention, ideology, emotion and desire.
These are so interwoven that it is often difficult to separate gender
from other aspects of life. The power of convention, or custom, lies
in the fact that we simply learn ways of being and ways of doing
things without considering any reasons behind them, and without
recognizing the larger structures that they fall into.
(2003, p. 34)

Hereafter, the structure decides which linguistic convention has been verified
overtly by gender ideology and shores up that ideology which governs people
participation either through culture or language. Gender ideology is, in fact, a * system
of beliefs and assumptions - unconscious, unexamined, invisible - and practices that
informs every aspect of daily life....Though it originates in particular cultural conditions,
it authorizes its beliefs and practices as ‘universal’ and ‘natural’, presenting women
not as a cultural construct but as eternally and everywhere the same’ (Greene & Khan,
2002). The idea of dichotomous gender has been based on opposition in behavior,
thinking capabilities and language use, and inscribed in discourse practice. In Pakistan
this idea is all pervasive; women are seen as failure to men not culturally or socially but
in their creative and linguistic capabilities. Thus, the implication of gender in the
patriarchal society is ‘not simply “difference”, but...division, oppression, inequality,
interiorized inferiority for women’ (Barrett, 1980). Men and women categorization rests
on social practices and their capabilities in relation to social structure, what it allows
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women and what it makes possible for men, and at this point language enters into
gender construction. For instance; in Pakistani society a female speaker has to identify
her biological gender through the use of different linguistic features such as self-
referring words, markers, mitigators and superfluous qualifiers etc., which play
significant role in the constant reaffirmation of the biological gender identity of the
speaker (Pande, 2004).

The anthropologists and socio-linguists place and locate structure or pattern
configuration in social unit by referring to speech community as Hymes (1972) has
defined it: “a community sharing rules for conduct an interpretation of speech and
rules for interpretation at least one language or languages”. It is because of this level
of communicative practice that ways of speaking are most closely synchronized.
Communities develop their own ways of speaking out of the whole fabric of speech
according to need and purpose for participation in societal modes of subsistence
which provide a link between individual experience and larger social order. Social features
of any given situation determine and modulate what type of language is most appropriate
(Freed & Greenwood, 1996, McFadyen, 1996, Mulace, 1998). All categories such as
gender, class, race and language emerge in cluster experiences. So, it signifies that
conversation or linguistic communication is the key to get meanings into discourse
with the assumptions what is communicated linguistically and what is employed. For
example; the word ‘man’ refers to the quintessence of a male being, and the word ‘wife’
describes a woman, not as an individual, in her essence, but as dependence - this is to
say as a part of her male counterpart (Furman, 1980). Linguistic phenomenon does not
take place in isolation rather an individual’s whole personality along with the background
situation; mental physical constraints play a part in shaping mode of communication
as Romaine (1999) asserts: “Although language is central to our constructions of the
meaning of gender, much of language is ambiguous and depends on context for its
interpretation, a factor far more important than gender”. In this way, another important
factor is of pragmatics which equally addresses the social and cultural contexts.

Pragmatics focuses on meaning, context and the communication of
constructed utterances in hypothetical contexts. The communicative
meaning of a particular utterance is derived through general
assumption about human rationality and conduct, together with the
literal meanings of utterances these assumptions are the basis for
which to draw highly seeifies inference about intended meanings.
(Schiffiring, 1994)

It is obvious that pragmatics, language, and gender are interconnected trio. Mainly
with reference to Pakistani society which is incredibly binary one, and where there is a
clear-cut demarcation of language use for men and women. Therefore, an explanatory
gap is mostly present between ‘linguistic’ meanings and ‘speaker’s meaning especially
in mixed-sex conversations. The illocutionary force of the speech helps in such situations
to convey the intended meanings. Gender-atypical forms of discourses are reinforced
to serve several social purposes. For example; women are better liked, more accepted

5
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and more persuasive when they employ powerless, nonassertive speech (Carli, 1990;
Holtgraves, 2002; Krauss & Chiu, 1998). Henceforth, Pakistani women’s language has
been found to include sympathy, gentleness and dependence (Edelsky, 1976). They are
noticed to provide more personal information and are more self-disclosing (Hay, 2000)
and are more conscious about language concerning social and emotional behaviors.
As it is argued that language has performative capacity, the theory of ‘speech act’,
simultaneously, stems out to combine language with pragmatics and gendered behavior.
In this regard, Austin (1975) entails desires, interests and likelihood of multi-meanings
within a core utterance. Additionally, Searle (1971) has combined the elements of
intentions and conventions of language. Thus, a valuable framework is being provided
for explaining an utterance’s extant function not only at an interactive level but also for
addressing questions about the impact of gender in interpersonal discourse.

Feminist’s focus of attention regarding language, women and pragmatics is
evident. When they address the question how women are presented in the existing
language system and how the linguistic behavior of women and germane pragmatic
features are different from that of men, of course, whether culture, religion or class, no
aspect or factor is overlooked.

The above mentioned argument is of controversial concern in general and
specifically with Pakistani women. For, grave heterogencous complexity that exists
within many gendered orders does not allow any generalization about the grounds for
dichotomous speech patterns and asymmetries within language. Central to this idea is
power relationship between men and women and dichotomy; who is ruling and who is
being ruled by the language. The power asymmetry between the people involved, may
influence the recipient’s perspicacity and sense of understanding. In Pakistan, being a
traditional society, public sphere whether market or any institution, is considered
exclusively a male domain. It is a society where high status authority is for men and
women are kept silent in the public sphere. ‘The word woman in Pakistan is synonymous
with endurance’ (Najam, 2007). If any woman expresses her decision, desire, ambitions,
and wishes or passes her judgment, she is thought to be a frivolous creature, deviating
from the ideal of a docile, demur, stereotype, and self-sacrificing woman. Therefore,
their speech is mostly lacking in the forcefulness, clarity, and direction of opinion, and
often not judgmental. As the words of Wilson (1533) seem to juxtapose the centuries
old legacy of patriarchal traditions and the typical subjugated and underprivileged
image of Pakistani women:

“What becometh a woman best, and first of all: Silence. What
Seconde: Silence. What third: Silence. What fourth: Silence.
Yea if a man should ask me til, dowmes day, I would still cry
silence, silence. (cited in Romaine, 1999)

Taking the diversity of Pakistani society into account, power structures have
different meanings for women from different strata. Nevertheless, a blatant instrumental
split associated with male and female division subsists ubiquitously. The embedded
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gender biases continue to maneuver the female speech irrespective of the social status
or profession of the female. Whether they are working in jury, teaching, banking, law,
medicine or media etc., their participation in every sphere of life is too dominated by
men partially being the individual of a religious society and partly they are muted and
make uncommunicative by men. They have low profile in education also as compared
to men. This relegation of women has been observed by Eckert and McConnell- Ginet:

Men are strong women are weak; men are brave women are timid,;
men are aggressive women are passive; men are impressive women
are emotional; men are rational women are irrational; men are sex-
driven women are relationship-driven; men are direct women are
indirect; men are competitive women are co-operative; men are
practical women are nurturing; men are rough women are gentle. The
list goes on and on, and together these oppositions yield the
quintessential man and woman — Superman and Scarlett O’ Hara....The
dominant ideology does not simply prescribe that male and female
should be different — it insists that they simply are different.
(2003, p. 35)

Same is the case with language use. Negative stereotypical images of highly
emotional and suppressed women determine feminine behavior by identifying ‘Singsong
intonation’ as a female pattern as man’s speech has manifestation of power and
entitlement whereas submissiveness and deference in woman’s. Silence and speech
keep interplaying and framing each other. Women are interested in promoting intimacy
and sympathy, consolidating afflictive bonds and love whilst men in contrast
establishing their autonomy and superiority through the speech. ‘The unequal footing
of men and women as the supportive role is permanently assigned to women turning it
into an unconscious submission to men, to follow the compassionate, understanding
stereotype’ (Pande, 2004). So, it is claimed that men engaged in speech acts build
hierarchies whereas females speak in ways that build egalitarian society. Women in
Pakistan position themselves as conversational facilitator like the general lot of women
all over the world.

The relation between gender order and conversational practice is not one way.
Marxists identify class difference as one of the seminal and most influential factors of
certain modes of speech followed by different classes, sub-classes or the status of men
and women within a society. They are defined by the kinds of rights in power a particular
class has, and assignment of certain latitudes or restrictions to men or women
respectively. Class relation and the subsequent social position have pivotal impact on
the gender order and consequently on the exploitation of sex-specific modes of
communication and styles. Class and gender are intertwined and link people on various
kinship networks. ‘The way in which gender sorts people into class locations is probably
the most obvious aspect of the interconnection of class and gender’ (Wright, 1997).
Whether it is the matter of political consciousness, education, articulation of rights,
contesting gender ideologies or sense of self-presentation, all in terms of linguistic
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behavior are determined by economic status and condition of the class with reference
to men and women (Trudgill, 1972). But the interconnectedness of this relation depends
mainly on how the class structure and the ways gender and class influence the lives of
men and women are conceptualized. ‘The mediated class locations affect both the
gender interests of men and women — the interests they have by virtue of their location
within the specific gender relations in which they live —and their class relations’ (Wright,
1997). Pakistani society is divided into three big chunks of lower, middle and upper
classes. The language expressions pragmatically and culturally vary class to class.
However, our society delineates distinctly different life courses for men and women
irrespective of their class. ‘This asymmetry is partially a function of the cultural
devaluation of women and of the feminine’ (Eckert & McConnell- Ginet, 2003). Woman
is taken as repository of family honor (even though not considered as honorable in
themselves), therefore her role is limited to the social reproduction of the family and
household while men carry out paid work. Man has assigned the position of the head
of the house and woman as his subordinate. Man is supposed to tackle the affairs
outside the house and home affairs are settled by the woman. Even women doing jobs
and working in public sphere are not treated on equal footing and are affected not only
by occupational sex segregation but also by authority hierarchies and gender gap in
authority. This inferior social position of women is the obvious cause of the emergence
of certain language patterns and structures in accordance to situation, context, behavior,
status, class, role and power. The whole configuration of the structure of power is
interrelated and interconnected to all above-mentioned aspects including cognitive
and psychological dimensions, emotional facts and moral aspects. The investigation
of the private talks justifies women powerlessness and relegated position. Women
usually fail to illicit responses from men although they are interested listeners by using
attention getting devices. Whereas men’s topics succeed and women are pushed into
lower status interactional discussions. Women adopt cooperative, supportive and back
channeling contrasting style with men. Even the difference between the husband and
wife’s language is so explicit that exhibits social order in every day interaction as well.
Just as an unequal distribution of labor on the ground of sex, labor conversation is also
divided unequally. Pakistani context stands parallel to it where women tend to focus on
‘rapport’ and the effective supportive function of conversation, and men conversely
tend to focus on ‘report’ (Tannen, 1991) and informational function of conversation.

Religion is another significant factor which plays an important role in determining
the status of men and women in Pakistani society. As Stopler (2003) argues that ‘religious
and cultural norms continue to be the most prevalent and widely-accepted justifications
for discriminations on the basis of sex’. Islam, indubitably, grants equal rights to men
and women. Notwithstanding, the myopic social and cultural structures seem to continue
with the generations of ignorance and practices that do not follow Islam which presents
a gender-balanced portrayal of society in general, and of women specifically. As the
renowned Muslim woman scholar Dr. Riffat Hassan asserts:



Language and the Culture of Gender:

In spite of the fact the Holy Quran is particularly solicitous about
Women’s wellbeing and development, but the contrariety that exists
Between Quranic ideals and practice of a number of women-related
issues contributes to a large extent the present status of women.
(cited in Parveen, 2007)

Religion-based gender biases, institution of ‘purdah’, and the gender order in
Pakistani-Muslim culture coalesce to control the women physically, emotionally and
psychologically. As Lakoff (1975) remarks: “In fundamental Muslim societies women
must be veiled in public”. It shows her resentment against the silence of freedom of
speech, action and performance which has reduced women to invisibility even the
sdecision of her marriage is taken by others and she is kept or supposed to be silent. In
Medieval-Europe woman speech was censored and society was directed by church
proclaiming that ‘Let few see her and none at all hear her’. Though our social order
does not proclaim this, but dominant social practices seem to maintain such centuries
old index for the conduct of women as a social being.

To sum up, three frameworks of deficit, dominance, and difference help not only
to understand the gendered position of men and women in Pakistani society but also to
recognize and analyze the gender-specific speech patterns, conversation and
communicative talk. Momentous but different myths keep going on provided that men
and women'’s lives are integrated; they do not exist in total separation and isolation. It
is the socio-linguistic interaction in specific conditions, context, and social hierarchical
considerations which operates at the level of social construct and gives power to
certain linguistic practices, so language is both action and convention. Pakistani men
and women follow the same chain of action and convention in conformity with the
social or cultural norms. But the above discussed analysis does not mean to erase
similarities or it is not equal to say that women and men have stereotype notions
forever as neither language nor the social world is quiescent. Rather, it reflects the
themes of intimacy and interpersonal relation on one hand, and of competition and
status for men and women in the thick of social life on the other, where class, status,
culture, psychology and any one religion plays an important role to shape the structure
of dominancy for social move and socialization through language, and then language
dictates category for the rest of the society. Thus, it shows that men and women have
valid interaction styles cause both of them live in their subcultures and socialize to and
homological with in relation to social beings and have an independent entity. However,
it is still the most contested phenomenon to decide whether it is really culture in
society which shapes social modes through the linguistic behavior as ideology with
wide range of linguistic features to present men and women as incongruent to produce
gender personae and to signify new kind of femininities and masculinities especially
with reference to Pakistani society.
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Linguistic Cringe

Dr Saiqa Imtiaz Asif *

Abstract

The paper will examine the role of English medium schools in
Multan which are serving as active agents in the promotion of the
Siraikis “linguistic cringe”. With the help of data collected in the
form of interviews the paper will demonstrate that in these schools
The Siraiki speaking students face constants dismissals, inequalities
and put-downs. This attitude coupled with ignorance of teachers/
educationists about the positive results of additive bi-
multilingualism proved through research is largely responsible for
creating a sense of ambivalence and conflict promoting ‘Language
Desertion’.

In the end strategies will be proposed that can enable the school
teachers and in turn parents/community members to ‘read’ the
phenomenon of language shift and language loss and its full
implications in order to bring about a change in the status of Siraiki
language.

Introduction

The Siraiki' language situation is quite complex in Pakistan (Asif, 2005a). The
principal city where Siraiki is spoken is Multan. Since Multan had always been under
foreign rule (Raza, 1988) the administrative and cultural languages of the region have
been Persian, and later Urdu and English (Shackle, 2001). Siraiki remained, however, the
language of the locals who used it amongst themselves informally and as a home
language. This status of Siraiki persisted even after the partition of India in 1947. The
language situation was further complicated by the dominance of the English language
in the official and judicial fields. In higher education, as well as in private schools
catering for the children of the elite, English was the sole medium of instruction. In
state schools English was taught as a compulsory subject from grade six (equivalent to
year six in UK schools). The present situation in the Punjab province is more or less
similar with minor changes, like the use of Urdu to some extent at the official level and
the introduction of English as a compulsory subject from year one in state schools.
The number of private English medium schools has grown very quickly in the last two
decades. English still remains a dominant language and proficiency in English is a

* Associate Professor, Bahauddin Zakariya University, Multan, Pakistan.

1. Siraiki also written as Seraiki and Siraeki is the language of approximately 25—40 million
people. It is spoken in central Pakistan, encompassing the southwestern districts of the Punjab
province and the adjacent districts of the provinces of Sindh, Baluchistan, and North-West Frontier
Province (Shackle, 2001).
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necessary ‘password’ to be able to advance socially. Without having a good command
of written and especially spoken English one cannot enter good jobs. A conversational
ease in English with a ‘good’ accent certifies you as an educated and competent person.
After English, the second most important language is Urdu. Like English, a good
command of Urdu is also considered a must for good jobs and social success. In this
scenario Urdu is replacing Siraiki in the home domain where it has enjoyed an
unchallenged position of the only home language for centuries (Asif, 2003; 2004; 2005a).

Thus, Siraiki, the language of a socially and economically disadvantaged group
inhibiting some of the most backward districts of Pakistan ‘enjoys’ the status of ‘a
majority minority language’ in the south of Punjab. A language of more than 40 million
Pakistanis is still defined as a ‘Variant of Punjabi’ on the website of Government of
Pakistan.

Due to the factors mentioned above, The Siraiki language, compared to Urdu or
English, is considered inferior even by the Siraikis themselves (Asif, 2005b). In the
Siraiki region fluency in English or Urdu is considered a yardstick for measuring one’s
ability or cleverness. Thus, for many, Siraiki is associated with being dull or not bright,
hence a cause of shame (Asif, 2005c). The term Linguistic Cringe refers to this shame.
I have adapted the term Cultural Cringe to describe the Siraiki language situation.
Phillips (1958)* originally coined the term cultural cringe and used this phrase in the
limited context of imaginative literature and exemplified it by three episodes involving
non-typical subcultures of Australians. It has, however, since been generalised to
whole Australian experience. It is believed that Australians have in general been passive
and deferential towards all British things which is due to their (Australians’) lingering
embarrassment over their penal colony roots. Hume (1993), however, challenges this
notion and states that this notion never existed, rather it was invented. In general
terms, this phrase refers to the belief that one’s own culture is unsophisticated and
backwards compared to other cultures.

This study will focus on the language policies of the elite English medium schools.
In the following sections this paper will examine how the language policies of these
schools in the Siraiki region interact with history, culture, politics and economics. The
paper will study the long-term impact of British colonialism on the mindset of the
colonized influenced by the socio-political, cultural and economic factors.

In this context the concept of habitus (Bourdieu, 1991) is important. It refers to
the dispositions developed through experiences in society, culture and family (Rassool,
2007). This study will examine the ways in which colonialism shaped the linguistic
habitus of the educationists towards the Siraiki language. Using data obtained from
the teachers working in Multan the paper will highlight the links between colonial and
postcolonial policy language choices.

2. (www.wordspy.com/words/culturalcringe.asp 09.02.05).
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Siraiki in Schools

Due to the government’s language policies it is an unquestioned assumption that
education takes place in Urdu and/or English. Both Urdu and English symbolise
sophistication, and fluency in these languages is taken to be synonymous with being
educated. The urban state schools as well as the elite English medium schools, as a
result, do not encourage or allow Siraiki in the classrooms despite the fact that there is
no explicit directive from the education department regarding the use of only Urdu or
English as a means of communication in these schools. These schools prohibit the use
of Siraiki overtly and covertly (2005d) and both these prohibitions in Skutnabb-Kangas’
words inculcate, ‘embarrassment, shame, a feeling of doing something ‘wrong’, or at
least doing something that is not ‘good for one” among the students (2000: 344).

Colonial Discourse

Burr (1995: 184) states that the term discourse is essentially used in two senses,’
(i) to refer to systematic, coherent set of images, metaphors and so on to construct an
object in a particular way, and (ii) to refer to the actual spoken interchanges between
people’. Referring to the dual meanings of discourse Kemshall (2002: 13) states that it,
‘not only facilitates our understanding of the world, it also limits our perception and
understanding of the phenomenon around us, including social processes, social
institutions and cultural forms’. Thus discourse besides providing a particular way of
looking at the world also influences what can and should be said and also who should
be allowed to say something (Pecheux, 1967). The objective of colonial discourse,
according to Bhaba (cited in Childs and Williams, 1997: 227), is ‘to construct the
colonised as a population of degenerate types on the basis of racial origin, in order to
justify conquest and to establish systems of administration and instruction.” In this
regard Rassool (2007: 17) comments, ‘colonial discourse operated at societal and global
level articulated in key defining sites, and was mediated within and through cultural
practices such as the mass media, education and other ‘discursive processes’.” She
further adds that this type of discourse, ‘represented a powerful means through which
cultural and racial ‘truths’ about colonized people, their languages and cultures were
legitimised (ibid).

It is argued that the colonized take on the view of themselves that the colonizers
promote and this total physical and mental submission results in the colonizers
establishing themselves firmly on alien lands and minds (Said, 1993; 1995). The negative
influence of colonialism on the self-concept of colonized societies is one of its most
enduring legacies (Rassool, 2007). Imperialism colonizes only those who get too close
without opposing it vigorously on its own ground (Clegg, Linstead & Sewell, 2000).
‘The basis of imperial authority was the mental attitude of the colonist. His acceptance
of subordination...made empire durable’ (Fieldhouse cited in Said, 1993:11) and in the
words of Tagore, it was not the Western culture that was to blame, but ‘the judicious
niggardliness of the Nation that has taken upon itself the White Man’s burden of
criticizing the East.” (cited in Said, 1993: 259).
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The Enduring Legacy of Colonialism

The colonial legacy is legitimised even today in Pakistan through the language
and education policies implemented in the public and the private sector. It is through
these that indigenous ways of speaking, knowing and doing are being eroded. Fanon
(1967: 18 cited in Rassool, 2007) underlines the significant role played by the language
in maintaining colonial cultural hegemony, and the way this penetrated the
consciousness of the colonized, ‘Every colonised people—every people in whose
soul an inferiority complex has been created by the death and burial of its local cultural
originality, finds itself face to face with the language of the civilised nation, that is, with
the culture of the mother country. The colonized is elevated above his jungle status in
proportion to his adoption of the mother country’s cultural standards’. In Pakistan the
colonial mother tongue i.e. English has become the benchmark for measuring social
and academic success.

Colonial discourses of different documents written during the colonial regime in
India emphasising the superiority of the English language and English people over the
natives of India and their languages reverberate even today in the discourses of the
teachers and heads of elite English medium schools in Pakistan. It is in such discourses
that we can see the relationship between self and other as constructed by colonialism
and which continues to date: ‘We live with the results of what colonial regimes have
made of others;” (Fulton, 1994: 19).

Both the view that English is the storehouse of knowledge, rationality and morality
and the condescending, disdainful attitudes of the English towards Indians and their
languages (Rassool, 2007; Pennycook, 1998; Suleri, 1992) are reflected in various forms
in the discourses not only of the school heads and school teachers but also in those of
the ‘colonized’ i.e. the Siraikis themselves.

For the Siraiki parents, compared to the Siraiki language, both Urdu and English
appear to be superior languages (Asif, 2005a). The Urdu language is associated with
‘good people’, ‘educated people’, and ‘city dwellers’ (Ibid). The firm belief of the
educationists in the superiority of English and Urdu language over the Siraiki language
is reflected in the following examples.

When the school heads and school teachers were interviewed regarding their
views about multilingualism of their students I came up with startling results. The
administrator of the school where 70% of the students come from Siraiki families said
that in school they tell children, ‘If they are Siraikis then they should be proud of the
Siraiki language’. At face value such sentiments are a boon for the Siraiki language.
Such ‘conscientiousness’ is echoed in, ‘We are deeply sensible of the importance of
encouraging the cultivation of the vernacular languages.’ (Bureau of Education, 1922,
pp. 71-2 cited in Pennycook, 1998) but the ‘sincerity’ of this school head’s remark was
exposed during my interviews with the teachers of the same school. Not only are the
students fined for speaking Siraiki in school but they also have to face the wrath of the
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teacher for this ‘unforgivable’ act. One of the teachers of this school commented, ‘I’m
lenient towards those who speak in Urdu but I cannot tolerate Siraiki. It’s a home
language so it should remain at home’. This kind of behaviour may lead to the
elimination of the Siraiki language, as it is believed that, ‘The punishment of a child for
speaking their language is the beginning of the destruction of that language’
(Representative from Berlin to the World Conference on Linguistic Rights, Barcelona,
June 1996 cited in Skutnabb-Kangas, 2000: 294). Skutnabb-Kangas (2000) believes that
forbidding children from using their own language in schools must be seen as an
instance of linguistic genocide according to the UN 1948 definition.

The nursery teacher at another Elite English Medium school reported that almost
all of her students, with a few exceptions, come with a full knowledge of Urdu because,
‘Parents are becoming well aware, they don’t teach them (their children) Siraiki...they
know it can become very difficult, a problem for our school system’. In other words,
the Siraiki children who by any chance do not leave Siraiki outside their school gates
are perceived as ‘a problem’. The appreciation of the parents who do not transmit
Siraiki to their children and calling this act of theirs an act of awareness is the reason
why I call formal education in Pakistan ‘linguicidal’. Another noteworthy point in this
teacher’s discourse was that the schools encourage bilingualism as long as one of the
languages is not Siraiki. The school authorities can encourage the parents to transmit
Siraiki, Urdu and English simultaneously but what they are encouraging is subtractive
bilingualism. The same teacher later commented on Siraiki children who do not speak
any Siraiki in school nor give their Siraiki identity away in any way through their
language, ‘sometimes after two or three months I know from their files that they are
Siraiki, I ask them they are Siraiki but they don’t speak Siraiki, it’s very good...their
parents say we don’t let them speak Siraiki and we keep them away from servants’
children from whom they learn Siraiki’. This appreciation of children in the class for
not speaking in Siraiki and thus not giving their Siraiki ethnicity away does not bode
well for the survival of the Siraiki language. This comment also demonstrates the
defensive attitude of the parents who seek the appreciation of school authorities not
only by not letting their children speak Siraiki at home but also by identifying Siraiki as
the language of the servants and distancing themselves from this language. This takes
us back to Tagore’s comment, of taking the White Man’s burden of criticizing the East.
Such Siraiki parents team up with the school authorities in presenting Siraiki as an
inferior language to their own children and to the society. This type of attitude on the
part of parents also reflects the linguistic cringe that they feel with reference to the
Siraiki language and the shame they feel in transmitting it to their children (Asif, 2005¢).
This teacher later labelled those parents as ‘uneducated’ who ‘despite’ the advice of
the school authorities encourage their children to speak in Siraiki at home. Some
uneducated, some uneducated ones...again and again, again and again we tell
them not to speak Siraiki to their children...I am not Siraiki and can’t understand it
so 1 feel stressed if a child speaks some Siraiki word.

The ‘ignorance’ of the Indians was not only an important point in Macaulay’s
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notorious ‘minutes’ but was expressed in texts such as these also, I shall merely
observe that the greatest difficulty this government suffers, in its endeavours to govern
well, springs from the immorality and ignorance of the mass of the people (Fraser
cited in Pennycook, 1998). The exasperation spilling out of the tone of this teacher at
the ‘ignorance’ and ‘rigidity’ of the parents matches with the one expressed in Robert
Knox’s (1850) text about the races of India, Neither Northern India nor Indostan proper
have altered since the time of Alexander the Great...they have not progressed nor
changed...their possible improvement is questionable (cited in Suleri, 1992). Apart
from the annoyance in the teacher’s tone and the labelling of Siraiki parents who speak
Siraiki with their children at home as ‘uneducated’, one other aspect that stands out in
this comment is the teacher’s unashamed admission of not knowing any Siraiki and
feeling stressed on hearing it. She is neither apologetic for not knowing the majority
language of the region since it is the language of the other, nor has her school apparently
made any effort to appoint a Siraiki bilingual teacher in early classes, especially when
according to their own figures 70% of their students come from Siraiki families.

The Head of another school belonging to the similar category commented that for
teaching the ‘right’ language to the children, the teachers of pre-nursery and nursery
have to ‘train’ both the parents and the children. I tell the parents that if they really
realize the importance of English then they must speak this language with them and
if they can’t then they must code switch to English often. Her words imply what Grant
(1797, cited in Pennycook, 1998) wrote: Thus superior, in point of ultimate advantage
does the employment of the English language appear...this is a key which will open to
them a world of new ideas. Her answer to my question about whether children should
be taught to read Siraiki in schools was, Why? I don’t think there’s any reason to do
that. If it’s their mother tongue and they can speak it, it’s more than enough. This
School Head who has condescended to accept the status of Siraiki as a domestic
vernacular is not willing to raise its status in any way because in her mind, In a word,
knowledge must be drawn from...the English language, (Captain Candy, 1840 cited in
Pennycook, 1998). When I told her that many people have said that they do not read
Siraiki with ease because they were never taught to do so, her comment was, Where do
they get that thing, where, where are they supposed to read it by the way? Is there
anything which er is you know, any book?’ On being told that there exists rich written
literature in Siraiki, her reply was, ‘is there any special thing [in Siraiki books] they
cannot find in any other language—like English? This dismissal of Siraiki language,
culture and thought and the argument in favour of English is the mimicry of the following
colonial discourse, It stands pre-eminent even among the languages of the
west....Whoever knows that language has already access to all the vast intellectual
wealth which all the wisest nations of the earth have created and hoarded in the course
of ninety generations (Bureau of Education, 1920). The school head’s view also mimics
Macaulay’s evaluation of Indian literature, a single shelf of a good European library
was worth the whole native literature of India and Arabia (1835: 241).

The data obtained from elite English medium schools for this research suggests
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that colonialism is still alive. Pennycook (1998) argues that colonialism is not so much
a status as it is a state of mind. This colonial past echoes in the speech of parents and
teachers/school heads. For some, the superior language is Urdu while for others who
can afford it, it is English. The English medium schools in Pakistan are places where
images of the self and other are constructed and where constructions of superiority
and inferiority are produced. At these schools in Multan the Siraiki speaking students
face constant dismissals, inequalities and put-downs. Children speaking Siraiki are
seen as the ‘native other’ who can only be civilized if they give up Siraiki.

Just as the ‘imperial stereotyping of the nineteenth century is consistently
interested in maintaining a belief in the cultural stasis of the subcontinent’ (Suleri, 1992:
105) in the same manner these school authorities construct a picture of Siraiki language
and culture as that of acute sterility thus, creating a cultural as well as linguistic
cringe in the hearts and minds of the Siraikis.

Conclusion

English is the most precious ‘cultural capital’® in Pakistani society. Cultural capital
derives its value from its scarcity, and from its potential convertibility into economic
power. The pursuit of cultural capital symbolized by competence in the English language
forces the parents to accept the viewpoint of the school authorities because the parents
are well aware that this linguistic capital will acquire a value of its own, and become a
source of power and prestige in its own right (Heller, 1989; 1994). The chances of the
students possessing this cultural capital eventually rising to key positions in the public
and private sector are very strong. The quest for this cultural capital makes the parents
accept or even appreciate the Western celebrations of Guy Fawkes Day or Halloween
night in these schools but neither these schools nor the parents feel any need of
celebrating something like the Farid festival in the name of one of the greatest Siraiki
Sufi poets of all time.

The question that arises here is that should we create a hurdle in the societal
development and progress of a country by adopting indigenous languages as official/
national language and as the language of education instead of English? Another question
which is often put in this context is that are we justified in asking the parents to risk the
economic future of their children by denying them the opportunity of studying English
which would ensure their better futures? To answer the first question we will have to
see as to what is meant by the term societal development. Societal development is a
controversial concept. This notion is essentially grounded in the Eurocentric view
which considers development as strengthening of the material base largely through
industrialization (Rasool, 2007). This notion has been influential in shaping policy
discourse both in south Asia and Sub-Saharan Africa. What is not taken into account
is that ‘these forms of development might conflict with, and undermine indigenous

3. Bourdieu (1986) defines cultural capital as a form of historically accumulated social advantage
which is reflected in several objectified social facts such as prestige accents, educational abilities,
and qualifications.
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forms of development. In the long-term, this could contribute to un- or underdevelopment
by eroding existing infrastructures as well as indigenous ways of life’ (ibid: 6). We
need to create an awareness about these views. As for the other question, we need to
promote the concept of additive bilingualism (Skutnabb-Kangas, 2000) and respect for
linguistic and cultural diversity.

To achieve these goals we need to follow a two pronged approach. Firstly, raising
the awareness of the Siraiki community about the rich linguistic heritage they are
letting slip from their hands and secondly, including the component about the benefits
of multilingualism in the teacher education courses. The parents and teachers need to
be made aware of , ‘the importance of using languages that people know, and can relate
to in the learning process is significant, not only in relation to skills and knowledge
acquisition, but also with regard to language maintenance and cultural reproduction
(Rasool,2007: 15).

Note: Some parts of this paper have been published in the proceedings of FEL XI
titled, Working Together for Endangered Languages: Research Challenges and Social
Impacts.
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Analyzing Reading Comprehension of Pakistani
Learners of Law with Reference to Statutes,
a Legal Genre

Dr. Naveed Ahmad*

Abstract:

Statutes or “Legislative English” is a “high stake” genre in legal
settings. In situations where learners’ first language is other than
English, law students and recent graduates in the profession of law
reportedly find it hard to cope with statutes while performing
academic and occupational task. The aim of this paper is to identify
the level of linguistic adequacy of Pakistani learners of law with
regard to two areas: 1) learners’ understanding of complex structure
of statutes, and 2) their ability to apply statutes to cases. This
empirical research was carried out through survey questionnaires
by taking into account three members of legal discourse community:
teachers of law, recent graduates and senior lawyers. The analysis
revealed that a vast majority of learners have inadequate
competence. The findings provide insights to course developers in
the field of English for Academic Legal Purposes (EALP) and
English for Occupational Legal Purposes (EOLP).

1. Introduction

Legal education in Pakistan has been a subject of debate with reference to medium
of instruction. Pakistan is a common law country; therefore language of the law is
English. However, there has been two media of instruction: Urdu (national language)
and English. Those who study law through Urdu medium of instruction face problems
in occupational settings. As language of the law is not the first language of learners,
even those who study law in English report difficulty in understanding the complex
structure of statutes and their application in academic and occupational settings. The
present research is an investigation to judge the existing level of competence of Pakistani
learners of law with reference to a distinct legal genre i.e., statutes. The study has a
wide scope as the findings will provide useful insights to course developers in the
field.

2. Literature Review
Legal genres are defined in the following manner:
The highly institutionalized, and sometimes ritualized
discourse of the law often follows regular patterns;

* Assistant Professor, Department of English, Bahauddin Zakariya University.
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organized sequences of elements which each play a role in
achieving the purpose of the discourse.
Gibbons (2004:286)

It is well established in reading theory that knowledge of the genre that one is
reading is important, and sometimes essential for understanding (Wallace, 1990; Weaver,
1988). This is why in part legal language can be difficult for lay readers to understand,
while lawyers have less difficulty (Gibbons, 2004:286). Some fundamental written genres
in legal English are statutes (“Legislative English”), cases, law reports, law review
journals and law textbooks. In this context, [ will review literature related to statutes or
“Legislative English”.

Bhatia (1994:141-153) provides the syntactic features of legislative genre under
the following headings:

. Sentence length

e  Nominal character

e  Complex prepositional phrases

. Binominal and multinominal expressions
. Initial case descriptions

. Qualifications in legislative provisions
. Syntactic discontinuities

. Cognitive structuring in legislative provisions

Bhatia demonstrates that legislative statements have “conventionalized
communicative purpose mutually shared by the practicing members of the specialist
community. Also, it has been indicated that

the typical use of complex prepositions, binominal and
multinominal expressions, nominalizations, the initial case
descriptions, a large number and variety of qualificational
insertions make syntactic discontinuities somewhat
unavoidable in the legislative statements, and to a large
extent, account for the discourse patterning that is typically
displayed in such provisions.

Bhatia (1994:153)

The findings of Bhatia’s (1983) corpus study of legislative text show that three
categories of qualifications perform ten functions. Bhatia (1993:33), while describing
the cognitive structuring in legislative texts, displays an interactive move-structure in
legislative writings, where the density and the complexity of qualificational insertions
serve as typically legal function in this genre. For pedagogical purposes, Bhatia suggests
“easification” of legislative texts through certain techniques, like textual mapping.
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Before Bhatia (1983), a number of other studies and reports have appeared on the
problematic nature of legislative writing in general (Aiken, 1960; Allen, 1957; Anshen,
1957; Beardsley, 1941; Christie, 1964; Davision, 1980; Hager, 1959; Hancher, 1980; Lewis,
1972; Littler, 1950; Mehler, 1960-61; Mellinkoff, 1963; Morton, 1941; Probert 1968; Renton,
1975; Robinson, 1973), yet there have been very few attempts by linguists to unravel
the mysteries of legislative drafting.

