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The Relationship of Socio-Economic Status and
Length/Medium of English Instruction with
Individual Differences and English
Proficiency in Pakistan

Prof. Schofield, P. and Dr. Mamuna, G.

A number of non-linguistic variables associated with learners themselves have
been a focus of researchers’ attention for many years now with respect to their
relationship with second or foreign language learning success. Often referred to as
‘individual differences’ (e.g. Ellis 1994, Skehan 1989), they include a range of cognitive,
affective and social-psychological variables, the most researched of those probably
being motivation. Work has progressed to the point where models are being proposed
of the interrelationships of such variables with each other and with outcome proficiency,
such as the PPP model (Wen and Johnson 1997), and the socio-educational model
(Gardner 1985, Gardner and MacIntyre 1992).

However, notable in its rarity of inclusion in studies of this type is social class (or
socio-economic status, SES). There are at least three possible reasons for this. It may
arise in part because many leading studies have been conducted in second language
learning situations which, though certainly not classless, do not exhibit gross extremes
of class-related differences between learners which might be seen as potentially affecting
learning — e.g. the Canadian and US studies of Gardner and his associates, though Van
der Keilen (1995) sees fit to control for it and Fazio and Stevens (1994) actually include
it. Language learning researchers cannot research ‘all’ personal variables associated
with individual learners: they are limitless. Naturally they focus on ones which common
sense or past research suggests might have an effect in the particular situation they are
concerned with. Having said that, studies such as that of Pierson et al. (1980) in Hong
Kong or Feenstra and Santos (1970) in the Philippines have also omitted SES as a
factor, even though the former recorded it and these are societies where it might well be
more relevant (and be related to medium of education as in our study). There has
perhaps been a ‘follow-my-leader’ syndrome at work, in that researchers have simply
replicated in new situations the studies of pioneers such as Gardner without rethinking
what variables might be relevant in the new ‘milieu’.

The present study is concerned with Pakistan, a society where even the casual
observer would notice that class, with its inseparable economic dimension, plays a
crucial role in almost all aspects of life. With respect to children learning English, upper
class parents have vastly more resources to devote, in terms of paying for schooling in
different schools (see below), buying English books and other resources (e.g. satellite
TV) for home use, and travel to English speaking countries. Above all, mostly upper
class parents speak English at home and with friends in certain circumstances, and
often at work, since the more prestigious jobs often involve the use of English, so for
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their children this is an English as a second (rather than foreign) language environment,
with plenty of exposure to the target language outside the instructional setting of
school, no doubt developing the BICS side of English proficiency (Cummins 1983). At
the other end of the spectrum, lower class parents have no money for any special
support in English, may only be semi-literate, and do not themselves know English:
their children encounter English only as a subject in school (i.e. a foreign language),
and may have to do forms of work out of school that limit the time they can spend on
homework etc. For these reasons one would expect a strong relationship between SES
and English language proficiency achieved by a child in his/her late teens.

Second, the neglect may be due to the distance of SES from the effect of interest
— language learning success. As Wen and Johnson (1997) and Ellis (1994) point out,
SES, like sex, is a variable whose effects, if it has any, are unlikely to be direct. One does
not generally imagine that a learner’s biological sex has any direct influence on their
language learning: rather any effect is via various mediating concomitants of that sex -
differential attitudes, interests, opportunities etc., largely dictated by society — which
we often sum up in the term ‘gender’. Similarly we would not probably imagine any
effect of SES as arising directly from that class categorisation itself, but from some
concomitants of SES in terms of opportunities, attitudes and so forth. It is of some
concern to our research to investigate what these might be, and whether its distance
from the effect of interest means it has therefore only a weak influence.

Finally, a factor in the neglect of SES could be its immutability. Researchers
interested in classroom-relevant research may pay more attention to variables which
have some likelihood of being ‘modifiable’ by teachers, parents or learners themselves
(e.g. Wen and Johnson 1997). Many of the more often studied attitudinal and affective
variables have this characteristic, while SES, though not genetically influenced in the
way that intelligence, language learning aptitude and a number of personality are, is of
course in many societies very difficult to alter. However, we are of the opinion that
there is no point in blinding ourselves to the effect of a variable simply for this reason:
in order to stay dry when we go out we will not only make sure we have an umbrella
(modifiable) but also consult the weather forecast for information on the weather
(unmodifiable).

There has of course been some recognition of the role of SES in SLA. Gardner
(1985) for example has the concept of ‘social milieu’, though it is broadly defined and
although claimed to influence the effects of variables closer to the outcome, such as
various attitudes and motivational orientations, has often played the role of a constant
rather than a variable in particular studies in particular settings. It refers more to the
overall social setting in which learning takes place rather than differentiating social
aspects of it such as SES to see their effects as variables.

More specifically Burstall (1975) found positive correlations between SES and
both achievement and attitudes among UK school children learning French. Skehan
(1990) in a more recent small scale study obtained a similar result. Olshtain et al. (1990)
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in a study a little nearer to our situation investigated 196 learners of L2 English in Israel
making a distinction between learners that were in socio-economic terms advantaged
and those that were disadvantaged. They too found a relationship with L2 achievement.
However, they were able to make more of a suggestion about the mechanism of the
effect of SES. They measured Cognitive Academic Level Proficiency (CALP) in L1
Hebrew, and found that this in fact also differed for the social groups and correlated
better with L2 achievement than motivation or various attitudes. CALP is a concept
derived from the work of Cummins (1983) and encapsulates the sort of language
knowledge and skills needed for academic work - predominantly reading and writing
where reference can be made to explicit knowledge — contrasted with the sort of abilities
needed for real time context-embedded oral communication (termed Basic Interpersonal
Communication Skills or BICS). This study therefore suggests that the more socially
advantaged students did better in L2 by virtue of transferring their L1 CALP to L2
work, which was predominantly of the context-disembedded type. However, results
favouring the lower class have also been found (Fazio and Stevens 1994), in this case
explicable by the fact that the proficiency measured was more of the BICS than CALP

type.

Alongside variables associated with learners themselves, the instructional input
they receive is also widely regarded as a key factor in language learning. Many aspects
of this have been and are being researched, often at the micro level of what specific
types of task, materials, class organisation, presentation, feedback etc. provided by a
teacher have more or less beneficial effects on attitudes and/or success (e.g. Ellis
1994). However, often in studies of motivation and other individual differences it has
been a constant rather than a variable — a situation not true in Pakistan where we take
into account a macro dichotomy in instructional input. In Pakistan broadly learners
progress through one of two educational routes up to the stage when they attend
College, the level of students in this study (if they reach that stage at all). Either they go
to English medium school or Urdu medium. Each of those alternatives internally provides
a reasonably homogeneous but quite different learning experience with respect to
several key aspects of English.

Urdu medium schools are predominantly government schools, with very small
fees which almost everyone can afford, but with very limited resources (though
less so in private Urdu medium schools). In the government Urdu medium schools
English is started at age ten and taught purely as a subject within the English class
itself while in the private Urdu medium schools English is started from age 5 and is
taught again purely as a subject within the English class. English medium schools
are semi-governmental and all charge considerable fees to attend as well as selecting
students on the basis of an entrance exam. Facilities (e.g. books, audio-video) are
better than in the state schools, with teachers more often foreign-qualified, but
teaching methods are often very much the same and could be characterised as
CALP-oriented. However, the striking contrast is that English is begun from age
five as a compulsory subject and used widely in the teaching of all subjects in the
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school, not just in the English class. In fact some attenders of these schools would
have started English from as early as age 3 at nursery school. By College level (age
17+), the age of learner we are targeting, English is compulsory for all students
continuing their education.

It can be seen then that what we call ‘medium of instruction’ in Pakistan in
fact conflates a number of variables. It involves both medium, in the narrow sense
of how widely the target language is used in classes in all subjects in a school, and
length of instruction prior to age 16+, both affecting the amount and types of
exposure to English that students receive: here the greater amount of comprehensible
input in English medium schools should be a massive advantage (Krashen 1982),
as also the longer period of formal instruction (Long 1983), and the combinatin of
the two specially effective (Spada 1986, Gradman and Hanania 1991). The difference
is also one of the age of starting to learn, which has especially attracted research
attention as it is related to the issue of whether there is a critical period for starting
to learn a language before which the language may be learnt in a different way
psychologically. The age marking the end of the critical period is variously claimed
to be as low as age 6 (Long 1990) or as high as puberty (Scovel 1988) but in any
case this places Pakistani English medium students within the period and most
Urdu medium learners probably pass the end of it. There are conflicting views and
findings on the benefits of the early start (Singleton 1989, Ellis 1994), and there is
some evidence that actually the later start is more beneficial in the context of formal
instruction and in the acquisition of CALP (e.g. Burstall 1975, Harley 1986, Cummins
and Nakajima 1987). Finally, the medium variable overlaps the state-private
dichotomy since English medium schools are of the latter type and Urdu medium
more the former, though not exclusively. This distinction has rarely been studied
though where it has in other countries the advantage is to the private sector, not
necessarily due to superior teaching methods but rather better facilities and smaller
classes (Scholfield and Gitsaki 1996).

Though our prime interest was in SES and medium of education, as argued above
we wished also to consider a representative range of other ID variables which might be
expected to be relevant in Pakistan and interrelate with those. We selected a set of
twelve variables falling in the area of motivation, attitude and affect, drawing on the
experience of previous studies, especially those of the Gardner tradition (e.g. Anisfeld
and Lambert 1961, Spolsky 1969, Gardner and Lambert 1972, Teitelbaum et al. 1975,
Muchnick and Wolfe 1981, Pierson et al. 1980) including those few conducted in the
same region (Pakistan - Mansoor 1993, Bangla Desh — Haque 1989, India — Lukmani
1972).

Motivation as a general psychological concept is often defined with some notion
of effort at its core, so we wanted to assess this: arguably any effects of instruction or
of SES-related attitudes will have an impact on learning and consequent proficiency
via the effort put in. This variable is often referred to as motivational intensity in
language learning research, though in fact the focus of language motivation researchers’
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attention has traditionally been far more on the reasons for learning languages (Gardner
1985). Among these we included the two very general reasons which loom large -
instrumental and integrative orientations (Gardner and Lambert 1959, Clément, Gardner
and Smythe 1977). The former concerns functional reasons for learning, such as to
follow a career where the language is required, to pass exams, facilitate foreign travel
etc. while the latter concerns interest in and desire to become more like members of the
target language community. While the limitation of orientations to just these two
undifferentiated types has received considerable criticism (Clément and Kruidenier
1983, Chihara and Oller 1978, Oxford and Shearin 1994, Drnyei 1994), and studies
particularly using open-ended and interview formats rather than closed item
questionnaires have uncovered reasons for learning that do not fall clearly in either of
those types, these two suited our purpose for two reasons. First, these two retain a firm
place in more recent theoretical formulations (e.g. Drnyei 1994), and many of the other
reasons for learning that have been identified are unlikely to be particularly dependent
on SES — e.g. liking the teacher, thinking the language an easy subject to take, or
having an intrinsic interest in the types of activities done in class. Furthermore, they
have often been uncovered in studies of students choosing or not to continue studying
an L2, a choice which does not exist in our situation (e.g. Ramage 1990, Ushioda 1993).
Second, including these two orientations afforded the opportunity to throw further
light on the contested issue of which orientation is most related to successful language
learning. Though early work in Canada suggested that integrative orientation produced
the better results (Gardner and Lambert 1972), other contexts where integration is less
of a real possibility have shown an advantage for the instrumental orientation, e.g. the
Philippines (Feenstra and Santos 1970) India (Lukmani 1972) and Hungary (Drnyei
1990).

Apart from the above we also targeted two other variables widely included
within the definition of the construct of motivation or seen as strongly associated
with it (desire to learn English and attitude to learning English). Beyond that we
included the following set often previously claimed or found to affect proficiency
(some on occasion defined as part of motivation) and likely to be SES related
(unlike, for example, cognitive and personality variables such as language learning
aptitude, intelligence, field dependence and so forth) making a set of 12 ID variables
in all: attitude to English speaking people, interest in foreign languages, English
class anxiety, need for achievement, parental encouragement, cultural identity,
ethnocentrism (the last three are most recently seen as part of the social milieu by
Gardner, though since we studied them as learner perceptions, we treat them as
IDs).