Crystal and Davy (1969) stylistically analyzed the legislative English at various
levels: graphitic, typographical, lexical, syntactic and phonological etc. For graphitic
and typographical levels, capitalization, spaces and numbering etc. have been taken
into consideration. Archaism, collocations and French and Latin influences are
discussed for lexical features of legal language, whereas grammatical characteristics
and sentence length etc. have been analyzed while highlighting the syntactic properties
of language of the law. Further, phonological level has been discussed in the context of
utterances of legal texts written with special graphology of the discipline. Significance
of the use of articles and linguistic conservatism are also the topics of discussion.
Some general characteristics of the language of law are that it is ‘least communicative’,
‘subject-specific’, ‘all inclusive’ and has ‘sub-varieties’.

Moreover, Spencer (1980) has been able to highlight the distinct features of
legislative writing. Similarly, Gustaffsson’s (1975, 1984) studied the complexity of
legislative writing but her approach restricts her findings to the level of surface
generality.

3. Research Methodology

As the present research was an investigation to judge the existing level of
competence of Pakistani learners of law with reference to a distinct legal genre i.e.,
statutes, therefore the research question was:

o What level of linguistic adequacy do the learners of law have with regard to
understanding the complex structure of statutes and their application to
cases?

To answer this question, a survey research was carried out using questionnaires.
Data was collected from three important members of the legal discourse community:
teachers of law, recent graduates and senior lawyers. Therefore, three questionnaires
were constructed (one for each population group) with similar items. In total, each
questionnaire had three items. The first two items were close-ended and dealt with
learners’ ability to 1) comprehend statutes, and to further 2) apply them to cases. The
third item was open ended, and its purpose was to record the perceptions of the
population groups in this context. A method of purposive sampling was used.

In purposive sampling, also referred to as judgment
sampling, the researcher selects a sample based on his
experience and knowledge of the group to be sampled. For
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example, if a researcher planned to study exceptional high
school, he would choose schools to study based on his
knowledge of exceptional schools. Prior knowledge or
experience might lead the researcher to select exceptional
high schools based on criteria such as proportions of
students going to four-year colleges, large numbers of AP
students, extensive computer facilities, and high
proportions of teachers with advanced degree. Notice that
there is an important difference between convenience
samples, in which participants who happen to be available
are chosen, and purposive sampling, in which the
researcher uses experience and prior knowledge to identify
criteria for selecting the sample. Clear criteria provide a
basis for describing and defending purposive samples.
Gay and Airasian (2003:115)

The selection of research sites to draw population sample was based on my prior
knowledge and experience. In this context, five cities were selected as research sites
having five universities; the largest university from each city. As Pakistan has four
provinces, the capital cities and the largest universities in each capital were selected.
However, from the province of the Punjab an extra city and an extra university from that
city were also selected. The following Table 1.1 is relevant in this context.

Table 1.1: Names of the universities along with the names of the cities and the provinces
they are located in

No. University City Province
1. The University of the Punjab Lahore Punjab
2. Bahauddin Zakariya University | Multan Punjab
3. University of Karachi Karachi Sindh
4. University of Peshawar Peshawar NWFP (North West Frontier
Province)
5. University of Balochistan Quetta Balochistan

The following Table 1.2 provides information related to the number of
questionnaires sent to each population group, the number of returned questionnaires
and the rate of return.
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returned questionnaires and the rate of return

Questionnaire Population Number of Number of Return Rate
Group Sent Returned
Questionnaire | Questionnaires
Questionnaire 1 | Teachers of 400 197 49.25%
Law
Questionnaire 2 | Recent Law 400 220 55.0%
Graduates
Questionnaire 3 | Senior Lawyers | 400 207 51.75%
Total: 1200 Total: 624 Overall:52%

For quantitative data, responses were entered into an Excel (2002) workbook and
the data were then imported into SPSS Version 11.5 (2002). On the other hand, for
qualitative data, responses to open-ended questions were entered using the Word. A
separate two-column table was created for each open-ended question. Within each
row of the table, the participant’s word-for-word response was entered in the first
column and a summary of the main ideas in the response was entered in the second
column.

4. Data Analysis

The research question in this project was:

What level of linguistic adequacy do the learners of law have with regard to
understanding the complex structure of statutes and their application to cases?

Therefore, this section reports quantitative and qualitative analysis about the
learners’ competence in two areas:

1. understanding the complex structure of statutes
2. applying statutes to cases

The section analyzes perceptions of the teachers of law, recent law graduates and
senior lawyers. First, I will report the quantitative findings. Next, qualitative findings
have been taken into account.

4.1 Quantitative Analysis
This section is further divided into two parts: understanding the complex
structure of statutes and applying statutes to cases.

4.1.1 Understanding Complex Structure of Statutes

This section reports the perceptions of teachers of law, recent graduates and
senior lawyers respectively. The section ends with a comparative analysis of combined
groups’ perceptions.
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a) Teachers of Law

Out of a total of 197 teachers, 9.8% (n=19) indicated that their students had
extremely inadequate skill of understanding complex structure of statutes. Moreover, a
vast majority i.e. 72.0% (n=139) reported that students had inadequate ability in this
linguistic task. Conversely, 10.9% (n=21) indicated that students had adequate ability.
Similarly, 7.3% (n=14) teachers believed that students had extremely adequate skill in
this context. The number of missing data was 4. See Table 2.1. Mean was 2.16 with the
standard deviation 0f 0.690. See Table 2.2.

To sum up, the respondents who indicated that students had either inadequate or
extremely inadequate skill were 81.9% (n=158), whereas only 18.1% (n=35) believed
that they had either adequate or extremely adequate ability. See Table 2.3.

Table 2.1 Frequency Analysis: Teachers’ perceptions with regard to the skill of
“understanding complex structure of statutes”

Frequency Percent Valid Percent | Cumulative
Percent

Extremely 19 9.6 9.8 9.8
Inadequate
Inadequate 139 70.6 72.0 81.9
Adequate 21 10.7 10.9 92.7
Extremely 14 7.1 7.3 100.0
Adequate

Total 193 98.0 100.0

Missing Data 4 2.0
Total 197 100.0

Table 2.2 Descriptive Statistics: Teachers’ perceptions with regard to the skill of

“understanding complex structure of statutes”

N Minimum Maximum Mean Standard
Deviation
understanding 193 1 4 2.16 0.690
complex
structure of
statutes

Table 2.3 Count Percentage: Teachers’ perceptions with regard to the skill of

“understanding complex structure of statutes”

Inadequate Adequate Total
Count % within 81.9% 18.1% 100.0%
sample group (n=158) (n=35) (n=193)
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b) Recent Graduates

Recent graduates who returned the questionnaires were 220. The number of
missing data was 2. The graduates, who thought that the skill of understanding complex
structure of statutes was extremely inadequate, were 16.5% (n=36), and those who
believed that they had inadequate ability were 63.8% (n=139). However, 16.1% (n=35)
and 3.7% (n=8) indicated that they had adequate and extremely adequate proficiency
respectively. See Table 2.4. Mean was 2.07 with the standard deviation of 0.685. See
Table 2.5.

To conclude, the respondents who indicated that they had either inadequate or
extremely inadequate skill were 80.3% (n=175). This was contrary to 19.7% (n=43) who
said that they had either adequate or extremely adequate ability in this area. See Table
26.

Table 2.4 Frequency Analysis: Recent graduates’ perceptions with regard to the skill
of “understanding complex structure of statutes”

Frequency Percent Valid Percent Cumulative
Percent
Extremely 36 16.4 16.5 16.5
Inadequate
Inadequate 139 63.2 63.8 80.3
Adequate 35 15.9 16.1 96.3
Extremely 8 3.6 3.7 100.0
Adequate
Total 218 99.1 100.0
Missing Data 2 9
Total 220 100.0

Table 2.5 Descriptive Statistics: Recent graduates’ perceptions with regard to the
skill of “understanding complex structure of statutes”

N Minimum Maximum Mean Standard
Deviation
understanding 218 1 4 2.07 0.685
complex
structure of
statutes

Table 2.6 Count Percentage: Recent graduates’perceptions with regard to the skill of
“understanding complex structure of statutes”

Inadequate Adequate Total
Count % within 80.3% 19.7% 100.0%
sample group (n=175) (n=43) (n=218)
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c) Senior Lawyers

Out of 207 returned questionnaires, 15.9% (n=33) lawyers indicated that the
graduates practicing law under their guidance had extremely inadequate ability, whereas
those who mentioned that they had inadequate skill were 65.2% (n=135). On the other
hand, 15.0% (n=31) and 3.9% (n=8) opted for “adequate” and “extremely adequate”
respectively. See Table 2.7. In this case, mean was 2.07 with the standard deviation of
0.679. See Table 2.8.

Overall, the senior lawyers who believed that the graduates who practiced law
under their guidance had inadequate or extremely inadequate skill of understanding
complex structure of statutes were in an overwhelming majority i.e. 81.2% (n=168).
Only 18.8% (n=39) lawyers opted indicated that the skill was adequate or extremely
adequate. See Table 2.9.

Table 2.7 Frequency Analysis: Senior lawyers’ perceptions with regard to the skill of
“understanding complex structure of statutes”

Frequency Percent Valid Percent Cumulative
Percent

Extremely 33 15.9 15.9 15.9
Inadequate

Inadequate 135 65.2 65.2 81.2
Adequate 31 15.0 15.0 96.1
Extremely 8 3.9 39 100.0
Adequate

Total 207 100.0 100.0

Table 2.8 Descriptive Statistics: Senior lawyers’ perceptions with regard to the skill
of “understanding complex structure of statutes”

N Minimum Maximum Mean Standard
Deviation
understanding 207 1 4 2.07 0.679
complex
structure of
statutes

Table 2.9 Count Percentage: Senior lawyers’ perceptions with regard to the skill of
“understanding complex structure of statutes”

Total
100.0% (n=207)

Inadequate
81.2% (n=168)

Adequate
18.8% (n=39)

Count % within
sample group
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d) Comparative Analysis of Combined Groups’ Perceptions

More than 80%, of all the three population groups under discussion, indicated
that the skill of understanding complex structure of statutes was inadequate. 81.9%
(n=158) teachers, 80.3% (n=175) recent graduates and 81.2% (n=168) senior lawyers
indicated that this skill was inadequate. According to combined groups’ perceptions,
out of 618 respondents from the three groups, 81.1% (n=501) believed that this skill
was inadequate. See Table 2.10.

Table 2.10 Perceptions of individual and combined groups with regard to the skill of
“understanding complex structure of statutes”

Sample Group | Inadequate (Count | Adequate (Count Total
%) %)

1 Teachers of Law 81.9% (n=158) 18.1% (n=35) 100.0%
(n=193)
2 Recent Graduates 80.3% (n=175) 19.7% (n=43) 100.0%
(n=218)
3 Senior Lawyers 81.2% (n=168) 18.8% (n=39) 100.0%
(n=207)
Total Combined 81.1% (n=501) 18.9% (n=117) 100.0%
Groups (n=618)

Table 2.11 Chi-Square Test

Value Df Asymp. Sig.
Pearson Chi-Square 0.170 2 0.918
Graph 2.1
Perceptions with regard to the skill of “understanding complex structure of statutes”
90
81.9 80.3 81.2
80 4
70 4
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o
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Graph 2.2

Combined groups' perceptions with regard to the skill of “understanding
complex structure of statutes”
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4.1.2 Applying Statutes to Cases

This section reports the perceptions of teachers of law, recent graduates and
senior lawyers respectively. The section ends with a comparative analysis of combined
groups’ perceptions.

a) Teachers of Law

The total number of teachers that returned the questionnaires was 197. The number of
missing data was 8. Out of the remaining 189, the respondents who indicated that their
students’ skill of applying statutes to cases was extremely inadequate were 10.6%
(n=20), whereas those who indicated that this skill was inadequate were 69.3% (n=131).
On the other hand, 15.9% (n=30) teachers mentioned that students had adequate
competence in this case. Similarly, 4.2% (n=8) teachers said that their students had
extremely adequate ability. See Table 3.1. Mean and standard deviation were 2.14 and
0.646 respectively. See Table 3.2.

Overall, the respondents who believed that this skill was either inadequate or
extremely inadequate were in majority i.e. 79.9% (n=151), whereas those who said that
it was adequate or extremely adequate were only 20.1% (n=38). See Table 3.3.
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Frequency Percent Valid Percent Cumulative
Percent
Extremely 20 10.2 10.6 10.6
Inadequate
Inadequate 131 66.5 69.3 79.9
Adequate 30 15.2 15.9 95.8
Extremely 8 4.1 100.0
Adequate
Total 189 95.9 100.0
Missing Data 8 4.1
Total 197 100.0

Table 3.2 Descriptive Statistics: Teachers’ perceptions with regard to the skill of

“applying statutes to cases”

N Minimum Maximum Mean Standard
Deviation
applying 189 1 4 2.14 0.646
statutes to
cases

Table 3.3 Count Percentage: Teachers’perceptions with regard to the skill of “applying

statutes to cases”

Inadequate Adequate Total
Count % within 79.9% 20.1% 100.0%
sample group (n=151) (n=38) (n=189)

b) Recent Graduates

Out of 220 returned questionnaires, the number of missing data was 4. From the rest of
questionnaires, the graduates who mentioned that their skill of applying statutes to
cases was extremely inadequate were 10.6% (n=23). Similarly, those who opted
“inadequate” were 60.2% (n=130). Contrary to it, 15.7% (n=34) graduates felt that they
had adequate skill. Similarly, 13.4% (n=29) graduates indicated that they had extremely
adequate ability in this area. See Table 3.4. Mean was 2.32 with the standard deviation
0f0.838. See Table 3.5.

In summary, 70.8% (n=153) recent graduates opted either “extremely inadequate”
or “inadequate”. On the other hand, 29.2% (n=63) indicated that they were adequate or
extremely adequate. See Table 3.6.
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Table 3.4 Frequency Analysis: Recent graduates’ perceptions with regard to the skill

of “applying statutes to cases”

Frequency Percent Valid Percent Cumulative
Percent

Extremely 23 10.5 10.6 10.6
Inadequate
Inadequate 130 59.1 60.2 70.8
Adequate 34 15.5 15.7 86.6
Extremely 29 13.2 13.4 100.0
Adequate

Total 216 98.2 100.0

Missing Data 4 1.8
Total 220 100.0

Table 3.5 Descriptive Statistics: Recent graduates’ perceptions with regard to the

skill of “applying statutes to cases”

N Minimum Maximum Mean Standard
Deviation
Applying 216 1 4 2.32 0.838
statutes to
cases

Table 3.6 Count Percentage: Recent graduates’perceptions with regard to the skill of

“applying statutes to cases”

Inadequate Adequate Total
Count % within 70.8% 29.2% 100.0%
sample group (n=153) (n=63) (n=216)

¢) Senior Lawyers

For this population group, 207 respondents returned the questionnaires. The
number of missing data was only 2. The senior lawyers who indicated that this skill was
extremely inadequate were 12.2% (n=25), and 63.9% (n=131) mentioned that students
had inadequate ability. On the other hand, those who opted “adequate” were 14.6%
(n=30). Moreover, for 9.3% (n=19), the skill was extremely adequate. See Table 3.7.
Mean was 2.21 and standard deviation was 0.773. See Table 3.8.

In the end, those who opted “extremely inadequate” or “inadequate” were in
majority i.e. 81.2% (n=168), whereas only 18.8% (n=39) opted “extremely adequate” or
“adequate”. See Table 3.9.
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Frequency Percent Valid Percent Cumulative
Percent

Extremely 25 12.1 12.2 12.2
Inadequate
Inadequate 131 63.3 63.9 76.1
Adequate 30 14.5 14.6 90.7
Extremely 19 9.2 9.3 100.0
Adequate

Total 205 99.0 100.0

Missing Data 2 1.0
Total 207 100.0

Table 3.8 Descriptive Statistics: Senior lawyers’ perceptions with regard to the skill
of “applying statutes to cases”

N Minimum Maximum Mean Standard
Deviation
Applying 205 1 4 2.21 0.773
statutes to
cases

Table 3.9 Count Percentage: Senior lawyers’ perceptions with regard to the skill of
“applying statutes to cases”

Total
100.0% (n=205)

Adequate
23.9% (n=49)

Inadequate
76.1% (n=156)

Count % within
sample group

d) Comparative Analysis of the Combined Groups’ Perceptions

For a majority of respondents, the reading skill of applying statutes to cases was
inadequate. Combined groups’ analysis reveals that 75.4% (n=460) respondents perceive
that the skill was inadequate, whereas 24.6% (n=150) believe that it was inadequate.
The majority of all the three population groups under discussion i.e. teachers, graduates
and lawyers reveals that the skill was inadequate as 79.9% (n=151) teachers, 70.8%
(n=153) recent graduates and 76.14% (n=156) senior lawyers opted “inadequate”. See
Table 3.10
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Table 3.10 Perceptions of individual and combined groups with regard to the skill of
“applying statutes to cases”

Sample Group Inadequate (Count | Adequate (Count Total
%) %)

1 Teachers of Law 79.9% (n=151) 20.1% (n=38) 100.0%
(n=189)
2 Recent Graduates 70.8% (n=153) 29.2% (n=63) 100.0%
(n=216)
3 Senior Lawyers 76.1% (n=156) 23.9% (n=49) 100.0%
(n=205)
Total Combined 75.4% (n=460) 24.6% (n=150) 100.0%
Groups (n=610)

Table 3.11 Chi-Square Test

Value Df Asymp. Sig.
Pearson Chi-Square 4.542 2 0.103
Graph 3.1
Perceptions with regard to the skill of “applying statutes to cases”
100 79.9
% 80 : 70.8 76.1
§ 60 1 E Inadequate
1%
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36



Analyzing Reading Comprehension of Pakistani ...

Graph 3.2

Combined groups' perceptions with regard to the skill of “applying statutes to cases”
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4.2 Qualitative Analysis

In this section, I will provide qualitative findings related to reading of statutes.
Information, in this context, was gathered from all these population groups: teachers of
law, recent law graduates and senior lawyers. Each of the three questionnaires had an
open-ended question. The total number of returned questionnaires in the case of these
three questionnaires was 624. Out of 624, the number of missing data was 97 as 521
participants provided their comments on this item. From the responses of 521
participants, 2 themes emerged which are outlined below:

e Theme 1: Complex Language Causes Difficulty in Comprehension
e Theme 2: Training Required

Theme 1: Complex Language Causes Difficulty in Comprehension

Out of 521 respondents in total, 325 fall under this category. These include 110
graduates, 117 teachers and 98 senior lawyers.

The respondents who fall in this category perceive that statutes have complex
language. For comprehensibility, a certain level of linguistic adequacy is required on
the part of the reader. Generally speaking, neither an average law student nor an average
recent law graduate reveals the required level of linguistic adequacy for appropriate
understanding of statutes. In case they understand the meaning correctly, they do not
have the required skill to apply the statutes to the issues in question. The respondents
believe that the language of statutes is complex because of its characteristic linguistic
features: lengthy sentences, unfamiliar grammatical structure, rare use of punctuation
and unfamiliar lexical items. These features make the statutes difficult for readers.
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The respondents opined that statutes have very long sentences that cause
difficulty for new readers in the field. Students who join the L.L.B program have no
prior exposure of reading such long sentences. The syllabus of English at the B.A.
level does not provide any opportunity to expose students to sentences of similar
length as a law teacher stated:

As a teacher of law, I can say with confidence that law
Students are exposed to sentences of such a great length
for the first time in their lives because the English course
books up to B.A level deal with the language of literature
or other disciplines and do not have a single course
component that deal with lengthy sentences similar to the
sentences of statutory law. When I ask the students to read
the statutes, of course most statutes have lengthy sentences,
my first year law students complain that they are unfamiliar
with sentences with such a great length and therefore
hardly understand them. The problem continues in the
subsequent academic years as well

Another group of respondents considered statutes difficult because of complex
grammatical structure of statutes. For them, statutes, generally, have multiple clauses.
Most statutes begin with conditional clauses, and the main verb of a sentence is far
away from its subject. Students, who are not exposed to such a complex grammatical
structure earlier in their academic carriers, face difficulty in comprehension. In fact, this
specific grammatical structure is hardly seen in General English (GE). One recent graduate
perceived the situation in the following manner:

. when I was a law student, I felt difficulty in
understanding the grammar of statutes. When [ was unable
to understand the grammar of a statute than how would I
understand the real meanings. Statutes have many
conditions like “if”, “in case” etc. I had to read such like
sentences many times and even then remained in confusion.
Still such like problem is faced by me in my professional life.
Frankly speaking statues have the most difficult grammar:

Teachers of law and senior lawyers also perceived that grammatical structure of
statutes is the main hindrance in reading comprehension. This leaves law students and
recent law graduates in confusion. A senior lawyer believed:

Statutes are written with certain conventions. One of the
conventions is the conventional grammar of statutes. This
conventional grammar contains many clauses with
conditions. All this is the conventional requirement as well
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as practical requirement of the field. This is how language
of law is. And, this is the reason of difficulty for new readers.
It takes time to get used to this.

Similarly, the following analysis of a teacher of law is worth quoting:

I have been teaching law for more than three decades and
what I have observed is that students feel difficulty in
understanding typical grammar of statutes. Neither in F.A.
and B.A., nor in school has a student had familiarity with
grammatical structures where one is so much confused in
finding links between parts of speech within a sentence.
Although I am not a language teacher, I ask my students to
find out links between subjects and verbs for better
understanding. Normally, subjects are far away from verbs
in statutes. Such features create difficulty.

Many respondents were of the opinion that rare use of punctuation is also one of
the reasons of difficulty in understanding statutes. Statutes are written in such a manner
that legal draftsmen try their level best to avoid punctuation. The respondents believed
that legal draftsmen avoid the use of punctuation purposefully because punctuations
can become debatable issues. For example, the use of a comma in a sentence can
change the meanings of a sentence. In such a situation, lawyers can exploit the situation.
Although legal draftsmen avoid the use of punctuation, readers perceive that the rare
use of punctuation, in fact, makes the message difficult to understand. One senior
lawyer stated:

When we read something written in English; whether in
newspapers or in other books, we see that we as readers
are helped by the use of punctuation. The use of punctuation
makes the message clearer. On the other hand, statutes are
written with a very rare use of punctuation. The result of
this is that readers feel that it is very difficult to understand
the real meanings of statutes that are written in long
sentences without the use of punctuation.

A significant number of respondents believed that the language of statutes is
difficult because statutes have lexical items that are typically used in legal language
and are hardly seen in General English (GE). Moreover, the respondents were of the
opinion that some of the lexical items have specific meanings in legal settings, i.e. they
have different meanings in GE. Such things, for respondents, create difficulty in
understanding statutes.
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A recent graduate stated:

Statutes are difficult because words used in statutes are
not commonly used in our day to day lives, and interesting
thing is that many words are understood with special
meanings. Our memory is not good enough and therefore
such confusions causes problems of understandings.

Another group of respondents commented on students’ ability to apply statutes
on issues in question. It was a common observation that understanding the meaning of
statutes is not enough. Adequacy in understanding depends upon the ability to apply
statutes on issues in questions. Normally, students of law and recent law graduates
have inadequacy in the ability to apply statutes to issues in question. This, for them, is
due to two reasons: complex structure of statutes and debatable issues. One senior
lawyer stated:

Lawyers who work under my supervision feel that statutes
are difficult and complex to deal with. The real situation is
that some new lawyers are good at understanding the
meaning of statutes; however they cannot judge whether a
statute can be applied to a particular case.

A recent graduate said:

I can understand the meaning of statutes, but am confused
for application of it to the case I prepare and argue in the
court. This is the actual complexity

Theme 2: Training Required

Out of 521 respondents in total, 196 fall under this category. These include 90
graduates, 55 teachers and 51 senior lawyers.

Respondents from all the three population groups under discussion believed
that some sort of training is required to improve the understanding of statutes. The
complex nature of statutes needs specific courses so that students as well as recent
graduates, who are at the start of their career in the practice of law, can go through such
courses to attain a certain level of adequacy in understanding the meaning of statutes
and to develop the skill to apply statutes to issues in question. In every developed
country, such courses are included in the curriculum of legal educational institutions.
To improve the standard of legal education in Pakistan, universities and other related
bodies must take measures to develop such courses. A senior lawyer opined:

I have taught law as a member of a visiting faculty of a law
college. Everybody in the profession knows that it is hard

40



Analyzing Reading Comprehension of Pakistani ...

to understand statutes since no student has ever dealt with
this type of English before coming to a law college, even
than no teacher of law, no principal at a law college, no
other person takes any initiative to do something to improve
the understanding of statutes. We, as a nation, are indifferent
to the real issues and that is why no law school has any
course to give students practice in understanding statutes.

Another group of respondents perceived that although Pakistan is a common law
country, statutory law has its significance. For them, statutes are one of the basic
things for every law student and lawyer. Reading bare acts is a must in this profession.
How can a person move forward if he/she is not able to read properly the most basic
thing, i.e. bare acts (statutes). Even the countries like the U.S.A. and the U.K., where
students’ native language is English, students go through special courses to understand
the language of statutes. Pakistan does not have such courses in law colleges. A
teacher of law stated:

When I was in the U.S.A. for my L.L.M., I observed that the
native speakers of English, i.e. the American students were
taught special courses in their law schools to make them
understand the language of statutes with which they were
not familiar in their earlier academic carriers. The
situation is similar in the U.K. and other developed
countries as well. How can we assume that our students,
whose native language is not English, will be able to
understand the complex language of statutes on their own?
They need to go through courses so that they could have
practice in understanding statutes and applying them.

Some of the respondents believed that there should be a system of continuing
legal education as well, where the new entrants in the field of law would get training in
the complex structure of statutes and their application for the issues in question. For
such respondents, Pakistan Bar Council and other bodies must take steps to introduce
such courses. A recent graduate commented in the following manner:

It s pitty that our bar councils are concerned with probles
faced by new lawyers. Statutory law is written in a special
way and this special way make it coplex and difficult for a
lawyer who is new in the practice. Bar councils must
arrange some courses to give us practice...

A significant number of participants suggested some content areas to be focused

in such courses. It was observed that respondents viewed the language of statutes as
the most difficult form of English due to complexity of linguistic structure of statutes.
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Such respondents suggested that typical clauses, characteristic conventions of writing
and technical vocabulary should be included in the contents of such courses. A law
teacher stated:

In my view, courses on the language of statutes must focus
on typical clause structures used by legal draftsmen and
learners must be given opportunities to do practice at great
length.

Another teacher said:

Practice, practice and practice is the key to understand
the language of statutes. Courses should be designed in
such a manner that students practice writing statutes on
their own. This will improve their reading comprehension
ass well. This is how they will improve their vocabulary
used in statutes and this is how they will be familiarized
with the existing conventions in the language of statutes.
Courses should focus on these areas.

Another group of respondents believed that the real issue is the ability to apply
statutes on issues in question. For them, courses in the area of language of statutory
law must focus on exercises where problems are given and students are to pick the
relevant statute from a number of available statutes of similar content. Respondents
believed that this would be a very useful way of preparing students for real life tasks of
practical nature in the profession. A teacher of law stated:

Students must have the ability to apply the statutes on
issues in question. Practice is needed for that. This is
possible through courses where students are to solve
problems. Where they are to make decisions and pick up
the appropriate statute from a number of available statutes.
Students, after going through courses of such contents,
will be able to handle difficult situations in their profession.

Conclusion

In this paper, I have reported the findings related to reading of statutes, in academic
and professional legal settings. Perceptions of the three population groups have been
reported: teachers, recent graduates and senior lawyers. According to the analysis
reported above, it is evident that the level of adequacy for reading of statutes is not up
to the mark. 81.1% of the respondents perceive that learners have inadequate ability in
understanding the complex structure of statutes. With regard to applying statutes to
cases, 74.4% of the participants feel that learners have inadequate skill. Findings of the
qualitative analysis revealed that the language of statutes, as perceived by the

42



Analyzing Reading Comprehension of Pakistani ...

respondents, is complex, and a course that provides training will help in this regard.
This shows that quantitative findings correlate with the qualitative findings. The present
study is significant as it reveals that a vast majority of law students and junior lawyers
have inadequate competence in understanding statutes, and subsequently applying
them to cases. As genre studies play an important role in ESP, the present research
provides insights to course designers in the field of English for Academic Legal Purposes
(EALP) and English for Occupational Legal Purposes (EOLP). Further, the findings are
useful for those interested in the area of materials development with reference to Legal
English courses.
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Online Communication and Social Norms:
Social Deviations in Pakistani Chat Rooms

Akifa Imtiaz Amir*

Abstract:
The widespread use of the Internet has significantly impacted the
language people use to communicate. One of the clearest indications
of this phenomenon are chat rooms. Many kind of chat settings are
available online for the users, e.g. IRC (Internet Relay Chat), MUD:s,
MOOs, MIRC, ICQ, Instant Messengers and many websites like
www.yahoo.com or www.cnn.com etc.offer their chat rooms. These
chat settings allow users to create and join chat channels or rooms
which may have an intended topic of discussion or multiple topics
being discussed simultaneously. This paper proposes to discuss how
conversation in the text-based Pakistani chat rooms differs from every
day ‘casual’ conversation in a number of respects. The data was
collected through internet chat logs from Pakistani chat rooms and
questionnaires. The study aims to demonstrate the deviations in the
‘chat’ conducted online from that carried out face-to-face. Here the
focus also falls upon the expression of culture or the absence of it in the
speech. In this paper deviations from culture as well as social norms
are focused upon in the light of the Pakistani socio-cultural norms.

Introduction
People are likely to do what people always do with new
communication technology: use it in ways never intended
or foreseen by its inventors, to turn old social codes inside
out and make new kinds of communities possible
(Rheingold, 1995:68).

And this is what has happened with the boom of internet and World Wide Web in
our lives.

In 2007 the Internet turned 38 years old. The World Wide Web (WWW) started in the
early 1990s, and it went through an explosive expansion around 1995, growing at a
rapid rate after that. Of the 107 million people who use the Internet worldwide, at least
40 to 50 million of them use chat, according to a survey in 1998. Yet it is not the numbers
— however impressive — of people that are likely chat room users that is the real issue
here, it is the unique type of discourse that occurs in these electronic channels. In chat
rooms individuals can engage in mostly anonymous, free, unregulated conversation
about any topic they choose.

* Lecturer in English at Govt. College (w) Multan. Currently enrolled for Ph.D at

BZU, Multan.
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This research is a part of my doctoral research. In this paper I am going to discuss
how conversation in the text-based chat world differs from every day ‘casual’
conversation in a number of ways. It aims to demonstrate deviations in the online chat
from that carried out face-to-face. Deviations can be of many types but here the
deviations from culture will be focused upon in the light of the Pakistani socio-cultural
norms. Emphasis will be on how young people converse in virtual situations, and the
parameters governing these conversations in contrast with when they interact with
each other in face-to-face situations.

What is a Chat Room?

Chat rooms can be defined as Internet web sites that allow multiple users to
engage in “synchronous CMC,” a form of typed communication that occurs in real-
time, as opposed to asynchronous e-mail.

To use a chat room, one first connects to the Internet via dial-up (modem), network
connection, GPRS or wireless technology. Once connected, there are many web sites
that offer chat room services. America Online (www.aol.com), Prodigy
(www.prodigy.com) and other commercial Internet providers have their own chat systems
that are accessible only to their subscribers, but one can find non-subscriber chat
rooms very easily. Perhaps the largest free chat systems can be found on the sites of
major web-based corporations such as Yahoo! (www.yahoo.com), Infoseek
(www.infoseek.com), and through the services of Internet Relay Chat (IRC) or
CheetaChat which requires the use of free software that are widely available on the
Internet. Then we have chat messengers among which Googletalk, Yahoo messenger
and MSN messenger are most popular. The Internet spin-offs of other companies like
Cable News Network (www.cnn.com) also provide free chat rooms for patrons of their
respective web sites. In addition to these corporate sites there exists a host of small
and large non-profit web sites that provide chat rooms that are available to anyone.

Chat rooms themselves “involve the production of writing via computer such
that synchronous textual dialogue takes place [among] spatially distant interlocutors.”
This type of communication has been labeled “interactive written discourse” (Allen &
Guy, 1974: 47). In this manner of interaction interruptions are impossible. “Each utterance
is . . . displayed in the chronological order in which it is” entered into the chat system
by the composer, meaning that “disparate strands of conversation are juxtaposed,
forming sequences that intertwine to form a multidimensional text” (ibid:51).

Methodology

This is an Ethnographic research. Ethnography is defined as “the acts of both
observing directly the behaviour of a social group and producing a written description
thereof.” (Marshall, 1994: 158).

For this research I opted for the triangulation of data. The data was collected
through internet chat logs from Pakistani chat rooms and questionnaires duly filled-in
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by the internet chatters. The study aims to demonstrate the social deviations in the
‘chat’ conducted online from that carried out face-to-face. Here the focus also falls
upon the expression of culture or the absence of it in the speech. Deviations from
culture as well as social norms are focused upon in the light of the Pakistani socio-
cultural norms. Cultural sensitivity in the topics of discussion, reflection of current
social discourses, and interaction strategies are also discussed. Here one thing is to be
clarified that cultural norms taken as standard for this research are general societal
norms of middle-middle and upper-middle class families.

Literature Review

According to Grice human communication is based on the following cooperative
principle (CP): “Make your conversational contribution such as is required, at the
stage at which it occurs, by the accepted purpose or direction of the talk exchange in
which you are engaged” (Grice, 1975: 45).

Almost 29 years after it was initially published, Brown and Levinson’s ([1978]
1987) theory of politeness universals is still highly influential. Although it has been
criticised on many counts, researchers continue to adopt Brown and Levinson’s
definitions as the basis for their studies (see Johnstone, Ferrara and Bean 1994, Holmes
1995, Cheng 2001, Perez de Ayala 2001).

Brown and Levinson (1987:62) see communication as potentially dangerous and
antagonistic. They explain politeness by deriving it from more fundamental notions of
what it is to be a human being. The basic notion of their model is “face”, following
Goffman (1967). This is defined as “the public self-image that every member (of society)
wants to claim for himself”. Face consists of negative face, the desire to be unimpeded,
and positive face, the desire to be liked/admired. All participants in spoken interaction
emotionally invest in face, and it must be constantly considered. Brown and Levinson
argue that, in general, it is in the mutual interest of interactants to maintain each other’s face.

Data Analysis

Agreeing with Harris (2001: 470) who commented that Brown and Levinson are
‘seeking to define a set of politeness universals which are applicable to numerous
cultures,” I have drawn from the theory of politeness of Brown and Levinson
([1978])1987) in analyzing the social deviations in Pakistani chatrooms. They argue
that the rational actions people take to preserve ‘face’, for themselves and the people
they interact with, add up to politeness. Brown and Levinson also argue that in human
communication, either spoken or written, people tend to maintain one another’s ‘face’
continuously. Face-threatening acts (FTAs) are acts that infringe on the hearers’ need
to maintain his/her self-esteem, and be respected.

But in online communication/CMC?, namely, chat , we see that people are less
careful of others’ ‘face, So the question arises,

2 Computer Mediated Communication
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e Are face needs less important when we are not face-to-face?

e How important is politeness when using CMC ?

While looking for FTA’s in a Pakistani chat room I found a number of deviations
from our socially and culturally accepted forms of speech.

I classified these deviations under four heads:

Ids of the chatters
Terms of endearment

Topics related to sex

Abuses/taboo expressions

A questionnaire was given to 60 individuals- 30 male, and 30 female. Their ages
ranked from 18-35. The purpose was to find out if there was any difference in the way
these people interact in virtual world from the way they do in the actual world. Two
variables used in this data are— gender and age. Age variable is presented as A (age

18-26) and B (age 27-35)

In Q.1 respondents were asked about the time they spend in chatting.

How many hours a day do you chat?
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o

less than 2 2-4 hours Other

hours
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How many hours a day do you chat?
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Other

We see that female respondents are as much fond of chat as male respondents.On
the other hand 26.6 % respondents belonging to B category are not regular in chat.
This must be because of the responsibilities of their professional life. Category Ai.e
respondents whose ages ranked from 18-26, tend to spend more time in chatting.

In Q.2 they were asked about the identity revealation on net.

Do you reveal your true identity while chatting to Do you reveal your true identity while chatting to
others ially the s of opposi others especially the bers of opposi
8 gender? gender?
3 "
5 45 245
#® 40 g 40
§ 35 5 35
2 30 * 30 mMale
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8 104 210
& 54 €5
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Here most of the male respondents as compared to the female respondents reveal
their true identity in chat. Whereas the other variable reveals that 40% of respondents
from category B do not reveal their true id. This is in keeping with the norms where girls
would not like their identity to be revealed. However, when it comes to chat nicks or
chat ids it was found that the chatters do not care much for their ‘face’ needs. ‘The
primary difference between oral communication and electronic communication is how
we re-address the Self”, (Turkle,1995: 56). Here are a few examples of ids containing
abusive and obscene words. This is a big deviation from our social norms as nobody
would like to be identified with such names in actual world but in virtual world they do
so because their true identity is not known:

Asif kameena, sexy girlz2002, baba nikama, hum kutta420,goblingoo,
kullo qgaasai, lucha lafanga Pakistani, wafadar nookar, fart smell 1,
nanga patanga, Jeera blade007, hindu_ kutta, pajamal00,sumlweirdo

It must be noted here that one of the interesting things about the internet is the
opportunity it gives to its users to present themselves in a variety of different ways.
They can indulge in wild experiments with their identity by changing their age, location
and even the gender. The wish to remain anonymous reflects the need to eliminate
those critical features of one’s identity that s/he does not want to display in that
particular environment . As Suler (2002:1) points out ‘The desire to lurk - to hide
completely - indicates the person’s need to split off his entire personal identity from his
observing of those around him: he wants to look, but not be seen.’

In the next question respondents were asked if they discussed topics related to
sex while chatting.

Do you discuss topics related to sex to Do you discuss topics related to sex to
the members of opposite gender while the members of opposite gender while
chatting on the internet? chatting on the internet?

ﬁ 54 8 70
g 52 | 8‘ 60 +
5 % 504
#* 50 4 * = Male
E @ Category A g 40 +

48 4 2 m Female
5 m Category B % 30 +

46 4 O Total

20
o l: b
42 - 0
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In reply to this question 66.6% male and 40% female respondents said they chat
about topics on sex. This number is a big deviation from our social norms. On the other
hand through AGE variable I found out that the difference in the number of YES-
respondents between both the age groups is not much.

Then in the next question they were asked if they discussed topics related to sex
in f2f conversations.
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Do you discuss topics related to sex to Do you discuss topics related to sex to
the members of opposite gender while the members of opposite gender while
talking face to face? talking face to face?

& 90 8 100
B a0 B
% 70 5 80
# 60 # @ Male
i1z i ]
40 Cat. B
5 % | Tategory % 40 | |oTotal
20 + 20 + 1
10 4
o) T (o] T
Yes No Yes No

The result was interesting to note. Only 20% said YES to it. This shows that the
chatters take liberty of the virtual world. Now, through the chat rooms I found out many
examples of this deviation. Following are the few examples. For reasons of anonymity
I have deleted the ids of the chatters and identified them as X, Y, Z etc. and their gender
is written with the id as F or M. I have also censored those words which contained
obscenity.

EXAMPLES:
o  X/F]:<!— Hey!! how r u...?? your asl plz.. want to See my hot hot body..??
....visit www.see-my-hot-b**.unixlover.com n check out the hot RED links
over there...

o  X/M]: Any married or single lady from- lahore islamabad pindi multan
faisalabad sargodha want real p**** [****** plz7 pm me without any
hesitation

Take this example. Here its interesting to note that the male chatter A[M] is not
deviating and he is saying whatever is the practise in our society as sex education is
still taken as a taboo in a Pakistani society. Whereas the female chatter has taken the
initiative of talking about something that is a social taboo.

>

X[F] says, “hey Blue Train do you want a sex education class....~
A[M] says, “vuck @sara @sex teacher”
X[F] says, “sex education...Fayaz”

X[F] says, “and u shouldnt knock it”

X[F] says, “u_need to know”

Y[F] says, “lol”

X[F] says, “to prevent AIDS and other VD’s”

A[M] says, “well we dont do sex with everyone so we dont need teachers for sex”
A[M] says, “we r mulims we dont belive in sex before marriage”

Z[F] says, “lol@fayyaz”

X[F] says, “veah i know Fayaaz i’m muslim too”
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Whittle (1998:38) rightly points out that the novelty of chatting online ‘allows us
to communicate and share experiences vicariously... in ways never before possible.’

Next question addressed to the category of abusive expressions/words:

Do you use any abusing words on chat that you
don’t normally use in your everyday casual
conversation?

Do you use any abusing words on chat that you
don’t normally use in your everyday casual
conversation?
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The above results agree with Lakoff (1975) who asserts that women are more
linguistically polite than their male counterparts. Similar conclusions have been drawn
by Brown (1980) and Holmes (1995) who offer empirical evidence to justify their
arguments. As Holmes (1995:1) comments,

...But perhaps I should say right at the outset that,
when all the necessary reservations and
qualifications have been taken into account, I think
the answer is ‘yes, women are more polite than

)

men .

When asked if they use abusing words in chat the number of respondents from
category A is more than double than those of category B. Here one can assume that
this is because of lack of maturity in category A respondents.

The next question dealt with the reaction of the individual if they are verbally
abused in a chat room:

If someone on chat verbally abuses
you, what is your reaction?

If someone on chat verbally abuses
you, what is your reaction?

=D

strike  Silent
back

1.1

Get strike Silent other
Upset back

@ Male

@ Category A
m Category B

m Female
0 Total

Percentage of tata # of replies

= =

lignore Get
Upset

Percentage of total # of replies

Ignore other

Here 40% respondents ignore/block the abusers and this is not a deviation since
this happens in actual world too. But none of the male respondents get upset when
they are abused and only 13.3% female respondents get upset. Now that is quite
strange since tolerance for abuse is quite low in our society.Only 20% female
respondents said they strike back.13.3 % female remain silent and only 6.6 use other
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ways to handle such situations.This shows that women are still not equipped to handle
such situations. They are not fighting their fights even on the net.

On the other hand we see that 26.6% of the respondents belonging to category B
in age variable handle these situations tactfully, using various moves. This could be
because of their maturity in age.

Here is an example of a conversation between 2 girls discussing a cricket match:

X[F] says, “pakistan is never gonna win”

Y[F] says,” hey mariam r u mad?”

X[F] says, “arzoo”

X[F] says, “i am being realistic”

X[F] says, “u bitch have a look at the score”
Y[F] says, “hey cmon do u have to be realistic?”
Y[F] says, “no kuttiiwont”

X[F] says, “u damn bitch”

Do we use such language with our peers in actual life? As far as cyber world is
concerned we can agree with Freed (1996: 55) who points out, whilst ‘people generally
persist in believing that...women are more polite than men’, research which continues
to address such questions is both ‘misguided and naive’.

Example
X[m] says, “TITANIC GOT DROWNED IN HIS MOTHER’S C*** HE WAS
SEARCHING FOR HIS NEIGHBOUR THERE”
X[m] says, “titanic is the great {***** eyer born on this earth!!=;)
Z[f] says, “how about ignoring the really obnoxious ppl?”
A[f] says, “blue train what r u on about?”
C[m] says, “blue train go jump off a cliff man”
Z[f] says, “ignore bluetrain”
B[f] says, “shut the f*** up blue train
C[m] says, “SHUT UPBLUE TRAIN GO SCREW YA SELF”

In the above example, the manner of fight is again a deviation.

The next question dealt with the issue of random abusive scroll/spam that goes
on in the chat rooms.76.6% denied doing any such thing. There is not much of a
difference in the number of abuse-scrollers or spammers between male and female here.
That is again a deviation since women are supposed to be more polite in our society.

Majority of the respondents deny scrolling random abuses in chat but those who
do they use a very strong language which is not in keeping with our social norms.

Here is one of many examples I found in the chat rooms where the chatter was not
addressing any particular individual but s/he was simply scrolling this text in the
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When you are tense or upset, do you
feel like giving expression to your
feelings in a chat room by writing

abuses on the chat screen?
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chatroom again and again.The sex of the chatter was not mentioned in the profile

neither could I guess it from the id.

X[-] says, “i am here to screw all of u”
X|-] says, “so i heard that Mush was licking Bushs a**”
X[-] says, “tell him to lick my instead”

X[-] says, “f*** all pakis”

Because we do not have the least inkling of another’s background in the chatroom,
so the lack of constraint leads to the hurling of profanities at other users. These immature,
insecure people seem prepared to fight, or ‘flame’ at the slightest insinuation. Such
online attacks are called ‘flaming’and it can trigger anger, or hatred among other users
‘causing them harm, fear, distress or offence’. (Whittle,1996: 197).

My next question dealt with the terms of endearment used in chatrooms. 80%
male respondents admit using such terms for the female chatters.whereas 1/3rd of the
female respondents deny using them.The reason could be that females are less open
and bold in their speech as compared to their male counterparts. But there is not much
of a difference between the respondents of both the age categories.This means that
chatters of all the ages use the terms of endearment in one way or the other.

While chatting on the internet do you
use terms of endearments for the
person of opposite sex—terms like
piyari, darling, sweet heart, love, etc?

100
80

60 4 @ Male

m Female
0O Total

40 4
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Percentage of total # of

replies
=N Wb D
co0o0d&5606

While chatting on the internet do you
use terms of endearments for the
person of opposite sex—terms like
piyari, darling, sweet heart, love, etc?

~
o
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The data that I found in the chat rooms show male chatter using endearments,
unfortunately I could not find any example in which a female chatter is using them.
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X[f]: salam

Z[m]: wi/s darling
Z[m]:how ru?

X[f]: says,”hello everyone!”
Z[m]: says, “SALAAM KOIL...AA”
Z[m]: says, “PYARI KAISIHO?

In the end the respondents were asked to give any reasons why people behave
differently in internet chat as compared to the way they behave in real life?

Here the respondents came up with some very interesting and enlightening views.
And to sum them up in a nutshell:

Chatters know that they are physically inaccessible so they fear no harm
Anonymity of the id make them open and different—gives greater freedom.

No penal action-no law to bind them to etiquette of speech

You don’t have to pay a price for your words on the net unlike real life where you
can’t get away with saying such rude stuff.

0 Usually because there is no chance of meeting the other person f2f again in future
so they take advantage of cyberspace and and misuse the CMC.

© © © ©

Conclusion

Many upsetting scenarios erupt in chatrooms because chatting online represents
means to substitute one kind of reality for another. The virtual world can make us
“forget ourselves, forget where we are”, (Weiss ,1996: 70) So we see that the lack of
face-to-face cues has a curious impact on how people present their identity in
cyberspace.

The factor of anonymity is always there in a chatroom, one never knows the real
identity of the chatter—one can only guess from his/her username or chat dialogue.
Due to most-often coded or abbreviated usernames, (for example, titanic_200,ami_pk,
hawaiian_dream, dimwit 222 etc) the author of a chat posting is not known, except
through what she or he reveals subsequently about her or him self but this does not
necessarily explain who the author is because you never know if the person is revealing
the true identity or not. That is why chatters usually take advantage of this anonymity
factor to deviate from their social-self. When it comes to anonymity people in cyberspace
often change their name for use in other chatrooms, and sometimes within the chatroom
they will change their name. For example, if the discussion in the chatroom is scholarly
about an issue a person may log in as ‘professor_2000°. If the discussion is political the
same person may be ‘Mush_Bush’. In a sex-related discussion the same person may
choose to be ‘hot_sexy lady’. One’s characters are only part of one’s on-line repertoire.
A person can be a feather, animal, cloud or a flower. In cyber world a person’s ‘speaking’
persona changes in different chat situations as Suler (2005:1) comments that

On an even deeper psychological level, users often
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describe how their computer is an extension of their
mind and personality - a “space” that reflects their
tastes, attitudes, and interests... Under less than
optimal conditions, people use this psychological
space to simply vent or act out their fantasies and
the frustrations, anxieties, and desires that fuel
those fantasies.

Due to the freedom and anonymity online, on one hand chatters are more open
online than f2f and they freely give online hugs and kisses that we rarely see in f2f
contacts. On the other hand people tend to become more abnoxious as they are hiding
behind anonymity. Chatrooms have a tendency to breed perverts and pranksters with
insatiable sexual appetites, ‘Just as there are inept people in your neighbourhood, you
will find socially inept users on IRC”, (Pyra,1995: 82) Chatters say things in public that
they would never say f2f only because they are hiding behind a coded chat id and their
computer screen. Many a times this element of anonymity allows

...immature, insecure people to throw their virtual
weight around, harassing people and interfering
with their attempts at pleasant online chatting.
Reiner & Blanton(1997: 93)

From the above study the conclusion that can be drawn is that the cyber space
chatters are more likely to do things online than they would in the real world as real
people have limits. The fact that your online partner does not know anything about
you other than what you choose to tell him or her ‘can embolden you to share your
intimate thoughts or to pour out your bottled-up frustration’,(Yee, 2003:3). It’s the
“You can’t see me, I can’t see you’ phenomenon that makes the chatters deviate.
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Political Change and Madrasa Curriculum:
A Historical Analysis of Dars-i-Nizami
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Abstract

Madrasa, as a formal institution of learning, is educating and
imparting training to the Muslims since eleventh century. During
twentieth century Western academicians took interest in madrasas
and Muslim education. In pre-9/11 studies madrasas were taken as
educational institutions and as vehicles for preserving and
promoting Islamic tradition. However, after the events of 9/11,
madrasa - the centuries-old institution of Islamic learning - became
the focus of attention of international political discourse. Almost
all studies, policy papers and media analysis suggest links between
militancy and the education imparted in the madrasas. The
madrasas are accused of promoting religious fanaticism and
sectarian violence and militancy. Apparently we lacked evidences
that madrasas are giving military training to the militants. If
something is going wrong with the madrasas, then the fundamental
thing is that one should look into the curriculum - the texts which
are being taught. Present discourse simply accused madrasa
curriculum as stagnant and out-dated without looking its
transformation process. These texts are contributing in framing and
building a lager part of the madrasa students 'worldview. The present
study traces out historical development of madrasa curriculum in
South Asia. It suggests that political changes defined the scheme of
the curriculum. With the course of time, the emphasis of madrasa
texts changed, sometimes on the demand of the market/state, which
resultantly changed the parameters of Muslim scholarship or
sometime simply the nature of the state changed. The study contends
that contemporary madrasas of Pakistan are teaching and
interpreting the texts according to the changing domestic and
international political scenario.

Introduction

Madrasa emerged in eleventh century as formal institution of Muslim education when
Saljuq wazir, Nizan al-Mulk established a chain of madrasas in Muslim domains, among
them madrasa at Baghdad became more famous. According to George Makdisi “the
madrasa was the institution of learning par excellence.”! A range of disciplines was
taught at these schools. The Quran and hadith formed a main body of the curriculum,

* Associate Professor, Department of Pakistan Studies, Bahauddin Zakariya University, Multan.
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then Quranic sciences; tafsir (exegesis) and tajweed (variant reading of Quran) and the
science of hadith (traditions of Prophet); involving the study of the biographies of the
transmitters of the hadith, after that two usuls (principles): usul al-din, principles of
religion (theology) and usul al-figh, principle sources and methodology of law.? But,
the study of madhhab, the law of the school to which one belong (figh) began to
receive greater attention, because madrasas acquired the function of training judges
and magistrates to staff imperial courts. Medieval madrasas also taught a number of
rational sciences such as grammar, poetry, philosophy, medicine, mathematics and
astronomy. Education was free of all costs for all.

Despite the institutionalization, the mode of education was personalized and the
primary allegiance of the student was to individual teachers, it means the teacher was
focal point of the educational system, not the madrasa as such. Medieval madrasa had
no rigid rules of admission, system of examinations or age requirements. Students of
varying ages studied together under the same teacher, and period was not fixed to
complete the studies. When student had completed the book, he would receive a
certificate (ijazah) from his teacher certifying that he had studied the book from him
and perhaps others along with him who were then also named, and allowing him to
transmit it to other.® After spending years at a madrasa a student had a variety of career
options before him. He could join the state bureaucracy, take up teaching in a madrasa
or set up one of his own or preacher in a mosque.

The system of Muslim education and the various ‘rational’ and ‘transmitted’
sciences developed during medieval period were to have a profound influence on
Muslims elsewhere. When Muslims occupied and settled in India and established
sultanate in early thirteen century, the developed Islamic scholarly tradition and the
system of madrasa gained roots in India with consolidation of Muslim rule. Soon India
became a leading centre of Islamic learning with the establishment of a number of
important madrasas, many of them patronized by Muslim rulers and nobility.

This study shows that the madrasa curriculum, contrary to the common contention,
was changed according to the political necessities of the time. In present madrasa
discourse Muslim religious education is accused of being conservative, stagnant, and
old fashioned. It has been charged that centuries old madrasa texts are irrelevant to the
contemporary issues and problems and are unable to present the solution of these
issues. Every book reflects spirit of the age. The texts written in medieval times were
concerned about the philosophical and theological issue of that age. The critics contend
that these texts have little or no capacity to attend the contemporary philosophical and
theological problems. They also argued that, after putting freeze on ijtehad* and by
adopting faqlid (adherence to one of the schools of Islamic law (figh) or madhaib) the
figh texts are unable to take account of modern legal problems. Still, the Arabic language
which the madrasa students have to learn is the medieval one and is taught through the
medieval texts of lexicon, grammar and syntax which have, of course, no relevance with
the modern Arabic. Therefore, their language skill is confined to the learning of medieval
language. Completing the study of these texts the graduates could find little space for
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themselves in the public positions except as the functionaries as mosque preachers
and imams - prayer leaders.

The curriculum of Muslim Education in South Asia
The Arabic curriculum of Muslim education in India could be divided in to four
periods. Historically, Islamic education was used as to strengthen and maintain “specific
discourses of power,” consequently curriculum was designed accordingly to fulfill the
needs the powers that be. The curriculum of the first period, from seventh (12) to tenth
(16™) century Hijrah, focused on study of law. Specialization in figh (jurisprudence) and
usul al-figh (principles of jurisprudence) became the standard qualification for
scholarship. ‘7im (knowledge) was ‘ilm al-din (religious knowledge), and it was meant
‘ilm al-figh (knowledge of law). From the establishment of the Delhi Sultanate, scholars
in philosophy were condemned by the ‘ulama, so, for philosophy and logic only one
book (Sharah al-Shamsia) was considered sufficient for rationalizing the theological
issues. Indifference to rational sciences shows that the developing reasoning skill and
mental faculty of the students was the not prime objective of the madrasas education.
Among the religious sciences, hadith gained little attention. For hadith studies, only
Mashariq al-Anwar was enough, if a student who studied the Masabih al-Sunna, text
of Mishkat al-Masabih, was considered scholar in hadith science.® The Muslim
educational system of the early centuries of Muslim rule was basically influenced by
the origin of the rulers, which defined the nature of their interest in particular discipline.
At that time Muslim rulers were from West Asia, and were not indigenized, where the
figh and usul al-figh became the hard currency in the Muslim scholarship, this standard
of scholarship became India’s also. ‘/lm al-hadith was not fashioned in Islamic learning
circles, hence received little heed.

The second period, 11% /16% to 12%/17%, saw an inclination towards rational
sciences. At the end of 9" century AH (14™ CE), two rationalist scholars, Sheikh Abdullah
and Sheikh Aziz Ullah from Multan settled in north India during the reign of Sikandar
Lodhi (r. 1489-1517), found that curriculum of madrasas was not sufficient in ma ‘qulat
— rhetoric, scholastic theology and logic, and started teaching of rational sciences.
With the inclusion of rational sciences in the curriculum, they had set new parameters
for scholarship. Now, Qadi ‘Azd al-Din’s (d. 1355) Matala ‘ (on logic) and Mawagif (on
rhetoric) and Siraj ud-Din Yousaf al-Sakkaki’s (d. 1228) Miftah al- ‘Ulum (on rhetoric)
had become the new entrants of India Muslim madrasas.” During this period we also
see the inclusion of Sharah Matala * and Sharah Mawagqif which were introduced by
the pupils of Mir Sayed Sharif Jurjni (d. 1413) and Mutawwal, Mukhtasasar, Talwih
and Sharah ‘Aqaid Nasafi by the pupils of Allama Sa‘d al-Din Taftazani (d. 1390).
Sharah Wiqaya and Sharah Jami also found place in the madrasa curriculum. For that
time, in Muslim India ma ‘qulat, rational sciences, systemically gained space in the
curriculum. A scholar could not be recognized as a scholar unless he was not well
versed in Miftah, Mawagqif and Matala ‘. These books defined the parameters of Islamic
learning of 16" and 17" centuries India.® The relative expansion of ma ‘qulat at the
expense of manqulat, transmitted sciences, perturbed some scholars.” At the end of
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this period, sadith scholar of the time Sheikh Abd al-Haq Dalhwi (d. 1642) unsuccessfully
tried to popularize the teaching of hadith, however, in next century Shah Wali al-Allah’s
attempt, to some extent, succeeded.

With the increasing interests in rational sciences, the next century saw two
competing trends in madrasa curriculum. The rationalist tradition further strengthened
by Fath al-Allah Shirazi (d. 1589) who came in India, during the reign of Akbar, made
ma ‘qulat-centred changes in the curriculum, which were, generally, accepted by the
‘ulama at that time. The curriculum was designed not to ignore religious sciences, but
to widen the mental horizon of the students. However, with the death of Shirazi, the
experiment had not died down and the learning of rational sciences gradually gained
momentum and became yardstick for scholarship among the Indian scholars. At the
end of this period, Shah Wali al-Allah (d. 1762) started emphasizing manqulat, especially
hadith-teaching of Sihah Sittah (six collections of hadith). At this time, however, Shah
Wali al-Allah’s hadith-centred curriculum had not become popular in Indian madrasas.
One cause might be, among the others, as Shah Wali Ullah was Delhi based, that the
centre of learning in 18" century shifted from Delhi to Lukhnow.!°

In fourth period, that starts from 18" century, the rationalist tradition consolidated
with the introduction of Dars-i-Nizami by Mullah Nizamuddin of Farangi Mahall (d.
1740), Lucknow, who was the contemporary of Shah Wali al-Allah. Nizaumddin made
some changes which not only gave the curriculum a standard formal but also a
comprehensive shape. Dars was basically a standardized method of learning rather
than a list of books being taught to the students.!" The basic characteristic of this
curriculum was that it was designed to widen the mental horizon and develop the habit
of reading and research, and analytical skills rather rote learning. In order to develop
masterly skill, the students were used to learn one or two relatively difficult, after
assessing the mental ability of the student, books on a discipline, so after completing
the study they, thus, were able to comprehend other books on that discipline. Dars’
method was intended to familiarize the students, in sequential way, with the age-old
tradition, for that matter Mullah did not bother to include the works of his
contemporaries. Promoting logic and philosophy in the madrasas along with religious
sciences, the Dars heavily loaded with the books on grammar and syntax which were
necessary to develop language skill in olden Arabic, the language of text books and to
transmit the heritage of Islam tradition. However, all these sciences — logic, philosophy,
grammar or syntax — were considered ‘ulum al-aliya, instrumental sciences, learning of
these in itself was not the end of Dars."> Dars did not emphasize literal contents of
books rather stress on meaning of classical texts and research in the process of learning.
It considered book as a mean to education, for developing skills in a particular discipline,
not an end itself that was the basic reason behind the changes the curriculum is facing
since three centuries.'? Before Dars-i-Nizami, not a single book written by any Indian
scholar was taught in the madrasas. For the first time in madrasa history, Mullah
Nizamuddin included the books by Indian authors. Usually ‘ulama do not recognize
their contemporaries better scholars than them. The inclusion of contemporaries’ books
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not only shows a token of recognition and respect of contemporaries but also a
demonstration of Mullah’s magnanimity.'* He not only introduced Risala Mir Zahid
and Mir Zahid Mullah Jalal (of Mir Zahid Harawi d. 1699/1700)", Rashidiah (by
Muhammad Abdul Rashid Diwan d. 1672), al-Shams al-Bazgha (by Mullah Muhammad
Jaunpuri d. 1641) but also did not hesitate to bring in his contemporaries works - Nur
al-Anwar (by Mullah Jiwan of Amethi d. 1718), the Sullam al- ‘Ulum and Muslam al-
Sabut of Muhib Ullah Bihari (d.1707/8). Dars was designed in such a way that an
average student can complete it at the age of 18 or19. Again, Mullah tried to keep the
Dars in neutral tone, so it could not develop sectarian biases among the students. For
that matter, in addition to emphasis on logic and philosophy, he kept those books on
figh which were written logically and presented fighi (related to law) debates on rational
arguments. On fafsir his preference was Allama Qadi Nasr al-Din Baidawi’s (d. ¢. 1286)
Anwar al-Tanzil fi Asra al-Tawil, commonly known as Baidawi, which is an amended
version of al-Kashshaf of Allama Jar Allah Zamakhshari (d. 1134), a muta‘zili.

Dars was a progressive innovation of the time in teaching methodology aiming at
to enhance the mental faculty of the students through a curriculum which based on
thought-provoking books on various disciplines, demanding exhaustive mental
exercises. Maulana Shibli testifies that Dars-i-Nizami definitely brought about a
qualitative change. According to him Dars method has three principles; first,
conciseness, i.e. only one or two brief books were included in the curriculum on each
discipline; second, many books were, following the principle of conciseness, taught
incomplete, it means only those sections of books were kept which were considered
necessary for learning of discipline; third, for each science only that book was included
which was considered the most difficult one on the subject.'® This was because to
enhance the intellectual capacity of the students in order to create an ability to
understand any book on the subject if he encounters with it in future. The graduates of
Dars were better equipped to understand almost all books in Arabic. The religious
education too was not neglected altogether. Keeping the holistic view of education,
Mullah Nizamuddin did not base the Dars on the dichotomy of religious and secular.
Right, Dars was more inclined towards rational sciences, but it could not be termed as
secular, later, changes in late 19" and 20" centuries made it more religious, however,
basic framework for formulation of learning remained same.

The next phase starts in 19" with the decline of madrasas, when colonialism in
India was on rise. At this juncture, the curriculum taught in madrasas was the revised
version of Dars-i-Nizami. Books on logic were more than need, nearly fifteen were on
list. Some books on logic contained more debates on daily affairs and philosophy than
logical issues, like Mullah Hassan, Hamdullah Qadi, some had complex discussion on
various issues which could divert students’ attention on real logical issues.”” On the
other hand, only two books were on Dars’ book list on fafsir —a very important religious
science, — Baidawi (only two and half paras (chapters of Quran)) and Jalalain. Jalalain
is so terse and brief exegesis that its words are nearly equal with the Quran’s in number.'®
On the other hand, there were, like today, heavy emphasize on hadith with the inclusion
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of Sihah Sittah. History and geography were simply ignored.

Unlike today, in medieval madrasas we saw no clearly defined categorization of
students’ levels. However, in 19 century the madrasas’ text books were divided into
three major categories; mukhtasarat (booklets/pamphlets) for example Mizan, Qutbi;
mutawasat (middle-ranged books), like sharahs, commentaries on Sullam ul- ‘Ulum,
Mir Zahid, and matoolaat (voluminous), Baidawi, Sadra, al-Shams al-Bazigha. This
division of books was used as parameter for promoting the student in next level. First,
a student had to finish the lower level’s books or mukhtasarat, and then he was to be
promoted to next. Usually there were three titles for graduates; Fazil, who had specialized
study on ma ‘qulat with little knowledge on religious sciences; ‘Alim, specialist in
religious sciences; Qabil, expert in literature and literary-style of writing."

Since past three hundred years many changes have been put in the Dars’ curriculum
by a variety of madrasas. As opposed to popular assertion, Dars is not stagnant and
capped. Being malleable and flexible to any change, Dars’ curriculum was revised and
amended, and then used by many Indian Muslim maslaks according to their needs, but
method of teaching remained same. Sikhah Sittah collections, which are part of Dars
from second half of the 19" century, were not the part of the original scheme of study.
Actually, these hadith collections were the part of the Shah Wali al-Allah’s curriculum.?
In nineteenth and early twentieth centuries, Dars contained many books on philosophy,
logic, grammar, syntax and literature, which were written after the death of Mullah
Nizamuddin, such as Mirgat, Mullah Hassan, Sharah Hidayt al-Hikmat of Maulana
Abdul Haq Khairabadi (d. 1899), Hamdullah Qadi, Qadi Mubarak, Mullah Mubin,
‘Ilm al-Sigha, Dastur al-Mubtadi, Mufeed al-Talibin, Nafhat al-Yamen, Nafhat al-
Arab and others. After adopting Dars as a scheme of study, Dar al-‘Ulum Deoband, at
least three times, introduced curricular changes in the last two decades of nineteenth
century.”' Bigwigs of Deoband abhorred logic and philosophy and preferred remodelling
of Dars on religious lines, as Maulana Rashid Ahmed Gongohi, one of the most revered
Deoband sheikhs and founders, once said, “it is better to acquire the knowledge of
English than philosophy and logic, because from it one can hope to get worldly
benefit.”?

Transformation of Curriculum of Dars-i-Nizami

The system of Islamic education has never been static and monolithic. There
were variations and changes in the character and pattern of curriculum, passing through
the periods of glory and vicissitudes of times. Dars-i-Nizami is not exception. Without
taking the Dars in its essence, nearly all Pakistani madrasas claim that they are teaching
Dars-i-Nizami, however, they are, simply, taking it as curriculum only. Curriculum of
madrasas or Dars-i-Nizami, as Pakistani madrasas preferred to use the term, has
continued to transform. The process of transformation of Dars passed through three
phases during last two centuries from rationalist emphasis to the introduction of modern
subjects.
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1. Period of Rational Sciences (Ma‘qulat)

It appears that the body of rational sciences developed during 16" and 17" centuries
was not, or scarcely, accessible to India Muslim scholars and therefore, was not made
the part of curriculum. * On the other hand, the tradition of teaching with emphasis on
religious science also continued. This tradition was nourished by, in seventeenth and
eighteenth centuries, Sheikh Ahmed Sirhandi (d.1624), Sheik Abdul Haq Muhadith
Dehlvi (d.1641), Maulana Abdul Rahim (d.1718) and Shah Wali al-Allah (d.1762). It was
contained reformist elements and aimed at to purge out, what these scholars thought,
the un-Islamic practices among the Muslims and propagating reformist Islam, with
emphasis on manqulat. Madrasa-i-Rahimia of Maulana Abdul Rahim and Shah Wali al-
Allah, were became the major players in forwarding this discourse to new generation of
Muslim scholars. At the same time, the other discourse which emphasis on teaching
ma ‘qulat was preserved and promoted by the house of Farangi Mahall, Lakhnow.*
Rationalist tradition was consolidated, by Mullah Nizamudin Sihalwi (d.1748) of Farangi
Mabhall, in the form of Dars-i-Nizami.

The fist phase was the continuation of the curriculum of original Dars, intended
to preserve and transmit Islamic learning tradition by heavily relying on secular subjects.
The conscious choice of various disciplines with the emphasis on ma ‘qulat and
language learning skills, Dars had contributed a lot for developing a liberal and
progressive intellectual atmosphere, which was much flexible to accommodate the
variety of views on different religious and secular issues. Experiment with ma ‘qulat in
madrasa had set a new tradition — the Farangi Mahalli - in intellectual and educational
environs of India. This new tradition in India raised the level of scholarship to such an
extent that only when a person was considered ‘alim who wrote at least one hashiyah
or gloss, or sharah, commentary on any well reputed commentary or hashiyah of
famous books of logic or philosophy, particularly Mir Zahid. > Zawahid Salasa® and
Sullamiat®’ became the standard marker of assessment of scholarship in ‘ulama in 19*
century. Without studying these, a graduate of madrasa could be considered anything
else but ‘alim. Dars-i-Nizami’s rationalist tradition where enriched the learning
environment of South Asian madrasas, there developed a sophisticated method of
reasoning, arguing and toleration among the ‘ulama that generally had far reaching
impact on the civil society of early 19" century India. Negotiating a strong link between
pen and book, and ‘ulama, and by the nature of method of teaching and selection of
books, Dars, with its rationalist tradition, had puts its most of the graduates, politically,
in low profile. ‘Ulama and graduates of Farangi Mahall, with few exceptions, had not
tried to wage jihad, holy war, against new non-Muslim occupiers of India. Nature of
contents and rationalist way of thinking, which the Dars developed in its graduates,
convinced them that joining armed struggle or political agitation against the government
of the time was an activity less than their status and was not suitable to their genius.
For ‘ulama, they believed the best jihad was through pen. Therefore, nearly all prominent
Dars’ graduates, in 19" century, used written words, not swords, as vehicle for their
jihad. While acquiescing British occupation of India, a painful situation for the Muslims,
Dars graduates and ‘ulama continued their engagement with educational activities.
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In the first of half of the 19" century when the courts’ language was still Persian,
the graduates were not only accommodated mosques and madrasas, and by the East
India Company as employees, but they also found patrons in princely states ruled by
Muslims. However, it does not mean that other systems of teaching were not existed in
India. Shah Wali al-Allah’s Madrasa-e-Rahimia and its tradition was continued and
produced the leadership for the Mujahideen Movement of first half of nineteenth
century. Syed Ahmed (d. 1831) and Shah Isma‘il (d. 1831), who had led the movement
and actively participated in the war against Sikhs for the establishment of Islamic state,
both were not the products of ma‘quli tradition of Dars-i-Nizami.

The developing rationalist habit of reasoning was the overall civilianizing impact
of Mullah Nizamuddin’s Dars on Indian Muslim community, which the most studies
ignore. Continuing the reforms in the curriculum in favour of philosophy and logic
introduced in fourteenth and fifteenth centuries continually influenced the other
disciplines, particularly the principles of Islamic law, usul al-figh. The original curriculum
not only comprised of many secular disciplines but, surprise for many, Musigi (music)
was the part of curriculum also.?® What Dars promoted was, definitely, not the religious
extremism among the Muslims of India but centuries-old Islamic learning tradition and
encouraging scholarly debates and disputations with valued toleration. Though at the
initial stage mysticism was not part of curriculum, which later included, the teachers of
Dars were active Sufis and practitioners of Sufism.? Cultivation of spiritualism coupled
the rationalist teaching, Dars had set tradition in Indo-Muslim scholarship which stayed
dominant until middle of the 19* century.*

2. Manqulat Phase

In second phase which started after the uprising of 1857, Dars-i-Nizami’s curriculum
and to some extent teaching methods faced changes. Political changes that occurred in
the mid-nineteenth century greatly affected the curriculum. With the end of the nominal
lordship of last Mughal emperor, and the consolidation of colonialism, the Muslim rule
in India concluded formally and finally. The ‘ulama and madrasas assumed the
responsibility of promoting Islamic learning and preserving Islamic tradition in a political
environment where, now, Muslims were no more the masters of land. Defending the
Muslim identity, in India became the prime task the ‘ulama took on their shoulders. For
this matter, religious education and madrasas turn out to be chief vehicles.