Research questions

These can be summarised as following:
What is the relationship between SES and length/medium of instruction on the one
hand, and English language proficiency on the other?
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What is the relationship between a range of 12 learner ID variables (described above)
and English language proficiency?

What is the relationship between SES and length/medium of instruction on the one
hand and a range of 12 ID variables on the other?

For the first research question we could predict, as argued above, that higher SES
and English medium schooling should be related to greater English proficiency. For the
second research question we hypothesised that relationships would be found parallel
with those predominantly found in past studies in other situations — i.e. positive
relationships for all except for English class anxiety for which the relationship could
well be negative (MaclIntyre and Gardner 1991, Krashen 1982), as also for ethnocentrism
and cultural identity, variables that are in some respects antipathetic to integrativeness
(Ellis 1994, but contrast Pierson et al. 1980). However we could hypothesise little about
the relationship between SES and length/type of instruction on the one hand and the
12 IDs on the other.

Methodology
Subjects

250 Pakistani students participated, but due to incomplete responses in the end the
data from 217 was able to be included. Participants were almost all Muslim, speakers of
a variety of related Indo-European first languages and Urdu, the national language and
language of education other than English. They were aged 17 or slightly older and
studying at eight colleges in Lahore (Kinnaird College for Women, Lahore College for
Women, Baghbanpura College for Women, Islamia College for Women, Islamia College
for Boys, LUMS, Lahore. Government College for Boys, Lahore, Dial Singh College,
Lahore). The colleges were chosen so as to obtain a sample including more or less
equal numbers of males and females, and of the three SES levels identified (see below),
and to fully reflect the spectrum of the student English learner population of a major
city in Pakistan, both from an English and Urdu medium educational background. The
age was chosen so as to involve students who were mature enough to respond sensibly
to the items in the questionnaire, and who had learnt English for long enough for the
explanatory variables of interest to be able to show some effect on proficiency. The
make-up of the sample is shown in table 1.

Table 1. Composition of the sample of student subjects

Lower class Middle class Upper class

Male Female Male Female Male Female
40 R 30 47 2 36
Urdu English Urdu English Urdu English
medium medium medium | medium medium | medium
71 1 2 25 0 68
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Instruments for quantifying the Variables
English Language Proficiency

This was measured in three ways: by administering a past Cambridge First
Certificate exam (1995) and a cloze test (Lapkin and Swain 1977), and from the scores
they had obtained in the most recent Intermediate Annual Examination in English
which the subjects had taken (covering composition, grammar, translation and set
texts). On submitting the scores from all these to a principle components analysis, one
component emerged overwhelmingly underlying all these measures, accounting for
64% of the variance. Hence, it was felt justified for further computation to employ the
standardised factor score of each subject on that one component as an overall measure
of their relative English proficiency (running between approximately —2 and +2, with
Mean=0and SD=1).

Socio-economic Status (SES)

No standard instrument for determining SES in Pakistan was available, so after
consultation with a local sociologist subjects were categorised into three classes,
upper, middle and lower, based on a set of specially made indices of the type commonly
used in social science research. This comprised parents’ educational level, father’s
occupation and salary (since few mothers proved to have paid jobs), and district of
residence, information about which was elicited via questionnaire. The classification
of occupations used reflected the realities of Pakistan rather than of western countries
where standard classifications exist: e.g. farmers, street vendors, drivers and white-
washers counted as lower class; school teachers, small business men, accountants
and welfare workers were treated as middle class; army officers, doctors, pilots and
civil servants were regarded as upper class. Place of residence was also used because
in cities in Pakistan it is generally easy to identify distinct areas occupied by people of
different socio-economic levels.

Length/medium of English Education

As described above, length and medium of English education form an inseparable
nexus in Pakistan, and this was recorded for each subject as a dichotomous
categorisation: English medium or Urdu medium schooling. This was determined via a
questionnaire question.

Motivation, Attitude and other Individual Difference Variables

The twelve ID variables were measured using inventories of multiple choice or 5 point
Likert rating scale items derived ultimately from the Attitude and Motivation Test Battery
(Gardner 1985, Gardner and MaclIntyre 1993) and other studies such as Mansoor (1992),
Lukmani (1972), translated into Urdu and modified after piloting. A translation-back-
translation procedure described by Brislin and Lonner (1973) was used to ensure the validity
of the translation. An example of an adaptation to local conditions is the addition of the
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following item to the motivational intensity inventory: ‘I go to the British Council or American
Centre to borrow English books: a. very often, b. occasionally, c. never.’

Integrative orientation (reference group: English speaking Pakistanis). Eight
items concerned with respondents’ English learning goals associated with acquaintance
with or assimilation to English speaking Pakistanis in ideas and status. The local
population of second language English speaking Pakistanis was chosen as a more
relevant reference group for learners in Pakistan than native English speakers from the
UK or USA, who are remote and unfamiliar to many in Pakistan. English speaking
Pakistanis are most analogous to the French speaking Canadians in Gardner’s studies
of learners of French, in being the obvious local group speaking the target language.
However, there are many differences which illustrate the strong relativity to particular
situations of notions such as integrativeness. In Pakistan it must be noted that this
group is best characterised as second language English, or bilingual, rather than native
speakers of or dominant in the target language. Furthermore, this group is differentiated
socially rather than just linguistically: its members are in fact the upper class of our
study. Third, though English is an official language of Pakistan along with Urdu, the
culture of the country is not predominantly English, but Muslim.

Instrumental Orientation. Eight items covering respondents’ utilitarian English
learning goals such as for: career, university study, travel, exams.

Motivational Intensity. Nine items focussed on the effort the learner claims to
expend on learning English, in terms of home study time, volunteering in class, going
over marked assignments etc. Persistence was not a relevant issue since these subjects
had no choice but to continue studying English.

Desire to Learn English. Eight items mostly relating to choices a respondent
would hypothetically make with respect to English (e.g. ‘If I had the opportunity to
watch an English play, I would: a. definitely go, b. go only if I had nothing else to do, c.
not go’).

Attitude to Learning English. Ten items, half positively worded, half negatively,
rating learners’ interest in and liking for learning English.

Attitude to English Speaking People. Five items rating English people in the West for
honesty etc. They caused some problems especially to lower class students who
commented that they had never met such people; however they seemed able to respond
on the basis of seeing such people in films or on TV, so this variable was retained. For
them English is an FL, and this reference group is as unfamiliar as for Drnyei’s (1990)
subjects.

Parental encouragement, both Active and Passive (Gardner 1968), as perceived
by learner. Ten items covering respondents’ ratings of parents’ attitudes to their children
learning English, concrete rewards given for success, and actual support in terms of
supplying English books at home or personally helping with English.

8
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English Class Anxiety. Five items concerned with respondents’ nervousness speaking
English in class.

Interest in Foreign Languages. Ten items concerned with respondents’ desire to
know other languages. That implicitly includes English.

Cultural Identity. Five items focussed on how far respondents feel that speaking
English makes a person less of a Pakistani. In fact this is more a measure of the perceived
cultural threat of English, than of what cultural identity per se the respondents claim for
themselves.

Ethnocentrism. Ten items. Some concern respondents’ perceived threat of foreign
influences to Pakistani culture and values, others concern loyalty to family and the like.
They do not refer to English by name.

Need for Achievement. Ten items concerned with respondents’ claimed dedication
to doing any task to the highest possible standards.

An alpha reliability analysis performed on the responses to each set of items
which supposedly collectively measures a single variable produced high values for all
variables (+>.7) except for ethnocentrism (+=.63). The last could be because the
ethnocentrism items, though taken over from other studies, did not appear to form an
entirely natural set, though by the standards of other published studies this is also
acceptably high (e.g. the alphas in Wen and Johnson 1997 range from .42 to a maximum
of 7).

Though criticisms are often made of questionnaires as instruments to measure
attitudes and the like (e.g. Oller 1981, Scholfield 1995), we feel the construct validity of
the instrument is not only inherited from the work of others (Gardner and Tremblay
1994) but also supported by the fact that on specific items where it was well known
what the response should be we did in fact obtain that response. e.g. no lower class
students claimed to have parents who spoke to them in English and very few claimed
parents who helped them with English homework.

Procedure

All instruments were administered in class time with the cooperation of the class
teachers. However students were assured that their responses would remain confidential,
were for research purposes only, and would not be made available to their teacher. The
researcher was available to answer any queries from respondents.

Results

What is the relationship between SES and length/medium of instruction on the
one hand, and English language proficiency on the other?
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Instruction type is in fact highly predictable from SES in our sample, as common
experience would lead us to expect (lambda with instruction dependent =.723, p<.001).
In fact the upper class students exclusively go to English medium schools, with all that
entails, but hardly any lower class students do. Consequently stepwise multiple
regression was used to ascertain if these two variables have both a collective and
independent effect on the DV proficiency. In fact together they account for 88.2% of
the variance in proficiency (F=797, p<.001). Furthermore, they both emerge as
independent factors in the stepwise procedure. SES emerges as the stronger predictor
(beta=.821,t=21.1). Medium comes second (beta=-.143, t=-3.7). From figure 1 we can
see that the effects are as expected, with higher SES and English medium yielding
higher proficiency (the sole lower class English medium student is omitted here as it
would otherwise be misleading).

We do learn two new things, however. First we find that SES is the dominant
factor above medium of instruction, in contrast with Fazio and Stevens (1994) who in a
different situation found the effect of SES wiped out by that of school. While the
general result, that higher class students do better on proficiency of the CALP type,
following formal instruction, matches those of Burstall (1975) and Olshtain et al. (1990),
the fact that the advantages associated with SES outweigh those associated with the
type of school and length of instruction is quite a remarkable result for a variable
generally neglected in the EFL and SLA literature, though of course it may be a feature
of the Pakistani teaching/learning situation not to be found in all such situations. Prima
facie it is due to the better material resources to aid English, and the partly English
speaking home environment associated with higher class homes. It may even reflect a
general advantage from the point of view of formal schooling of the type of language
experienced in the home in any of the languages spoken there (Bernstein 1972). However,
we will explore below how all the other explanatory variables of our study may connect
with this.

Secondly we learn that the type of school nevertheless does have an
independent influence on outcome proficiency, despite being strongly associated
with SES. This supports our expectation that length of instruction, quality of school
facilities and amount of exposure in school generally have an effect (consistent
with Gradman and Hanania 1991). Though we cannot throw any definitive light on
the issue of the critical period, since age of starting is confounded with other
factors in our study, this does not agree with the studies that give an advantage to
later starters (e.g. Burstall 1975). We speculate that any such effect is submerged
by the fact that the early starters mostly attend better equipped schools and get
wider exposure to the language in school than do the later starters, as well as many
of them getting more exposure at home, being of higher SES. Thus the possible
consideration that ‘formal learning environments do not provide learners with the
amount of exposure needed for the age advantage of young learners to emerge’
(Ellis 1994: 489) which perhaps applied in the study of Burstall does not apply in
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English medium schools in Pakistan.

Figure 1. Relationship between SES, medium of instruction and English Proficiency.
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Table 2. Pearson correlations of 12 ID variables with each other and with English
Proficiency.
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From the correlation matrix table 2 we can see that four of the five variables
usually seen as most intimately associated with the concept of motivation all correlate
strongly positively and significantly with proficiency (i.e. integrative orientation,
motivational intensity, desire to learn English and attitude to learning English). This is
as we would expect from previous research.

The exception is instrumental orientation whose correlation is much lower, though
still significant at the .05 level. If we deconstruct the variable and look at the relationship
between the responses for individual items and SES, we find this result is largely due to
there being a significant positive relationship only for one item of the eight used to
measure instrumental orientation, the one that related to English being the language of
the respondent’s future career (r =265, p<.001). The other items correlate with r<.12
non-significantly. Furthermore, this item is also the only one of the eight which correlates
markedly with SES (r=.242, p<.001), since of course this goal is only really available as
areality to the upper class and some members of the middle class in Pakistan. It therefore
may be interpreted as achieving a significant relationship with proficiency purely
indirectly through it being a higher class goal, and as we have seen class in itself
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strongly related to proficiency.