The colonial rule provided a good environment and ample space for consolidation
of differences that led to the emergence of the different maslaks — sects - among the
Indian Sunni Muslim, who comprised majority, with every sect defined its own
understanding of Islam as the correct one. They launched reform agenda according to
their understanding through tabligh and tadris (preaching and teaching). Dar al-‘Ulum
at Deoband, established in 1867 and Madrasa Manzar al-Islam at Bareilly in 1904 became
the frontrunner of the Deobandi and Ahl-e-Sunnat (Barelwi) movements respectively.
Both Sunni-Hanafits, but were severe critics of each others’ some beliefs. Another
Sunni group, Ahl-e-Hadith, who preferred to be called Salafi, *' was also active in
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preaching and establishing madrasas. Due their closeness to the Wahhabisim of
Muhammad ibn Abdul Wahhab (1703-1792) of Arabian Peninsula, they were called
Wahhabi by their opponents groups because, like them, they shared many features of
Wahhabi theology. They, like Wahhabi theology, treat the Quran and Hadith as
fundamental texts, interpreted upon the understanding of the first three generations of
Islam and with a greater stress on ijtehad.

The ‘ulama of these new Sunni movements, who termed themselves reformist-
revivalist, focused to egg out their traditional constituency, literate upper and upper-
middle class, in order to approach the common Muslims. For that matter they exploited
the new technologies introduced by the British, particularly print and new means of
communications. Where the spread of printing press from the beginning of 19" century,
and publication of many religious tracts, which were otherwise available only to few in
the form of costly manuscripts, lessen the dependence of common Muslims on ‘ulama
in general religious matters, there, it provided new opportunities to reach and influence
common Muslim beyond the imagination of any at that time, which could not be
conceivable in a manuscript age.*? The print, on the one hand, threatened to undermine
the authority of ‘ulama,® as authoritative interpreters of canonical texts, which based
on person to person transmission of knowledge, on the other hand, provided their
access to grass root level to create a new constituency for themselves. Print where, on
one side, put a depersonalizing impact, on the other, it was used by the ‘ulama to
recollect, even enhance, personalized authority by extensively writing and publishing
canonical texts.**

Further, ‘ulama took the advantage of introduction of railway and improvement
in the means of communication by the British. It not only made possible for the quicker
distribution of books and newspapers, but also rendered easy for the young students
to reach madrasas of their choice and for ‘ulama to travel here and there, allover India,
for the propose of preaching, participating in debates and disputations and performing
other duties what they thought as religious.

Until the second half of the 19" century, Persian was the language of Muslim
culture and court. After the British ascendancy, it remained the language of colonial
administration until 1835, when it was replaced by English at the upper level of colonial
administration and at provincial and lower levels of administration by vernaculars. In
northern India, vernacular meant Urdu/Hindi. With this replacement, ‘ulama, from last
decades of 19" and earlier decades of twentieth century, switched over from Persian to
Urdu as the language of communication, both in print and madrasas. The Persian
commentaries and glosses on Arabic texts that started publishing in early nineteenth
century, were gradually replaced with their Urdu translation. A considerable number of
religious and non-religious works were published, in last three decades of nineteenth
century, in the Urdu language, the lingua franca of Muslims of North and North Western
India.* Soon Urdu became the marker of identity among the Muslim’s of India. For
educated Muslims, especially of northern India, the decline of Persian was accompanied
by the increasing prominence of Urdu throughout the nineteenth century as the language
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of literary and religious expression. Urdu became the medium of instruction in most
madrasas, and it was principally in this language that ‘ulama debated, wrote and
published rather than in Persian. Numerous translations of the Quran and of other
religious classics were printed in Urdu, both contributed to the development of this
language. Language, print and improved means of communication reinvigorated the
learning environment of madrasas and contributed towards the strengthening of
religious identity among Muslims in colonial India. Despite the popularity and use of
Urdu as medium of instruction in madrasa, still, until mid-twentieth even after it, the
works published by the ‘ulama, were not in Indian Muslims lingua franca, particularly
commentaries on hadith.>® These works have target population of Arabic literate scholars
and students, not for the general public, reinforced the authority of ‘ulama. But, they
also have written commentaries and other religious literature for general public.

The colonial policies particularly related with education, recruitment of civil service
and official language resulted in marginalization of traditional education and institutions.
With the introduction and promotion of formal education system, we witnessed the
narrowing down of the ‘ulama’s influence on the one hand and the other hand, it also
provided an opportunity to make claims to lead the Muslims of India,* since colonial
laws defined private sphere exclusively as the religious domain in which the ‘ulama
had final say.

All these religious and socio-political changes that took place in nineteenth and
twentieth century British India put deep print on madrasa curriculum particularly on
Dars-i-Nizami. Nearly all Muslim madrasas of India, no matter what their sectarian
affiliations were, took pride by adopting and teaching Dars curriculum, but after making
changes according to their maslak. The original Dars which, once, an astute blend of
manqulat and ma ‘qulat, a comprehensive syllabi for preparing the students not only
for joining bureaucracy or prayer leaders but also skilled them as literate-secular persons
in a non-Muslim majority society, heavily became a singular instrument for demarking
Muslim identity and for that matter reaching to the lower echelons of Muslim society
who were, hitherto, usually not entitled to get higher education.

The second half of nineteenth century observed the surfacing of, both, different masilaks
and madrasas related to them. The most renowned of these madrasa was Darul al-‘Ulum
at Deoband, Established on the heap of rubbles and ashes of unsuccessful mutiny, Dar
al-‘Ulum became the centre of the new reform movement, trying to purge out the non-
Muslim customs and practices form the Muslim community by reverting to fundamentals
of Islam. Deoband revolutionized the Dars through making sweeping changing in the
curriculum by focusing on the manqulat studies. It renewed emphasis on the study of
hadith, which Shah Wali Ullah tried to popularize in eighteenth century. Using Dar al-
‘Ulum as a platform for preaching, Deobandis were inviting Muslim to conform to the
understanding of Islam as articulated through the study of fundamental canonical
texts. Due to the reform-oriented ideology, as distinguishable from others, soon
Deobandi movement got a sectarian dimension.
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Founding fathers have had explicit and implicit objectives while establishing Dar al-
‘Ulum at Deoband. As some of them actively participated in the Mutiny, *® so, while
establishing madrasa they had some political objectives also, though implicitly. The
madrasa had had some political underpinnings — a move to recover from the effects of
1857’s onslaught and to train people who would launch a new political movement in
future. As according to Manazar Ahsan Gilani, once Sheikh al-Hind Maulana Mahmud
Hasan, at the time of his row with Dar al-‘Ulum’s administration, told “Was this madrasa
was established by Hadrat al-Ustad [Maulana Muhammad Qasim Nanautwi] for teaching
and education? It was established in front of me. As far as I know, it was decided, after
the failure in the turmoil of 1857, that a centre should be established in which people
would be trained in [such] a way [that would lead] to compensate the failure of 1857.7%
However, until the second decade of the twentieth century Deoband kept low profile in
politics and acquiesced to the British rule* and did not attempt to challenge or wage
jihad against the un-Islamic government of the British.

Since Dars was designed to train the future administrators and to realize the need
of ‘increasingly sophisticated and complex bureaucratic system’ of those days India,
as Professor Robinson stressed, ' but madrasa graduate was excepted to be a ‘religious
specialist’ also, a new link in the chain and inheritor of Islamic tradition. Teaching of
few books on religious sciences might not be produced a competent religious expert as
compared to prospective civil servant who had more thorough education in rational
sciences. This slant was corrected by Dar al-‘Ulum Deobnad, when madrasa graduates
were no longer in demand by the state, when the Muslim community was in need of
religious experts only, when the ‘ulama felt that ground was crumbling under their feet,
when ‘ulama tried to build anew base of their power or to hegemonize the Muslim
community. But, curriculum the “‘ulama-e-Deoband designed, though claimed as Dars-
i-Nizami, was more akin to the syllabus of Madrasa-i-Rahimia.

The project, though highly ambitious, had explicit goal aimed to reform Muslim
community through religious education, putting emphasize on the study of fundamental
texts — Quran and hadith — while extending its reach by patronizing madrasas in the
towns and gasbas (small market towns) founded, all-over India, by the former graduates
of Dar al-‘Ulum. Though the method of teaching remained same, Deoband revamped
the curriculum of Dars-i-Nizami. Taking into account the insufficiency of hadith
contents, in past teaching of one book, Mishakat al-Masbih, considered enough,
Deobandi curriculum heavily centred on the study of Sihah Sittah — six collections of
hadith. Now, the study of fundamental religious texts befit more importantly for the
young Muslims who were interested in getting religious knowledge in the new social
and political milieu of South Asia.

Deeming ma ‘qulat, rational sciences, and other secular discipline as having no
utility in the religious world of ‘ulama, these also became meaningless as supportive in
understanding the theological problems. Just to live with and keep live the Islamic
tradition knowledge of modern sciences was not necessarily imperative, as opposite of
what Syed Ahmed Khan and his Aligarh associates were propagating* or Nadwat ul-
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‘Ulam was trying to blend two in one. Founders of Deoband despised the logic and
philosophy, like Maulana Rashid Ahmed Gangohi (d.1905), even the second generation
‘ulama and teachers of Deoband was not in favour of ma ‘qulat, like Maulana Anwar
Shah Kashmiri (d.1933).* However, texts on logic, though few, were, remained on
Deobandi curriculum of Dars. Even today, Pakistani madrasas affiliated to Deobandi
maslak are teaching few texts on logic and philosophy. In the last decade of nineteenth
century, when Maulana Gangohi was still living spirit behind the Dar al-‘Ulum and
Maulana Anwar Shah Kashmiri was student, the madrasa was teaching on logic Qadi
Mubarak, on philosophy al-Shams al-Bazigha, and Sadra, and on mathematics and
astronomy Tasrih and Sharah Chighmini.*

With the passionate dependence of Deoband’s curriculum on the study hadith,
the Dar al-‘Ulum’s organizers not only lessen the reliance on rational sciences, but also
adopted the new method of teaching Aadith. In India, new method of teaching hadith
was introduced by Shah Wali al-Allah, who had learnt it from Medina during his visit to
Hejaz for performing Hajj and this method of teaching hadith was named Sard or
Daurah. At first step only Mishkat and its commentary by Allam Tayyabi were taught
to the students who were intended to specialize in hadith.”® Because Mishkat is a
collection of hadiths that were chosen from Sihah Sittah, so its study familiarized the
students with the basics of hadith science. In final years of study Sihah Sittah were
taught. The method of teaching, or daurah, was that the students, turn by turn, during
the lesson, were read hadiths from the book, and teacher obliged the students with
explaining the sadith text if he deemed it necessary or answer the questions if students
have some.* If teacher thought no explanation was needed or explained according to
need, then reader student was quickly moved to read the next hadith. So, because of its
quickly moving forward it is called daurah. Deobandi and later on nearly madrasas of
all maslaks of South Asian Muslims used daurah as method of teaching hadith. They
not only made amendments to the scheme of study with the exclusion and inclusion of
some books, and shift focus of the study from ma ‘qulat to manqulat, but also crafted
some changes in original Dars’ method, at least in teaching hadith by adopting daurah.
This process of change was not limited to only Deobandi madrasas but others, like
Ahl-e-Hadith, also tried to redesign the Dars-i-Nizami according to their needs.

Side by side, with the new style of madrasas, which were concentrating on teaching
fundamental texts, we saw, until the initial decades of twentieth century, some madrasas
were still working on original Dars-i-Nizami’s pattern. These madrasas were belonged
to ‘ulama and graduates of Farangi Mahall, who established them in various parts of
India. Madrasa Alia Nizamiyyah of Farangi Mahall, Lucknow was frontrunner in teaching
rational sciences.*’ Besides, the Farangi Mahalli madrasas, Khairabadi family, and their
pupils, were keeping up alive the rationalist tradition in Muslim scholarship in the face
of manqulat whirlwind.

Fazal Imam Khairabadi (d. 1827), who wrote Mirgat, a famous book on logic
which was later on included in Dars’ curriculum and is still part of Deobandi curriculum,
was the leading rationalist scholar of the time. He also wrote glosses on Risalah Mir
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Zahid and Mir Zahid Mullah Jalal. His son Allama Fazl-e-Haq Khairabadi (d. 1862)
was also a great scholar of ma ‘qulat and authored Hadiyyah Sa ‘diah, participated in
the Mutiny, arrested and deported to Andaman where he died. Son of Fazl-e-Haq,
Abdul Haq Khairabadi (d. 1899) carried on the tradition through teaching and writing
commentaries and glosses on various ma ‘qulat books and commentaries. Various
scholars of Khairabadi school of thought tried to keep up the rationalist tradition until
the early decades of twentieth century. Maulana Manazir Ahsan Gilani, a Deobandi
scholar and prolific writer, before joining Dar al-‘Ulum as a student in early years of
second decade of twentieth century, studied ma ‘qulat in a Khairabadi madrasa. He
travelled from his home town in Bihar to Rajputana where the madrasa was located.
Maulana Manazir narrates the method of teaching of Mir Zahid, a classical Dars method
of teaching; first the text of Mir Zahid (i.e. text of Qutbiah of Qutb al-Din Razi (d. 1364)
with Sharah Mir Zahid written by Mir Zahid (d. 1690) himself, then hashiyyah (gloss)
on Sharah Mir Zahid (which is called manhiyyah) again written by Mir Zahid himself,
after that Ghulam Yahya Bihari’s hashiyyah on Hashiyyah Sharah Mir Zahid
(manhiyyah), then student was taught the hashiyyah by Abdul Haq Khairabadi on
Bihari’s Hashiyyah.*® This is the typical method of Dars-i-Nizami teaching difficult
books on various sciences, mastering in one difficult book would open the gates of
other books on the same discipline.

Keeping aside the Aligarh and Nadwat al-‘Ulama, the traditional Muslim
educational stream still has the current of the rationalist discourse. Slowly and gradually,
from the early decades of twentieth century, it faded away. Religious assertion that
emerged in various Muslim sects after the Mutiny and, introduction and development
of new style of state structure by the British made the traditional curriculum of Dars
unmarketable. Even though strong evidences are present, which showed existence of
madrasas that were teaching in typical style of Dars with the emphasis on ma ‘qulat.
However, final blow to rationalist tradition madrasas came when, for the first time in the
history of British India, politics was communalized during the Khilafat Movement (1919-
22). This communalization of politics not only deepened the schism between modern
and traditional-religious sections of Muslim society but also sealed the fate of secular
and rational sciences in South Asian madrasas.

The new chain of madrasas established by various sects during the British period
which were stressing teaching of Quran and hadith, consciously or unconsciously
accepted the colonial dichotomies of private and public, and religious and secular.
Revising the curriculum with deemphasizing on secular and rational sciences, these
madrasas copied the administrative structure and examination system the British
introduced while organizing the public school system funded by state. These
administrative and structural reforms when adopted by madrasas led to change to
centuries-old tradition of personalized teaching. From medieval times the Muslim
education had patterned on person-on-person basis. Learning was processed through
intimate relationship between teacher and the pupil. Dars-i-Nizami was styled on this
pattern. Colonial and post-colonial madrasas not only awarded certificate and degrees
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but converted personal teaching to impersonal class teaching. Evidences are there that
until the last decade of nineteenth century, the tradition of personal certification by the
teacher awarded to the student was continued at Deoband.* Two decades later Maulana
Manazir Ahsan Gilani told us that he participated in daurah hadith of Maulana Gangohi
and Maulana Kashmiri and other teachers, in crowded class of 80 or 85.5° All students
were grouped together with any distinction of age and intellect. Consequently, for
teachers, due to strength of class, it was not possible to pay individual attention to
students unless extraordinary student caught the attention of the teacher by sheer of
his intellect. This situation was not limited to Deoband, the students of other madrasas
were also facing same situation. Impersonal, rather intimate, model of relationship
between teacher and student, which were alien to medieval Islamic world of learning
and is a characteristic of modern educational institutions, replaced the old one. As a
result, it weakened the teacher-student bond that was woven with the adab (values) of
love and respect related to this relation. It not only effected the social and spiritual link
that student felt with teacher but also gave him relatively more freedom of action in
practical world, which was unthinkable in previous times, because the student
considered himself answerable, out of respect, to his teachers even after completion of
education and joining of practical life. Now it is a rare commodity.

3. Introduction of modern disciplines

The Dars-i-Nizami curriculum faced third major overhauling in present days, here
we concerned with Pakistani madrasas only, which started in late sixties when Ayub
Khan Regime (1958-69) bid to reform it. The curriculum the contemporary madrasas are
teaching took shape, more appropriately, in early 1980s when the General Zia ul-Haq (r.
1977-88) started the so-called programme of Islamization to overcome the crisis of
legitimacy which he was facing after coup and when the US and the West felt the need
to counter the Soviet invasion of Afghanistan to continue the cold war through proxy
and planned to use madrasa to this end

Last two and half decades have witnessed a lot of academic interest in madrasa.
It was not ‘ulama or Islamists who brought madrasas into limelight but modernist and
largely secular forces. These forces tried and are trying to reform them, particularly
after nine eleven. The Western-educated liberal policy makers, modernists, non-
governmental organizations (NGOs) and the West are in favour of restructuring and
reforming the framework of traditional education, being so, it would positively contribute
in development, otherwise an economically valueless education.

After independence as Pakistan inherited the modern school system which has
dominated over the educational sphere, yet the madrasas have not only survived but
shown a slower but gradual growth. During the first three decades Pakistani ‘ulama
strived to establish new madrasas as the central madrasas of various maslaks were
remained behind in India, while some ‘u/ama migrated to Pakistan, and founded new
madrasas. Mushrooming of madrasas has seen witnessed during the General Zia ul-
Haq regime that actively supported them because of political motives. His desire for
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controlling madrasas was influenced by domestic as well as external factors. He tried to
control the madrasas not only through suggesting the curricular reforms but also
providing financial aid via newly established fund- Zakat Fund. Zia was not alone, all
military regime, except short-lived of General Yahya Khan, tried to manoeuvre madrasas
through various means, for instance, putting wakfs (religious endowments) under
governmental control or suggesting reforms in curriculum and recognition of certificates
and degrees or through doling out funds to them. Actually reforming endeavours
started in 1960s by the Ayub Khan regime.

In 1961, a committee for the revision of curriculum of the madrasas was formed,
with apparent objective, to bring them into mainstream education system. As compared
to bureaucrats and professionals, ‘ulama were under-represented in this committee.
Surprisingly, for fieldwork and necessary investigations finances were provided by the
Asia Foundation, indicating an American interest in Pakistani madrasas as early as
1960s. The report of the committee, covering almost all larger madrasas in which Dars-
i-Nizami was taught, accommodated financers’ view more than the ‘ulama’s.’' The
report suggested that to cope with the current challenges the ‘u/ama should have to
play role as citizens. This objective could be achieved, the report recommended, by
subtracting some non-religious subjects and substituting them by religious subjects
based upon “undisputed sources of knowledge.”**> To widen the madrasa student’s
outlook, the committee suggested the introduction of new subjects comprising modern
knowledge, which would enable them to enter into public professions. Ma ‘qulat
emphasized in Dars-i-Nizami considered by the ‘ulama as fundamental to the study of
manqulat, figh, usul al-figh, and of theology. Dars designers thought that the proficiency
in them made easy to understanding other disciplines. Opposite to this claim, the report
recommended a drastic reduction on heavy reliance on logic and philosophy, which are
not ‘essential’ for getting religious education and be replaced with modern subjects.
The report reveals that the learned members of the committee accepted colonial
dichotomy of secular and religious knowledge and utilitarian approach to education.
Though report stressed that religious knowledge be based on undisputed sources, it
did not recommend to replace the classical madrasas’ texts with works written by
contemporary ‘ulama or suggest for the writing and, then, inclusion to the curriculum
of new commentaries with new interpretation of classical texts according to needs of
modern Muslim society. Though Islam itself does not make distinction between secular
and religious knowledge, however, ‘ulama’s response to the report shows that they
also accepted the colonial notion of secular and religious. The ‘ulama viewed the
report as an effort by Ayub Khan regime to dilute the new boundaries of their area of
influence. ‘Ulama took the report as an attack on their centuries-old autonomy and
considered it interference in their internal affairs, and opposed the reforms as suggested.
It was, however, backed by modern Islamists, like Maulana Maududi.*

Zulfiqar Ali Bhutto’s populist regime (1971-77) when implemented its programme
of nationalisation of various industries, the educational institutions were also taken
under governmental custody. Like Christian missionaries’ educational institutions, all
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madrasas, who were imparting religious education only, remained out of the pale of
nationalisation programme. During this period no active efforts were made to control
madrasas through proposing reform in their curriculum. However, Bhutto regime made
an attempt to improve the economic and social status of the madrasa students and
teachers. Thus, the higher diplomas of the madrasas were recognized by University
Grants Commission (UGC). In 1976, the ministry of Education finally recognized the
certificates, so that the graduates of religious schools could play “an effective role in
the field of education.” The recognition was, however, limited to B. A. degree only.

Second concerted effort to control the madrasas through imposing reforms on
them, was made by General Zia ul-Haq’s regime — though military regime but unlike
Ayub Khan’s it professed Islamization. A committee was formed in 1979 with a mandate
to make proposals on to transforming madrasas into “an integral part” of Pakistan’s
educational system.> Being utilitarian in its approach the report, for making madrasas
better institutions of learning, recommended “concrete and feasible measures for
improving and developing Deeni Madaris [religious madrasas] along sound lines, in
terms of physical facilities, curricula and syllabus, staff and equipment... so as to bring
education and training at such madrassaha in consonance with the requirement of
modern age and the basic tenets of Islam to expand higher education and employment
opportunities for students of madrassaha... integrating them with the over all
educational system....” For the integration of the two systems of education, the
committee proposed to insert modern subjects into the Das-i-Nizami. The committee
also suggested the improvement of economic situation of teachers and students and
also improvement in infrastructure, physical and civic facilities in madrasas. Though,
the report praised the madrasas’ role for protecting and preserving Muslim identity
during colonial period, however, it recommendations, apparently, convey a perception
that madrasas were inferior to the formal educational system.

‘Ulama particularly Deobandi, criticized the report. They said that
recommendations of the reports shows in-built biases against traditional religious
education and were insisting that there was a need to reform the curriculum of modern
Pakistan’ educational institutions — schools and colleges, insofar as all non-religious
contents were eliminated.® They considered madrasas as bastion of the religious
education and the integration of traditional education system with the modern school
system would be a disservice to Islam and would make it subservient to modern sciences.
Anticipating the ‘ulama’s aggressive reaction, General Zia forced to postpone, for the
time being, the implementation of reforms as recommended by the committee.

However, UGC was ready to recognize the higher certificate of Islamiyat and
Arabic on condition that the graduates of the madrasa would have successfully passed
two more subjects which were compulsory for B. A. (Bachelor of Arts) examination. In
1982, it was decided that for the purpose of recruiting teachers of Arabic and Islamic
Studies in government school and colleges, parity of status with MA in these subjects
should be given to all madrasa wafags’ highest degree after their students complete
Daurah-e-hadith. For all other professions the madrasa graduates would have to take
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examination in two more subjects, excluding Arabic, Islamic Studies, Persian an Urdu,
at the B. A. level from a university. They would also pass the compulsory subjects of
Islamic Studies and Pakistan Studies at the B. A. level.’” A further two-year successful
study would lead to the equivalent of M. A. degree. It was necessary, for the sake of
uniformity that the certificate should bear the title of Shahadah-ul-‘ Alimiah fi al-‘Ulum-
i-Islamiah wa al-‘Arabiah, which in fact a sixteen year madrasa education. Pakistani
universities were to be recognized this degree equal to a M. A. in Arabic or Islamic
Studies from a public university.

The report of 1979 contained many similar recommendations of 1962’s report
shows that government’s a fixed approach to madrasas and it also demonstrates its
limited ability to implement the reforms. However, after initial response of rejection, the
madrasa boards slowly and gradually introduced some changes in their curriculum.
Wafaq al-Madaris (Deobandi) and Tanzim al-Madaris (Barelwi) modified their curriculum.
New curriculum drawn up by the wafags comprised sixteen instead of eight years of
instruction in accordance with the proposal of the 1979 report.*® Behind the yielding to
some governmental pressure and reluctantly acceptance of the some recommendation
of the 1979 report, major factors were, inter alia, recognition of madrasa degrees and
hope of some carrots — provision funds from Zakat Fund. The introduction of Zakat
system in 1980 and the official recognition of the madrasa degrees in 1981 led to swelling
of the number of madrasas. A further mushrooming has been witnessed after the Soviet
invasion of Afghanistan and the launching of jihad.

The third major initiative towards madrasa reform — to advocate the introduction
of modern disciplines in the curriculum — has taken by, again, a military regime. When
General Musharraf took power by staging a successful coup against the elected
government of Prime Minister Nawaz Sharif, he was ostracized, for first two years of his
reign, by the world community. The 9/11 events changed the whole scenario and he
became the darling of the West. Being partner in the so-called ‘war on terror’, he started
projecting a slogan ‘enlighten moderation’ as his government motto. The first target of
policy of ‘enlightened moderation’ seems to be madrasas. West’s policy and media
projections, and reports funded by Western organizations are pointing finger on the
utility of madrasas and the education they are imparting and blaming them for fomenting
the jihad sensationalism.

General Musharraf (r. 1999 - ) initiated certain steps for controlling the madrasas
across the country. In the first instance, an ordinance, called “The Pakistan Madrassa
Education (Establishment and Affiliation of Model Deeni Madaris) Board Ordinance,
2001,” was promulgated on August 18, 2001. The stated objectives of this piece of law
were to integrate the system of Islamic education imparted in madrasas with the general
education, to provide for securing the registration, regulation, standardisation and
uniformity of curricula, bringing education and training, imparted in religious institutions,
in consonance with the requirements of the modern age and providing greater
opportunities in national life for the graduates of madrasas and according recognition
of equivalence of the degrees and certificates awarded by them and to regulate their
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examination system.

To start with, a Pakistan Madrasa Education Board provided under the ordinance
was set up on September 8, 2001 under the control of the Ministry of Religious Affairs.
The Board further established three Model Madrasas, two at Karachi and Sukkur for
boys and one at Islamabad exclusively for female. The curriculum of these madrasas
contains religious along with the components of general education. Sufficient funds
have been allocated for proper functioning of the board and the model madrasas.

The ordinance, however, had not properly enforced as the religious circles,
particularly the Ittehad-e-Tanzeemat Deeni Madaris (ITDM) — alliance of five madrasa
boards (wafags), rejected the ordinance and did not cooperate with the government in
any activity of the Madrasa Board or accepting any membership therein. In the backdrop
of such a situation, the government reviewed its policy and initiated more steps in the
context of registration of madrasas, rationalising of syllabus and mainstreaming of
madrasa which formed its current policy on the issue.

With the Western funding the Musharraf regime’s initiatives are more directly
focused than its predecessors on regularizing and putting madrasas under the
governmental yoke of rules and regulations. After the events of seventh July 2005
(commonly known as 7/7) in which three of suicidal bombers were British nationals of
Pakistani origin, the Western powers pressurized General Musharraf to put madrasas
under some control.”

President General Musharrafissued a presidential ordinance on August 15, 2005,
amending the Societies Registration Act 1860, and requiring all the madrasas to get
registered with the authorities. Secretary Ministry of Religious Affairs said the law had
been amended in concurrence of Ittehad-e-Tanzeemat Deeni Madaris.® The Section 21
of the Ordinance was added to the Societies Registration Act 1860, which provides that
no seminary will be allowed to operate without primarily getting registered. December
2005 was made as a deadline for registration. Moreover, it would be binding on every
madrasa to submit an annual report of its activities and performance. The madrasas
would be required to submit their accounts to a certified auditor, who will report them
to the registrar. The amendment also stipulates that no seminary shall teach or publish
any literature that promotes militancy or spreads sectarianism and religious hatred. The
ordinance applied to the federal capital only as provincial governments separately
promulgated similar ordinances. The new law also defines madrasa, which says that
only such institutions which provide boarding and lodging facilities will be registered
and maktabs operating in mosques will not need registration. Despite the government’s
claim that ordinance was promulgated after getting the consent of ITDM, however, to
appease the clergy the government made two amendments before the deadline for
registration ends, which made it toothless.®! Resultantly, the government, again, after
consultation with the ITMD, promulgated amended ordinance, the Societies Registration
Act of 1860 (Second Amendment) on December 1, 2005.
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Having a madrasa officially registered with the govt is now required not merely to
have its advanced degrees recognized by the public universities but as the very
condition of the madrasas legitimate functioning. The government, however, was yet
to effectively implement this stated policy, that is, by shutting down madrasas that fail
to register with it.

Somehow, these state-level attempts, to some extent, have definitely put an impact
on the present day curriculum of Pakistani madrasas, despite the proclaimed resistance
the ‘ulama offered against these reforms. All madrasas belong to various maslaks
affiliated to one of the five wafags claim that they had adopted Darsi-i-Nizami for
imparting religious education. The texts studied in these madrasas, with the exception
of hadith, are same as those of the Dars, with some variations. Diversity in knowledge
was the beauty of Dars. Still, the “‘ulama discouraged the textual innovation. The primary
concern at madrasas of present and past has always been the conservation of the
classical Islamic texts and sciences as studied in madrasas. In exchange of recognition
of their degrees the madrasa wafags included modern subject in their curriculum up to
year-ten. The next years’ study base mostly on manqulat. So, the talib ‘ilm (madrasa
student, literally means seeker of knowledge) of twenty-first century madrasa of Pakistan
is studying modern ‘ulum, such as social studies, English, Urdu, mathematics, science
and even in some cases computer-learning along with classical texts related to religious
and traditional rational sciences. The social and political pressures forced the ‘ulama
to rethink on the issue of curriculum reform and they conceded, modern subjects made
inroads in madrasas. But the question is what was the fundamental aim and objective
of the of the reform attempts, i.e., the introduction of modern subjects in the madrasa
curriculum? As stated in the reports of 1962 and 1979 and the present Pakistani regime
is repeatedly saying that aim of intended reforms is to integrate the system of madrasa
education with the general education and bringing madrasa students in mainstream
economy. The un-stated motive, behind these attempts to liberalize the madrasa mind
or to define the Muslim modernity, seemingly failed to achieve.

Conclusion

Contrary to common assertion, madrasa curriculum is not immune to change.
From the establishment of madrasa system in eleventh century to date madrasas’
curricular texts used to change according to the need of the time, which had been
defined the nature and character of Muslim politics. The emergence of madrasa in
eleventh century was basically Sunnis response to the growing influence of Shia‘hs,
who saw them dangerous heretics and was a reaction to the political power of the
Fatimids and Buwaids. So George Makdisi had rightly given his observation of this
kind of trend, prevailing in madrasas which were politically motivated though not
state-sponsored and were autonomous in devising their curriculum. The process of
exclusion of rational sciences began in eleventh century and the foreign sciences
becoming extinct by the twelfth century. Succumb to the religious-cum-political
necessity; the madrasa curriculum had faced massive change.
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After the consolidation of Muslim power in India, when madrasas were established
the Muslim educational curricula were patterned on Central and West Asia curricula’s
with emphasis on the study of religious science, particularly on law. As Mughals
Indianized themselves and state had become secular in its character particularly under
Akbar, madrasa curriculum revitalized with emphasis on rational sciences that later on
formalised by Mullah Nizamuddin in early eighteenth century. Mullah’s curriculum —
Dars-i-Nizami — was not a simply list of books to be studied in madrasa but it was also
comprised of teaching methodology. Though competing trend of religious sciences
continued but had not popularized in Muslim educational circle until we see change in
Indian state and politics with the advent of the British. Taking roots in Indian soil,
colonialism changed the political scenario in which, now, Muslims were subject, not
rulers of the land that is why state and society’s requirements changed, madrasa
graduates were no more required. The British imposed new political and administrative
institutions, which were alien to Muslims. Under changed political conditions the Muslim
madrasa and ‘ulama assumed responsibility of preserving and protecting Muslim
identity. Resultantly, Dars-i-Nizami heavily tilted towards manqulat, religious sciences.
After independence, though some texts were resilient and continued to be on the book
list. However, many new texts were introduced in post-colonial Muslim state, a new
concept of Islamism was entered in madrasa texts, which were alien to medieval texts.
Pakistani governments, particularly military regimes tried to reform the madrasa
curriculum. In lieu of recognition of their degrees madrasas yielded to the pressure and
introduced some modern subjects in their curricular scheme. With the changing political
scenario, due to Afghan jihad the classical texts taught in madrasas have been
fashioned with new interpretations along with the new texts promoting Islamism. The
same trend remained in practice after 9/11, but now the political Other was changed.
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Abstract

This study focuses on theoretical and historical evolution of
International Organizations. It also describes the basic objectives
and significant role of international organizations in world politics.
One of the most significant features of the twentieth century global
politics has been the setting up and establishment of organizations,
both at the regional as well as the international level. Their emergence
and especially, their proliferation in the 20" century were largely
facilitated, rather necessitated, by the rapid industrialization that
revolutionized the transportation and communications networks
within and among states, thereby reducing the physical world into a
small unit and creating an unavoidable network of interdependence
among states. Interdependence has stimulated the creation of
international organizations and countries continue to come together
to use this institutional framework as a means of promoting
cooperation in social, economic, and political spheres. International
Organizations have played and continue to play an important role in
the international community. In the twentieth century two major
experiments in global organization have been attempted, the League
of Nations in the aftermath of World War-I and the United Nations
following World War-I1I. International Organizations have become
indispensable instrument within the International System.

The term international organization is defined as any cooperative arrangement
instituted among states, usually by a basic agreement, to perform some mutually
advantageous functions implemented through periodic meetings and staff activities.'
The international organization is the process by which states establish and develop
formal, continuing institutional structures for the conduct of certain aspects of their
relationships with each other.? International Organizations are composed of sovereign,
independent states voluntarily joining in a common pursuit of certain goals. International
organizations, may be regarded as a process leading to eventual transcendence of the
multi state system, yet its immediate function is to reform and supplement the system,
so as to make the maintenance of legal, political and administrative pluralism compatible
with the requirements of an independent world.> Main objectives of international
organizations are preservation of peace and promotion of international cooperation.
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Although large, global organizations are twentieth century phenomena, we can trace
their ancestors back to the early years of recorded history. This idea of a covenant
joining nations together in a group and binding the members not to make war on each
other has been the basic principle passed on through the centuries. The foundation of
international organization was built in ancient time’s one of the oldest forms of political
activity has been the alliance formations. The Israelite political system was probably
the first example in recorded history of a union of constituent polities based on a sense
of common nationality, with national and tribal political institutions and some division
of functions between the two party formalized by a written constitution.* The principles
of strong national federalism were first applied by the ancient Israelites, beginning in
the 13th. Century B.C., to maintain their national unity by linking their several tribes
under a single national constitution and at last quasi-federal. The record of and rational
for their effort is presented in the Bible, particularly in the books of Joshua, Judges,
Samuel and Ezekiel .’ It was to have a profound influence on the political principles of
later generations, particularly at the time of the revival of federal ideas in 16th and 17th
centuries.

In our search for the ancestors of international organizations, we should perhaps
turn to the city state system of ancient Greece. This system reflected in miniature most
of the essential characteristics of contemporary international politics. The Greek City
states also developed the first model of a universal general-purpose international
organization.

The Greek cities experimented with permanent Leagues of independent states
united by a sense of common need were found in various parts of the Greek world.
They were entrusted with certain matters in the realm of foreign affairs and defense but
were in every respect accountable to their member states. The classic example of this
system was the Achaean League (251-146 BC), a protofederal system often erroneously
considered to be the first federal (Polity Freeman 1863)% Another example was the
Amphictynoic League, and organization of Greek cities between the third and first
centuries B.C. This League was originally a religious organization of twelve neighboring
tribes, established for the purpose of safeguarding the temple of Delphi. Its functions
gradually increased to include the protection of its members from aggressive acts, both
within and without the League. Each tribe sent two delegates to League Conferences
and was allowed two votes of equal weight. Each Tribe took an oath pledging never to
annihilate any of the other tribes during warfare. Those considered guilty of acts of
aggression to be confronted collectively and with all available means by the remaining
tribes.”