These results are of course independent of the overall levels of the variables
recorded. As a % of the maximum score available to attain, in fact instrumental scores
the highest (86.6%), with the other four scoring in the middle sixties. This shows that
overall these learners had high instrumental orientation: it was just not related so
strongly to successful learning as measured by outcome proficiency as were the other
variables. Superficially this supports the view that has in the past at times been promoted
that integrative orientation is more effective in promoting foreign language learning
than instrumental orientation (Gardner and Lambert 1959). However, we will explore
this result further in relation to SES and medium below. Furthermore it is counter to the
result of Lukmani (1972) who found in Mumbai (Bombay) a stronger effect of instrumental
orientation than of integrative: this cannot be explained entirely by the different SES
composition of her Marathi-medium educated sample, which corresponded most closely
with our Urdu medium students, but may be due to location and time and the fact that
they were all female. The result is also contrary to Haque (1989), who found instrumental
orientation to correlate more strongly than integrative with proficiency, though this
may be explained by the fact that the reference group for the integrativeness was not
local English speaking Balgladeshis, and his sample was all Bengali-medium educated.
However, our finding is similar to Mansoor (1993) in the same location as ours, with
similar subjects. Even in quite close studies, then, we may echo Clément and Kruidenier:
‘It is probable that contextual or “cultural” factors have contributed in producing the
conflicting results obtained in studies of orientations’ (1983: 276)

The core motivational elements of attitude to learning English and desire to learn
English attitudes also correlated strongly with proficiency, as predicted by many past
studies in widely varying situations (e.g. Gardner 1985, Burstall 1975, Haque 1989).

Of'the four other English-related variables, parental encouragement to learn English
also recorded a high and significant positive correlation with proficiency, attesting to
the value of this in Pakistani society. Scores were generally higher for items related to
parental attitudes than actual help, though the best correlation for an individual item
was related to the latter (‘My parents communicate with me in English’), showing the
benefit of active and not just passive parental involvement (cf. Gardner 1985). Class
anxiety, though overall lower than most other variables (mean 57.5%), as expected was
negatively related to proficiency: higher anxiety goes with lower proficiency, showing
that confidence is a key part of language learning. Attitude to English people in the
West has a much weaker positive relationship possibly due to the lack of direct familiarity
of many of the respondents with members of this reference group, and the fact that it
was the people rather than the language that was being evaluated. Indeed this points
to how crucial to one’s results is the choice of reference group for the measurement of
attitudes and integrativeness, in situations like this where more than one English
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speaking community is potentially available. Finally cultural identity, whose items were
worded in terms of the perceived threat of English to the respondent’s Pakistani identity,
has a strong negative relationship as expected, though the actual level of threat perceived
was one of the higher results (mean 70.4%).

Finally, of the three more general explanatory variables only interest in foreign
languages exhibited a strong correlation, perhaps because the main foreign language
which respondents would have had in mind would be English (and indeed the mean
score of 65.6% was almost identical with that for attitude to learning English 64.4%).
Ethnocentrism and need for achievement both had virtually zero relationship with
proficiency. The former result is perhaps due to the fact that many of the items in the
inventory related to family values rather than ethnocentrism in the most obvious sense,
and the scale was low in reliability. The second is maybe due to the fact that this
variable is general, not specific to language, though it has been prominent in other
studies (e.g. Drnyei 1990).

What is the relationship between SES and length/medium of instruction on the
one hand and a range of 12 ID variables on the other in their effect on proficiency?

Here we attempt to see the interplay between our two key explanatory variables,
SES and medium of instruction, and the set of 12 variables related to motivation, attitude
etc., and so gain a clearer picture of why the former have the effect they do.

One common approach to this is to assume no explanatory-dependent distinction
among the variables and simply submit them to factor analysis. i.e. we assume that
proficiency could affect orientation and so on as much as the other way round: this is
plausible for many pairs but not typically ones involving SES or medium. If we do this,
regardless of whether we include proficiency with the 12 variables, or SES and medium,
we always obtain one very clearly dominant factor on the scree plot. Putting in all
fifteen variables on equal terms, we merely reveal that this one factor accounts for
56.1% of the variance. All the variables are loaded on this one factor with values more
extreme than +.77 except for need for achievement and ethnocentrism (approximately 0)
and attitude to English people in the West (.344) and instrumental orientation (.188).
These four are indeed the variables that stand out in Table 2 as less well intercorrelated
with the others. If on the other hand we choose to select and rotate the four factors
with eigenvalues greater than 1, thus accounting for 78.5% of the variance, we merely
end up with most variables, including proficiency, heavily loaded on the first factor,
and the above four loaded on one or other of the other factors. This demonstrates that
eight of the twelve ID variables pull together with SES and medium of instruction in
their relationship with proficiency. To reveal more, it therefore seemed more informative
to assume proficiency to be the dependent variable potentially explained by the rest
and use stepwise multiple regression analysis to illuminate what is going on.
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First of all, though we saw above that ten of the twelve variables were related to
proficiency when considered separately, if we take into account their intercorrelations
and enter them in a stepwise multiple regression analysis along with SES and medium,
we find that once again SES and medium come out as the dominant factors. The
procedure goes only to a third step where it includes parental encouragement, which
only narrowly beats motivational intensity for inclusion. After that no further variables
have any significant independent relationship with proficiency. This is once again a
remarkable indication of the power of SES in the Pakistani learning situation. In fact
SES alone accounts for 87.4% of the variance in proficiency and the three variables
together cover 88.5% (F=549, p<.001).

However, in order to see what is going on we need to tease apart the reasons for
this. If a variable gets excluded in a stepwise regression it is broadly either because it
has no relationship with the DV, which we have seen is true of ethnocentrism and need
for achievement, which we will not consider further, or because it has a relationship
with the DV only by virtue of being related to other variables, already picked out by the
stepwise procedure for their stronger relationship with the DV. It is this last consideration
which clearly drives out most of our variables.

In fact if we examine the partial correlation information in the tables of excluded
variables from the multiple regression we see that once SES is included on the first
step, three of the variables central to the concept of motivation - integrative orientation,
desire to learn English and attitude to learning English - are heavily affected. When
their correlation with SES is discounted their relationship with proficiency falls below
.1. i.e. they are strongly correlated with SES and so have no independent relationship
with proficiency once SES is included. This matches Burstall (1975) though the cultural
situations and reasons are different. It is entirely explicable since we have seen that the
upper class in Pakistan is a second language English speaking community. Hence
integrative orientation for upper class learners is in effect the goal to integrate with
their own social group which of course will be exceedingly strong, given the normal
social forces of solidarity. In fact the mean integrative orientation score for the upper
class is way greater than that for the other two classes, which are differentiated by a
much smaller margin (upper: 35.2; middle: 22.5; lower: 20.0; max 40). Similarly, their
attitude to learning English and desire to learn English will be strongly positive since
being able to speak English fluently is a clear social marker of the prestige group to
which they belong, though here the middle class means are closer to those of the upper
class than to those of the lower class. This all perhaps throws light on the social
aspirations of the middle class: they appear to have attitudes and desires with respect
to English nearly as strong as those of the upper class, but cannot realistically aspire
to integrate with that class. By contrast the lower class learns English entirely as a
foreign language and is so socially distanced as to have no aspirational reasons for
such strong favourable attitudes to learning English. Among the other variables, attitude

15



Journal of Research (Faculty of Languages & Islamic Studies) 2003 Vol.3

to English people in the West, cultural identity and English class anxiety all also fall
below .1 in their partial correlation with proficiency on the first step showing they too
are closely related, positively or negatively, with SES. Once again this can be readily
explained from the nature of the SES in Pakistan. The upper class par excellence have
the disposable money to travel to English speaking countries and meet English native
speakers and so develop favourable attitudes to them. And being members of an
English speaking elite within Pakistan, they are not likely to see English as a threat to
their Pakistani identity. For them, learning English would be moving towards a state of
additive bilingualism (Lambert 1974). Finally, the experience of speaking English at
home and often being in an English speaking situation will make them confident when
speaking also in class. The lower class is of course the opposite in all these ways with
the middle class somewhere in between, though on all these three variables the middle
class means are very close to those of the lower class with the upper class clearly
distinct.

On the second step, when medium of instruction is included, the variables left
with highest independent relationship with proficiency are motivational intensity and
parental encouragement (partial correlations .179 and .181). Since the latter is marginally
greater, it gets picked and the former, being heavily correlated with it, gets excluded.
This testifies both to the strong relationship of the effort these respondents claim to
put into learning with the amount of encouragement they get from their parents (cf.
Gardner et al. 1999 in Canada), rather than with any other aspect such as orientation or
anxiety, and to the fact that both these are somewhat independent of the type of school
or SES (despite parental encouragement being also strongly related to SES). Possibly
this ultimately reflects the strength of family structure in Pakistan and the attention
children pay to their parents, not always paralleled in the West. There is a parallel with
the result of Jiyono and Johnstone (1983) who, also in a far Eastern context, found
parental encouragement in various forms a strong predictor of language proficiency, in
fact leaving no further variance explained by SES, albeit the L2 was not English, but the
standard language of Indonesia.

The variable left with most chance of inclusion at the end of the procedure is
interest in foreign languages (p=.068). In the account above the one maverick variable
left out which we need to comment on is instrumental orientation. The way this operates
in our subjects can best be seen graphically in contrast with integrative orientation
which, as we have seen, is strongly related to SES.
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Figure 2. Relationship between SES, integrative orientation and English proficiency.
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Figure 3. Relationship between SES, instrumental orientation and English proficiency.
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It is very apparent from the diagonal spread of figure 2 that integrative orientation
relates positively with English proficiency, and that this follows SES which also correlates
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with English proficiency. In graph 3 however, the more vertical pattern with some
visible ceiling effect shows that all SESes tend to high scores for instrumental orientation
(max 40), conflicting with the view that ‘the less contact there is between the learners
and the target language community... the more likely the learners are to display an
instrumental orientation’ (Hotho and Reimann 1998:132). However this does not relate
so well with English proficiency since near maximum scores for strength of instrumental
orientation can correspond to proficiency scores from the lowest to the highest. Clearly
in this context having strong practical reasons for learning English is a feature of all
classes, but it is only those of higher SES who are able to turn this into achievement of
higher English proficiency. It is also noticeable that instrumental orientation correlates
only poorly with motivational intensity (r=.124, p=.068), or indeed with many of the
other relevant ID variables (contrast the correlation of integrative orientation with
motivational intensity: r=.66, p<.001). This suggests that instrumentality does not
translate even into strong positive attitudes or effort expended on learning and
consequent proficiency, unless integrative orientation and its concomitants are present
as well.

Overall, then, we find that although all our fourteen explanatory variables are
strongly correlated with each other, bar instrumental orientation, ethnocentrism and
need for achievement, it is possible to isolate empirically three distinct kinds of property
with some independent power to predict outcome English proficiency (though we must
of course hold back from categorically saying they cause it). First and strongest there
is SES which is intimately connected with integrative orientation and a range of attitudes
closely or distantly allied to motivation and also to English class anxiety. Second there
is length/medium of instruction. Third there is parental encouragement, which has a
more intimate connection with motivational intensity in its contribution to proficiency.

We can summarise the model that we arrived at empirically as in Figure 4. However,
that had been arrived from a statistical procedure in which all the explanatory variables
were entered in one block in a stepwise multiple regression, with the sole assumption
that proficiency is dependent, and without regard for any logical dependencies of one
explanatory variable with another or any hypothesised causal order. For example,
conceptually one might have expected integrative orientation as well as parental
encouragement to contribute to intensity. Now, given the existence of models in this
area which include many of our variables and incorporate predictions about causal
order and relative distance from outcome proficiency (e.g. Wen and Johnson 1997,
Gardner 1985), we decided to test our findings against such a model, using the block
entry stepwise regression technique (cf. Jiyono and Johnstone 1983, Fazio and Stevens
1994). In this technique one forces explanatory variables (singly or in groups) into the
regression procedure for consideration of the significance of their effect on the dependent
variable in a fixed order, working back from those supposed to have the most direct
impact on it to those supposed to be more distant (and so in principle less strongly
related to the dependent variable). If the model (instantiated here as the order of entry)
is supported, then the amount of variance explained by those variables picked for
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inclusion should go steadily down as each block of variables is added, reflecting a
principle that variables more indirect in their effect have a weaker effect. We tried
various models with similar results. A typical one which we believe is consistent with
much of the literature and especially Gardner, Tremblay and Masgoret (1997) would
regard effort (motivational intensity) as closest to learning and hence outcome
proficiency, so tested in the first block. This is usually seen as directly influenced by
the core attitudes desire to learn English and attitude to learning, and by anxiety. At
next remove come the orientations together with two other attitudes — one related to
languages more widely, the other to English more widely. After those come any other
learner variables included, and finally environmental factors such as SES.

Table 3. The degree to which variance in English proficiency is accounted for by 14
explanatory variables tested in decreasing order of hypothesised directness of causal
connection.
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We can see here that the total variance explained is virtually the same as that by
our empirical three-predictor model above, only a wider range of variables get included
as responsible. Forcing the order of consideration of explanatory variables to follow an
order of supposed directness of effect means that intensity, anxiety and various attitudes
that got excluded in our analysis now get included, and indeed accord closely with
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accounts of integratively motivated situations elsewhere, although integrative
orientation itself gets forced out by the prior inclusion of strongly correlated variables
like desire to learn English. However, they do not account for so much variance that
SES, medium and parental encouragement, all forced to be considered later, have no
additional explanatory power of their own. In fact it is remarkable that while the added
% of variance explained by each block of variables decreases as one would expect with
increasing distance over blocks 1-4, confirming the model, in the last block SES accounts
for a massive leap in the % accounted for. This reversal remains a feature of the result
even if, for example, medium of instruction is forced to be entered first before motivation,
more in line with the model of Gardner and Maclntyre (1992) rather than the PPP model
which puts institutional variables at a distance.

We are therefore driven to the conclusion either that the principle that variables
more indirectly linked to a dependent variable have weaker effect is wrong, or that
models which place SES at the furthest distance from proficiency are wrong, at least for
Pakistan. This is not a result that has been observed as far as we know in other studies
including SES and using multiple regression (e.g. Cummins et al. 1990, Jiyono and
Johnstone 1983). We interpret it as a sign that in Pakistan SES primarily has its effect
more than just as an influence on attitudes and parental roles, but also more directly in
the form of degree of informal exposure to the target language (which we did not
measure separately), this factor being in some models (e.g. Gradman and Hanania 1991,
Gardner and Maclntyre 1992) placed close to outcome proficiency. The comparison
with Fazio and Stevens (1994) is instructive: in their Canadian study SES had an effect
also in part put down to concomitant exposure, the difference being that it was lower
class that had greater exposure and affect BICS. This demonstrates again how wider
aspects of the social milieu can affect even the way a variable such as SES behaves.

Further Exploration

In a further exploration of the data we included sex as a variable. This proved to
alter nothing of what has been described above, as it had no significant overall
relationship with English proficiency (contrary to other studies in other situations e.g.
Wen and Johnson 1997, Burstall 1975, Sung and Padilla 1998), nor with any other of our
variables except instrumental orientation (t=196, p<.001). Males had considerably
stronger instrumental reasons for learning English related to future jobs, university
study and travel abroad. This is explicable given the nature of Pakistani society, with
the wide expectation that, despite the prominence of women in a few professions such
as teaching, women are not destined to pursue careers in which English would be a
relevant feature. It matches a result in quite a different situation (Ludwig 1983) but
conflicts with Abu-Rabia and Feuerverger (1996) who found instead that Canadian-
Arab females had higher integrative orientation to learn English than males and
Muchnick and Wolfe (1981) who found females more positive on a wide range of
attitude and motivation variables. As we could anticipate from the discussion earlier,
males’ stronger instrumentality appears to make no overall difference to their English
achievement (but see below).
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Since SES emerged as such a dominant factor, we also explored how far the
picture above differed for each SES separately. A stepwise multiple regression including
the 12 variables plus sex entered as one block demonstrated some differences. Once
SES and medium are excluded, the outcome English proficiency of the upper class is
predicted significantly only by integrative orientation, showing that this does have
some predictive force even within this class. English class anxiety comes close to
inclusion, perhaps showing that for this group this variable is the most independent of
the tight-knit and SES dependent constellation of other integrative and attitude
variables. Anxiety is more purely affective in nature than any other of the variables we
included, and perhaps the most genuinely individual and dependent on the specific
personality of a student more than their SES. For the middle class with SES and medium
excluded nothing else emerges as significant.

For the lower class interestingly sex and integrative orientation are selected, with
males achieving higher outcome proficiency than females. This contrasts with the more
common finding in other contexts that females are better language learners (e.g. Burstall
1975). One might have thought that perhaps this would be due to differential parental
encouragement, with a culture-related favouring of male children (Mansoor 1993), but
in fact the scores of males and female are very similar for this in the working class
group. Rather it is instrumental orientation, as we saw above, which correlates with sex
to produce this effect. So we can say that although job, university and travel-related
reasons for learning English seem to play a very weak role in fostering English
proficiency for the group considered as a whole, they do have a subsidiary gender-
dependent role within the working class. This constitutes the only crumb of support
we can find for the view that for FL learners instrumental orientation may be more
potent whereas for SL learners (upper class in our study) it will be integrative (Drnyei
1990).

Conclusion

In part this study has confirmed what the casual observer familiar with Pakistan
would have expected to be the case from the start. For all the manifold reasons mentioned
earlier, SES has an overwhelming effect on English learning success in Pakistan, as
does, to a lesser extent, the type of school attended. As with all our results we cannot
glibly generalise this to learning situations round the world: our findings may well be
specific to the social and cultural milieu in Pakistan, and of course are constrained by
the choice of variables we made for inclusion in the study. However, several aspects of
the findings have import for SLA research.

First, in particular, it is notable that a variable as ‘far back’ from the learning
processes of learners as SES is in any model one might draw up (e.g. Wen and Johnson
1997, Gardner 1985) nevertheless dominates the effects of variables usually regarded
as more directly connected to effort, learning and so outcome proficiency (e.g.
motivational orientations, class anxiety) while another such variable, sex, has little
effect. If we had not measured SES and medium of instruction, we would of course have
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tended to put down the development of higher proficiency just to the ‘usual suspects’
of integrative motivation, various attitudes and so on. However, our study shows how
misleading such conclusions can be. There is no support for the view cited by Ellis ‘the
relationship between the social/cultural milieu and L2 proficiency .... is an indirect one,
whereas that between integrative motivation and proficiency is more direct and,
therefore, stronger’ (1994: 237). In Pakistan the effects of the latter are very likely
themselves explained best by SES. It is this background, almost entirely of birth, that is
largely responsible for the degree of a learner’s integrative orientation, favourable
attitudes, low anxiety etc. which lead to proficiency. Furthermore, there is no guarantee
that it is those that primarily mediate to produce the higher English proficiency rather
than the other concomitants of SES — such as the facilities and opportunities with
respect to English in the home, creating an additional world of uninstructed input for
upper class learners.

Second it is remarkable that despite the strong relationship of SES with medium of
instruction, and so with starting age and length of English education, medium, roughly
equivalent to exposure to formal instruction, does still emerge as having an independent
effect, dominating the effects of all the remaining variables included. This effect in
favour of an early start emerges despite some previous evidence to the contrary. With
respect the Gardner’s socio-educational model (1985), this could be seen as emphasising
the independent role of the ‘formal learning context” which is one of the components
recognised in that model. However, our finding that parental encouragement constitutes
a third major independent factor prompts greater prominence to this in models such as
Gardner’s where this is seen largely as an intermediary element between the social
milieu and attitudes. This does not of course invalidate that model, any more than does
our finding with respect to the strength of SES, since it is seen as anyway ‘continually
undergoing change and development, as new relevant information is uncovered’ (Gardner
and Tremblay 1994: 525).

Third, with respect to the debate over the relative advantages of instrumental or
integrative orientations, we clearly find in favour of integrative orientation, or perhaps
the combination of both. However, for the reasons just stated, we have to interpret
such a finding with new caution. Given the strong and dominant relationship of SES
with integrativeness, we argue that the stronger relationship between integrative
orientation and proficiency than that between instrumental orientation and proficiency
that we find may in this study not be entirely due to the inherent motivational power of
those goals subsumed under the notion of integrativeness, and their impact on effort,
and on consequent learning, as other studies often assume. Rather it my be due to the
already mentioned other advantages associated with higher SES and the fact that the
reference group for integrative orientation is the upper class, rather than any group
distinct from all the learners being considered. However, this argument must be tempered
by the finding that within the lower class considered separately integrative orientation
is still a predictor of success.

22



The Relationship of Socio-Economic Status

This study inevitably suffered from the limitations that affect all studies done in
the Gardner tradition (Oller 1981): for instance it relied solely on questionnaire-type
elicitation of information about a set of traditionally recognised types of motivational
orientation, attitude etc. rather than any other available methods (Hotho and Reimann
1998: 139) and despite the fact that attitudes are usually regarded as modifiable (Baker
1988) it makes the assumption that attitudes measured concurrently with outcome
proficiency are those that obtained over the years earlier when the learning was occurring
that produced that proficiency (cf. Hotho and Reimann 1998, Gardner et al. 1999).
Indeed potentially this could account for the apparent ineffectiveness of instrumental
orientation, if in fact subjects would have scored in a different way on this variable at
earlier stages of learning English. Furthermore, as Wen and Johnson remark ‘The
variables affecting language learning outcomes function together as a system’ (1997:
28). Hence, as we have shown, there is limited value in looking at their individual
effects separately. Nevertheless, it is never possible to include ‘all’ relevant variables
and clearly there is room in the Pakistani context to explore variables we did not include.
Leading among those we would suggest are the following. L1 proficiency might be
considered to see if it relates to English proficiency and how far this impacts on the
effects of SES etc. Though in the Pakistani context a learner’s L1 is not a straightforward
variable, since the true L1 of many people is in fact a dialect of Punjabi, Pushtu or any
of many other languages, we would regard Urdu as the main contender for study here,
since if not a learner’s L1 it will usually be their first L2 and is the main language taught
in school other than English and so a vehicle for development of CALP which potentially
could be exploitable in the English class as well, though in English medium schools the
reverse might in fact occur. Second, a wider and better differentiated range of orientations
could be considered, including intrinsic as well as extrinsic ones (Ramage 1990, Crookes
and Schmidt 1991), to see for example if this varies for the type of school. Finally there
needs to be worked on the learner strategies and variables of the learning process itself
both in and out of school to illuminate exactly how SES, medium and the various IDs
have their effects on outcome proficiency (Hotho and Reimann 1998), and indeed
whether there any factors working the other way round (outcome affecting process, cf.
Ushioda 1993).

Finally, we would like to point out two key pedagogical implications from our
research. First, the fact that despite their strong inter-relationship SES and medium of
instruction, and so starting age and length of English education, do still emerge as
having an independent effect on outcome proficiency has implications for educational
policy makers. Clearly the economic and social structure of a country cannot be
changed, except very gradually over a long period, and largely by factors outside of
governmental control. Hence improvement of English learning success by that means
is not something that can readily be engineered. Furthermore, it may be a vain hope to
attempt to alter learners’ attitudes and integrative orientation without a change in the
class system, since they seem so dependent on it. However, a change in the educational
system to implement an earlier and compulsory start to English in state Urdu medium
schools, bringing them more in line with the English medium ones, is more achievable.
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It would be harder of course to generalise the amount of exposure and quality of
facilities of English medium schools, but these too should be addressed as it is possible
that these might be the crucial factors in enabling the early start to be effective.