The Greeks developed a number of rules, observed in treaties or custom, which
regulated diplomatic relations and the conduct of welfare. These gave recognition to
the independence and equality of the units and defined the limits of immunities for
both diplomats and religious shrines in the time of war, other rules pronounced standard
procedures for declaring war, providing asylum, and conferring citizenship.® Greeks
also developed procedures for resolving conflicts. Arbitration and conciliation, two

84



Theoretical and Historical Evolution of International Organizations: An Analytical Study

procedures for injecting third parties into diplomatic bargaining situations, were among
the important contributions, the Greeks made to subsequent diplomatic practices. They
employed these procedures for handling disputes, conflicts debts, and quarrels arising
from differing interpretations of treaties.’

The Greeks procedures and patterns in use among their city-states, as well as
their theories of interstate relations, appear strikingly modern. Treaties, alliances,
diplomatic practices and services, arbitration and other methods for peaceful settlement
of disputes, rule of war and peace, leagues and confederations and other means for
regulating interstate relations were well known and widely used. The Europeans,
however, developed the practice during the eighteenth and nineteenth centuries using
Greek experience as a model.

The Roman contribution to international organization was of a different sort.
After the final defeat of Carthage and the conquest of the entire Mediterranean world
and of most of western and central Europe, Rome established a kind of universal
empire.

The Romans contributed legal, military, and administrative techniques, which in
later centuries became fertile source of international law. During the late Roman period
the foundation of the Christian Church were firmly established. As Rome declined, the
church asserted its claims to temporal as well as spiritual authority. Through the papacy,
the Holy Roman Empire, and the strong appeal of the faith, the Church of the middle
ages provided a kind of universalism which helped to counteract the decentralizing
tendencies of feudalism and other forms of political fragmentation and continued to
exert an appeal long after the Church itself had split. The Council of Constance (The
most Spectacular international congress of history) assembled in 1414 to attempt to
resolve rival claims to the papacy and thereby to shape the political as well as spiritual
fortunes of Europe.'® While it was nearly every where defeated in its aspirations to
temporal powers, and while it does not command even the spiritual allegiance of a good
part of the civilized world, the Roman Church has remained to this day the most powerful
of all international non governmental organizations. Throughout the middle ages
alliances and associations of political, commercial and religious areas and groups were
frequently formed. An outstanding association for the promotion of trade, which became
a kind of political organization, was the Hanseatic League. Possibly the most famous
confederation of the medieval period was, that developed from a treaty among the
Swiss cantons of Uri, Schwyz and Unterwalden in 1315, joined by five other cantons
before the end of the fourteenth century, it became the nucleus of the modern state of
Switzerland."" With the breakdown of the medieval system and the coming of the
Protestant reformation the Catholic Renaissance, the age of discoveries, an expanded
trade and commerce, and the present state system in the fifteenth, sixteenth, and
seventeenth centuries, international relations assumed a new meaning and character.
The theories, practices, and institutions of modern international society began to take
shape, although they did not become fully developed with the nineteenth and twentieth
centuries. Machiavelli described the practices, which prevailed in the relations of the
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city-states of northern Italy in the late fifteenth and early sixteenth century, and he
gave a new realism to the study of interstate relations. Bodin in the sixteenth century
formulated the legal concept of sovereignty, generally regarded as the most basic of
the attributes of the nation state. Grotius, writing while the thirty years war was ranging,
laid the foundation for the evolution of a law of nations. Denying that sovereignty, or
sovereigns, were absolute, he argued that there are laws for the community valid both
in respect to war, and during war. In addition to political and philosophical writings, an
important precursor of international organization has been the practice of multinational
conferences, which has paralleled the growth of the nation state system since the
peace of Westphalia. The first major European conference to restore order after a war
took place in 1648; it was the conference of Westphalia, which ended the thirty years
war.'? To that conference, almost all of the then existing major states sent representatives.
There were all states of Europe, the world of international politics then. Thus, the origin
of modern international organization can be found in European diplomacy, from which
the treaties for a new status quo in Europe emerged. The congress of Westphalia was
a notable milestone in the development of international organization. Westphalia set
the pattern for similar international gatherings, such as the peace of Utrecht (1713)
reaffirmed the principle of balance of power as the only key to peace.

The significance of this great congress has been well recognized because no
international organization was established by the peace of Westphalia in 1648. But the
joining of practically every European State in a diplomatic conference signed the opening
of a new era in international relations. As an international assembly, the congress of
Westphalia bore little resemblance to the intricate organization of twentieth century
peace conferences of the greatest importance to international organization, however,
were the gathering of hundreds of envoys in a diplomatic conference which presented
practically every political interest in Europe and the achievement by negotiation, rather
than by dictation, of two great multilateral treaties which legalized the new order of
European international relations.

Throughout recorded history, the forces of conflict and bloodshed have been
matched by the fervent desires of well meaning people for peace, justice and harmony.
In the seventeenth and eighteenth centuries some of the best known early plans and
proposals for peaceful relations and international organization were presented. During
the first period, speculative and philosophical writers published a number of schemes
for prevention of war between the princes of Europe. The best known amongst them
are; Pierre Dubois (1250-1322), Dante (1307), Marsiglio Padua (1270-1342), The Great
design of Henry 1V of France and the Duc De Sully (1620-1635). Emeric Cruce (1623),
Grotius look on the law of war and peace (1625), William Penns proposal of parliament
of Europe in his essays toward the Present and Future peace of Europe (1693), the
Abbe De Saint-Pierre’s project to bring perpetual peace in Europe (1712). Rousseau
(1761), Jeremy Bentham’s plea for a universal and perpetual peace in his principles of
international law (1793), Immanuel Kant’s famous proposal of the same nature in his
essay “Perpetual peace”, (Zum Ewigen Frieden, 1795)." They advocated various
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approaches for the peaceful settlement of disputes, the rule of law, respect for the
autonomy of member states, perpetual peace and global government. The significance
of such activity lay in its intensity through a well organized peace movement in different
countries.

Pacifism was a continuation of the great body of intellectual speculation of
preceding centuries. Notable among Pacifist contributors were the English Quaker,
Jonathan Demon and Americans such as Noah Wercester and William Ellary Channing,
William Ladd, Victer Hugo, John Noble Constantin Pecquer, and others revived the idea
of congress of Nations, together with a world court. Some limited the scope of their
projects to a united states of Europe. Elihu Burritt, John Stuart Mill, and Richard Cobden
argued the case for free trade as a stimulus for international understanding and exchange
of peoples and ideas." There can be no doubt that indirectly it has influenced the
attitude of millions of persons besides those who consciously profess it. It is not
surprising therefore, that these principles have been reflected, to varying degrees, in
the League of Nations and in the United Nations.

The conference system had been significant feature in the development of modern
international organization. In addition to political and philosophical writings, an
important precursor of international organization has been the practice of multinational
conferences. Major conferences have been convened in every century since the
Westphalia Conference. The congress of Vienna (1815), the first of a series of
international conferences that played an important part in nineteenth century European
politics. It also structured the nineteenth century balance of power system and
contributed to the existing leading of international law. Among other rules, the congress
established categories of diplomatic envoys, general principles for the navigation of
international rivers, and provisions for the suppression of the slave trade. The congress
of Vienna adopted the principle of the sovereign equality of states. It had important
consequences for procedure at future international conference and congress, for it
mean that governments could no longer claim special privileges based on the ranking
of status, but of the experience of the years that followed the congress of Vienna
emerged the informal pattern of conferences and consultations and occasional
consorted action is known as the Concert of Europe. It scored a resounding success at
the congress of Berlin in 1878, which dealt with the Turkey and the so-called eastern
question. The concert of Europe at least prevented or limited some potential armed
conflicts. It was, however, unable to cope with the nationalistic rivalries and other
devise tendencies, which eventually led to world war. The concert of Europe laid
foundations for later, more institutionalized forms of international cooperation.'s

Outstanding among the conferences of the years prior to World War-I were Hague
Peace Conference 1899 and 1907. The two Hague Peace Conferences represent a further
contribution to the system of international organization developing in the nineteenth
century. For the first time, virtually all states in the world (Twenty six in 1899, forty four
in 1907) met on equal terms to consult together on mutual problems of international
concern.'® The Hague conferences established rules that were designed to regulate the

87



Journal of Research (Faculty of Languages & Islamic Studies) 2007 Vol.12

international system and to remove the causes of crisis and war. The Hague Conferences
attempted to place arbitration procedures on a more formal and more generally acceptable
basis. These conferences were more preventive and regulatory in nature. Two important
conferences aimed at improving international relations in general by such means as
disarmament and establishment of permanent court of Arbitration also contributed to
the growth of international organization. In all these respects, the Hague Conferences
were the prelude to the building of the League of Nations, a sort of interim stage in the
development of international cooperation, designed to bring about a greater measure
of security within the system of nation states. The conference system, which had been
a significant feature of eighteenth and nineteenth century played an important role in
the evolution of international organization. According to one tabulation, the number in
each decade from 1840 through 1909 was, 9,22, 75, 149, 284, 469, and 1,082."

Another development of major importance for the formation of international
organizations took place during the later part of the nineteenth century and the early
twentieth century. By that time, it had become clear to governments that international
cooperation was necessary to carry on activities in such fields, as postal and telegraphic
services, meteorology, public health, and international transport. The creation of
international public or administrative unions represented the concrete steps towards
such permanent facilities. Not less than 33 of the international unions were established
between 1865 and 1914. ‘Among the organizations set up were the European
Commission for Danube (1856); the international Geodetic Association (1864); the
international Bureau of Telegraphic Administrations (1868); the Universal Postal union
(1675); the International Copyright Union (1886); the International Office of Public
Health (1903); and the International Institute of Agriculture (1905)." Early form of
contemporary international organization, the public unions had limited purposes. Their
structures however, were similar. The experts and technicians, who participated in their
meetings usually represented governments. Their subdivisions bureaus, council, and
conferences served as institutional prototypes for the League of Nations and the
United Nations. Beyond this, the public international unions contributed to the
development of international administrative law in the so called functional, (That is
technical, economic and social) areas. The public union has served as a central, focal
point for collecting information and discussing mutual problems as well as for
establishing minimum or uniform standards and coordinating common policies. Valuable
experience was gained in developing procedures for handling many conferences and
for perfecting the multilateral treaty or convention which established the union and
assigned it duties and functions. In this way these unions developed the model for the
structure of the modern international organizations.

Co-operation by private persons through transnational organizations, developed
to coordinating activities in many countries, came into being, in nineteenth century.
The World Alliance of YMCA founded in 1855, has been considered to be the first
modern private international organization. Example of this type of activity included the
Red Cross Movement, founded in 1864 by the Swiss, Henri Dunant; The Institute of
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International Law (1873); the Interparliamentary Union (1888); the International Olympic
Committee (1894); and the International Association for Labor Legislation (1900)."
Between 1865 and 1914 a total of 182 such organizations were created by non
governmental sponsors.?’ These organizations of course, often dealt with issues closely
related to the work of governmental agencies. Individuals who worked with
non-governmental agencies sometimes transferred their interests to governments. Thus
the non-governmental organizations stimulated the growth of international institutions.

International cooperation was the least way to avoid future conflict. Most citizens
and world leaders became convinced that international organizations could help
preventing future military conflicts. The practice of joint deliberation established in the
nineteenth century continued in a more concise and meaningful fashion during World
War 1. During war in the United States the most important private group was the
League to Enforce Peace, founded in Philadelphia in June 1915, William Howard Taft
was a major leader of this movement. Woodrow Wilson had announced his peace
programme to the United State Congress on January 8, 1918. He declared in the important
fourteen points that a general association of nations must be formed under specific
covenants for the purpose of affording mutual guarantees of political independence
and territorial integrity to great and small state alike.”' David Lloyd George, the British
Prime minister had presented a peace programme included a number of similar proposals.
Colonel E. M. House was authorized by Wilson to consolidate the various ideas and
drafts of British and American plans. Two events of great importance in league history
occurred at this time; the issue of General Smuts famous Pamphlet, ‘The League of
Nations’ a practical suggestion, and the appointment of Cecil to take charge, in the
British delegation. Smuts work was from every point of view, the climax of all the
thoughts and labor expanded on the league idea before the Paris Conference. The
Schemes of the Phillimore and Bourgeois Committees, the draft of Wilson and House
were therefore played very important role for the creation of first international
organization.

Planning during 1914-1918 for a League of Nations demonstrate the variety of
contributions. Although President Wilson was credited with being the main champion
of this development, private and public groups and individuals in many countries
deserve recognition for playing highly significant role. The final draft of the covenant
was laid before a plenary session of the peace conference on April 28, 1919, and the
covenant and all the supporting agreements were approved unanimously. Since the
League Covenant was a part of the treaty of Versailles. The treaty was ratified and took
effect on January 10, 1920 and that date is therefore the official birthday of the League
of Nations. A permanent general international organization of a nearly universal character
came into existence for the first time after World War 1. This development marked
another stage in the history of international organizations.

The most important set of goals of the League of Nations related to promoting
peace and preventing wars. Although the major emphasis in the covenant was upon
peace maintenance, some recognition was given to the desirability of international
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economic and social cooperation. The success of modern international organizations
(such as the League of Nations or United Nations) is most often judged on the basis of
their handling of disputes and their utility in avoiding war. Many reasons have been
advanced for the Leagues failure to survive. The absence from membership of major
states such as the United States and during shorter period, the Soviet Union and
Germany was a handicap to concerted action, the covenant suffered from some gaps
and technical weaknesses, but, in, the critical tests, it was the lack of will of the members
rather than of available devices that accounted for ineffective measures. Basically, the
League of Nations failed because it was ill equipped to accomplish its goals*> The
lessons of the League’s twenty years of experience also served well to modify and
strengthen the pattern of the United Nations. The League however, left us with an
institutional legacy upon which the United Nations experiment has been elaborated.

Just as World War-I led to the formation of the League of Nations, World War-II
led to the establishment of the United Nations. In each case, both states people and
scholars tried to develop ways of maintaining peace and stability when the war ended.
During the war many meetings, conferences, and declarations had laid the foundation
for the United Nations and had prepared the way for final agreement on the terms of the
charter.

The San Francisco Conference (April 25, June 26, 1945) was the culmination of
the steps leading to the emergence of the United Nations. The Charter of the United
Nations was accepted on June 25, 1945 on the following day, the representatives of the
50 conferring states formally signed it. It came into force on October 24, 1945; after the
five Great Powers and a majority of the signatory states had ratified it.” The Charter of
the United Nations clearly reveals the purposes and general nature of the new
organization.

This remarkable document contains more than ten thousand words, with 111
Articles divided into 19 Chapters.** The four purposes of the United Nations set out in
Article 1 of chapter 1 are to maintain International Peace and Security ; to develop
friendly relations among nations; to achieve collaboration in solving global problems
and the promotion of fundamental freedoms; and to act as a center for harmonizing
these efforts.” Much of the activity of the United Nations becomes visible in the work
of its six main organs: the General Assembly, the Security Council, the Economic and
Social Council, the Trusteeship Council, Secretariat and the International Court of
Justice.

The above mentioned analysis shows that both interdependence and shrinking
of global dimensions will require adjustments and will enhance the role of International
Organizations. The short history of International Organizations is on demonstration of
human ingenuity and adaptability. Their rapid develop is a prime example of how
humanity response to changing needs. But International Organization points in that
direction, even though, as a human institution, it continues to reflect the divisions and
follies of the world in which we live.26

90



Theoretical and Historical Evolution of International Organizations: An Analytical Study

The United Nations is neither a superstate, nor a form of world government in any
real sense of the term. It dose not seek to supplant the normal channels of international
relations or to supersede bilateral or multilateral arrangements of a local or regional
character. Moreover, since the United Nations was designed to maintain peace rather
than to make it, its emphasis is on accommodation rather than coercion. It evolves
when political consensus and cooperation evolve, and it retrogresses when political
disagreement and conflict arise. The problem of providing means for peaceful adjustment
as a substitute for military conflict remains a dilemma of international organizations
today. Economic rivalries, differences in languages, culture, levels of prosperity and
political systems, prejudice, and a lack of trust stands as a barriers to the creation of the
kind of international system that may be required to make a league of Nations or United
Nations a more effective instrument for dealing with world problems.
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Framework of Inter Faith Dialogue in
Al-Shari*a Al-Islamiyyah

Dr. Muhammad Zia-Ul-Haq

Abstract

The paper proceeds with the short introduction of interfaith
dialogue. Terminologies such as al jadl, al mufawadhat, al hiwar al
miuthajah, and al hadith etc. that are being used by the Muslims for
the notion of dialogue have also been elaborated. The thoughts of
contemporary Muslims scholars involved in interfaith dialogue
reveal that dialogue as conversation between the representatives
of religions with the aim of developing understanding and harmony
is in accordance with Islamic teachings. The Da 'wah, which involves
knowing, learning and persuading each other, is also kind of
dialogue. Disagreements of nations are diversities from which need
for dialogue emerges. Such type of prospects and benefits of interfaith
dialogue particularly in Muslims’ perspective have been traced
then. Islamic concept of religious diversity, which is based on
recognition of almost all pre Islamic Religions, has been elaborated
in third part of this paper. No compulsion in choice of faith is core
of Islamic belief. Muslim Jurists are agreed that freedom of choice
of faith is basic ingredient of conversion. Conversion by force and
coercion is null and void. This has been discussed in forth part of
this study. The fifth part of the study deals with interfaith tolerance
and respect. The last part of the study consists upon miscellaneous
rules that regulate the conduct of interfaith dialogue. In conclusion
of this paper importance of inter religious dependence and possible
role of framework of interfaith dialogue in the light of al-Shari‘a
al-Isldmiyyah have been identified so that Muslims can actively
and positively contribute for peace among religions through
dialogue.

Islam, being a unique and youngest in world religions has related itself to the
most of the pre-Islamic religions. Islam’s recognition of other religions as legitimate
religions is essence of Islamic beliefs, which is reflected in the rulings of al-Shari‘a al-
Islamiya. Its relations with other religions are indicating the world view of Islam. Al-
Shari‘a’ s view of God, the reality of man and his place in the universal, importance of
religious diversity, legislation regarding non-Muslims are providing sufficient
theological and legal grounds on which Muslims are regulating their relations with the
followers of other religions. Islam’s relations with Judaism, Christianity and Sabaeanism

* Chairman/Associate professor, Department of Islamic Law Allama Igbal open University,
Islamabad.
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were crystallized first by God through direct revelation in al-Qur’an. The actions of the
Prophet Muhammad (peace be upon him), on the bases of divine guidance, further
enhanced Muslims’ capacity to work with them. During his life time Holy Prophet
entered into agreements with Christians and Jews and at a time went to include them
into Muslim Ummah. The Prophet’s companions extended this status of official
recognition to the Zoroastrians at the time of conquest of Persia. This recognition was
extended to Hinduism and Buddhism by the Muslim Jurists following the conquest of
the lower region of the Indus valley.

This recognition of almost all pre-Islamic divine religions is inbuilt in the
commandments of al-Shari‘a al-Islamiya. Its rulings are regulating the relations of
Muslims with others from the early period of Islam till today. In each period of Islamic
history during peace and war, Muslims were very successfully able to create interfaith
tolerance and co-existence. The Muslim’s communication with non-Muslims was also
conducted on the bases of these rulings. In spite of political clashes and wars between
Muslims and others, these rulings of al-Shari‘a remain in changeable and sustainable
because it based on basic sources of Islam i.e. al-Qur’an and Stinnah.

In contemporary world due to the spread of idea of clash of civilizations and
increasing conflicts between followers of different religious traditions it became
inevitable to search way forward for interfaith understanding. The only way to create
interfaith understanding and co-existence is dialogue. Contemporary movement of
interfaith dialogue was initially started by the Roman Catholic Christians. Later on
adherents of other religions including Islam started contributing in it. Presently Muslims
have taken this challenge very seriously and many contemporary scholars such as
Isma‘il Ra‘ji al Fartqui, Syed Hussein Nasr, Prof. Khurshid Ahmed, Muhammad al-Talbi
, Muhammad Fateullah Giilen and Ataullah Sidiqui are trying to revive original Islamic
teachings regarding inter faith relations. The contribution of these scholars is unique
and addressing almost all important issues of interfaith relations including dialogue. In
the light of rulings of al-Shari‘a al-Islamiya, contemporary Muslim scholars are trying
to suggest frame work for interfaith dialogue so that Muslims can effectively contribute
in it while considering it as a tool of peace among world religions. The aim of this paper
is to identify the main ingredients of Islamic framework of interfaith dialogue while
analyzing the contemporary thoughts on the bases of mainstream Islamic teachings.

I-Introduction to the concept of Interfaith Dialogue

Definition of dialogue

The term dialogue has been explained by various ways. Its literal, religious,
philosophical and anthropological dimensions have received attention of the
researchers. As a noun it has been derived from the Greek verb dialegomai’ which in
philosophical term refers to an action through which we can reach the ‘Logos’ or the
idea. In Socrates ‘dialegomai’takes the form of question and answer, which is to carry
a conversation direct toward reaching a decision or settlement. ' The English verb ° to
confer’ is very close to this meaning in its basic use such as ‘to give’, ‘to meet,” ‘to
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exchange views’ or ‘to negotiate’. In the thoughts of Plato and Aristotle the meaning
remains generally the same, with the emphasis on ‘treating’ something, or conferring’.
In philo, dialogue means nothing more than ‘conversation’ or ‘speech’ and only once
does it meant ‘disputation.’ 2

If applied in a religious context, the term Logos could also refer to the ‘divine
mind’ or ‘word.” In its New Testament usage ‘dialegomai’ was the act of exercising
one’s power of argument with a view of reaching the meaning of the world of God: the
logos revealed in scripture through revelation. If revelations were defined in terms of
‘comprehensive declaration of the divine will, which sets all life in the divine truth,”
then the word ‘dialogue’ would have a different connotation in religion than in
philosophy. Instead of reasoning with a view of reaching the true meaning that would
suggest the philosophical usage of ‘dialogue,’ its religious use would imply the idea of
reasoning upon the reality given divine truth. It is in this sense of the word ‘reasoning’
that the verb is used in Acts 17:2 where Paul is said to reason with the Jews from the
Scriptures for three Sabbaths. The same meaning of dialegomai,’is implied in acts 17:17;
18:4,19; 24; 12. The following text of Acts better characterizes this usage:’ Therefore he
reasoned in the synagogue with the Jews and with the Gentile worshipers and in the
market place daily with those who happened to be there.”

Vjekoslav Bajsic draws attention to the anthropological dimension of this term.
He says that dialogue has the power of forming togetherness. By attributing importance
to the partner from the beginning, I change my problems and his problems into our
problems. Certain interests reveal themselves as ‘our’ interests while community is
being created through common action. Therefore, one may define dialogue as a
conversation of man with man about the essential matters of man for sake of man. He
also stresses on the need of establishing positive meaning of dialogue because problems
of dialogue are at the same time problems of humanization in the broadest sense of the
world. Any objection to dialogue on grounds of a principle, before undertaking the
dialogue, represents an inadequate anthropology and rests on ideological foundations.’
Scholars, involved in interfaith dialogue, distinguish it from debate in which
representatives of each religious tradition try to prove that the position of their
communication is right and others wrong’.® Swidler analyses these definitions and
concludes it as ‘a conversation between two or more persons with differing views, the
primary purpose of which is for each participant to learn from the other so that he or she
can change and grow’.’

Muslims’ Definitions of Dialogue

Muslims used different terminologies such as al jadl, al mufawadhat, al hiwar
al mithajah, and al hddith for the notion of dialogue. The base of these terminologies
is its use in al-Qur’an and Stnnah of Prophet Muhammad. The terminology ‘4! Jad!’ is
used on several occasions in al-Qur’an in the meaning of argumentation,® which held
between different previous prophets and their nations.’ Muslim jurists usually use the
term al mufawadhat for describing negotiation in trade matters. One kind of business,
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approved by al-Shari‘a, is also named shirkat al mufawadhat, in which each party
enters as a result of successful trade negotiation.!” This terminology is described as
‘exchange of views of negotiators, on the bases of particular rules, for reaching on an
agreements’.!'This terminology is preferably used in the meanings of political
negotiation.'”The term al hiwar’ is closer to the contemporary meanings of dialogue.
Ibn Manzoor (d.1311),a famous scholar of Arabic language, has defined it as
‘conversation between people in which they exchange their views with each other.'
This Arabic terminology is equivalent to the western terminology dialogue'>in which
conversation is aimed on better understandings between the representatives of different
traditions or cultures.

Contemporary Muslim scholars, involved in dialogue between people of different
traditions, also try to define dialogue in Islamic context. Tunisian scholar Mohammed
Talbi (1921-) defines dialogue as a state of mind, an atmosphere, an opening, an attitude
of friendship or of comprehension’.'*He feels that Muslims much more urgently need
this comprehension.’ Islam, he elaborates, has long lived with in ‘safe boundaries’, but
in today’s new circumstances, it can no longer afford to remain isolated. ‘Thus dialogue
for Islam’, he argues, ‘is first and for most a necessary and vital re-establishment of
contact with world at large’.'” Seyyed Hossein Nasr, an Iranian scholar settled in
U.S.A, calls dialogue ‘a very honourable term’, especially ‘in the west and the
philosophical traditions’. The meaning of the term, he points out, in ‘Platonic and
Socratic’ discourse is understood ‘as a means of discovering the truth’. But ‘as used
since the Second world War’, in the religious sphere, ‘it has come to mean discussing
various aspects of religion among followers of each religion with the aim of a better
understanding of the two sides,’'®

The above views of Muslim scholars approve that the contemporary use of
terminology dialogue as ‘conversation between the representatives of different
communications with the aim of developing greater understanding and finding a basis
for greater cooperation," is in accordance with Islamic thought.

Dialogue and Da’wah

The relationship of Da 'wah with dialogue is an other point needs to be elaborated.
Contemporary Muslim scholars consider Da 'wah as evidence of favourable Islamic
trend towards dialogue. Prof. Khurshid Ahmed sees it as a part of dialogue, which
involves ‘knowing, learning, reaching, talking, discussing, and persuading each other’.?
Nasr defines Da 'wah as an opportunity ‘to present the message of Islam and the
message of tawhid where ever possible’. The condition, in his opinion, is to present
Islam ‘without coercion’. In relation to Da 'wah /mission and dialogue Nasr finds ‘some
clash between the two. In order to have dialogue ‘, he suggest, one must transcends
the trying to convert everyone to your religion’. Rather he prefers to use the term
‘witness’, and through witness of one’s religion ‘someone may receive the call of God
and embrace Islam. This, he suggests, is a far stronger position for Muslims than any
other thing. In Nasr’s view, dialogue in wider sense is a part of Da 'wah .He suggests
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that Muslims ‘have to reach a level of understanding ...of the doctrine of Tawhid and
the role of Islam in world as a whole’. This he argues,’ will provide a wider vision where
they will be happy if they have good Christians amidst them who understand them with
out becoming Muslims. He believes that today many Muslims have lost the universality
of their religion. If Muslims today ‘went back to the best of their ‘own traditions’ then
Da’wah would not be understood in the sense of ‘bitter enmity against Christianity,
Judaism and other religions;” much of that is political”.?!

ll-importance of Inter faith Dialogue

There is much agreement today that what all faiths share is more important than
their differences. At present there are two extremes in the Western historical narratives.
The first implies that, after the end of the cold war, the West will see its values expending
all over the world. Francis Fukuyma told this story in ‘The End of the History and the
Last Man.”** Samuel Huntington derived from this story his vision of ‘Clash of
Civilizations.’? The both stories are of modernist origin, the first is optimistic about
the final worldwide victory of western civilization, and the second is pessimistic about
the gradual decline of the West. None of these two points of view have generally been
accepted.In the view of Yuri Pochta, ‘we must give ourselves a chance to restore
modern world history and to avoid any fatalistic comparison of it.”** Human differences
could be considered reason of clashes or it could be treated as a unique characteristic
of human life in the context of cultural and religious diversity in which we have to live.

Disagreements and differences of the nations are symbols of diversity and need
of conversation emerges from it. Conversation can take place only when there is some
disagreement, either of negative kind in which someone knows something and the
other does not, or of a positive kind in which there is a difference in thinking and
assertion. If there is complete identity of thinking there can be no real conversation but
only a confirmation of agreement, reciprocal recitation, and mutual silence or boredom.?
Dialogical conversation provides opportunity of free exchange of ideas, which can be
beneficial to all. Talbi points out that the primary objective of dialogue is ‘to remove
barriers and to increase the amount of good in the world by a free exchange of ideas’.
He finds inspiration for this in declaration of Nostra Aetate.?® He feels confident that
the list suggested by the second Vatican Council, e.g. ‘what is man? What is the
meaning and purpose of life? What is goodness and what is sin? What gives us
sorrows and to what extend?’ Each of these questions should be developed into a
theme for dialogue inviting representatives from all religions whether they have their
scripture or not’. But, he stresses, the question should be a question for under standing
and learning and not for interrogation.”’

Muhammad Télbi also identifies prospects that are particularly important for
Muslims. He thinks that Muslims’ participation in dialogue with non-Muslim may yet
generates another dialogue within Muslim communities at various levels. He argues
‘the dialogue could play the role of shaking Muslims out of their false sense of security
and could make their hearts and ears more attentive to the message of God’. He is
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against those who dissociate themselves from their past heritage, what he calls the
‘wealth and positive advances made by the Ummah, yet he is not in favour of clinging
to the past. The precise purpose of dialogue, whatever the circumstances, is to reanimate
constantly our faith, to save it from tepidity, and to maintain us in a permanent state of
Ijtihad that is a state of reflection and research.’?

There are three other prospects of dialogue, in Nasr ‘s view. Dialogue ‘plays an
important role in buttressing our own faith’. In dialogue a person encounters an other
person from an other religion ‘in whom he sees the mark of authentic faith and piety
and wisdom and even on the highest-level sanctity. To reject that as being untrue or
unreal cause a danger for the person to lose his or her faith. Secondly, Nasr argues,
there are many Christians in the West, whose ‘faith has been attacked by nineteenth-
century secularist philosophies or the age of enlightenment before that’, but when
they discover the living condition ‘outside of Christianity in which faith is very strong
and wisdom and divine knowledge have not been lost’, in such encounters they discover
their ‘own religious universe’. Thirdly, Nasr stresses that all religions are in a deeper
sense interrelated and therefore instead of fighting against each other, for them to
[discover] .... Their transcendent and divine grounds or principle or origin of all religions
is the best answer to those who make us of the diversity of religions in order to destroy
religion which has been done by so many people like Feuerbach and Marx and a lot of
grandfathers of anti religious philosophy in the last century. %

Wilfred Smith identifies ‘understanding of the faith of other people, without
weakening our own.” as important prospects of dialogue. ** Swidler adds another element,
that of learning. For him the primary purpose of dialogue is that each participant learns
from the other so that both can change and grow.”*'Milko Youroukov thinks that
‘understanding’ and ‘learning’ however are not possible without tolerance.*> Monika
Konrad Hellwig observes that the point of the dialogue is not proselytizing but the
clarification of one’s perception of the position of the others, in order thereby to clarify
one’s perception of one’s own position and engage in more realistic and authentic
relationships. ™

In spite of importance of all these prospects of dialogue, the human beings are still not
able to benefit from it because the world is not fully prepared for dialogue. The present
movement of dialogue is still not matured and there are many problems that are
threatening its worldwide success. Therefore it is dire need of time that followers of
each religion should strive hard for searching theological bases of dialogue in their
own religion.

llI-Recognition of Religious Diversity
Islam believes that the core of the massages of all the prophets and messengers
was the submission to God in the light of guidance communicated by the prophets. All
prophets were Muslims (submitters to the God), and Islam is not merely the religion
preached by Muhammad but was also the religion of all the true prophets of God such
as Noah, Abraham, Jacob, Joseph, Moses, and Jesus and their followers.** Muslim’s
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recognition of legitimate religions is not limited to Christianity and Judaism only but it
extends to almost al major pre-Islamic religions including Hinduism and Buddhism.?*
This recognition is based on Islamic belief that there has been no nation, which had not
been visited by a warner*®so that, the different religious traditions of the world
presumably had an authentic starting point.

Religious pluralism in Islam is based on the acknowledgement of the non-believer
on three distinct levels: The first is that of humanism. Islamic concept of din al-fitrah
express that all human being are endowed at birth by God with a true, genuine and valid
for all time religion. Insofar as they are humans, this claim would be true of them that
they have a sensus communis by the free exercise of which they can arrive at the
essence of all religious truth. There is no exception in the universalism of this aspect of
Islam. Islamic doctrine of natural religion is the base for universal humanism.*” All men
are ontologically the creatures of God, and all of them are equal in their natural ability
to recognize God and His law. Every human being is equipped at his birth with the
knowledge that required to know God. Islamic concept of din al-fitrah differentiates
between natural religion and the religion of the history. The latter are either derivations
from this most basic endowment; or they come from other sources such as revelation or
human passion, illusion and prejudice. If this kind of religion divides mankind, natural
religion unites them all, and puts all their adherents on one level. As the Prophet (peace
be upon him) said: All men are born Muslims (in the sense of being endowed with
religio naturalis). It is their parents (tradition, history, culture, natural as opposed to
nature) that turn them into Christianity and Jews’.*® On the level of nature, Islam holds
the believers and non-believers equal partakers of religion of God.