Second, the fact that parental encouragement emerged as a distinct factor in the
overall analysis and was specially tied to motivational intensity in its effect on
proficiency suggests a second way forward, one that teachers themselves can
implement. Through parent teacher meetings or even home visits they can draw parents’
attention to the value of their encouragement in promoting the effort their children put
in and especially at lower social levels suggest cost free ways in which with parents
can do more in this area. An important component of this is the provision of English
story books and the like for practice at home: the specific item concerned with this
correlated with proficiency especially highly for the working class females, the lowest
proficiency group. Teachers need to devise some sharing out of English materials for
home use to children whose families cannot afford them, if any cheap source is available.
They can use pictures from old English magazines which are easily available in the
markets and are really cheap. On the other side of the coin our study suggests that
there is little purpose in teachers in the Pakistan context imbuing students with greater
awareness of practical purposes in learning English, i.e. strengthening their instrumental
orientation, as this will have little effect. Most students are already aware of these
reasons and this does not seem to strongly influence their achievement, being ineffective
perhaps without other social and educational advantages being present as well. Though
prima facie there was some support for the idea that working class females might
improve if these purposes were drawn more to their attention, we feel that the career
aspirations of women fall in a socio-cultural area hard for the teacher to influence.
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Sara Suleri’s Linguistic Ingenuity
in Meatless Days

Dr. Mubina Talaat*

Abstract

Sara Suleri, the daughter of an eminent Pakistani journalist has
written her biography called Meatless Days in America where she
teaches literature now. The book has won acclaim for its
extraordinary beauty of expression in English. The significance of
this book for Pakistan is that Meatless Days lays down the
foundation of a very important literary tradition in the expression
of English for Pakistani writers. However, in Pakistan, it has not
drawn much attention and lies in obscurity. Hence, in this paper,
which is the first of a series to be written on stylistic aspects of the
book, an attempt has been made to prepare grounds for a linguistic
investigation into what is ordinarily considered to be ‘ingenious’
in Sara’s language. In this paper, the focus of investigation is on the
sentence structures and use of vocabulary, as these are the
fundamental features of any literary style.

1.1 Introduction

Sara Suleri’s Meatless Days is applauded the world over for its linguistic ingenuity.
There is no doubt that Sara has used language to achieve a diversity of stylistic, even
poetic effects. But what is regarded to be ‘style’ in literature is so infused with a
subjective and emotional element in language that, any analysis of that language is
regarded to be injurious to it. Besides, it is believed to be elusive element in that
analysis will ‘defuse’ what is essentially a work of ‘synthesis’ and ‘fusion.” Linguists,
however, disagree and believe that whatever literary ‘effect’ and “vision’ is reconstructed
in a poem or piece of fiction, it is constructed through language and should be subject
to linguistic analysis like any non-literary language.

Attempts of linguists to study literature, especially literary prose have, however,
revealed that a long piece of fictional prose can be studied only when, firstly, guided
by readers’ intuitive judgement, and secondly, by a ‘judicious’ selection of language
(Leech & Short:1981, Widdowson:1975) made by a discriminating mind about what
constitutes the emotional, expressive or visionary element of a text. The intuitive
judgment is considered to be an important ‘tool’ of investigation in qualitative research
methodology in general (Hakim:1969), and in the study of literary discourses in particular
(Carter & Burton: 1982, Leech & Short:1981).

* Department of English, Bahauddin Zakariya University, Multan.
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How these insights bear upon the method of this present investigation is explained
in detail in section 1.2. After this follows an explorative discussion, in accordance with
qualitative research methodology, of what appears to me to be expressive, emotional or
ingenious in the language of Meatless Days in section 1.3. However, this discussion is
confined to lexis - words, idioms and phrases used in isolated sentences across the
whole text. In the next section 1.4, sentences and patterns of vocabulary within the
sentences are viewed systematically into larger context of literary ‘discourse’
(Mills:1997). This leads on to identifying, and interpreting some general patterns of
lexis and syntax that form Sara’s literary style in 1.5.

But before any of this discussion can be made, it is essential to explain how we
can study the language of prose fiction in linguistics. It is this point which is taken up
in the following section 1.2.

1.2 Analysing the Language of Fiction

Since fiction is written in prose, all discussion about the language of fiction
necessarily concerns with the language of ‘prose’ in fiction (Lodge:1984, Leech &
Short; 1981, Nash:1980). For the word ‘fiction’ taken alone may refer to invention of
character, plot and other schemes that create and present a world of imagination. In
linguistic studies, however, our concern is not with the invention of characters, or plot
construction - not directly, that is. The primary concern is with those linguistic features,
or patterns of the ‘narrative’ (Onega & Landa:1999) which distinguish literary prose
from non-literary prose.

Literariness is considered to be an elusive quality. At best it is defined as the
emotive or expressive element of language in poetry or prose fiction. The only linguistic
element associated with the ‘emotive’ element in literature has been found to be lexis or
vocabulary (Leech & Short:1981,Widdowson:1975). There is a special vocabulary of
literature, which will look ‘deviant,” outside literature, but it conveys the subjective
and emotive meanings in literature. But then, much of literature is written in normal
language. In that case the literary element is always difficult to define in purely linguistic
terms — especially in lengthy prose.

There is generally an agreement that apart from metre, the differences between
the language of poetry and the language of prose may not be readily discernible. The
study of some forms of poetry may sometimes reveal more readily some linguistic
features of vocabulary and grammar which appear to be ‘deviant’ (Widdowson:1975)
when compared to the ‘norm.’ But then a careful examination of literary prose, especially
in fiction, also reveals the same features- only differently distributed (Lodge:1984). The
literary element in both, poetry and prose fiction, consists in the fashioning of ‘patterns
over and above those required by the actual language system’ (Widdowson:1975).
Now these ‘patterns’ need not be ‘deviations’ nor may they appear to be lying apart
from the patterns that form the norm of language. The components of these patterns
my be ‘deviant’ or ‘non-deviant’ or both (Widdowson:1975).
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The literary ‘patterns’ fashioned ‘over and above’ the normal language are
recognised to be images, metaphors, similes, symbols, figures of speech, irony paradox
and a host of other rhetorical devices that may or may not be specific to certain ‘genres.’
And they may be composed of deviant, or non-deviant or both kinds of components.
A linguistic study of the literary language may concern itself with any form of these
components, deviant or non-deviant; or alternatively, with how both components knit
together a specific form of ‘literary’ pattern, or effect.

Therefore, in any given investigation one must ‘select’ some features for stylistic
analysis in one study and ignore the rest (Leech and Short:1981). This is done for the
following reasons:

There is no objective way of determining a statistical norm, against which to
evaluate a deviant structure or pattern. So for the sake of convenience and practical
necessity we have to rely in general on relative norms.

It is not possible to have a complete list of the properties of a text; therefore, we
have to select the features to study.

There is no direct relation between statistical deviance and stylistic significance:
Literary considerations therefore must guide us in selecting what features to examine.
There is no absolute consistency of style within a given domain, and therefore, in
measuring the overall statistical properties of text, we may fail to capture significant
variations of style.

Therefore, there is no agreement on the set of descriptive categories required for
an adequate account of a language such as English; consequently different investigators
are likely to differ in the way they identify linguistic features in a text. (Leech &
Short:1981)

Hence in this investigation, only those sentences are studied that strike me as
‘ingenious’ expression of some kind on the basis of my intuitive judgement as an
ordinary reader. My aim is merely to explore and find some linguistic patterns in Sara’s
sentences. I have used linguistic tools and terminology primarily for the sake of precision.
But in the study of ‘literary’ expression, it is absolutely essential not to be confined to/
by it. To seek linguistic ground for reactions or responses intuitively aroused in the
reader through the experience of literary or poetic language, linguistic structures must
be interpreted for functions in a literary context. Hence intuition guides linguistic
analysis made here, and analysis and interpretation merely seek, at least at this initial
stage of enquiry, to account for reactions and responses that Sara’s expression arouses
in ordinary readers, like me.

In the following section 1.3, I simply present a general but also a systematic and
explorative account of what appears to me ingenuity of Sara’s language.
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1.3. Intuitive ‘Cue’ to Ingenious Expression

In this section, I quote a selection of sentences that I have felt intuitively to be
the most ‘expressive’ in the language of Meatless Days. Although the effort to work
out prominent patterns of Sara’s style is momentarily deferred, I have divided these
examples in three parts for general comment, again on the basis of ‘intuition’. The
measure of Sara’s mastery over the creation of such ingenious sentences is that one
can quote a handful out — of the (con) text, though such an act would rob them of their
beauty and significance.

The first list of sentences that strike me as unusual are given below. I have made
an effort to make this list as representative as possible. Italics here and elsewhere are
all mine:

I thought she was the very air I breathed, but Ifat was prior, prior. (p.131)
Karachi’s traffic grew lunchtime crazed. (p.33)
She gulped on her own eloquence, her breakfast bosom quaked...(p.9)

I was surprised beyond measure when that big head bent backward and wept, a
quick summer shower of tears. By the time he left, all surfaces were dry. (p.38)

Dadi with her flair for drama had allowed life to sit so heavily upon her back that
her spine wilted and froze into a perfect curve, and so it was in the posture of a shrimp
that she went scuttling through the day. (p.2)

Sometimes, to my mother’s great distress, Dadi could berate satan in full eloquence
only after she had clambered on top of the dining room table and lain there like a
molding centerpiece. (p.2-3)

Dadi.... waited for the return of her eldest son, my father. He had gone careening
offto a place called Inglistan, or England, fired by some of the several enthusiams made
available by the proliferating talk of independence. (p.2)

I can tell this only to someone like Anita...as we go perambulating through the
grimness of New Haven and feed upon the pleasures of our conversational ways. (p.1)

There are many more like these.

About these examples we notice that they contain different linguistic categories
of ‘ingenious’ expression. These categories are the following:

1. Words (Ifat was prior, prior)
2. Collocations (lunchtime crazed, breakfast bosom)
3. Phrases ( a quick summer shower of tears)
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4. Clauses (She gulped on her own eloquence, her breakfast bosom quaked)

In linguistic description, we shall regard, ‘lunchtime crazed’ and ‘breakfast bosom’
as ‘deviant’ collocations (see Widdowson:1975). And though the words ‘gulp’ or
‘eloquence’ are not in themselves ‘deviant,” the clause ‘She gulped on her eloquence’
is not a ‘norm’ either. According to semantic rules of English ‘gulp’ requires a food
item and not ‘eloquence’ as its object. Since it is an unusual combination of ordinary
words, it is ‘deviant’ —a form of ‘ingenious’ expression which has symbolic meaning in
its ‘context.” Similarly ‘summer shower of tears’ is symbolic description of tears — it is
not an ordinary ‘shower’ but the literal meaning (of an image) are extended to apply it
to a different kind of phenomenon. This symbolic use of language is what we call
ingenuity of literary expression.

One can infer from this brief discussion that Sara’s ‘ingenious’ literary expression
consists in the blending of some deviant patterns into non-deviant patterns in her
language. The full significance of their power and beauty can come into notice only in
a larger context. A sentence like, “I try to lay the subject down and change its clothes,
but before I know it, it has sprinted off evilly in the direction of ocular evidence” cannot
make much sense without its immediate context:

My audience is lost and angry to be lost, and both of us must find some
token of exchange for this failed conversation. I try to lay the subject
down and change its clothes, but before I know it, it has sprinted off
evilly in the direction of ocular evidence. It goads me into saying, with
the defiance of a plea, “You did not deal with Dadi.” (p.2)

Or, alternatively, only the context explains a particular ‘collocation’ or combination
of words, revealing Sara’s freedom of invention:

The following morning General Yahya’s mistress came to mourn with
us over breakfast, lumbering in draped with swathes of overscented
silk. The brigadier lit an English cigarette — he was frequently known
to avow that Pakistani cigarettes gave him a cuff - and bit on his
moustache. “Yes,” he barked, “these are trying times.” “Oh yes,
Gul,” Yahya’s mistress wailed, “These are such trying times.” She
gulped on her own eloquence, her breakfast bosom quaked, and
then resumed authority over that dangling sentence, “It is so trying,”
she continued, “I find it so trying, it is trying to us all, to live in these
trying, trying times.” Ifat’s eyes met mine in complete accord: mistress
transmogrified into muse:” (p.9)

One can notice how Sara draws on the ‘context’ to create unusual patterns of
language and meanings. The origin of ‘breakfast bosom’ becomes evident. So does the
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expressive quality of the sentence ‘She gulped on her own eloquence, her breakfast
bosom quaked,” when it follows the comment uttered by Yahya’s mistress, “These are
such trying times.” And then it is followed by Sara’s own comment “and then resumed
authority over that dangling sentence.” One also notices the impact of Sara’s cheeky
reflections, like ‘mistress transmogrified into muse’ or her perceptions of sound effects
‘yes he barked’, and Yahya’s mistress ‘wailed’. There is a variety in the use of innovative
expression. Such innovation is the result of Sara’s deep, intimate, intensely personal
reactions in her private thoughts.

A good many sentences gain power and beauty from the conclusions she draws
from her thoughts. These form the second kind of sentences I want to comment on:

There were times, as with love, when I felt only disappointment (p.14)
In summers, too, we slept beneath the stars... until sleep came as a
confirmation of the magnificent irrelevance of beauty. (p.174)

Darkness after all is too literal a hiding-space, pretending as it does
to make a secret of the body: since secrecy annuls, eats up, what is
significant in surface, it cannot be sufficient to our tastes. (p.175)

There is nothing that can disappoint someone who has learned to be
engaged by the wavering course of disappointment (p.51)

To mourn perhaps is simply to prolong a posture of astonishment (p.172)
Something is coming to strip us to the bone.... (p.171)

Nobody can miss the suggestive power or the implied thought of these sentences,
though full significance and the cutting- edge sharpness of these sentence will come
home only when we put them back in their context. These are metaphoric or symbolic
uses of language. They contain metaphors, comparisons or contrasts — sometimes
identified by a linguistic element like ‘as’ or ‘since.’ Or, they may sometimes contain
some ‘figures of speech’ (nothing can engage someone who has learned to be engaged
by the wavering course of disappointment) or rhetorical devices (since secrecy
annuls,....it cannot be sufficient to our taste). But most of the sentences have merely
semantic connections with other ideas and images scattered in the texts. For example,
the sentence ‘Something is coming to strip us to the bone...” is a reference to the arrival
of the ‘summer’ in its immediate context — but the statement also refers to ‘death’
through association of ideas like changing weather and passing time.

There is another very special feature of Sara’s style. She frequently uses sentences,
echoing some already heard idiom or quotation, or gives subtle twists to some famous
literary expression or phrase for her desired meanings:

Let sleeping giants lie, I would say [about Tom] and widely skirted all
subjects that might make him stir. (p.84)
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“Go, find yourself another legend and then return,” she quoted from
a forgotten rhyme. (p.71)

I had not yet had my fill of educating America (p.73)

....buthow could I do it, become Lilliput to the Gulliver of Tom? (p.79)
What a Jonah my voice feels to the whale of that context (p.47)
Ifat before him and me following so fast behind (p.91)

After the hurly burly of our childhood’s constant movement (p.181)
But the hurly burly of it all ?... for the trouble with hurly burly is that
it can sound convincing... (p.105)

Those tales would wend their way into a final story. (p.180)

I ...watching my friend T.K formulate and reformulate sentences I
knew he would never say. Down on the ground there was too much
chatter anyway .... (p.53)

We dangled quiet thought into the water until our sentences
happened to tug us... into the kind of startlement that says: “My
goodness — there’s actually a crab at the end of my line (p.69-70)

I felt put out of joint by such bodily statement (p.186) ...then chastened
to imagined the arduous ness of what it means to scaffold me: poor
winter tree, put upon by such a chattering plumage. .. (p.186)

These sentences resonate with what has been said elsewhere, or before; Sara
draws on several contexts, near and far. I am reminded of Chaucer, T.S Eliot, Donne,
Shakespeare (particularly Hamlet), Swift and several others. No doubt, deviant
collocations like ‘chattering plumage’ are understandable from the immediate context,
but their full suggestive power comes into play only when a reader can hear echoes of
the classical writers of English literature. These examples are, then, what form the
‘suggestive’ and ‘evocative’ power of her language. She evokes in the reader a meaning,
an association, already known and a response already formed. It makes her language
rich and powerful — for she adds to the meaning and significance by applying them to
her personal and emotional life and experience.

This section has shown that the ingenuity of Sara’s literary style lies in:

- creating some deviant patterns of language and meaning
- out of ‘normal’ patterns of grammar and vocabulary
- that gain an expressive quality from several contexts both ‘near’ and far’
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Although we have already seen to some degree how ‘deviant’ and ‘non- deviant’
patterns are created, drawn from and blended with new and old contexts, this information
is rather sketchy. It consists of examples randomly selected from the text. Since fiction
is a large piece of ‘prose’ it will be advisable to look at the selection and choice of
vocabulary and grammar together in larger pieces of discourse, to look for regular
patterns of style beyond words. This is what is done next in the following section 1.4.

1.4. Viewing Patterns in Discourse

As already demonstrated in section 1.2, the significance of a word, collocation,
sentence or phrase can be grasped only in its context. This is so because the context
provides the necessary connections. However words and collocations may refer to
meanings beyond the context of discourse. We have already seen in section 1.3 the last
category of phrases like ‘the hurly burly of it all (p.150)” look for meaning outside the
context. It is for this reason that Sara believes that words give her a freedom that
grammar does not:

“— as an infant I was absorbed with grammar before I had fully
learned the names of things, which caused a single slippage in my
nouns: I would call a marmalade a squirrel, and I’d call a squirrel a
marmalade. Today I can understand the impulse and would very
much like to call sugar an opossum; an antelope, tea. To be engulfed
by grammar after all is a tricky prospect, and a voice deserves to
declare its own control in any way it can, asserting that in the end it
is an inventive thing.” (p.155)

Words give her the freedom to ‘recall’ many ‘contexts’ and then reconstruct them
with words. Hence to study certain ‘deviant patterns’ one may have to go beyond the
immediate (con) text. An extreme example of this kind can be represented through the
following example.

Talking about the Muslims who migrated from India to Pakistan, at the time of
India’s partition in 1947, she makes strange use of ‘wail’ and ‘clattering’. The italics
represent ‘deviations’ from the norm:

They tell me, nightmare trains had wailed them there, clattering
irreversibility over the tracks of that long unmaking (p.74)

The immediate context of the text enables a proficient to work out that:

‘wailed them there’ means ‘brought them there’
‘clattering irreversibility” means ‘making it impossible to reverse this situation’

In order to grasp the implication of these words, however, the reader should
know that her reference is to trains which came to Lahore loaded with amputated
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dishevelled migrants from all over India who presented pictures of gruesome massacre,
and unbearable misery. There was a lot of mourning, literal ‘wailing’ (a word that she
has frequently used in Meatless Days) over the loss of human life. Of course the trains
came ‘clattering irreversibility’ after the horror of 1947. She calls them ‘tracks of long
unmaking,’ because the making of Pakistan for her is also its ‘unmaking.’

Unlike ‘breakfast bosom’ where the (con)text explains a deviation, it requires
some knowledge of history to understand what ‘trains wailed them there’ refers to.
Those who do not understand the context will be like the reader who does not grasp in
full that ‘Ifat before and me following fast behind’ echoes Donne, or ‘hurly burly of it
all’ refers to Shakespeare. One has to look ‘far’ to other ‘contexts’ or - other ‘texts’ to
hear echoes of Swift, Chaucer and Shakespeare.

In contrast to these ‘deviations’ that require ‘contexts’ for meaning, Sara can also
use a perfectly ordinary word to extraordinary effect. Notice, for example the use of
‘wrinkle’ in her description of her friend Mustakor’s origin:

The first place where she lived was East Africa. My most trustworthy
sources intimate me that Mustakori was born in the early 1950s, in
the Tanganyika that was, the Tanzania of today. Her birthplace was
Arusha, a coffee growing girdle of a district, lying in the shadow of
Mount Meeru: a mountain, they say, which is far more shapely and
satisfactory qua Kiliminjaro’s inflated slopes. Her parents, Asiatics,
claimed origin from Indian Punjab and Kashmir, via a de tour through
Hong Kong, but I cannot stop to explain that complex wrinkle. (p.51)

Here, we suddenly come upon it, to receive the new meanings of wrinkle, like all
of her other comments that follow statements, qualifying them, colouring them with her
feelings, perceptions and moods. Evidently, her mind has been working upon the map
of geographical distances from India to Africa in terms of an image. She talks about ‘a
girdle of a district’, ‘a de tour through Hong Kong’ that must indeed form a ‘complex
wrinkle.’

Words not only help her to ‘recall’ or allude to context, but also ‘build’ (con)texts
of her own choice — in relational patterns all her own. Hence I have noticed, one very
special feature of her ‘style’ is to stay with some one word or idea through a number of
sentences within a given paragraph, and move on to the next sentence or clause with
the help of word associations, semantic connections and so on. In fact her paragraphs
are built around the significance of one idea. Or, sometimes, in one paragraph she may
simply be trying to reach from one idea to another associated thought.

It will be useful now to look at a paragraph in order to understand this. I have
chosen a representative paragraph of pure ‘reflection’ connecting a present moment
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with the past. It is an example of self- incriminating thought, a reflection over the use of
‘bullying litanies’ while in love with Tom. But as they part ways, Sara learns about the
folly of love, and admonishes herself for hiding a ‘Mother Baptist’ in her attitude
without knowing it at first. Each sentence diverges far from the other, but the whole
series aim to reach at the word ‘Mother Baptist’ connecting ‘stern pronouncements’
and bullying litanies’ in ‘her imperative mood’ to suggest her ‘transmogrification’ over
the years.

This paragraph I have selected from the story called “Goodbye to the Greatness
of Tom.”

(1) 'The habit broken, it was sweet relief to me to be spared the follies
of each of my stern pronouncements, those bullying litanies I would
deliver up to Tom, litanies of proper behaviour that sprang from
hidden funds of my corrective zeal. 2At the time of their uttering, I
was roundly persuaded by myself, but learned after a while to suspect
the lack of conditionality in my own imperative mood. *I had gone to
school in a convent, that must be it, the fault of a building in which
nuns walked in unison to the whirring of a fan. *For us their very
habit was admonitory, a reminder that our souls were a little
dishevelled, always in flight from the duty instigated by the dawning
of each day. *But who could think of dawn when already by midday
the combination of heat hunger and all manner of inkiness sent us
wheeling down those quiet corridors impulsively calling for carnival?
In those days my friend was that wonderful woman, Kausar
Mehmood, who had artist’s hands and whose face always amazed us
because it could look like James Mason and Ravi Shankar and Nazrul
Islam, the mad Bengali poet, all at the same moment. ""Why do
photographers always catch me,” she once wondered aloud, “before
my smile has reached its summit?” *Well she would smile today if she
saw my transmogrifications and in the cast of scold or frown recognize
continuing traces of Mother Baptist in me. (p.85)

There are eight sentences in this paragraph. None is simple. All are clause
complexes (Halliday:1975). So we find various arrangements of alpha, beta, gamma and
theta clauses (Halliday:1985), but alpha or super-ordinate clause comes always first
except in S.1 which starts with ‘The habit broken’ — a subordinate clause. The clause
complexes, one can see are built in such a manner that co-ordinate or subordinate
clauses allow her to ‘comment’ or ‘muse’ on the ‘statements’ given usually in the main
clause. Or sometimes, the following sentence ‘comments’ on the proposition in a
preceding sentence. Now, the ratio of her declarative statement in the main clause to
her ‘musings’ in co-ordinate or subordinate clauses is one to several at least in this
‘reflective’ paragraph. The only variation of this pattern is that sometimes comments
act like statements, or statements like comments — producing sentences that form a
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chain of comments or chain of statements, indistinguishable from each other (S.6, 7, 8).

But Sara always comments, even when she is not reflecting. In her style of
writing is mirrored a need to ‘color’ with her perception even the most mundane of
descriptions. Even a totally descriptive piece of her prose fiction will demonstrate this
tendency. Notice, for instance, the following example:

2) Dadi, my father’s mother, was born in Meerut towards the end of
the last century. She was married at sixteen and widowed in her
thirtees, and by her latter decades could never exactly recall how
many children she had borne. When India was partitioned, in August
of 1947, she moved her thin pure Urdu to Punjab of Pakistan and
waited for the return of her eldest son, my father. He had gone
careening off to a place called Inglistan, or England, fired by some of
the several enthusiasms made available by the proliferating talk of
independence. (p.2)

In this paragraph one cannot fail to notice the use of ‘appositives’ structures (as
defined in Quirk et:1972) - semantic reformulations in grammatical units, mainly of
nouns, that stand in the relation of co-ordinates:

Dadi, my father s mother, was born in Meerut
...waited for the return of her eldest son, my father.
...aplace called Inglistan, or England...