The second level of religious pluralism in Islam is ‘universalism of revelation’.
Islam holds that ‘“There are no people but God has sent them a prophet or Warner’.*
And that no prophet was sent but to convey the same divine message, namely, to teach
that God is one and that man ought to serve him.”*’ As if man has been given by nature
is not enough, Islam now adds the contribution of history. In history, every nation has
been sent a messenger, ‘To teach them in their own language;’*' and none has been
sent in vain.** Every messenger conveyed and made understood identically one and
the same message from God whose essence is recognition of Him as God, i.e., as
Creator, Lord, Master and Judge, and the service of Him through adoration and
obedience. All followers of religious traditions, therefore are recognized as possessors
of divine revelations, each fitting its context of history and language, but all identical in
their essential religious content. Muslims and non-Muslims are equal in their experience
of divine communication.* Islam considered adherence to different religious traditions
legitimate. Islamic concept of universal revelation made possible a distinction between
the revealed essence of a religion, which it shares with all other religions and the
figurizations of that religion in history. A critique of the historical by the essential, and
of the understanding of both by the natural, has become possible for the first time with
this breakthrough of Islam.*

The third level of religious pluralism in Islam is its identification with historical
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revelation of Judaism and Christianity. It acknowledged the prophets of the two religions
as genuine prophets of God, and accepted them as Islam’s own. Muslims are being
taught to honour their names and memories. With acceptance of the Jewish prophets
and Jesus Christ, Islam reduced every difference between itself and these religions to
a domestic variation, which may be due to human understanding and interpretation,
rather than to God or the religion of God. By making difference between the Muslims
and Jews and Christians internally it thus narrowed the gab between the adherents of
these religions. This is why the Muslims declare: [ Worthier of affiliation with Ibrahim
(and by extension, all Hebrew prophets and Jesus Christ) are, rather those who follow
his religion, this Prophet and the believers’.]*

On the bases of unity in essence and diversity in expressions in these religions
God commanded His prophet (Muhammad peace be upon him) to address them in
these words: [O People of Books, let us rally together, around a noble principle common
to both of us, namely, that we shall serve none but God; that we shall associate naught
with Him, and shall not take one an other as Lords beside God’.]*

Islam initiated the culture of appreciation to others on their good deeds while
saying: [Those who believe ( The Muslims) and those who are Jews, Christians and
Sabaeans-all those who believe in God and in the day of Judgement and work
righteousness, shall have their reward with God. They shall have no cause for fear nor
grief.]¥

The privilege of Ahlal Al-Kitab, granted by God in the Qur’an to the Jews,
Christians and Sabaeans, was extended by the Muslims to the Zoroastrians, Hindus,
Buddhists and adherents of other religions as they came into contact with them.*
Therefore, Islam grants today all three religious privileges to adherents of all the
religions of the world.*

Turkish scholar Muhammad Feteullah Giilen also highlights such ecumenical
aspects of Islam in his thoughts. He has very successfully traced theological
foundations of these ecumenical aspects of Islam in al-Qur’an and Sunnah of the
Prophet (Peace be upon him). He is not only interested in communication with West on
the bases of these foundations but also wants to convince the contemporary Muslims
about the importance of inter faith dependence. He is saying that ‘the attitude of the
believers is determined according to the degree of faith. I believe that if the message is
put across properly, then an environment conducive to dialogue will be able to emerge
in our country and throughout the world.”>® Thus, as in every matter, we should
approach this issue as indicated in the Qur’an and Prophet ( peace and blessings be
upon him). His point of view is that the religion of Islam, beyond accepting the formal
origin of other religions and their prophets, requires Muslims to respect them as
fundamental Islamic principles. A Muslim is a follower of Muhammad at the same time
that he or she is follower of Abraham, Moses, David, Jesus and other biblical prophets.
From his perspective not to believe in the biblical prophets mentioned in the Qur’an is
enough of a reason to place someone outside the circles of Islam.>!
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Islamic concept of religious diversity provides sufficient integration which is
required for the purpose of healthy dialogue among the followers of different religions.
Islamic recognition of other religions as legitimate encourages the Muslims to interact
with the followers of all religions. If some one asked for conversation while declaring
him right in his selection of religion, he will definitely accept such invitation. The
framework of interfaith dialogue devolved on Islamic concept of religious diversity will
provide a point from which every one would like to start conversation.

iv- Freedom of Choice of a Faith

A Muslim is obliged by his faith to present Islam to the non-Believer. But this
obligation is to be performed with the condition of ‘no compulsion in choice of faith.’
No compulsion is the guarantee of the freedom to convince as well as to be convinced,
of the truth. It implies that the converter non-Muslim is to make up his own mind
regarding the merit or demerit of what is presented to him. The Qur’an forbids in
unequivocal terms any tempering whatever with the process. Repeatedly, God warned
His Prophet not to press the matter once he had made his presentation, absolving him
of all responsibility for the decision for or against, or indecision, of his audience.
Above all:[ There shall be no coercion in religion. The truth is now manifesting; and so
is falsehood. Whoever rejects evil and believes in God has attached him to the most
solid bonds.]*?

Allah asked the Prophet:[Call them unto the path of your lord through wise
arguments and fair preaching; and argue them( the non-believers)with arguments yet
more fair, yet more becoming.]**In an other verse this has been further clarified as: [We
have revealed to you the Qur’an that you may convey it to the people. It is the truth.
Whoever accepts it does so to his own credit. Whoever rejects it does so to his
discredit. You are not responsible for their decisions ...( in case people reject the
revelation). Say, [ am only a Warner to warn you.]**

Like the presentation of any theory, the presentation of Islam to the non-believers
can be with all evidences but it can do no more than lay it down. To the over Zealous
enthusiast who takes men’s rejection too much to heart, or who is tempted to go
beyond presentation of the truth, the Qur’an warned:[Had your Lord willed it, all the
people of the earth would be believers(But He did not).Would you then compel the
people to believe. O Men, the truth has come to you from your Lord. Whoever wills
may be guided by it; whoever does not will, may not.]*

The freedom of choice in Islam is basic ingredient of conversion because
conversion by force, coercion and interference is null and void to the subject, and a
prosecutable crime for the da‘iyah,* Muhammad Asad explains the terminology din
and clarified : “The term din denotes both the contents of and compliance with a
morally binding law; consequently, it signifies ‘religions in the widest sense of this
term, extending over all that pertains to its doctrinal contents and their practical
implications as well as to man’s attitude towards the object of his worship, thus
comprising also the concept of faith “religious law’ or moral law .. depends on the
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context in which this term is used. On the strength of above categorical prohibition of
coercion (ikrdh) in any thing that pertains to faith or religion, all Islamic Jurists (fugaha)
without any exception, hold that forcible conversion is under all circumstances null
and void, and that any attempt at coercing a non-believer to accept the faith of Islam is
grievous sin: a verdict which disposes of the widespread fallacy that Islam places
before the unbelievers the alternative of “conversion or sword” .>¥’

The earlier commentators of the Qur’an provide the perceived historical
circumstances in which the verse ‘no compulsion’*® was revealed. They relate the
verse to a custom said to have been common among Arab women of Madina in the pre-
Islamic period. Women whose children tended to die in infancy, or who bore only one
child (migldt)*® used to vow that if a child is born to them and survives, they would
make him a Jew and let him live among the Jews in order to ensure his long life. When
Islam came into being, consequently, some of these children lived with the Jews. During
the expulsion of Jews form Medina, the Ansar attempted to prevent the expulsion of
their off springs. They argued that in the Jahiliyya they had caused their children to
adopt Judaism because they thought that this religion was better than their heirs: now
that Allah has honoured them with Islam, they wanted to force their sons to embrace
the new faith, so that they be permitted to stay in Medina with their biological parents.
When they communicated their intentions to the Prophet Muhammad, he did not respond
at first: then the verse in question was revealed, giving a clear, and negative, response
to the request. Therefore, when the Banti Nadir were expelled from Medina by the
Prophet, their sons were given the choice to embrace Islam and stay, or to retain their
adopted Jewish faith and leave the city with other Jews. No compulsion was practiced
against those who chose the latter alternative. A similar tradition is related about Ansari
children who were suckled by the women of Banli Qurayza.®

According to an other tradition, the verse was revealed in connection with a
certain Ansari called Hasayn (or Abi al- Hasayn) whose two sons were converted to
Christianity by Byzantine merchants who came to sell their goods in Medina. ® Their
father asked the Prophet to pursue them and bring them back to Islam. On this occasion
these verses revealed. It is also reported that the verses revealed when an Ansari man
became frustrated after the failure of his attempt to force his black slave to embrace
Islam.®* Umer b. Khattab is reported to have interpreted and implemented in a similar
manner. He offered to his mamlik (or mawla) Wasaq al-Rim1 to become his assistant in
the administration after embracing Islam. He refused to embrace Islam and Umer left
him alone, invoking these verses of Qur’an. Similar was his reaction when an old
Christian woman refused to convert to Islam at his behest.®* Tunisian scholar, Ibn
Ishlir maintains that Jihdd with the purpose of conversion was enjoined only in the
earliest period of Islam. In contradiction to the traditional commentaries, which consider
that Qur’anic verse no.2:256 is abrogated, he maintains that this Qur’anic verse revealed
late. It was revealed in his view, after the conquest of Mecca. Consequently, it is not
abrogated. On the contrary it is itself abrogating Qur’anic verses and Prophetic traditions
according to which Jihad was designed to bring about conversion. Since this revelation
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has changed the purpose of Jihad, its aim is now to expend the rule of Islam and induce
the infidels to accept its dominion by the contracts of dhimma. He feels that the new
situation is reflected in verse no. 9:29, where the unbelievers are required to submit and
pay Jizya, but not to embrace Islam. Ibn Ishiir also maintains, again in contradiction to
the majority of the opinions, that verse no 9:29 abrogated verse no. 9:73 which does not
mention the payment of jizya and could be understood as enjoining jihad for the purpose
of conversion.*A similar view is expressed by al-Qasmi who reaches the conclusion
the ‘sword of jihad’, which is legitimate in Islam, is not used to force people to embrace
the (Islam) religion, but to protect the Da‘wah and to ensure obedience to the just rule
and government of Islam.® In explanation of this verse, Hasan al-Basri says, ‘The
people of the Book are not to be coerced in to Islam.”®In the light of this verse it can be
concluded that the dhimmds are not to be forced to embrace Islam if they agree to pay
the Jizya or the Kharaj. If they choose to ignore the truth of Islam after it made clear to
them, God will take care of their punishment in the hereafter, but no religious coercion
is practiced against them on earth.’Muslim jurists have rejected the validity of forcible
conversion to Islam. According to Abl Hanifa, al-Shafi and Ibn Qudamah, if some one
acts against this principle and illegitimately forces a dhimm{ or a musta’min to embrace
Islam, the latter’s conversion is not valid unless he remains a Muslim voluntarily after
the coercive force ceased. This opinion has practical significance: if a person was
forcibly converted to Islam and later reverted to his former religion, he is not considered
an apostate and may not be killed. Imam Muhammad bin al-Hassan Al-Shaybani, on the
other hand, maintains that such a person is “outwardly” ( fi al-zahir) considered a
Muslim and ought to be killed if he leaves Islam.® However, Ibn al-Arabi derives that
the verse only forbids forcing people to believe in falsehood; to force them to believe
in the truth is a legitimate part of religion.®

Above discussion show that ‘no compulsion in faith’ is an established Islamic
rule that was practiced by the Muslims during their period of rise and power. Islamic
tradition of no coercion in faith is essence of interfaith dialogue. Any attempt of
conversion through dialogue will lead it to disaster. Participants of dialogue must show
their commitment that their participation in it is not for the purpose of conversion or
proselytization. Any success of dialogue will totally depend on its adherence with the
principle of liberty of choice in faith.

V- Tolerance and Respect

Islam as a terminology is derived from the root words silm and salamah. It means
surrendering, guiding to peace and contentment, and establishing security and
accord.”Islam is a religion of security, safety, and peace. These principles permeate the
lives of Muslims. When Muslims stand to pray, they cut their connection with this
world, turning to Lord in faith and obedience, and standing at attention in His presence.
Completing the prayer, as if they were returning back to life, they greet those on their
right and left by wishing peace: “Remain safe and in peace”. With a wish for safety and
security, peace and contentment, they return to ordinary world once again. Greeting
and wishing safety and security for others is considered one of the most beneficial acts
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in Islam. When asked which act in Islam is the most Beneficial, the Prophet (Peace be
upon him) replied. (Feeding others and greeting those you know and those you do not
know.)"!

In the most period of Islamic history, Muslims wielded political power and were in
the position to accord (or deny) tolerance to others. In an interesting episode, it is
however significant to point out that the earliest manner in which religious intolerance
manifested itself in Islamic history was the religious persecution faced by Muslims in
Mecca before the Aijra. In a certain sense, the twelve years between 610 and 622 in
Islam can be compared to the first three centuries of the Christian history. Though the
suffering of these early Muslims for their faith lasted only for a short period of time and
gained only limited importance in the Islamic ethos, an analysis of the question of
religious tolerance in Islam cannot be completed without some reference to this nascent
period of Islamic history.” It is however observed that the non-Muslim communities
living under Islamic rule experience for less expulsion and persecution than Jews, or
deviant Christians, living under medieval Christendom.”After the establishment of
strong state, Muslims were used to accept and protect Jewish subject, allowing them
to worship freely in their synagogues and to judge themselves by their own laws.
When the Jews of Europe suffered Christian persecution, it was often to Muslim
countries that they fled for safety.™

Muslims are a faith based community: believing and belonging to the community
(ummah) go hand in hand. Its earthly objective is to establish a cohesive, human and
just social order. It aims to create a society where the individual and the society are
under an obligation to enjoin good and forbid evil.” Differences of belief are seen in
Islamic belief as part of God’s plan. The abolition of such differences is not the purpose
of the Islam nor is the Prophet Muhammad was sent for that purpose. Al-Qur’4n also
emphasizes that such differences do not suggest that their origin is different, rather it
emphasises that human beings have a common spirituality and morality.” The differences
on the bases of religions are infect diversities of human choice because God has given
them the freedom of choice: [If it had been your Lord’s will, they would all have believed
—all who are on earth Will you then compel people against their wills to believe.]”

Muslims have enough theological resources to redefine their position in the
contemporary world. A society based on inter religious dependence, tolerance and
respect can be built so that those involved, Muslims or otherwise, can feel to engage
and participate fully in the society that they are living in.”®

On the bases of recognition of religious diversity in Islam, Muslim scholars suggest
tolerance and dialogue as alternatives of clash and conflicts. Tolerance in the opinion
of Muhammad Fethullah Giilen is a term that is some times used synonymous to mercy,
generosity or forbearance. This is most essential element of moral system,; it is a very
important source of spiritual discipline and a celestial virtue of perfect people.””The
Prophet (upon him be peace and blessings), defined a true Muslim as one who harms
no one with his/ her words and actions, and who is the most trustworthy representative
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of universal peace.®* Al-Qur’an always accepts forgiveness and tolerance as basic
principle, so much so that the servants of ‘All-Merciful’ are introduced in the following
manner:[And the servants of (God) the All-Merciful are those who move on the earth
humility and when the ignorant address them they say Peace.]®! [When they meet
hollow words or unseemly behaviour, they pass them by with dignity’.]*> [And when
they hear vain talk, they turn away there from and say: “To us our deeds and to you
yours’.]%

The general gist of these verses is that when those who have been favoured with
true servant-hood to God encounter meaningless and ugly words or behaviour they
say nothing unbecoming, but rather pass by in a dignified manner. In short: ‘Everyone
acts according to his own disposition’® and thus displays his or her own character.
The character of heroes of tolerance is gentleness consideration. Holy Prophet (the
pride of the humanity, peace and blessing be upon him) is example for Muslims in
dealing with issues related to interfaith tolerance and respect. This ideal personality
lives in an orbit of forgiveness and forbearance. He even behaved such a manner
towards Abi Sufyan, who left no stone untouched in enmity of the Muslims throughout
his lifetime. During the conquest of Makka, even though Abi Sufyan still was not sure
about his conversion to Islam, The Messenger said: (Those who take refuge in Ab(
Sufyan’s house are safe, just as those who take refuge in the Kaaba are safe). Thus, in
respect of providing refuge and safety, Abu Sufyan’s house was mentioned alongside
Ka’ba. ¥ After narrating this event Giilen observes ‘In my humble opinion, such tolerance
was more valuable than if tons of gold have been given to Abll Sufyan, a man in his
seventies, in whom egoism and chieftainship had become ingrained.’*

Forgiveness and tolerance have been given great importance in the messages of
all the prophets particularly in the message of Prophet Muhammad. In addition to
being commanded to take tolerance and to use dialogue as his bases while performing
his duties, the prophet was directed to those aspects in which he had things in common
with the People of the Book ( Jews and Christians)

[Say: “O people of the Book! Come to common terms as between us and you: that
We worship none but God; that we speculate no partner with him; that we take not
some from among ourselves for Lords other than God’.]*’

Tolerance and genuine interfaith dialogue are not simply pleasant ideals that will
be fulfilled in some future paradise, but is some thing at the core of what it is to be done
by the Muslim in the here and now.*® Turkish Scholar Muhammad Fethullah Giilen
evaluates reasons of awkwardness and says:‘ In countries rife with corruption,
intolerance and mercilessness such things as freedom of thought, polite criticism, and
the exchange of ideas according to norms of equity and fair debate is absent; It would
be meaningless to talk of the results of logic and inspiration.’® He asked the Muslims
to look into the message of Al-Qur’an and Stinnah where tolerance and mercy are
inbuilt human values. Allah Almighty commanded to the hearts filled with belief and
love to behave forgiveness and tolerance, even to those who do not believe in the after
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life:[Tell those who believe to forgive those who do not look forward to the days of
God: It is for Him to recompense each people according to what they have earned.]*

Those who consider themselves addressed by these verses, all devotees of love
who dream of becoming true servants of God merely because they are human beings,
those who have declared their faith and thereby become Muslims and performed the
mandated religious duties, must behave with tolerance and forbearance and expect
nothing from other people.’'Giilen feels that dialogue, tolerance and openness are
demonstrated in the all embracing nature or universality of Islam. He mentions verse
which states [peace is good].”> The verse does not necessitate its being particular to
certain event, meaning and framework. The rule is general. He questions? Does not the
root of noun “Islam” express soundness, surrender, peace, safety, and trust? Then it is
not possible for us to be true Muslims without fully representing and establishing
these characteristics. In addition to this underlying the meaning of this sacred name is
an essence that incorporates embracing all and approaching everything with love.

Milko Youroukov proposes tolerance as solution to the problem of extreme
fundamentalism. For the adherence of interfaith dialogue, in his words, tolerance should
become a basic criterion to judge attitudes toward one an other and toward others
respective religions.”

On the other hand, Muhammad Talbi feels that the problem of fundamentalism
could be over come by willingness to listen to others and certain amount of openness,
respect, and humility. He associates tolerance with the medieval mentality; at that time
it represents a certain degree of progress. He quotes that Roberts’s dictionary defines
it as the fact of not forbidding or requiring, although it would be possible to do so.
Therefore, he thinks, tolerance is not a right .It is an act of pure indulgence by some one
in a dominating position. It implies inferiorities and condemnation. We tolerate error,
although we are entitled to prohibit it on the name of truth. What is tolerated is perceived
as evil that cannot be extirpated except at the price of greater evil. To tolerate this evil
is to put up with it temporarily and unwillingly, as an act pass charity with a certain
condescension dictated by a benevolent superiority. Respect, instead, is a right and
presupposes the complete and absolute equality of the partners. He concludes that
only respect can guarantee the dignity of all. In respect there is neither inferior nor
superior. In tolerance there is the one who tolerated, at a higher level, and the one who
is tolerated, at a lower level, while this disparity is eliminated in respect.’*

Importance of tolerance or respect, as suggested by Muhammad al-Talbi, as an
alternative of conflict and clash is essential element for conduct of interfaith dialogue.
Those who hate each other can never entered in meaningful dialogue. Respect of those
who are not agreeing with us is from ethics which guides the conduct of participants of
interfaith activities. Tolerance in the meaning of respect for others can teach us how to
disagree in an agreeable manner. Muslims were tolerant throughout the history and
they were successful in convening the message of Islam in peaceful manners to the
world. This was reason of spread of Islam. Cotemporary Muslims should also learn this
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from their history so that they can provide a chance to the contemporary human beings
to understand what Islam is al about.

VI- Rules to Regulate the Conduct of Interfaith Dialogue

Legitimacy of religious diversity in Islam, freedom of choice of faith, mutual respect
and tolerance for the others provide foundations on which interfaith dialogue can be
conducted. These are crucial as well as essential elements without which no interfaith
dialogue can proceed. Any frame work of interfaith dialogue must have these essential
elements which have been clearly inbuilt in the rulings of al-Shari‘a al-Islamiyyah.
These are theological foundations of interfaith relations in Islam and other participants
of interfaith dialogue can also take benefit from these. Along with these fundamentals
of frame work of interfaith dialogue some other important principles of conduct of
interfaith dialogue are also very important to facilitate the participants of interfaith
dialogue. These principles are not extensively derived from al-Shari‘a but at the same
time are not contradictory to it. Some of these principles are as under:

Sincere Preparedness and Freedom of Expression

Talbi states clearly that dialogue should not be looked upon as ‘art of compromise’.
He demands in it sincerity and freedom of expression, with out hostility. He fears that
the lack of equal partners in dialogue and unequal preparedness could be dangerous
for success of dialogue. He suggests that our hopes should not anchor themselves on
convergence of our faith and the colloquia that we organize, but rather we should have
faith in the creator.”’He feels that the problem of historical risks can be approached
through our respective historical traditions. He argues: ‘today we live in a situation
where Dhimmi no longer exists. It should become imperative and absolutely in
dispensable to shelve this notion in the cupboard of history.” This, he contends, is
possible from an Islamic point of view.”*?Monika Konrad Hellwig suggests that any
genuine dialogue depends on the willingness of some scholars and religious
representatives to achieve a psychological distance from historical and practical
stumbling blocks, by willingness to consider not the achievements of the other parties
but the aims and desires intrinsic in the religious position of each. She observes,
habitually each group evaluates its own position by its ideals and the position of the
others by their performance. From this nothing but further prejudice and failure of
understanding can arise.”” Internal dialogue before participation in interfaith dialogue
could provide sound opportunity of preparedness. This kind of internal dialogue can
be used for making appropriate strategy and the participants can enrich their arguments.
She feels that only those who can critically undergo an internal dialogue are seriously
ready for dialogue with others.*®

Ascending from Temptation of Proselytization

Whoever believes in a truth also has the tendency to communicate it. Something,
which is quite normal but Talbi, warns that it should not be a ‘mission’ conceived of as
one- way traffic. He detects the same tendency amongst Muslims too. This, he argues,
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creates difficulties where one partner in dialogue accuses the other of using less than
honourable means’. He suggests that holding ‘some colloquia with the purpose of
defining the deontology respectful of the freedom of the other respectful of God and
respectful of human rights’ is essential.”® The core of dialogue, Nasr suggests, ‘is that
if you want to talk to an other person and get meaningful result, you must see what he
is, right now, in himself, not what you would like him to be in order for you to talk to
him”,1%

Loyalty with Faith

The participants of dialogue are representatives of their community. Their
participation can be fruitful only if they represent mainstream ideas of their religion. In
case of doubt in their loyalty with their religious traditions, their contribution will be
fake and fruitless. Jewish scholar?Zalman M. Schachter observes that there is a myth,
begotten by the market place and parliament, that the individuals involved in the dialogue
will have power given to them to change the thinking of the faithful of their own
community. He stresses that his community has given him no such power. He
acknowledges ‘If I go too far out, I will be repudiated by my own community.’ Therefore
he warns those dialoguers who cross the limits prescribed by their communities.!*! ?

Search of Points of Agreement

The dialogue can be started on firm grounds, which should be agreed upon by
the participants. This basic common ground is what both sides take for granted: the
myth, or what we might call the rule of the game.'*? Scholars are trying to find common
grounds on which dialogue could be initiated. For example the life of Jesus is
controversial issue between Muslims and Christians but both are agreed that he was
the son of virgin Marry. The matter of crucified is point of disagreement. Hossein Nasr
suggested that this kind of issues could be settled down with the use of traditional
epistemology. In his view, this may provide a solution. ‘One could say’ he remarks,
‘that such a major cosmic event as the end of the earthly life of Christ could in fact be
‘seen’ and ‘known’ in more than one way, and that it is God’s will that Christianity
should be given to ‘see’ that in one way and Islam in an other.”!

Universal truth could be an other point of agreement. Nasr argues that truth
comes before peace and peace follows from the truth. '*Refering to the saying of Hans
Kiing ‘There will be no peace among the people of this world without peace among the
world religions’.'® Nasr appreciates that Kiing has ‘taken a step toward the
understanding of Islam,’ a step further than various Christian theologians, both Catholics
and Protestants, before him. Yet he finds that theological problems remain the same.
Dialogue has not yet crossed the boundaries in more than goodwill or good gesture.
The theological issues-the Prophet, revelation, God and his mercy, history, Christology
—remain under the constraint of ‘polite diplomacy’. He contends that even today, ‘with
all the platitude, diplomatic declarations, and even humanitarian gestures towards Islam,
and even in the Vatican declarations of 1962, the Prophet of Islam is always left
aside’.'“He emphasizes that the relation of the Prophet to Qur’an is central. Describing
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the various views within Islam, he finds that ‘the Qur’an as the word of God be
regarded at the same time as the word of the human Prophet.” Nasr describes, one
cannot overlook the beliefs of a billion Muslims concerning the nature of the Qur’an
and its relation to the Prophet’. Furthermore,” non-Islamic western analysis based on
the separation between the Qur’an and its traditional commentaries over the centuries
is not going to help dialogue with Muslims, simply because the development of various
aspects of the traditions throughout the centuries is based upon the Qur’an.'"’

All major religious traditions have a concept of God. They may differ in His
characteristics but they are agreed on His existing. All religious scriptures has witnessed
on his presence. This agreement on the existence of God can be a base of dialogue
between the followers of different religious traditions. All followers of the religions are
believers of God too. They share with each other in spirituality and could ready to
cooperate with each other in this regard. These feelings can be qualified into a tool for
creating more religious tolerance and respect for the followers of other traditions.
Therefore, as Alexander Andonov proposed, it is need of time that we should look for
ontological common ground on the bases of which we could understand each other
and transfer meanings among Christians, Muslims and unbelievers. He further says
that I believe this common ground is the ontological subject ness!'® of all living
creatures.'®”

Other ground for dialogue, identified by Jay Newman, is trans —cultural values.
He advances the hypothesis that ‘there are some abstracts, basic trans-cultural values’
and that ‘almost all known societies are built upon a foundation of a limited number’ of
such values. He argues that those basic trans-cultural values ‘are essentially ends and
people in diferent religious or political or ethnic groups disagree as to what the
appropriate means to these ends are.’''° Newman further reasons that if there were no
trans-culture values, then we would be left with radical ethical relativism and an empty
concept of civilization. But if there are universal ethical termini, no matter how abstract. ..
then intercultural dialogue on ethical question is possible, and we can learn from people
in other societies about ways of more rapidly realizing common ideals.'"! From an
ontological perspective, people-just like all living creatures-are, to a certain extent, a
self —creating reality in the sense that they are responsible for their own lives. They
build their own lives since this is a process sui generis and no one can replace them, no
matter how skilful s/he is or how much s/he wants to. People, just like all living creatures,
must do their own breathing, eating, growing, etc. Needless to say, people are different
from animals. They are producers. They have a particular way of life and can invent a
new one. This is an ontological fact. Trans-cultural values are arguably easier to identify
from the perspective of this philosophical idea. The problem is to what extent a particular
religion respects this basic ontological reality of humankind.'"?

Monika Konrad Hellwig (Roman Catholic) suggests that salvation can be another
common point of agreement for dialogue. However she thinks that dialogue concerning
the meanings of salvation cannot and does not take place in a vacuum. It assumes the
meaning of some common terms and understandings and the need to explain some
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unique terms.'"*In her opinion, Justice on a grand social scale is also a starting point of
dialogue. This common base seems to offer very clear grounds for dialogue among
religious traditions on matter of social justice and the relief of large-scale human suffering
and deprivation. At least in theory, it offers a basis for meaningful dialogue in matters
as thorny and urgent as colonial oppression, racial oppression, and remnants of slave
trading, the state of Israel, the plight of the Palestinians, various liberation struggles,
societal role restrictions on women, deprivation of civil rights of certain groups, and so
forth. 114

Hellwig Monika feels that the notion of holiness in religious scared books
particularly revealed books like Qur’an and Bible are not too far away from each other.
There are few conversations in the universe as deeply satisfying to the heart as the
dialogue of the devout. She realises that such dialogue took place mostly among the
people of each religion separately. If this profound sharing were to take place between
zaddik, saint, and dervish, monk, murid, and Hasid, we would have a model of what one
of the highest form of conversation could be. She argues that one’s own tradition may
lack a certain way, approach, attitude, or advice that another tradition has deeply
fostered. She suggests that in the literature, in retreats and workshops, and by
attendance at worship with other, Christian and Jews can learn about Zikr; Muslims
and Jews can learn from the stately rising and abating rhythm of the Mass; both
Christian and Muslims can learn much from Sabbat for their own holy resting and

praying.'

Conclusion

Interfaith Dialogue is a tool of discovering the truth through the conversation
between the representatives of different religions with the aim of developing greater
understanding and finding a base for greater cooperation. It removes barriers and
increases the opportunity of free exchange of ideas, which can be beneficial to all
human beings. Frame work of interfaith dialogue in al-Shari‘a al-Islamiya is based on
recognition of religious diversity, freedom of choice in faith and tolerance and mutual
respect among the world religions. Religious diversity in al-Shari‘a al-Islamiya is founded
on the belief that the core of the massages of all the prophets and messengers was the
submission to God in the light of guidance communicated by the prophets. Islam
accepts world religions on three levels i.e. humanism, universalism of revelation and its
identification with historical revelation of Judaism and Christianity. Concept of religious
diversity in al-Shari‘a al-Islamiya proves that religions are sharing with each other in
essence but its figurizations and expressions are different. Integration of origin of all
religions is a reality which has been witnessed by humanity throughout the history it is
therefore appropriate for human beings, instead of fighting against each other, to
discover their transcendent and divine roots in world religions. It can help us to
understand the faith of other people, without weakening our won.

The establishment of the principle ‘no compulsion in faith’ in al-Shari‘a al-Islamiya
is aresult of recognition of religious diversity. The freedom of choice is basic ingredient
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of conviction in al-Shari‘a al-Islamiya because Muslim jurists are agreed that conversion
by force, coercion and interference is null and void. Non Muslims can be invited to
understand Islam through persuasions with all evidences but any attempt at coercing
them to accept the faith of Islam is categorically prohibited because many Muslim
jurists have rejected the validity of forcible conversion to Islam. Islamic tradition of no
coercion in faith is essence of framework of interfaith dialogue.

Freedom of choice is nothing without tolerance and mutual respect between the
adherents of world religions. Tolerance is some times used synonymous to mercy,
generosity or forbearance. This is most essential element of moral system; it is a very
important source of spiritual discipline and a celestial virtue of perfect people. Tolerance
and openness are demonstrated in the all embracing nature or universality of Islam
because it denotes soundness, surrender, peace, safety, and trust.

The framework of interfaith dialogue developed on religious diversity, no
compulsion in choice of faith and tolerance requires that if you want to talk to an other
person and get meaningful result, you must see what he is, right now, in him, not what
you would like him to be in order for you to talk to him. It also needs sincerity and
freedom of expression, with out hostility. Lack of equal partners in dialogue and unequal
preparedness could be dangerous for success of dialogue. Therefore all participants
have to prepare themselves properly for it. Intra Muslim dialogue, before participation
in interfaith dialogue, could provide sound opportunity of preparedness to them. This
kind of internal dialogue can also be useful for them to make appropriate strategy. No
interfaith dialogue can exist without adherence to a faith therefore participants of
dialogue must be loyal to their faiths. In case of doubt in their loyalty with their religious
tradition, their contribution will be fake and fruitless.

Present movement of interfaith Dialogue has not yet crossed the boundaries in
more than goodwill or good gesture. Muslims are still not participating in it actively.
The political clashes between Muslims and Islam phobia in West and USA are reasons
of mistrust of Muslims on dialogue. The theological issues such as Prophet, revelation,
God and his mercy, history, Christology —remain under the constraint of ‘polite
diplomacy’. It is therefore appropriate that like Hans Kiing West should go forward to
wards recognition of Islam, its prophet and Qur’an as Muslims already confirmed
divine nature of Christianity and Judaism.

The frame work proposed in this study obviously is not point at which dialogue
might be expected to begin, but neither it may be categorically ruled out as possible
area of dialogue. The self interest and mutual distrust of power groups may pose
almost insurmountable obstacles, but the conduct of dialogue on the bases of common
issue such as divine demand for social justice can be a substitute of ‘Clash of
Civilizations’. Dialogue is the hope for saving the world from conflicts therefore it is
duty of the followers of the world religions particularly Muslims to use it as tool of
healing and reconciliation among the human beings.

111



Journal of Research (Faculty of Languages & Islamic Studies) 2007 Vol.12

>

10.

11.

12.

13.

14.
15.

16.

17.

18.

19.
20.
21.

References

Gottlob Schrenk, Theological Dictionary of the New Testament (Ed.) Gergard
friedrich et al , (trans.) Geoffrey Bromiley,(Grand Rapids, MI,WM.B.Eermans
Publishing Company, 1974),p.2/93.

Simon Harunblower and Antony Spawforth (edi.), The Oxford Classical Dictionary
(New York, Oxford University Press, 3rd Edition, 1996), p.462; Milko Youroukov
, ‘Dialogue Between Religious Traditions as a Barrier against cases of Extreme
Religious Fundamentalism,” in Plamen Makariev (ed.), Islam and Christian
Cultures: Conflict or Dialogue ( Washington, D.C. :Council for Research in
Values and Philosophy, 2001), p.59,75.

Gottlob Schrenk, op. cit.,p.94

Acts 17:17

Vjekoslav Bajsic, ‘The Significance and problems of Dialogue Today,’ Journal of
Ecumenical Studies, Vol. 9, (1972), p.36.

Encyclopedic Dictionary of Religion,(ed.) Paul Kenin Meagher, Sister Consudo
SSJ,etc. (Washingtion ,D.C., Corpus Publications.19780,vol.F-N,p.1820.
Leonard Swidler, ‘The Dialogue Decalogue: Ground Rules for Interreligious
Dialogue,’ Journal of Ecumenical Studies, Vol. 20, (1983), p.1.

Ibn Manzoor,Lisdan Al Arab,(ed.)Yousaf al khiyat (Beirut, Dar Al Jil wa dar Lisan
al Arab,1988),p.1/720.

See Al Qur’an4:109; 11:32; 40:5; 22:68; 29:46.

Ibn Manzoor,op.cit., p. 4 /1144,

Ahmed Raza,Muajam mattan al lughaht(Beirut, Dar Maktabahat al
hiyat,1959),p.4/468;Wahawah Zuhaily, Al mufawazat Fil Islam, Journal Faculty
of Islamic Studies, U.A.E, NO.7, 1993, P.32.

Proceedings of International Seminar on Negotiation, (Al Riyadh, Ministry of
Foreign Affairs, Kingdom of Saudi Arabia , 1993),p.16.

Al Qur’an has used different root forms of this terminology on several places, see
18:34,37;58:1;55:72 ;56:22.

Ibn Manzoor,op.,cit.,p.3/162.

See George Percy Badger D.C.1, An English Arabic Lexicon (London, Kegan Paul
& co, 1881),p.235.

Mohammed Talbi, ‘Islamo -Christian Encounter Today: Some Principles’, MECC
Perspective, No.4/5(July-August 1985) p.10.

Mohammed T4lbi, ‘Islam and Dialogue: Some Reflection on a Current Topic’, in R.
Rousseau, (ed.), Christianity and Islam: The Struggling Dialogue (Scranton:
Ridge Row Press, 1985), p.45.

Ataullah Siddiqui , ‘Christian-Muslim Dialogue in the Twentieth Century’,(
Macmillan Press Ltd, London ,1997),p.155.

Longman Dictionary of Contemporary English, (Longman group,1978),p.301-302.
Ataullah Siddiqui,op.cit.,p.125.

Ibid.,158-159.

112



22.

23.

24.

25.
26.
27.
28.
29.
30.
31
32
33.

34.
35.

36.
37.
38.
39.
41.
42.
43.

45.

Framework of Inter Faith Dialogue in Al-Shari‘a Al-Isldmiyyah

Francis Fukuyama, The End Of History And The Last Man (London: Hamish
Mamilton, 1992.)

Samuel P. Huntington, The Clash of Civilizations and the Remaking of World
Order (Simon & Schuster, London, 1996)

Yuri Pochta, ‘Clash of Civilizations or Restorying Mankind,” Plamen Makariev
(ed.) Islamic and Christian Cultures: Conflict or Dialogue, Bulgarian
Philosophical Studies (U.S.A: The Council for research in Values and Philosophy,
2001),p.107.

Vjekoslav Bajsic, ‘The Significance and Problems of Dialogue Today,’ Journal of
Ecumenical Studies, Vol. 9, (1972) p.33.

Muhammad Talbi, ‘Islam and Dialogue: Some Reflections on a Current Topic’,
Op.cit., p.65.

Ibid.,p.66.

Ibid.,p.70.

Ataullah Siddiqui,op.cit.,p.126.

Wilfred Smith, The meaning and end of Religion: A New approach to the Religious
traditions of Mankind.'963),p.14.

Leonard Swidler, ‘Interreligious and Interideological Dialogue: The Matrix for All
Systematic Reflection Today’ in Towards a universal Theology of Religions ,op.
cit., p. 12.

Milko Youroukov,op.cit.,p.67.