To this one may add, the use of qualifying clauses like ‘fired by one of the several
enthusiams...” expressing again Sara’s view of things. Qualifiers are, then, the most
obvious and direct form of her personal thought. It is essential to identify ‘qualifiers,’
then, for not all sub-ordinate or coordinate clauses are ‘qualifiers’ representing the
writer’s subjective view, emotions and feelings in the following paragraphs:

3) 'So, worn by repetition, we stood by Ifat’s grave, and took note of
narcissi, still alive, that she must have placed upon my mother on the
day that she was killed. 2It made us impatient, in a way, as though we
had to decide that there was nothing so farcical as grief and that it
had to be eliminated from our diets for good. It cut away, of course,
our intimacy with Pakistan, where history is synonymous with grief
and always most at home in the attitude of grieving. “Our congregation
in Lahore was brief, and then we swiftly returned to a more geographic
reality. °*“We are lost Sara,” Shahid said to me on the phone from
England. "Yes, Shahid’ I firmly said, ‘we are lost.” (p.18-19)

Qualifiers double almost in every sentence, especially of nouns, whether lexical
or grammatical. One can notice that double qualifiers occur in a series of alternate sub-
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ordinate and co-ordinate clauses, here and in the following paragraph too.

4) 'Today I’d be less emphatic. *Ifat and Mamma must have
honeycombed and crumbled now, in the comfortable way that
overtakes bedfellows. 3And somehow it seems apt and heartening
that Dadi, being what she was, never suffered the pomposities that
enter the most well-meaning of farewells and seeped instead into the
nooks and crannies of our forgetfulness. *She fell between the two
stools of grief, which is appropriate, since she was greatest when her
life was at its most unreal. SAnyway she was always outside our ken,
an anecdotal thing, neither more nor less. *Some sweet reassurance
of reality accompanies my discourse when I claim that when Dadi
died we forgot to grieve. (p.19)

There are many things to be noted here. One can start by mentioning the number
and variety of qualifiers:

in the comfortable way that overtakes bedfellows (para.4, S.2)
Dadi, being what she was. (para.4, S.3)
She fell..., which is appropriate,. .. (para.4,S.4)
..since she was greatest when... (para.4,S.4)

she was always outside our ken, an anecdotal thing, neither more, nor less.
(para.4,S.5)

The variety of structures however, can be classified in co-ordinate ‘paratactic’ or
sub-ordinate ‘hypotactic’ relations (Halliday:1985). The next important thing to notice
is how different clauses functions at lower ranks of phrases to qualify verbs, adjectives
and nouns. Also sub-ordinate structures on a lower rank have been used to express
paratactic or co-ordinate relations on a higher rank, or vice versa.

5) 'For to be lost is just a moment’s respite, after all, like a train that
cannot help but stop between the stations of its proper destination
in order to stage a pretend version of the end. ?Dying, we saw, was
simply change taken to points of mocking extremity, and wasn’t a
thing to lose us but to find us out, catch us, where we least wanted to
be caught. ’In Pakistan, Bhutto rapidly became obsolete after a
succession of bumper harvests, and none of us can fight the ways
that the names of Mamma and Ifat have become archaism, quaintness
on our lips. (p.19)

Finally, there is also what Leech and Short call ‘parallelism’ — considered
characteristic of literary sentences (Leech & Short:1981). Parallelism is created through
juxtaposing of similar grammatical units to work out comparisons and contrasts around
one or similar notion(s). The sentence branches out in different directions to work
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around these comparisons, through semantic and lexical cohesion of some sort. There
is a great variety in parallel structures. Hence both grammatical and lexical patterns are
used systematically to qualify ideas.

The use of qualifiers is then the most significant aspect of Sara’s style. She stops
frequently, it would seem, at each step, in the middle of a statement to insert a comment
with the help of a word, some phrases, or a variety of clauses. Hence, nouns, adjectives
and verbs in each phrase of each clause are properly qualified, as she moves to the end
of the sentences. Through qualifiers, she ‘foregrounds’ (Leech & Short:1981) both her
thought, and the thing thought upon. She uses both modifiers (through adjectives, or
adverbs pre-modifying adjectives) and qualifiers in a given piece of discourse, but
qualifiers (following verbs, nouns or adjectives) exceed by far the modifiers. This is
clearly indicated in paragraph No.6 where modifiers are underlined for comparison:

6) 'Now I live in New Haven and feel quite happy with my life. 2 miss,
of course, the absence of women and grow increasingly nostalgic for
aworld where the modulations of age are as recognised and welcome
as the shift from season into season. *But that’s a hazard that has to
come along, since I have made myself the inhabitant of a population
which democratically insists that everyone from twenty-nine to fifty
six occupies roughly the same space of age. “When I teach topics in
the third world literature, much time is lost in trying to explain that
the third world is locatable only as a discourse of convenience.
STrying to find it is like pretending that history and home is real and
not located precisely where you’re sitting. °A face, puzzled and
attentive and belonging to my gender raises its intelligence to question
why, since [ am teaching third world writing, I haven’t given equal space
to women writers on my syllabus. I look up, the horse’s mouth, a foolish
thing to be. "Unequal images battle in my mind for precedence — there’s
imperial Ifat, there is Mamma in the garden, and Halima the cleaning
woman is there too, there is uncanny Dadi with her goat. 3Against all my
own odds Iknow what I must say, because I’ll answer slowly, there are
no women in the third world. (p.19-20)

From all of these paragraphs it becomes evident that the use of qualifiers,
appositives in particular, is the most important feature of her style. The qualifiers may
consist of many different structures. They may be simple adverbs or adjectives, or
prepositional and participle phrases, or adverb phrases and adjectival phrases, or a
variety of clauses. But they form the bulk and exceed the use of modifiers or pre-
modifiers. It allows her sentences to acquire a richness, complexity, and fullness of
thought. They also impregnate Sara’s style with images metaphors and comparisons.

In order to make a systematic illustration of the observations made in this section
we are now ready to turn, finally, to the next section 1.5.
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1.5. Qualifiers: Patterns of Ingenious Expression

In this section is illustrated systematically the linguistic patterns of sentences we
have noted in the previous section of this paper. I have already commented in some
detail on the use of literary vocabulary and deviant collocations. It has been shown
how the choice of literary verbs, nouns, adjectives or deviant collocations make an
important feature of Sara’s style. In this section, my aim is to focus on patterns of
sentence into which this notably literary vocabulary is organized. It has been noted
from representative paragraphs in Section 1.4 and other short quotations cited in
section 1.3 that:

1. Clause complexes exceed simple sentences by far in number.

2. Clause complexes usually contain both sub-ordinate and co-ordinate clauses.

3. Clause complexes have various arrangements of alpha, beta, gamma and theta
clauses.

4. The use of qualifiers at all ranks is a dominant feature of sentences.

That the ‘statement + qualifying comment’ is the structuring principle of her
sentences may be evident from following sentences of paragraph No.1:

The habit broken, it was sweet relief to me to be spared the follies of each of my
stern pronouncements, + those bullying litanies I would deliver up to Tom, + litanies of
proper behaviour + that sprang from hidden funds of my corrective zeal. (para.l, S.1)

I had gone to school in a convent, + that must be it, + the fault of a building in
which nuns walked in unison to the whirring of a fan.(para.1, S.3)

For us their very habit was admonitory, + a reminder that our souls were a little
dishevelled, + always in flight from the duty instigated by the dawning of each day.
(Para. 4)

In those days my friend was that wonderful woman, Kausar Mehmood, + who
had artist’s hands and whose face always amazed us + because it could look like James
Mason and Ravi Shankar and Nazrul Islam,+ the mad Bengali poet, + all at the same
moment. (para.l, S.5)

One may further note, ‘the layers’ of qualifying phrases in clauses that follow the
super-ordinate clause:

stern pronouncements, those bullying litanies + I would deliver up to Tom,
litanies of proper behaviour + that sprang from my corrective zeal

....areminder + that our souls were a little dishevelled,
+ always in flight from the duty
+ instigated by the dawning of each day.
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wonderful woman, Kausar Mehmood, + who had artist’s hands
+ and whose face always amazed us
because + it could look like James Mason, Ravi Shankar
and Nazrul Islam + mad poet of Bengal

gone to school in a convent, + that must be it,
+ the fault of a building
+ in which nuns walked in unison
+ to the whirring of a fan.

One can may still further note that a variety of clauses and phrases are used to qualify
Nouns more than verbs.

those bullying litanies + I would deliver up to Tom

litanies of proper behaviour + that sprang from hidden funds

the fault of a building+ in which nuns walked in unison....
areminder + that our souls were a little dishevelled,

wonderful woman, Kausar Mehmood, + who had artist’s hands...
Nazrul Islam, + the mad Bengali poet,

To this one could add a list from any where in the text, picked up at random:

...steaming plates of grilled lung and liver, + of a freshness quite superlative (4)
...until she had a walking stick, + all white and virgin and all her own.

The goat was killed and cooked: + a scrawny beast that would require much cooking
and would not melt into succulence (5)

My mother lived through thirty years of that daily production of that print, + the daily
necessity of sympathy. (158)

.. the second Eid,+ which celebrates the seductions of Abraham story in a remarkable
literal way. (4)

Nouns are modified through adjectives sometimes. These Adjectives + N occur as
subject or object of a clause:

those bullying litanies I would deliver up to Tom,
sent us weeling down those quiet corridors..

That wonderful woman, Kausar Mehmood

But most often these constructions function in phrases that act as qualifiers on a
higher rank:

litanies of proper behaviour that sprang from hidden funds of my corrective zeal
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Verbs are, however qualified through adverbs, adverbials and adverb phrases:

He had gone + careening off to a place called Inglistan, or England...

..as we go+ perambulating through the grimness of New Haven

Dadi could berate satan + in full eloquence .....

that big head ....wept, + a quick summer shower of tears.

...80 it was in the posture of a shrimp that she went + scuttling through the day.
Yahya’s mistress came. .., + lumbering in draped with swathes of overscented silk. (op.cit)

In literary sentences, adverbs and adjectives are always thought of great importance
because, they carry a writer’s personal and subjective viewing or perception of things.
Sara is inclined to use them both - though adverbs more than adjectives. We have
already seen her commenting through:

1. Words

‘Ifat was prior, prior’ (adjective)
‘we go perambulating (adverb)
‘she went scuttling through the day  (adverb)

2. Phrases
a quick summer shower of tears (noun phrase)
berate satan in full eloquence (prepositional phrase)

3. Clauses
....as we go perambulating through the grimness of New Haven
....and feed upon the pleasures of our conversational ways. (op.cit)

And these lexical and grammatical qualifiers she uses in a variety of combinations.

The most dominant use of qualifiers is, we have already noticed, in the form of appositive
structures:

Mustakori was born in the early 1950s, in the Tanganyika that was,
the Tanzania of today.

Her birthplace was Arusha, a coffee growing girdle of a district, lying
in the shadow of Mount Meeru: a mountain, they say, which is far
more shapely and satisfactory qua Kiliminjaro’s inflated slopes.
Her parents, Asiatics, claimed origin from..... (op.cit)

As can be seen from these examples, Sara has created appositive structures on the rank
of words, phrases and clauses. This should explain why Nouns are qualified more than
other elements of language. Appositives are created through semantic re-formulation
of nouns (Quirk et al: 1972) as a general rule. Hence semantic reformulations of nouns
are only a dominant kind of appositive structures, which Sara may have chosen because
they suit her design and interest most. However examples of ‘reformulations’ of other
units are also available and have already been noted (para.4, S.4). The function of
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appositives is to recapture an idea or theme in the discourse by rephrasing (Quirk et
al:1972) or referring to something discussed before (the idea of ‘transmogrification’ in
para.l, S.1, S.8). This suits the general aim and artistic design of the book, as already
observed and discussed in section 1.3, and 1.4 of this paper. In para.l of section 1.4, we
have seen how Sara uses appositives for different effects — to explain things, to draw
analogies, to digress and ramble on, to shock and surprise us, and so on. But on top of
everything else, to play with words most close her heart and express her ideas with
maximum freedom of expression.