Monika Konrad Hellwig, ‘Bases and Boundaries for Interfaith Dialogue: A Christian
viewpoint’, Journal of Ecumenical Studies, vol. 14, (1977), p. 430.

See AlQur’an 2:127-133;3:51-52,84;6:161-163 ; 10:83-84 and 90.

In the 95th chapter (Surah) of Qur’an word tin (Fig) is mentioned as a symbol of
Prophet. Manazir Ahsan Gilani, a famous Indian scholar explores that the followers
of Buddha unanimously believe that he received nirvana, the first revelation,
under a wild fig tree. He considers that the mentioning of Fig at the start of Surah
tin is a subtle way of mentioning Buddhism in Qur’an. See Hamidullah Muhammad,
Emergence of Islam (Islamabad: Islamic Research Institute, 1999), p.203.
AlQur’an 35:24.

Ismail Raji al-Faruqi , ‘Rights of non-Muslims under Islam’, In Ismail Raji al-
Faruqui Islam and Other Faiths edited by Ataullah Siddiqui (Leicester: The Islamic
Foundation Mark field Conference Center,1998),p.284.

Al-Bukhari,al- Jami al-Sahilil al- Bukhdri,Bab Ma qila Fi Ulad al-Muslamin,
Hadith No 1296.

Al- Qur’an 35:24.

Ibid., 16:36.

Ibid.,14:4.

Ibid.,4:64.

Ismail Raji al-Faruqi , ‘Rights of non-Muslims under Islam’, op.cit.,p.285.
Ibid.,p.286.

Al-Qur’an 3:68.

113



Journal of Research (Faculty of Languages & Islamic Studies) 2007 Vol.12

46.
47.
48.

49.
50.

51

52.
53.
54.
55.
56.
57.

58.
59.

61.
62.

63.

65.

67.

68.
69.
70.
71.
72.

73.

Ibid., 3:64.

Ibid., 2:62.

Ismail Raji al-Faruqi, ‘Islam in Great Asian Religions (New Yourk: Macmillan,
1975),p. 329.

Ismail Raji al-Faruqi, ‘Rights of non-Muslims under Islam’ op.,cit., p.287.

Giilen Muhammad Fethullah, Towards a Global Civilization of Love and
Tolerance (New Jersey : Light Publications,2006), p. 74.

see Zeki Saritoprak and Sidney Griffith, ‘Fethullah Giilen and the ‘People of the
Book’: A Voice from Turkey for Interfaith Dialogue’, The Muslim World, Vol. 95,No.3
July 2003,p.337.

Al-Qur’an 2:256.

Ibid., 16:125.

Ibid., 39:41;10:108;27:92;6:104;34:50.

Ibid., 10:99,108.

Ismail Raji al-Faruqi , ‘Rights of non-Muslims under Islam’, op.cit.,p.291.
Muhammad Asad, The Message of the Qur’an ( translation and explanation)
(Gibralter:Dar al-Andalus,1980,1984),p.57-58,n.249.

Al-Qur’an:2:256.

For an explanation of this term, see Ibn Manzoor , op.cit.,,s.v. migldt,p.2/72-73.
Tabari,Muhammad b.Jarir, Jami ‘al-baydn an ta 'wil dy al Qur ’an(Cairo,1954),p.3/
14-16; Ibn al-Arabi al-Maliki, Ahkdm al-Qur’an (Beirut: Dar al-ma ‘rifa,n.d.),p.1/
233; Qurtabi,Abu Abd Allah Muhammad b. Ahmed al _ansari, al Jamili —ahkdm
al-Qur’an ( Beirut: Dar al-fikr,1993),p.3/256.

Tibiri, Jami al —bayan,p.3/15.

Tabrisi,Ahmed b. Ali, Majma al-bayan fi tafsir al Quran ( Beirut: Dar al-fikr wa
Dar al-Kitab al-Lubnani, 1954),p.2/305.

Ibn Zanjawayhi Humayd, Kitab al- amwal, (Ed.) Shakir Dhib Fayyad.(Riyadh:
markaz al-malik faysal li-’buhiith wa al-dirasat al-Islamiyya,1986) p.1/145.

Ibn Ishir,Muhammad Tahir, Tafsir al-Tahrir wa al-tanwir ( Tunis: al- DAr al-
Tanisiyya li-’1-nashr,1973) , p.3/26.

al-Qasmi, Jamal al-Din , Mahsin al-ta’wil, ( Cairo: Dar Thya al-Kutub al-
arabiyya,1957)p.3/665.

Sa ‘id b. Manstr ,Sunan,p.3/961.

Tibird, Jami al —baydn,p.3/16; Ibn al-Arabi, Ahkdm al-Qur’an (Beirut: Dar al-ma
‘rifa,n.d.),p.1/233.

Ibn Qudamabh, al- Mughani ( Cairo: Dar al-manar,1367A.H),p.8/144.

Ibn al-Arabi, op.cit.,p.1/233-134.

Ibn Manzoor, op.cit.,Salama

Abil Dawid, Al-Sunnan, Kitab al-Adab, Hadith No. 142.

Friedmann Yohanan, Tolerance and Coercion in Islam, Interfaith Relations in
Muslim Tradition (Cambridge: Cambridge University Press,2003), p.87.

See B.Lews, The Jews of Islam, p. 12;Adam Mitz, al-Hadhara al-Islamiyyah
(Cambridge Beirut: Dar al-Kitab al-Arabi,1968)p.1/75-86.

114



74,
75.
76.
77.
78.

7.
80.
81.
82.
83.

85.
86.
87.
88.
89.
91.
92.
93.
95.

96.
97.

98.

100.
101.

102.
103.
104.

105.

Framework of Inter Faith Dialogue in Al-Shari‘a Al-Isldmiyyah

Minou Reeves, Muhammad in Europe, ( Uk: Garnet Publishing Limited, 2000),p.34.
See Al-Qur’an., 3:104;110;9:71.

Ibid., 7:172,91:7-10.

Ibid., 10:99.

Ataullah Siddiqui, ‘Believing and Belonging in a Pluralistic Society— Exploring
Resources in Islamic Traditions’, David A.Hait (Edi.) Multi faith Briton (London:
0 Books, 2002),p.23-25.

Gilen, Towards Global Civilization of Love & Tolerance, p. 33-34.

Al-Bukhari, Book 2,Hadith No.9.

Al-Qur’an 25:63.

Ibid., 25:72.

Ibid., 28:55.

Ibid., 17:84.

Muslim, Al Jamiya al-Sahi , Kitab al-Jihad wal Siyer, Bab fateh Makkah, Hadith
No.1780,p.3/1407.

Gilen, op.cit.,p.34.

Al-Qur’an 3 :64.

Ali -nal and Alphonse Williams, Advocate of Dialogue: Fethullah Giilen (Fairfax:
the Foundation,2000),p.193-194.

Gilen, op.cit.,p.35.

Al-Qur’an45:14.

Gilen, Towards a Global Civilization of Love and Tolerance , p.69-70.
Al-Qur’an 4:128.

Milko Youroukov, op. cit., p.64.

Mohammed Talbi, ‘Possibilities and Conditions for a Better Understanding’
op.,cit.,Vol. 25, 1988 p.180.

Mohammed Talbi, ‘Islamo -Christian Encounter Today: Some Principles’, MECC
Perspective, No.4/5(July-August 1985)p.9.

Ibid., p. 10.

Monika Konrad Hellwig, ‘Bases and Boundaries for Interfaith Dialogue: A Christian
viewpoint’, Journal of Ecumenical Studies, vol. 14, (1977), p. 426-7

Editorial note of Journal of Ecumenical Studies ,Vol. 12, (1975), p.408.
Mohammed Talbi, ‘Islamo -Christian Encounter Today: Some Principles’ op.cit.,p.9.
The Muslim World Vol LXXVII, No. 2(April 1987),p.122.

Zalman M. Schachter, ‘Bases and Boundaries of Jewish ,Christian, and Moslem
Dialogue,’ Journal of Ecumenical Studies, vol. 14,1977,p.408.

Editorial note of Journal of Ecumenical Studies, Vol. 12, 1975 p.407-408.
Hossein Nasr , ‘Comments on a Few Theological Issues in Islamic Christian
Dialogue’, in YZ Haddad and W. Haddad,(eds.,),Christian Muslim Encounter
(Gainsville: University Press of Florida, 1995),p.464.

Hossein Nasr, © A Muslim’s Reflection on Hans Kung’s , Studies in Comparative
Religion, Vol. LXXVII,No.2 (April 1987),p.149.

Hans Kiing , ‘Christianity and the world religions’, Paths of dialogue with

115



Journal of Research (Faculty of Languages & Islamic Studies) 2007 Vol.12

106.
107.
108.

109.

110.

111.
112.
113.

114.
115.

Islam, Hinduism, and Buddhism (London: William Collins Sons & Co Ltd,1987),p.
443.

The Muslim world, vol. Ixxvii,No.2 (April 1987)p.96.

Ibid.,p.99.

Subject ness: The ontological capacity of reality to self create and to advance self
— creation.

Alexander Andonov, ‘Islam, Christianity and Unbelievers: ways of Mutuality,’in
Plamen Makariev(edi.) Islamic and Christian Cultures: Conflict or Dialogue,
Bulgarian Philosophical Studies (U.S.A The Council for research in Values and
Philosophy, 2001) ,p.87.

Newman,Jay. Foundations of Religious Tolerance (University of Toronto Press,
1982),p.68.

Ibid.,p.69.

Alexander Andonov, po. cit., p.81-82.

Monika Konrad Hellwig, ‘Bases and Boundaries for Interfaith Dialogue: A Christian
viewpoint’, Journal of Ecumenical Studies, vol. 14,1977, p. 423.

Ibid.,424.

Ibid.,p.412.

116



Framework of Inter Faith Dialogue in Al-Shari‘a Al-Isldmiyyah

117



The Appearance of Rajaz in Arabic Poetry

The Appearance of Rajaz in Arabic Poetry

Dr. Kemal Tuzcu*

Summary

“Rajaz” is the name used for the short poems with a few couplets
recited improsively on battlefields, in poetic repartees and daily
life in Pre-Islamic Period. Rajaz, which means tremor and spasm,
was used like meter of prosody in Islamic periods. The origin of
rajaz is “saj” (rhymes without meter) and it is considered as initial
stage of Arabic Poetry. As time passed, saj developed and turned
into rajaz in simple meters. Mostly, it was not regarded as a poem
because of some religious risks and its relationship with saj. Since
it was considered as a type of folk poem, the poets of Pre-Islamic
and Islamic periods did not give importance to rajaz.

Rajaz, which is one of the sixteen meters (bahr)' of prosody, is also a type verse.
We see that this term used for the short poems with a few couplets and recited
improvisely in daily life activities, on battlefields, while taking water from wells, on
travelling or in similar situations is mostly used as a meter of prosody in the eighth
century A.D.

The old Arabs named this meter as rajaz for the reason that they likened the
structure of it to a kind of tremor seen on the camel which is an indispensible part of
their daily lives.

In Lisanu’l Arab, rajaz means “a disease occuring in thighs of camels” and
it is defined as “shaking of camel’s legs for an hour when it wants to stand up and
then calming down of it”. The word of “;4, ”, which is generally described as

succesive movements and derived from the same root, means “ he recited rajaz ”;
similarly, the word of “;~; > which means “successively coming of thunder” means

“it thundered”. Some researchers make a connection between bahr of rajaz and the
word of “s\- )1 7 by interpreting this word as “a means of equilibrium” or “tare” ~. As

a meter of prosody, rajaz is expressed as rhythmic tremor, rapidity and movement °.

* Ankara University, Faculty of Letters, Department of Arabic, Ankara-Turkey

! Bahr: 1: sea, 2: fo cut ear of a camel. 3: width 4: a person who is generous and respected. As
a literay term, the word of “bahr” , which means “cutting” (shaqq), is used since each of these
sixteen meters are produced from each other. (See. Muhammed al-Batil, "Bahru'r-Rajaz",
Majallatu Cami'ati'l-Malik Sau'id, V11/2, Riyadh 1415/1995, 267-268).

% A.Schaade, “Rajaz” ", I4, IX, 657,658-659 5 il clae 13 Jaall @iya 5 S See. Sherhu 't-
Taysir fi’l- ‘Ariidh Matbaatu’l-‘Amira 1261, 42

3 Ibn Manzir, a.g.e, V, 349-353;
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The poems recited in bahr of rajaz are named as “urjiza” (5, ). The plural
form of it is” arajeez” (.~\i ). The Poet al-Kumait (death date 126/743) likened
the sounds of a boiling caldron to” urjuze” and says *: (al-Mutagérib)
Wis g Ll ) e oy oallasl) 0T
The bubling sounds of (that boiling caldron) resemble AslAm’s urjiizes
satirizing Gifar.
The person who recites rajaz or urjlize is called rajeez “;~!, ” (singular male)

113 113

and rajjaz “ ;\, ” (singular male) rujjaz “ ;s 7 (plural male) and rajjazah ‘5557
(singular female). Another reason why rajaz is called rajaz is that when the camel
suffering from this tremor disease it lifts its trembling leg up and stands on its other
three legs at the moment of tremor. Most of it is “mashtdir’’, namely rajaz considered
to be used on trimeter is resembled the camel standing on its three legs®. The lines
below by al-Ra’i (death date 90/708) describing stones put on the fire in the shape of

trivet throw light on this situation ’: (at-Tawil)
Eold ol 235 Bede il 3 50 Gl el
The three thrown over the fire and the bubbling sounds of a big caldron were
released.
1. THE APPEARANCE OF RAJAZ AS A TYPE OF VERSE
1.1. Rajaz and Saj®:

Even literary critics of today try to find out what kind of connection
between the types of lines written in prose and written in verse there is; some of
them have concluded that the Arabic Poetry has gained its form after completing the
stages of prose without meter, prose with saj, rajaz and gasidah’. On the other hand,
some others have made a relationship between poetry and music claiming that the
poetry is much older than the prose; they have also said that the poetry and the prose
appeared as entirely different styles expression.

Ibn Rashiq (death date 456/1063) stated that at first the words had been
totally written in prose and then the Arabs invented the types prosody in order to
pass their morality, traditions, customs, stoutheartedness, bravery, courage and

* Abw’l-Faraj al-Isfahani, al-Aghdni (Yay.’ Ali Muhenna_Samir Cabir) Beirut 1986, I, 334; al-
Jahiz, AbG ‘Othman ‘Amr b. Bahr, al- Baydn wa’t-Tabyin (Tah. al-Muhami Fawzi ‘ Atvi),
Beirut 1968, 1, 325

> Halved

6 Jalaluddin al-Hanafi, al- ‘Ariiz: Tahzibuhu wa I ‘Gdetu Tadvinuhu, Baghdad 1978, 645.

7 ibn Manzr, Ibid, V, 350; In fact, there might have similarity between a camel standing on
its three legs or the positions of Stones around fire and mashtir rajaz being the original verse
type since it consists of three lines .This shape resembles to the orthography of short rajazs
belonging to the first period because two of three lines are written side by side while one of
them is below.

¥ Saj: Rhyming straight lines

? Ode
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generosity to the next generations; they also called them “poem” after these meters
were matured and become widespread'”.

It is easily understood from these statements of Ibn Rashiq that the writing
was not widely used by the nomadic Arabs, who were transforming their information
in the ways of oral tradition, and they discovered the poem in order to set their own
values into the minds of new generations. It is rather difficult to save a prosaic
expression than to save a poetic and rhythmic expression in a human mind. al-Jahiz
(death date 255/868) explained this difficulty of prosaic expression like in the
following way: “The beautiful prosaic words said by the Arabs outnumber their
beautiful poetic words. However, neither has one tenth of the prosaic words been
preserved nor has one tenth of the poems been lost.”"!

Due to this difficulty of prosaic expression, the prose without meter gradually
started to be formed again with rhyme and rhythm and in this way the saj, which is
the primitive form of the rajaz, appeared. The saj, whose literal meaning is “singing
of a dove repeatedly and monotonously “as a literary term means” to recite verse-like
lines with rhyme but without rhythm,'*.

Brockelman clarified that the first artistic form expression was saj namely it
was required to be non-rhythmic but rhyming, and that rajaz was derived from this
saj which the oracles and the seers made some predictions; and that other bahrs were
coming from the rajaz"’. Goldziher had the same opinion with Brockelman and
stated that saj was one of the ancient styles of expression, and it was older than
qasidahs and urjuzes; and also that rajaz was an improved form of saj"*.

In his book named Tarikhu’l-Adabi’l-Lughati’l-‘Arabiyye, Corci Zaydéan
mentioned about his shared opinions with Ibn Rashiq. He expressed that the Arabs
felt the need saj to pass their moral values and courage to the future generations by
stating that they started the poetry with saj and supporting his idea by giving some
saj examples of the oracles. He also added that these sajs were recited pleasantly
with their correct thymes'®. The presence of the poems in the form of saj, rajaz and
other bahrs seen in some expressions of various Arabic sources weakens the idea of
that the poetry has completed many phases one of which is poem.

We see that the expressions with saj coming from Pre-Islamic Period mostly
belong to the oracles. The soothsayers of Pre-Islamic Period, who claimed that they
knew the things which would happen in the future, were answering the questions
asked by their visitors. These questions supposed to be insprations and divine
insprations, and also some information seen as possible signs of future events were
being responded by these oracles indirectly but with a style which is full of both
amazing and reliable implications consisting of various sajs. Sheqq Anmar and Satih

19 Abu “Ali el-Hasan b. Rashiq el-Qayravani, al- ‘Umde fi Sina ‘ati al-Shi ‘r wa Nakdihi
(Tashih: Muhammed Badruddin en-Na‘sani), Egypt 1907, I, 5

' al-Jahiz,Ibid 1,153

2 Ibn Manztir, Ibid, VIII, 150

13 Carl Brockelmann, Tdrikhu I-Adabi’l-Arabi, (‘Abdulhalim an-Najjar ) Cairo 1959, 1, 51;
Reynold A. Nicholson, 4 Literary History of The Arabs, Cambridge 1956, 74

Y Majallatu Fusiil, (2,0 siis Cxi) year 1993, number: 3, 8-14

15 al-Jahiz ,Ibid 1, 154; Georgy Zaidan, Tdrikhu Adabi’l-Lugdti’l-‘Arabiyye, Beirut 1983, 1, 58
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az-Zi’b’1 were famous soothysayers of Pre-Islamic Period as well as the owners of
the saj found in the sources'®.

Both the oracles had interpreted the dream of Rabi’a b. Nasr al-Lakhmi, one
of the ancient kings of old Yemen, with the same expressions by using them in a
form of saj. When Sheqq and Satih’s saj, which was asserted with almost the same
words, is lined up one under the other a poetic appearance is achieved'’.

g 2k caig
e ol e ISTS
“A fire you saw from the darkness
To the soil of Sehmet it fell
From it ate all the skulled.”

When the saj, which was recited by ‘Avf b. Rabi’a, the oracle of the Asad
Tribe, after they had decided to kill Hucr b. ‘Amr al-Kindji, the father of Imru’u’l-
Qays (death date 545) who was their ancient master is written one under another the
verse below is obtained'®:

Sl e B
S B gy
&seall ez, Bl Y
f__,x‘?u: ah> oda
St o Jof e n
“Ever conquering and never defeated
Within the camels’ herd employs
Wars uproar never aches his head
Now his blood shall flow
Tomorrow first he will be killed”

The words above written one under the other closely resembles al-Shi’'ru al-
Hurr or al-Qasidah an-Nathriyya which are still being discussed by contemporary
critics of Arabic Literature.

After a short time, some of the oracles began to foretell their predictions about
the future with lines in a style containing a mixture of saj-rajaz. When The Prophet
Mohammed (PBUH) was called the oracle, Khatar b. Malik, who was requested for
information about this topic, replied as follows';

' al-Jahiz, Ibid, 1, 190

17 Tbn Hisham , as-Siratu’'n-Nabawiyya (Publisher:Mustafa as-Sak’- Ibrahim al-Abyard,
‘Abdulhafiz esh-Shalbi ). I, 16; isma‘il b.“Omar b. Kathir al-Kurashi, Abu’l-Fida’, al-Biddya
wa’ n-Nihdye,II, 62; Tt is reported like this: (s dxis 35 5 and V0 aalys 5l e Gaghy danan
Fanan I3 JS Lgie lSl jall Jals e 48l g oY) | See. Tbnu’l- Ethir, al-Kdmil fi 't-Tarikh, Beirut
1995, 1, 323

8 fbn Qutaibah, Muhammad ‘Abdullah b. Muslim, esh-Shi ir wa ’sh-Shu ‘ard’, Beirit 1412
/1991, 52

1 Ibn Hajar al-Asqalani, al-Isdba fi Tamyizi’s-Sahdba, (Publisher.‘ Ali Muhammad al-Bajavi )
Beiriit 1992 V, 690
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“I swear upon the Ka’ba and its pillars that, it has been forbidden

To seek news from the fierce genies or demons, because an exalted prophet

With a lance, a clear proof and a book from the Almighty in this hand, has

been sent.”

While Ibn Hajar was accepting these lines as a mixture of rajaz and saj. Dr.
Frolov working on this subject did not regarded them as the epitomise of saj™.
Frolov evaluated these lines as rajaz with trimeter according to the prosody, and he
also found some irregularities related to the meter in the frequent appearance of rajaz
to be regarded as the most ancient form of poetic expression in various written
sources shows that once upon a time, rajaz was widely used by the old Arabic
communities. It is quite possible to see several rajazs whose owners are definite and
indefinite or anonymus in books written especially on language and literature.

The rare appearance of rajaz in the collections of the poems belonging to
Pre-Islamic periods is for the reason that the rajaz mostly considered as a type of folk
poem.

1.2  Rajaz and Cameleer’s Songs ( <.~ ) al-Huda’:

Some orientalists studying on Arabic Literature tried to establish a
commencement theory for Arabic Poetry after taking many similar features of
primitive communities such as the Pre-Islamic Arabs. According to this theory; the
poetry, in ancient primitive commonities, started with simple lines repeated by the
members of the community while they are working or travelling together.

Taha Husayn made a relationship between music and poetry by suggesting
that poetry had appeared before prose and associated the beginning of poetry with
singing a song. He also claimed that poetry and song occured and developed together
in Arabic society®'. In the works of some old Arabic historians, it is possible to find
some assertions which fit in with these opinions of the writer. These assertions tell us
that the beginning of the singing song is al- Huda’**.

al-Hud&’ or al-Hida’ and al-Hadv “ ;41 ¢ cadi ¢ <1 7 (to drive camel by

singing and encourage it to walk or run faster) is the infinitive form of this verb *.
The person singing these melodies is called al-Hadi. al-Hadi is not a poet dealing
with poetry but anyone from the band of travellers whose skill and voice is
appropriate for singing hudd’. He sings his hudd’ improvisely without any
preliminary preparation **.

2D. Frolov, "The Place of Rajaz in The History of Arabic Verse", Journal of Arabic
Literature, XXVIII, Leiden 1997, 248

2! Taha Husayn, fi 'I-Adabi’I-Jéhili, Cairo 1927, 324

22 al-Mas*0di, Muriij al-Dhahab, Beirtt 1988, IV, 222

 ibn Manzir, Ibid, XIV, 168

24 Macid Ja'afira, Ru'ya fi Makaneti'r-Rajaz ‘Inda'l-Qudama’ wa'l-Mu'asirin, Mu'ta li'l-Buhiith
wa'd-Dirdsdt, vol: 3, no: 2 (1988), 216
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Khalil b. Ahmad, who invented meters of prosody by arranging meters of
poetry, associated al-Huda’ directly with rajaz and said: “Huda’ is had1’s reciting
rajaz while going after camels™. Another linguist al-Akhfash stated that rajaz was
recited while working, driving a camel and singing huda’*. In addition to this, Ibn
Jarth who was talking about literature with people coming from Iraq to visit him
asked them “What do you think about rajaz, namely al-Huda?*"”

Although there are lots of similar assertions about the beginning of Huda’,
the most accepted one among them tells: Mudar b. Nizar b. Ma’ad b. ‘Adnan®®, one
of the ancestors of The Prophet Mohammed, hit the hand of a shepherd with a stick
since the shepherd scattered his herd of camels. Then, this good-voiced shepherd
uttered : O my hand, O my hand “s\x; )5 o1y 15" or ““ 14 15 10, 1, in tune and the scattered

camels came together **. Afterwards, these words were considered as Huda and used
frequently. Yet, the words of ““ sl 15 ol 1 are not in bahr of rajaz but bahr of ramal.

A

Owing to Huda’, “Musiqa” soon after developed among the Arabs who got
accustomed to music and new types of music such as nasb, sindd and hazaj.
According to al-Mas‘0di (death date 346/974), al-Huda’ had appeared before song™.
Some critics claimed that the first melody used by the Arabs in order to keep their
camels under control was Huda’ and these Arabs accepted rajaz as Huda’ by stating
that all of the bahrs in meter of prosody were taken from the camels striking their
hooves on the desert sands in harmony with the rhythm of this Huda’.

2, APPEARANCE OF RAJAZ AS A METER (BAHR)

OF PROSODY

It is a fact that there are prosody or meters of poem resembling prosody in all
Semitic communities. In order to protect Arabic poetry, Khalil b. Ahmad (death date
175/791) established the system of prosody after he had collected some bahrs having
been used for a long time in this geographical region and types of verse described
with the same name above. We see that some bahrs used rapidly in poems with a few
couplets such as rajaz, ramal, hazaj had been different types of verse prior to this
compilation of Khalil b. Ahmad.

Al-Walid b. al-Mughirah (death date 1/622), one of the old living in
Quraish, wants to talk to a group of clansmen of Quraish about how they introduce
The Prophet Mohammad to the people visiting the Ka‘bah in approaching season of
pligrimage. As the clansmen of Quraish prefer to call him poet , al-Mughirah says:
“We know all kinds of poetry: rajaz, hazaj, qasidah. What he (The Prophet
Mohammed) recites are not poems.”’ We understand from these words of him that
there were not only qasidahs but also other types of poetry such as rajaz, hazaj. In his

5 al-Khalil b. Ahmad al-Fardhidi, Kitdbu 'I- ‘Ayn, (Publisher: Mahdi al-Mahdhtimi es-
Samara’1 ) Beirat 1988, II, 326

*% bn Manzfir, Ibid, 11, 1126

2 al-Aghani, 1, 396

8 Mudar b. Nizir b. Ma‘ad b. ‘Adnéan: He is the grandfather of Prophet Muhammad in
seventeenth generation and the great ancestor of some ‘Adnani tribes.

% al-Mas*adi,Ibid, IV, 222: ibn Rashiq, Ibid, 11, 242

" al-Mas*adi, Ibid, 1V, 222

*! Tbn Hisham, bid, 1,270
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book titled “al-Qawafi”, al-Akfash states: “I have heard from the most of the Arabs:
The whole poetry consists of qasidah, rajaz, and ramal. Qasidah originates from
simple, long, wholly complete, entirely long, exactly plentiful and the whole bahrs of
rajaz. The people sitting on their mounts sing with it. Some of these people claim
that they sing these songs in bahr of al-Hafif. The ramal is a group of poems except
for qasidah and rajaz. In Arabic Literature, each poem with trimeter is rajaz. They
recite it while they are working and driving their camels.”*” It is understood from
these statements of al-Akhfash that rajaz and ramal were not only bahrs but also each
of them might have been used as a term in different meanings previously and even as
a type verse™.

There are also data about rajaz is being different type. In the book named as”
al-Kafi fi ‘Ilmayi’l-Arad ve’l-Qawafi” it is suggested that poets who accepted all the
short poems with a few meters as rajaz did not take the bahrs of these poems into
consideration®®. Furthermore, al-Jawhari claimed that rajaz involved each of the
bahrs being formed of Mustaf’ilun whether was short or not and both of al-
munsarih and al-muktadab were rajaz’’. In the following periods, we see that some
qasidahs which were not in the form of bahr of rajaz were considered as rajaz since
the all couplets of them were in the same rhyme™.

These statements show that rajaz had been known as a type of verse until
Khalil b. Ahmad compiled the meters of prosody and also after that rajaz and other
sorts of prosody were given as a name to some bahrs of prosody which were similar
to themselves. Another data explaining how rajaz turned into a bahr of prosody was
not able to be reached. When Khalil b. Ahmad was asked why rajaz was called with
this name, perhaps due to the relationship of its metrical scales’, he replied as
“Because it looks like the tremor on the legs of a camel™® Since it was such a
changeable and active bahr, it was later called “Himdru al-Shi’r” (the ass of the
poetry), or “Matiyyatu al-Shu ‘ard ™ ( the mount of the poets).

2.1 Terms of Rajaz and Qasid - Qasidah

Many experts asserted that in the beginning, the whole poetry consisted of
rajaz and quatrains and they called the ones reciting poems “shd’ir”, and reciting
rajaz “rajiz”. In later periods, Ibn Rashik stated that the word of “sha’ir” comprised
both of “sha’ir” and “rajiz”*’.

The first gqasidahs had emerged at the time of ‘Abd al-Muttaleb and Hashim
b. ‘Abdi Manif and then expanded”’. The first poets reciting qasidah were al-
Mohalhil (death date 531), Imru’u’l-Qays. According to an assertion, the first

32 al-Akhfash Sa‘id b. Mas‘ada, Kitdbu 'I-Qawafi, (Publisher: Izzat Hasan), Damascus 1970,
68

33 Nihat M.Cetin Eski Arap Siiri, Istanbul 1973, 66

34 Jalal al-Hanafi, Ibid, 646

3 Ibn Rashiq , Ibid , 1, 137

36 Ibn Rashiq , Ibid , 1, 121

37 {bn Manzdr, Ibid, V, 350

38 Ibn Rashiq , Ibid, 1, 89

39 Ibn Rashiq , Ibid, 1,123

0 {bn Sallam, Ibid, 1,26
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qasidah was recited by al-Afwah al-Awdi (death date 570) and he was the oldest one
among the others*'.

The poetry had started to expand approximately one hundred and fifty years
before the Hijrah and then a type of prosody which were named as qasid and related
to some rules appeared. To recite a qasid is derived from the root of “.z ” which

means “to head towards something.” The reason why it was called qasid was shown
as that the poet had completed his poem with words and then selected the good and
nice meanings. By the help of the quotations in the book “Lisan” of al-Jawhary*:”
Like the plural form of safin is safinah, qasid is the plural form of qasidah. Both
qasid and qasd’id are the plural forms.” The cause of this naming was that the poet
intented to recite qasidah after he had tried to regulate that he felt in his heart and
mind instead of expressing them improvisely®. According to the integrity of chain of
saj-rajaz-qasidah, some studies were made about meter of iz in rajaz and

how this meter turned into the bahr of “Kamil”. The cause of this was explained like:
As meter, the form of “ lxz.” converted to the form of “ -\l ”, namely al-sabab

al-Thaqil (rapid heavy rhytmic beat) turned into Sabab al-Khafif “ & <% . 2 ” (light
rhytmic beat), and also this form * :lcuz > changed into this form extracting the

letter Sin. As a result, the structure of the first Arabic qasidah was completed and
this bahr was named as al-Kamil as a sign of this completion**. The first two couplets
of a qasidah of al-Muraqqish al-Akbar (death date 552), who is among the Pre-
Islamic poets, are given as a example for this conversion from rajaz to Kamil**:

(.Kubb a5 0873 o ot ol L B
W eV eb @ il LS s 5 38 53

Is it possible for the remains of the house which does not feel anything to
answer?

If there were some traces to tell, they would speak.

The house is deserted, and the traces are like the marks made on the face by
the pen.
Additionally, he presence of rhyme in the first two couplets is accepted as a trace of
old tradition Arabic poetry based upon rajaz*’. After these developments in poetry,
the bahr of Tawil (long meter) were started to be used more frequently in qasidahs
and also other sorts of bahr such as kamil, wafir, and basit were used*’. Because, the
poet can adapt to expression better in completed meters and long bahrs; but this is

M as-Suyiti, al-Muzhir fi ‘Ulimi'l-Luga ve Envd ‘ihd, Beirtit, 1998, 11, 404

2 Tbn Manzir, Ibid, 111, 354

4 Ibn Manzdr., Ibid 111, 354-355

44 Jalal al-Hanafi, Ibid, 651

4 Jalal al-Hanafi, Ibid, 651-652

4 Salim Hadadah, “Ustiiratu’r-Rajaz wa Waqiu’t-Tawil fi’sh-Shi‘ri’l- Arabiyyi’l-Qadim ”,
Majallatu’l-Kuwait April 2001, no: 210, 70

47 Brockelmann, 1bid. 1, 53
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impossible in short meters such as rajaz**. Tawil is the longest and the most suitable
one to qasidah in regard to strength. But, only real poets manage to recite poems in
this meter, the ones who are not poet fail*’.

Qasidah, which became the most important type of prosody for Arabs, is a
kind of poem whose both of couplets are complete, and again whose meter has not
changed with various modifications and defects™. After stating that he had heard
that most of the Arabs said that the whole poetry consisted of qasid, rajaz and ramal;
al-Akhfash described the word of “qasid” as” a poem in full shape of tawil, basit,
kamil, madid, wafir, rajaz, and light bahrs.” It must be concluded from the word
“full” here that these bahrs are the ones which are not majzi’ “:s;2 , mashtir « ks.”,

and manhtik “2,.'. After defining qasid in this way, he described rajaz as trimeter

poem whose name was huda’ recited by the Arabs while working or travelling on
camel and he named other poems except for the frame of these as ramal 2. Another
rule of qasidah is related to the number of couplets. If poem consists of three or six
couplets, this is called “segment”, “strophe” or stanza. There must be a unity of
meter in these types of poem™. Although many other statements were made about
the number of couplets, it impossible to reach a certain definition. Al-Akfash
regarded poems with three or more than three couplets as qasidah. However, Ibn
Jinni (death date 392/1001) claimed that poems with three, ten or fifteen couplets
could be counted as poem but he did not make a certain statement. Generally, the
most accepted idea in this matter is that qasidah involves at least seven couplets™*.
On the other hand, al-Békillani did not accept the poems with less than four couplets
as rajaz and the poems with less than two couplets as qasid. If poem is in different
bahrs, this is not called qasid . Among the most important conditions of qasidah,
the unity of bahr in each couplet is revealed. If the couplets have different bahrs this
poem cannot be qasidah *°. In his “Sharhu Arddu’s-Savi”, Najmaddin Sa’id b.
Mohammad As-Sai’d claims that if the qasidahs in bahrs such as rajaz and ramal
have various changes, it is impossible to call them gasidah and even poem’’.

The most outstanding feature distinguishing rajaz from gasidah is the lack of
intention of reciting a literary poem and again the lack of the procedure of
consideration, selection and seperation. In rajaz, the feelings and emotions are
expressed sentimentally and improvisely. The reason lying behind the rejection of
rajaz as poem may be the definition of poem given like this: “Poem depends upon

8 al-Agani, IX, 388

* Salim Hadadah, Ibid , 70

3 Muhammad ‘Abdulmun‘im Khaféci, al-Qasidatu'l- ‘Arabiyya, Beirit 1993, .42

31 Majzii’: Brachycatalectic; Mashtir: Halved; Manhik; Depleted

32 al-Akhfesh, Ibid, 68 ve Ibn Manzir, Ibid, 111, 355

33 Khafaci, Ibid, 40

>* Ibn Rashiq, /bid 1, 125

>3 al-Bagillani, / jdzu I-Qur én, (Publisher: Ahmad Sakr), Cairo 1963, 83

36 Khafaci., Ibid, 41

" Sevim Ozdemir, Najmuddin Sa‘id b.Muhammed as-Sa ‘idi’s hand-written work Sharhu
‘Ariizi’s-Sdwi’s text criticism , non published doctoral thesis, Siileyman Demirel University,
The Institute of Social Sciences, Isparta 2001, 215
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four factors following the intention; word, meter, thyme and meaning.”*® Rajaz is
accepted as expression of emotions in a improvisely reproachful way. The word
“reproachful” is intentionally used here. Because, it is quite possible to find Turkish
meanings of “rajaz” except for its being a literary term of prosody in the word of
“reproach”.

Another reason why rajaz and qasidah are understood as different types of
verse that is difference in their number of couplets. In almost the works belonging to
language and literature, the poetry is frequently divided into two parts as rajaz and
qasidah by not mentioning other kinds of prosody and probably by taking the length
of poem into consideration *°. Ibn Rashiq claimed that the name of rajaz was given to
mashtir, manhiik and similar pieces of verse, whereas long types of prosody with
several couplets was called qasidah. He also claimed that masht{ir and manhik rajaz,
which were not accepted as poem, was regarded as qasidah according to the number
of couplets. He permits calling these types of poetic verses qasidah by stating the the
importance of qasd and intention in the length of qasidah and poem recited in these
types of rajaz®’ .

The qasidahs recited in the bahr of rajaz are called “urjiizah™'. The plural
form of is “Arajiz”. It is more suitable to name the short poems recited in the bahr of
rajaz or rarely in other bahrs in Pre-Islamic Period and Sadru’l-Islam as rajaz since
they are not evaluated under the definition of qasidah. The plural form of this is
“Arjaz”.

Ibn Rashiq defined these terms and tried to make the uncertainties about this
subject clear in his work al-‘Umdah in which he reserved a chapter under the title of
“ar-Rajaz and el-Qasidah”. He stated that urjuze might be called as qasidah at any
rate whether it is long or short, but qasidah might not be called as urjizah even if the
lines of it have the same rhyme unless it is one of the kinds of qasidah; that each
rajaz might be called as qasid while each qasidah whose lines are similar to rajaz
might not be called be rajaz. With a quotation from Ibn Nahhas, he described the
word of “qarid” as “poem which is not rajaz” originated from the word “to cut
something”. In order to explain “qarid”, a definition which means “ to give up doing
something belonging to the same type” is also made here and by the help of a
quotation from Ebi Ishiq it is described as “to seperate things from each other, to cut
and as if to quit something by leaving rajaz outside of poem entirely”®.

In Arabic poetry,The first distinction between qasidah and rajaz was made by
al-Aghlab al-‘Ijli. The caliph Omar advised al-Mughire b. Shu’ba (death date
51/671), who was appointed to be governer for the city, to listen to the poems recited
in Islamic Period. Upon this, Labid and al-Aghlab were invited, too. Labid wrote

8 Ibn Rashiq, Ibid, 1, 77

% See, al-Aghani, XV1, 21; al-Baydn wa’t-Tabyin, 1, 405
5 Ibn Rashiq, bid, I, 125

8! Ibn Manzir, Ibid, V, 350; Khafaci, Ibid, 42.

52 Ibn Rashiq, Ibid, I, 122
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“Baqarah” sura of Qur’an on a paper in order to imply that he did not recite any
poems since he had become Muslim. Al-Aghlab replied:*’

fosad 21 & T T

“Did you want rajaz or qasid
or something that is easy to find?”

2.2. Rajaz as an Art of Poetry:

Rajaz that was not counted as a type of fine art in the beginning and this state
of rajaz continued in Islamic Period®. The reason for this was that rajaz was a kind
of folk poem or metrical verses. There were also ones who did not accept rajaz as
poem, since they considered rajaz as the words of simple and ordinary people ©.
Furthermore, a general opinion of poets and critics was the presence of poetic
weakness in rajaz. Rajaz, in a sense of usage area, was to express emotions felt in
daily life between bedouin and his surroundings. In a sense of meter, rajaz was an
active meter used in lines telling the situations such as desert life, enjoyment of
children, challenging enemy on battlefields or situations that were not related to
palaces and city life such as travels lasted for a day or night. Because of this reason,
rajaz could not replace qasidah which addresses to caliphs or governors; and few
rdjizs had the chance to reach their rajazs to caliphs®.

Abu’l-‘Ala’ Al-Ma’aari (death date 449/1057) saw rajaz as a worthless type of
poetry and he stated this opinion frequently in his works. He claimed that rajaz was
the least valued poem and he did not consider it as even a poem. He sometimes
accepted rajaz as poem; but the worst poem. In somewhere else, he said that rajaz
was weaker than qasidah and also Ru‘bah (death date 145/762) and al-‘Ajjaj were
weaker than Jarir (death date 110/728) and al-Farazdaq in poetry. His strongest proof
about the weakness of rajaz were the words of al-Farazdaq: “I see a weakness in
rajaz. Leave it.” ©” The poet had put himself in a place above rdjiz**. On the other
hand, al-Farazdaq was regard as the one who did not manage to catch the renovations
in poetry and also among the poets who were not able to pass to rajaz whose usage
area had already expanded®.

63 Jaakko Hameen Anttila, Five Ragaz Collections (al-Aghlab al-'I3li, Bashir ibn an-Nikht,
Candal ibn al-Muthannd, Humayd al-Arqat, Ghayldn ibn Hurayth). Materials for the Study of
Ragaz Poetry II. Helsinki: Finnish Oriental Society 1995, (Studia Orientalia. 76.) 152-153

In al-Aghani it is reported differently :

T M of 5 o)

See. al-Agani, XV, 358
64 Nihat M.Cetin, Ibid, 65
65 al-Baqillani, Ibid , 55
% Jalal al-Hanafi, Ibid, 657
57 Ihsan ‘Abbas, Tarkhu 'n-Naqdi’l-Adabi ‘Inda’l-‘Arab, Jordan 1993, 384
58 Muhammad al-Batil, Ibid, 277
59 al-Jahiz, Ibid, 1, 599
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Al-Ma‘arri appreciated rajaz as the houses in the lowest part of paradise,
since rajaz was the worst of type poetry. If he runs into Ru’bah in paradise, he shall
say: “How compelled you are because of disliked rhymes; even if yours and your
father’s rajaz are turned into qasidah, a singular nice qasidah can not be obtained.””

This approach of al-Maarry to rajaz projected in his poems. In “Luzim Ma La
Yalzam” he said:

B gk el of G sl 8,8 O o

You could not reach loftiness of honour , rajaz cannot also reach the level of
qasidah

The poet compared “shd’ir” and “rdjiz” in his another poem that “sha’ir”
cannot reach his degree of veneration; yet, in this comparison , “rajiz” is certainly
in a lower position than “sha’ir”:

) 5 la Al oy S esgs ¢ Ble

You could not reach degree of veneration. Can a rajeez reach the degree of
a poet
In another poem, he expressed this couplet carrying the same meaning:

PO aEE g0t i s

The one, who is unable to obtain the degree of being poet in expression, is
satisfied with rank of rajiz?
While al-Ma“arri is insulting rajaz in this way he admits abundance of rajaz
in Arabic poetry”’.
al-Ma‘arrl makes the following expressions about that rajaz had reached
to peak from the aspect of art during the rule of Ommayad claimming that it does
not comply with panegyric because of queer words in it: “Your words are not in
accordance with praise, they are nothing more than a black pitch, you are scratching
ears of praiseworthy with a stone. It is enjoyed with a nice incense of lute. When did
you turn into a running horse as if swimming or a barking dog for its hunt, after
pulling the quality of camel for which you are lamenting because of too much
travelling.” He criticizes internal structure of “urjlizah” recited about nearly every
subject with his this words’>.
In his couplets below, al-La’in al-Minqari expressed that rajaz had weaker
structure than the structure of qasidah by looking down upon this art of al-‘Ajjaj who
had completely establihed the term of “urjiizah” in Arabic literature:”

S5 ol - Sl e 5 i o8 G b L |

0 Abu’l-Ald’el-Ma‘arri, Risdlatu ’I-Gufiin,( Publisher. ‘Aise ‘Abdurrahmén binti’s-Sati’)
Cairo 1977, 376

7! Thsan “Abbas, Ibid., 385

2 al-Ma‘arri, Risdletu’l-Gufrdn, 377

3 Abuw’l‘Al4” al-Ma‘arrd, al-Fusil wa’I-Géydt fi Tamjidilléh wa’l-Mawd iz, Cairo 1938, 1, 320
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O son of the wretched! Do you threaten me with the urjuzes? It seems to me
that there are vileness and weakness.

We also see that Jarir, accepted as one of the poets who were not able to
recite rajaz in Ommayad Period by al-Jahiz, had a prejudice against rajaz. In a
comparison made between al-Farazdaq and Jarir, we understand that Jarir was
considered as a better poet. When the poet, who had never recited nasib™ and rajaz,
was asked the reason of this, he answered: “I have never fallen in love, had I fallen in
love I would have recited such good nasibs that even old women would weep over
their youth having lapsed away. I liken rajaz to horseshoe prints on the ground. If I
had not been afraid of them to be lapsed away, I would have recited many rajazs.””
2.3. Discussions On Whether Rajaz is a Poem or not:

Since there is a difference of opinion on whether rajaz is a type of poem or
not, some of the people do not accept rajaz as a poem. The claims about this topic
generally focus on two points. The first one of these claims is religious risks and the
other one is a group of reasons coming from the technique of poetry. In Lisanu’l-
‘Arab, there are some conflicts in statements of al-Khalil b. Ahmad, who was the
inventor of prosody, about rajaz and quotations related to this topic. It is first
expressed by al-Khalil b. Ahmad in his work that rajaz would fit in with this
situation owing to its good structure; even if a single meter is used after accepting
rajaz as poem. On the other hand, in the quotation drawn from the vocabulary titled
“at-Tahzib” it is known that al-Khalil b. Ahmad claimed that rajaz consisted of
only half couplets or the one third of couplets since he did not consider rajaz as poem
76 The objection of al-Khalil b. Ahmad against rajaz being a poem at this point is
about that some couplets asserted that The Prophet Muhammad had recited and
belonging to himself or others can not be regarded as poem; if these couplets had
been poem The Prophet Muhammad would not have attempted to recite them.
According to the same assertion, The Prophet Muhammed did not recite any couplet
entirely based on its meter, he recited just “sadr” or “ajuz”’’ of a couplet; and he did
not recite a couplet according to its meter while he was reciting the whole couplet.
The example of Labid:

A5 Y S AS O bl s L Y

Pay attention to that everything is nothing except for Allah. Every being will
perish.
Only “sadr” of a couplet:

At s Lge s 4N

was recited but “ajuz” was not. Consequently; since these are half couplets, they
are neither poems nor couplets according to al-Khalil b. Ahmad. If a half couplet was
called poem, it would be possible to accept even a part of it with a meter as poem ™.

7 Nasib: Love poetry

> al-Aghdni, VII1, 48

7 fbn Manzir, Ibid, V, 350

77 Sadr: First hemistich; ‘Ajuz: Second hemistich
7 Tbn Manzfir, Ibid, V, 351
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There are also some lines asserted to have recited by The Prophet Muhammed
himself. In the battle of “Hunayn” or “Hevazin” and on a white mule he recited the
couplet below in order to bring together his scattered warriors:

U RUARE LAY

It is not a lie, I am the Prophet and the son of ‘Abd’Almuttalib.
At the time of the Hijrah from Macca to Madinah in the cave where he
shaltered, he recited these lines for his bleeding finger as a result of a stone struck:

ol Lo A e 3 %sgzpw\gguﬁ

You are just a bleeding finger, what happens to you on the way of Allah is
only this.

The first line was considered as “manhik”, while the second one as “mashttr”
and they were not accepted as poem.

The reason underlying this thought of al-Khalil b. Ahmad was the perspective
of Qur’an about poet and poetry. As the society of the time which was trying to make
a synthesis between a group terms belonging to Pre-Islamic Period and Islamic
concepts viewed The Prophet Muhammad as a “sha’ir” or sh'er and Qur’dn as a
collection of poetry, some verses of Qur’an appeared in order to strengthen the
belief that Qur’an was not a group of words uttered by people and pull down the
false beliefs about this subject’. A contradiction appeared between the verses of
Qur’an about this topic and establishing a close relationship between The Prophet
Muhammad and poetry or regarding The Prophet as a “sha’ir” and the lines recited
by him as poem. This situation caused a negative point of view for the poetry. This
might be one of the reasons why al-Khalil did not consider rajaz as a poem.

In Lisan, following these quotations, opinions of al-Akhfash about rajaz are
found. In respect of this; while al-Khalil was accepting rajaz as poem, al-Akhfash
did not. Al-Akhfash stated that the verses of Qur’an mentioned above forced him not
to regard rajaz as poem. al-Azhari commenting the verses of Qur’an above as “Since
we have not taught him poetry, why does he recite poem and try to make a book
about this subject”said “his reciting one or more couplets belonging to somebody
else does not change this situation because this means that we have not made him a
poet.” Following this, it was mentioned that al-Khalil b. Ahmad had not regarded
rajaz of “mashtir” and “manhfk” as poem. From this assertion, it might be
concluded that al-Khalil b. Ahmad considered complete and majzoo rajaz as poem.
Again under the light of the same meaning, al-Shantarini stated: “In my opinion,
mashtir and manhik are not couplets. Because, the principle of couplet is that it
consists of two lines. In this way, the words which are not possible to express plainly
are not couplets. Consequently, masthoor and manhook are just the halves of
couplets®.” al-Ma‘arri added that urjizah of manhik rajaz had not been heard from
the old poets and the poets could not express what they wanted to state due to the
shortage of these meters and this had led the rejection of it as a poem®'.

7 See. Glorius Qur’an: al-Shu‘ard’: 224-226, Yésin: 69, el-Haqqa: 41
% Muhammad al-Bétil, Ibid., 276
81 al-Ma‘arri, al-Fusil ve’l-Gaydt, 1, 137
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Although rajaz was considered as a different type of prosody in the past, it
should not be forgotten that it puts the same expression with the poem in human
spirit. Yet, according to the definition of poem made by the Arabs, because of the
lack of intention, these lines might not accepted as poem™. These are the lines
recited haphazardly as they are wished and without thinking upon them, and as
consequence without a structure. Someone’s reciting a few couplets does not show
that he is a poet. The reason why these were called rajaz was the fact that The
Prophet Mohammed, who recited these lines, was a rajeez and that this rajaz was not
regarded as poem and consequently the attempt of keeping The Prophet Mohammed
from the doubt of being considered as a poet while the holy book Qur’an as a book
of poetry. There is no obvious and objective scientific evidence about these attempts.
In addition to this, rajizs were not accepted as poets in later periods™. Some found
resemblance between rajaz and Qur’an owing to its addressing style with saj even
though they did not accept rajaz as a type of poem.

82 Ibn Rashiq, Ibid , I, 123
% Ibn Rashiq, Ibid, 1, 124
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Abstract

Admittedly Quran is the main source of divine guidance for humanity.
The scholars of Arabic Language had tremendous efforts to discover
the exact meanings of the words used in the Holy Quran as to
comprehend the essence of Quranic guidance. Explanation of Odd
words (Ghrab-ul-Quran ) is one of the most important branch of
Arabic Lexicography. Al-amam Raghib al-Asfahni (D. 502 A.H.), his
book (Al-Mufirdat-fi-Ghareeb-ul-Quran) occupies an important place
in this particular branch of Islamic exegeses. Its importance,
authenticity and authority can be visualized by the survey of Tafseeri
Literature produced during the last many centuries which is replete
with the quotations and references from the book of Amam Raghib.
The article deals with the biography of Amam Raghib and some
salient features of his book (Al-Mufirdat-fi-Ghareeb-ul-Quran). The
book is of paramount importance with reference to understanding the
quranic odd words.
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Abstract
THE MEANING STRACTURE FROM IMAGERY

ALI EBN JABALAH ALAKAWAK : ALLEDHRE TABKI STND.
This Work introduces, criticizing show of What sever said about
the ALI EBN JABALAH ALAKAWAK, Which is came in the books
of criticalism.

This work supposes that there is an existence of a kind of relation
in between the technical image and others of abbreviations as it is
connected with, imagination, material, presumption, realization, ...
, feeling’s and symbols thus we review these abbreviations with
definitions explanation and understanding the standard text .
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Abstract:

The study of the book "Ruhul Ma'ani" written by Al-Imam Shahab-ud-Din Al-Aalusi
and his methodology occupies a significant place in Tafseer Literature. It is considered
to be comprehensive of the past Tafseer Literature. It consists of Islamic and Arabic
exegesis likewise Hadith, jurisprudence, theology, rhetoric, syntax and poetry etc.

The writer brings hundreds of references, citations and quotations from the original
book of Islamic and Arabic literature with comparison among them along with
arguments of or refutation that enhances its value. He frequently refers to the scholars
of the past and sometimes does quote long paragraphs without referring the origins.
However his authenticity is beyond doubt and all information supplied in the Tafseer
is reliable.

This article consists footnote according to the principles and norms of modern research
methodology, biography of writer and introduction of his books.
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Abstract:

Sh. Nizamuddin Awliya (b.1244) chief disciple and principle succession of Sh.Farid
(d.1265) has been aptly described as the greatest Indo-Muslim mystic. Deeply learned,
widely read, possessed of great spiritual powers, and of a very wide human sympathy,
he dominated the religious and mystic life of Delhi and the neighboring provinces for
over half a century.

His Fawaid-ul-Fuwad compiled by Amir Hasan Ali sijzi enjoys very important position
in the Islamic literature especially of Tassawuf. It throws light on the teachings of
Islam by way of addressing people. This was the method of teaching in Khanqgahi
system of the thirteenth century and onward.

Muhammad Jandar also collected the same sort of mulfuzat in the shape of
Durar-i-Nizami. These were compiled properly during the years 1308-20. Under
discussion, the piecemeal work of Sijzi, Fawaid ul- Fuwad, is an historic source of
knowledge. It throws light on the marifat, tolerant attitude, trust, kashf, virtue,
patience, zuhd, brotherhood, love and humanism. The study of this work will help to
understand Islamic values through Sufism.

Tasswuf is the method considered by saints of all the four chains to purify the hearts of
the people. Numerous methods were introduced to teach the Islamic values to the
Masses. Nizamuddin Awliya, a Chishti Sufi, adopted the method of addressing the
Murids. Thus, paving a way for the Hindus to come close to Muslims. Almost all the
historian agree that Nizam Uddin was successful in his efforts. His Fawaid-ul-Fuwad
is a marvelous collection of this saint of thirteenth century through which a great
lesson was given to the Muslims of Subcontinent.

WA S Ut Lt/ Fp SEES A an G Sk

»"«}O/ua’b,f’lbi.’n'd}"” Hewidi f) d/djw//@hdﬂ”u} (jut J@l//ﬂ,{r
I s o U S SePasiell 1o o p S T o p P
Ol J&J’b,«’-g’ﬂd/f’."u)!%ﬁwUV/"&WUI(f;{UI;QM%J.a‘dulu"’)uri,gl

LU el P Ak s
187



Journal of Research (Faculty of Languages & Islamic Studies) 2007 Vol.12
S I Sl SlF o of g S s 5.5 S a1 3 0) b (S
A 2t eI S e ol PGP 2081 3 A1 e b33
W 7 e LG5 e I
e G 225 P el T i Bn b 5505,
2 PO ot a1 U 52 I P PG o b6 (i)
Sl Sy 7 it e LG Lo i 6 s o™y PPt m L et
Us A2 u?/»u,_tz/‘r{“;zif uut;muquut;w,/?»bdgw-uﬁgdﬂfwi i
e B LB G 6 5 2G5 i Gy s s S0 K
P\ HL St g A ai ) D,w-fuguvz;!ﬂu/f Fenotsld S

(2)-_x
S WL (Sl S Bz
o o e S ik o) U @ T

Ul el e fe /U AT TS S et
“_‘LL}LL/

Che ol o/ e 2 LA ¥ T I 9 £ 16 T
Ml f P Ll FAP L _TU Tt L S e A L i T
o 2t & P EALL TS e L i Py ear iy
636 27 U Ugle LA P8 25 =2 WA 6 K gl U L s
sl inlonle SZods U H e o L6 SE L ZL Ll b +1238257109
dof” ' ($n ) B $lef ekl T Ut et JF T &;J'Luﬁu%
= §7 AUl ISt U b S re e (b I e b
(- SSeF Ut e de pleo i Yooy

wgzif?qm#&w"_,{zﬂﬁgqﬂ%)ggp/vwr?u’ T

188



SS9
e KA T2 SIS I e e Al e U1 U
U Ul —as 2SS e (P s Bl e 2 UL L e o)
(-5 Pz 3 NS UESE S e I Bty

L e Dl 22 31 4 f U & U et Sab s L Tbs
Sbertiil opflnEalg g T ko Ui I A BaP- 2
RS BT ASSFE i S § fecel T2
TP oSS Rlsdee 19 P e U sl WL eorsun S
St VTOF N L PL st esnc ol L U SA T S FTSE,
B2 35 e s LWLy & Sasltals L Lot Js2 B pe s
()bt oo at$ 9 5L oy Dt Ble S6 5 A

‘/éj&w/uﬁ&)&flbfé fgi 5'(?_1:{7&«).,%4;1}/2@/4;%/2?_1
LU IS Ul et G S el e e S 16 P
;w-u?p/gp;rj Kﬂwv@uszLr/&f&n&f?d;oﬂ/'u:&utzw/u@4¢u;/g
M&")dﬁﬁ';/%fufu{f @Q&'{,@;g;J«ne“;‘an’uvmffwcup b4
o b beaps ot el s e G A i P B U
LnJU«uﬁc«;mﬁbuéhjﬁMbﬂ.y%;jgZt’éu/u‘{utu))i_/w.uﬁ
Ljvﬁ/,lLJﬂLn;ﬁr4u1}ﬁ;¢},ui»dn’u,}l/‘;fy"ffa}ng%i
I

(ﬁulfe?_z‘_lgue“;ﬁ/?(m@}x&uﬁu@,f’;g,.,jpy,uw(uﬁép
S Eer $16 8 b f e o DK i 22 K Wl U5
_+/LL)(W!K&&§JVJ/JJV(SO)

Sl J"Jéfc. S-S y/& A UAPR ilﬁ»é =2 LA
Luﬁzz?_uﬁé__,aug}m;?lééunmKyuﬁ’éusﬁwﬁdlguﬁuwu

189



Journal of Research (Faculty of Languages & Islamic Studies) 2007 Vol.12

e Kw/éfcgmdwpziwm%py@fuwpzéuﬁ@m@lj_wg,@w
2L g MBI TR o etz L W;?r//.f o A lle
Uik Jéc; P ID S V6 J}b:. s Ll ulb%/’%’uj‘ g)’wuifc_/f L
My house has two doors,if the Sultan enters one door,I will leave by £
~the other.(6)

ul;;/'o’ule/@/ =did. ool JLMJ?JQ,J!JMLQ,JUU&
LSt lostb f e Zl S JE Flr e iUt A1/ Je1i
L g e S T S IR e o s BN K TE 2 L
(D-Flby
el

AP EE L Pl _Tes, L U1Vl T
:&b“:[}L:Acﬂfrﬁgé/..ﬂfﬁﬁd/:Q(#(QL%T.Lﬁ/xPc;gwidﬁy&&
L TAL Ui U It e TRl sl eedeiip it i £
LTS b e e It d UG Ly fuT)
gLuy/“uf/"//uu%mu:a&&yﬁ&ﬁiﬁ”@mé)ggg/?ﬁ/,gzr'
Tl GAUUIE G Sl Sb Ut e P S L e
-2y Solg LI
e llhe onid

s et Pog i N p L S6GE N B ot 2 BB Ty ]
U.JG'M,J/Q:/M;.J.L u’oﬁfd/w’?uc; _’A)«fulL #«7(}/;’5:45%4; .,;;g’.,g
Yol aigf on

S 5 & et FrunlE ool Ky sf Pt sine 2 b b e AP

190



SS9
(8) ¥ P i
bzl & 6L P S Y PP e Sy It Be 2l T it A
WAL S b 2l g Ee 2\

_unDlguﬁfu)'fdin/’g&.wgﬂinﬂ'u&wﬁmft‘ilf’
sy

-qu;/;b]?{/UﬁLUJ’ ’?Jn@‘,,em_gé;L/} g o T
B S g 18 pu o gaa ol o

(9L ok L S g T s n Ll e

oL STl e ALl Tl e
S o Be e b e U Sl ¥ TdnEnd wuid
(10)= (S isTWEosl A (Sales

SRS o L w LS e oL e sl BT
D= G A W il ds S T

G T AL S “CS'}’L?A’Z“H/LU,?//@Z;_I(’ZL“
(;Q,Wu(uﬁfa b))

e uﬁwégdﬁigugw@ P e\ ol e 22
S G Pt e e S sth, S S ot R e
ngL/M;Uﬂrx!&l.}i:zEJ.LCMJU,,g/z?_@?Ln/buﬁJ"’;
/atﬁ#ul‘acf;f?&l’?{gwﬁu’_ug/djtgjamaﬂ~LJ%J5¢/>
( 12)-%’@//&“%@‘& »gc; uﬁ_f’?’/u:/";}z“bd/dr‘g)/:?)lﬂ!/l;’

The malfuzat were the discourses,or,better still,the table talks,sessions of
such talks could be held at any time when the saint was free for sessions
(majalis).Hasan sijzi called at sh,Nizamud-din Awliya's jamat khana on
fridays.
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Sh.Nizamuddin Awliya used to give such persons amount that suited to
individual needs. He also had a deeply felt sympathy with the homeless,
the poor and the indigent (miskinan wa darweshan)of the city of Delhi
who often go to sleep hungry and starved,near mosques and shops.(18)
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Abu Nasar in his book Kitab al-Luma states," It is well known that a Sufi
was either in a state of 'sahw'(sobriety)or Sukr(spirtual intoxication).The
majority of sufies preferred to stay in the sahw state. Sh.Nizamuddin was
of the view that sometimes saints in a state of sukr say something,but the
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one who is perfect never gives away seerah,he decleared sahw(sobriety)to
be a higher state than sukr(intoxication)"(21)
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"To many of readers it is heretical to doubt the veracity of the story
recounted by Sh.Nizammuddin Awliya."(25)
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Abstract:

The multiple influence of Ismailis over Multan expendent in their four hundreds years
role before Sultan Mehmood Ghaznavi. tride to eradicate them so, Multan become the
greatest centre of Islamili Sufis and saints. And it became a safe heaven for them.
Ismaili saints Syed Salahuddin Muhammad Noor Bakhsh Sabazwari and his son Shah
Qasim Anwar Syed Shamus Din Multani started doing preaching journeys from
Multan to whole of India. The Ginan (religious poetry) of these people is important
because they manifert the important phase of the development of Urdu.

In this research article a view of the linguistic contstructions of urdu in Multan has
been presented with ample example of early poetry of the saints and Ismaili preacher.
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Abstract:

Indalogy is a newly discovered knowledge about everything about India. Fannoon

Lahore has published a series of articles covering the tradition of Indalogy as a whole.
These articles are written by Rasheed Malik and Tauos Rasool. This article traces and
analysis this tradition. It also reflects the contribution of Fannoon in this respect.
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“Indology is a branch of a wider discipline called Orientoloty which is a
western invention. It is the result of the romanticist impulse of the 19th century
West. The Western acquaintance with India with its rich heritage going far back
in antiquity inspired interest in India's culture enchirned in its classical literature
as well as in art and architecturel. With the growing interest in the living
traditions in this part of the world the western scholarship engaged itself in
fathoming the cultural wealth of the Indian subcontinent. Needless to say that

'India’ from which 'Indology" is derived represents the Indian Subcontinent.
Started and nurtured in the West, Indology has a history of a little over
200 years. It arrived in India along with a few other imported ideologies with
the package of modern higher education during preindepenence period. Since
then a new current of indigenous Indology joined the main current. The contact
with the Western Indologists led to India's self-understanding and Indology got
firmly rooted in the soil of its motherland. Eminent Indian Indologiests

contributed a great deal to the establishment and development of this new
discipline”.[9]
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Indology, Past, Present and Future, Saroja Bhate, Sahitya
Akademi, New Dehli, 2004, Page 7
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Abstract:

In the light of documentary evidence this article initially describes the ancient relation
of German and Indo.Pak, subsequently also unfolds the 270 years old relations
between German and Pakistani scholars of Linguistics ( Here 270 years ago Pakistani
scholars of Linguistics: means the Scholasr who were living 270 years ago in the
present boundaries of Pakistan). Who introduced the Urdu words and script in Europe
and when? with the help of basic source material this paper also uncovers this
historical fact.
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In one of Bayer’s Letters (dated June 1,1726) we find what are I belive the first
words of what is intended for Hindostani ever published in Europe.
These are the first four numerals as used by the Mogulenses Indi (7)
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Abstract:

This Article reflects the relation between Linguistics and criticism. In 20th century the
field of criticism made it. Vast and multidisciplinary linguistics also developed new
modes in it: in 20th century. It adopted syndrome way of study. Newly developments
in linguistics has affected criticism like the other fields of social sciences. This article
reflects the impact of linguistics upon western criticism.
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Sy
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"The linguist studies the language of all persons alike, the individual
features in which a great writer differs from the ordinary speech of his
time and place interest the linginst no more than the individual features of
any other persons and speech, and much less than the features that are

common to all speakers."
(Language, London, 1935, Ailen and nwin. P 21-2)

:‘waﬁdu'l"/uﬁuﬂﬁdﬁ%bg/ -r
"The basis... is the choice of certain liagnistic features in place of others."

(Raymond Chapman, Language and Literature. London: Edward Arnold
(Publishers) Ltd. 1984, p 10)
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"... The language user is unaware of their succession in time: he is
dealing with a state. Hence the linguist who wishes to understand this
state must rule out of consideration everything which brought that state
about, and pay no attention to diachrony. The intervention of history can
only distort his judgment."”

(Course in General Linguistics, Open Court, La salle, Illinois 1992, P
8",

"The aim of general synchronic linguistics is to establish the fundamental
principles of any ivdiosynchronic system, the facts which constitute any
linguistic state."(IBID P 99)

"(Levi Strauss) believes that this linguistic model will uncover the basic
structure of human mind - the structure which governs the way human
beings, shape all their institutions, artifacts and forms of knowledge."
(Raman Solden, Peter Widdowson, Contemporary Literary Theory, The
University Press of Kentuckey, 1993, PIII)

4./’;1‘4 =L L;uﬂc)@ifg "U%L:’/L'jf),: (r’JL - Jta?luﬁ Cratylas&s o Pl _2
UG S L §r oA e Bl e s e 9185 ik Ul
e JE N G E sl U 1 S S S AL RS

e bl P Pl bt I

262



A= U

hd Loy
Donald G. Ellis
From Language and Communication, London, Lawerence Erlbaum
Association Publishers. 1992.
Sibajiban Bhattacharyya, Bhartri Hari and Withengstein, Dehli, Sahitya
Akademi, 2004.

_E U0 L gl Leols$uEndl v A
U BYEEEs b9 e g1 el Pl U 2 29
12615 Qb K T Q2 e 2 TG, Urol SUEL
~Ebld Lesy p S FrEUt eIl U
David Lodge (ed) Modern criticism and Theory, Dehli, Pearson, 2003
P 31-56.

10-  "... There is nothing outside the text."
"... The writing has no context external to itself which would coerce its
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movement."
L LU,

Frank Lentricchia, After the New criticism, London: Methuem (P 160-73)
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Abstract:

This research paper highlights the importance of newspapers in the literary research
work. In this paper the researcher has pointed out the last visitor of Allama Igbal
,based on the news that published in The Civil and Military Gazette on 22 of April
1938.By giving the instance of this news ,it is emphasized that news papers are
contemporary sources and provide numerous hints for further research.
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Abstract:

This article is a qualified appreciation of the back-breaking efforts made by The Urdu
Dictionary Board Karachi, which is in the december of producing her monumental
work of the Udru magnum opus. Started half a century ago in 1958, concluding
volume of its first edition is in progress.

Various technical suggestions regarding the structure of its essential appendices,
shorter version and to anew its entire content are put forward in this article. Roadmaps
for devising Internet Edition & Urdu Corpus on the threshold of this magnum opus are
too mentioned.
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Works on Urdu Corpora — A Cursory View:

1.

Pre-Computer work on Urdu Corpus: Urdu Dictionary (On Historical
Principles); 300,000 words; first 16 of the proposed 22 volumes were
printed with primitive technology and change towards computer-entered
data came with the 17th volume.
Work on Urdu Corpus in Foreign Countries
2.1 The EMILLE/CIIL Corpus (2003): The EMILLE/CIIL Corpus
(2003) was constructed as a collaborative venture between the EMILLE
project (Enabling Minority Language Engineering), Lancaster University,
UK, & the Central Institute of Indian Languages (CIIL), Mysore, India.
2.2 Martynyuk (2003): Based on 4,40,000 words, Martynuk examines
statistical lexical distribution in electronic media speech. Tools for
comparison of lexical data were developed to compile frequency lists for
Urdu and Hindi.
2.3 Kashif and Beker ( 2004): Plan to make available Urdu corpus of
written text to the natural language processing community. The Urdu text
is stored in the Unicode character set.
Computer-based work on Urdu Corpus in Pakistan
3.1 CRULP Corpus (2005): CRULP developed the following

applications:

Urdu spell checker

Prototype Hindi to Urdu transliteration engine
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0 Prototype Urdu Naskh and Nastaliq optical character recognition
system

Prototype Urdu speech recognition system

Urdu morphological parser

Urdu Corpus

Urdu Lexicon

0 English to Urdu machine translation system, etc

3.2 Center of Excellence for Urdu Informatics (2006): Plans to develop
an Urdu Database (UDB) which will be basically such a collection of
Urdu texts, of the past and the present, sources of written and media text,
serve for a secure and permanent "Run-Time Online Urdu Evolution

© © © ©

Analysis."

YAQAQAGA Sk g
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Abstract:

Some of the modern linguistics suggest that all languages are equal in so far as their
natural potential for development is concerned. Hence, no language is inferior to any
other language in the world. But languages do progress and flourish to meet the
demands of day to day life. Siraiki, as one of the oldest languages spoken in this part
of the world, has rich literature or a vast vocabulary, but its progress along the line of
modern sciences and their terminologies has been rather slow. In this article, some
basic principles for term-making have been laid down and followed in the proposed
Siraiki terms relating to arts, literature, languages, grammar and some of the modern,
concepts. A suffix to substitute the 'ology' or 'logy' has been suggested to be used in
Siraiki. Most of the terms have been derived from classical Siraiki language &
literature.
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Abstract:
There is a long tradition of Sufi orders and Sufi poetry in the Indo-Pak subcontinent,

which survives till date. The Sufi teachings started to spread in Punjab in the 5th
century of Islamic calendar. A large number of Sufis saints came to this area and chose
to settle here for good. One of the prominent Sufi saints, Khawaja Mueenuddin
Chishty Ajmeri (a.r.) made Ajmer the centre of Chishtia Sufism from where it was
taken to the other areas of the sub-continent, including the southern Punjab during the
course of centuries. It is interesting to note that some of the prominent Sufis of
Chishtia order were greatly interested in music and poetry, such as Baba Freed
Ganj-e-Shakar and Hazrat Amir Khusrau. In the later generation of this Sufi order
Khwaja Ghulam Fareed distinguished himself as a great spiritual being and as a great
Siraiki poet. His elder brother and spiritual teacher Khawaja Fakhruddin Auhadi was
also a poet of certain merit. He wrote in Persian and had a Diwan of his Persian poetry
collected in his life time. This Diwan has already been published. I have discovered a
manuscript of versified Siraiki translation of this Diwan of Auhadi which deserves
attention of concerned scholars.
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Abstract:

This research paper deals with the basics or origin of biography and autobiography in
this paper it has been discussed that autobiography is not based only personal
experiences or memories about part. It has some technical ground and basics which we
have to fellow. This paper also reflected the qualities of a good autobiography.
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