At the expense of repetition, it must be said again that an overwhelming use of
paratactic structures - notably appositive indicates that, she plays with words and
ideas in some one context first, and then takes them forward to other contexts. Through
semantic reformulations, variations and associations (Quirk et al:1972), she looks
backward to recapitulate and forward to make new starts with old beginnings.

The next most prominent fature of Sara’s syntax is the use of relational clauses.
They show both hypotactic and paratatic relations but in a manner that does not allow
one to foresee which one type dominates see other. We have already seen this in the
following sentence:

I had gone to school, that must be it, the fault of a building in which...(para.1,S.3)

We have seen that the clause ‘that must be it’ stands in appositive relation to the
main clause (I had gone to school....) and forms, in turn, the principle clause of the
following one ‘the fault of a building in which nuns walk in unison..” etc. This is almost
a Miltonic use of language in which the division of clauses and their placement in
strategic places creates ingenious links between different parts of sentences. The use
of punctuation, especially comma is, therefore, quite significant in Sara’s language. It
divides up information to create ‘pauses’ with various dramatic effects by balancing a
selective, given information, against the writer’s overwhelming perspective. It throws
into focus Sara’s thought and the thing thought upon, with equal force. It ‘foregrounds’
(Leech & Short:1981) both the plain realistic statement and her subjective comment.

The dominance of the relative clauses is exemplified in the following sentence:

In those days my friend was that wonderful woman, Kausar Mehmood,
+ who had artist’s hands and whose face always amazed us + because it
could look like James Mason and Ravi Shankar and Nazrul Islam,+
the mad Bengali poet, + all at the same moment. (para.l1, S.5)

The appositive construction ‘that wonderful woman, Kausar Mehmood’ does
not have the same intensity as in other sentences: it is drowned in the intensity of
qualifiers, which ‘roll’ clause after clause, phrase after phrase beginning with ‘who
had... and....whose....us because...’ creating hypotactic relation between the clauses.
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There is also co-ordination within the beta clause signalled by ... and whose face...’
which quickly passes into ‘appositives’ like ‘...Nazrul Islam, the mad poet of Bengal.’

A significant number of that, which, since clauses owe their existence,
as we have already noticed in paragraph No.3, 4 and 5 in Section 1.4,
to the use of qualifiers:

..catch us where we least wanted to be caught...(para.5, S.2)
and none of us can fight the ways that the names of Mamma and Ifat
have become archaism, quaintness on our lips. (para.4, S.6)

Ifat and Mamma must have honeycombed and crumbled now, in the
comfortable way that overtakes bedfellows. (para.5, S.3)

And somehow it seems apt and heartening that Dadi, being what she
was, never suffered the pomposities that enter the most well-meaning
of farewells and seeped instead into the nooks and crannies of our
forgetfulness. (para.4, S.6)

These qualifying phrases are different from a purely relational function, like -

Some sweet reassurance of reality accompanies my discourse when
I claim that whenDadi died we forgot to grieve. (para.4, S.6)

Also that, which, clauses joined with other clauses by and, serve to express
paratactic relations. This makes their appearance quite deceptive, for they do not perform
the function usually associated with them:

...we had to decide that there was nothing so farcical as grief and
that it had to be eliminated from our diets for good. (para.2, S.3)

Kausar Mehmood, + who had artist’s hands and whose face always
amazed us (para.l, S.6)

As a consequence, it is difficult to determine without statistical analysis what is
the number and ratio of co-ordinate clauses versus sub-ordinate clauses in Meatless
Days. Because Sara uses them both frequently although one is left with the impression,
may be on account of the appositives, that the co-ordinate structures dominate. Sara,
however, uses them alternately, or the one into the other, to weld certain ideas where
she wants, but also to keep others isolated and free, where she wants.

Notice also that the use of ‘who’ is rhetorical in the following sentence which,

nevertheless initiates the next sub-ordinate clause which contains another series of
qualifying phrases ‘rolled’ into layers :
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But who could think of dawn when already by midday the combination
of heat hunger and all manner of inkiness sent us wheeling down
those quiet corridors + impulsively calling for carnival? (para.1, S.5)

The expressive quality of this sentence lies in ‘sent us wheeling down + those
quiet corridors, impulsively calling for the carnival’ which followed the subject
‘combination of heat hunger...” The noun gains intensity by the series of adjectives
strung up to qualify it. The verb creates a whole ‘picture’ of the children ‘wheeling
down ....calling for the carnival’ The entire sentence is a ‘comment’ — an expression of
her personal feelings. She combines here subtle effects of alliteration (%eat, hunger,
corridor, carnival) and assonance (think, ink, wheeling..calling, impulsively). The entire
sentence is notable for its lexical qualifiers, and is designed to ‘comment’ on the
preceding statement ‘our souls were a little disheveled, always in flight from duty...’.

Somehow, post-positioning of ‘comments’ seems to be an important feature of
Sara’s style. Since ‘qualifiers’ in sentences and clauses are post-positioned, it seems
that she finds in qualifiers and qualifying statement a strategy not only to ‘fore-ground’
her thoughts — but also the possibility to dwell on it. It is not surprising then that her
sentences are also long sometimes because she uses an interior monologue to express
her thoughts and feelings:

When my bone broke I was perplexed: was I now to watch my own
dismantling body choose to unravel with the cascading motion of a
dye in water which unfurls to declare, “Only in my obliteration will
you see the shape of what I really can be?” ...I felt put out of joint by
such a bodily statement, then chastened to imagine the arduousness
of what it must mean to scaffold me: poor chattering tree, put upon
by such a chattering plumage, castigated out of season for its lack of
green! Put upon by sentences galore —like starling, vulgar
congregations! (p.186)

The length of her sentences is nearly always determined by the nature of her
intellectual or emotional comment on any detail singled out for this purpose; this
allows her to weave symbolism into the very texture of realistic narrative - an art that
began with New criticism at the turn of 20th century and is carried into post-modernism
('see Onega & Landa: 1999 for detail).

Any further enquiry into her style, can now be made only when some kind of
statistical analysis of the features roughly identified and discussed here is available to
claim with some amount of certitude what features of her style are uniformly distributed
over the text and what features stand out prominent at some significant places in her
narrative. Such statistical analysis is however beyond the scope of this investigation.
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Therefore, one can conclude on the evidence of paragraphs analysed here that
Sara has a distinct ‘literary style’ with deviant and non-deviant structures blended
together in a variety of contexts. The representative paragraphs analysed here bespeak
of Sara’s dexterity in composing sentences that convey the most trivial detail strongly
coloured by her perception of things, her feelings and her angle of thought. The
construction of these sentences seem to have been consciously designed to make
room for an essentially personal, intimate ‘comment’ which follows some statement
already given. The comment is made, generally, through the use of qualifying remarks,
through a number of patterns — particularly through appositives, paratactic
constructions (juxtapositions of co-ordinates) and relational patterns in hypotactic
constructions. This leads us to conclude that Sara’s ‘musings’ determine the structure
of her sentences and paragraphs, as well as the choice of vocabulary and combination
of collocations in a particular way - especially where qualifying remarks are to be
made. An abundant presence of qualifiers at different ranks in her sentences provides
a linguistically determined feature of ‘style’ that allow her to build her vision into the
very texture of narrative art.
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Similar Narrative Techniques in the Novels of
Scott and Sharar

Dr. Farida Yousaf *

Introduction

Narrative techniques form an important aspect of the novel as they play a vital
role in making the novel interesting and coherent. Scott and Sharar are the pioneers of
historical novel in their respective countries. In this paper I have explored some similar
narrative techniques used by both the writers in their novels. It is a study of the use of
Dialogue, soliloquy, epistolary method and scene depiction both the writers have
employed these techniques very effectively in their novels.

The narrative technique of dialogue is used equally by both Scott and Sharar.
They regard it as an important vehicle for presenting the various types of events and
traits of character. For Scott dialogue is the supreme means for the revelation of characters
and unfolding of events. The action is contrived simply to give the characters an
opportunity to speak out. The characters put all of themselves into what they say.
Their dispositions, moods, memories and philosophies are revealed through their
dialogues. Scott knows that his main strength lies in the artistic depiction of dialogue
as he shows in an ironic imaginary dialogue between Dick Tinto, a painter and himself
at the beginning of The Bride of Lammermoor.

“Your characters”, Dick tells him, “make too much use of gabbox;
they patter too much... there is nothing in the whole pages but mere
chat and dialogue”; the author replies “the ancient philosopher was
wont to say “speak that I may know thee” and how it is possible for
an author to introduce his personal dramatis to his readers in a more
interesting and effectual manner than by the dialogue in which each
is represented as supporting his own appropriate character” (1)

Though Scott has defended himself here yet in an anonymous review of his own
novels he criticizes this excessive use of dialogue and insists that

“The practice especially pushed to the extent we have noticed, is the
principal cause of flimsiness and incoherent texture which his great
admirers are compelled to complain” (2)

Due to the lack of a proper and coherent plot Scott has to make excessive use of
the dialogue technique in his novels.
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David Daiches has paid tribute to Scott in the matter of dialogue construction he
says that

“Scott’s novel lives by its dialogue, the magnificent pedantic
monologue of old Buck the racy Scots speech of Edie Ochiltree, the
chattering gossips in the post offices are the examples” (3)

Thus no action, in his novels, comes to life until some body talks about it whether
in the sardonic tones of Andren Fair service, the vernacular declamations of Meg
Merrilies, or the shrewd observations of Edie Ochiltree (The Birde of hammeemoor). It
is also to be noticed that the dialogue is at its best when it is in the speech of humble
people. Scott could make them live by simply opening their mouths.

Sharar’s novels also present fine specimens of dialogue writing but just like Scott
sometimes his lengthy dialogues effect the flow of story. The language and dialogues
of Malik-ul Aziz Varjana are not as perfect and mature as in his later novels It seems
that in this novel Sharar has not used dialogue in order to project the personality of his
characters. In the same way he has not succeeded in presenting the inner conflicts and
psychological and emotional condition of his characters in his first novel. Through his
dialogues Aziz reveals himself as a common man. Even the speech of Salahuddin does
not project his great personality. The reason for this defect is that Sharar remains under
the pressure of being purposeful while writing the dialogues of his characters. According
to Mumtaz Manglori the dialogues of Malik ul Aziz Varjana are important because for
the first time dialogues become part of the development of the plot in urdu novel and
reflect the spirit of Sharar’s age and there is the same logic and relationship in them that
marked the religious debates of sharar’s time (4)

Firdous-i-Barin can be regarded as the best novel in every aspect. Sharar has
enriched it with literary and learned dialogues; especially the dialogues of Sheikh Ali
Vajudi are perfectly suited to his personality, nature and temperament. The conversation
between Vajudi and Hussain is a case in point Vajudi can read human nature and
psychology. He wants Hussain to kill his (Hussain’s) uncle and benefactor. His dialogue
with Hussain serves as a potent catalyst. He wants to develop a blind faith for himself
in Hussain so that Hussain can not refrain from obeying his Murshad Hussain says:

“Hussain:  Undoubtedly I shall obey you in this manner but should the sins and bad
deeds also be performed with the same devotion

Sheikh: (angrily, with red eyes) Do you suspect that Murshad will order you to
commit bad deeds?

Hussain: (Scared and exhibiting moral weakness) But it is possible that Mureed
may regard that act as sinful.

Sheikh: yes it is possible but its internal aspect is not sinful and results are
determined only by the internal.
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Hussain:  But only from that internal which is in the heart of the doer. When I have
bad intentions, the result will be according to them.

Sheikh: (eyes red with anger) will the intention of the Sheikh ever be suspective
in your opinion and do you refuse to accept the original secret? (Pertaining
to the virtue of Sheikh)

Hussain:  Not at all but I argue only to seek the satisfaction of the heart and may
God not show me the day when I doubt the intention of the Sheikh)” (5)

Thus the taming is complete on the part of the Sheikh and now he can exploit
Hussain for his nefarious designs. Hence the dialogues of Firdous-i-Barin have a
great artistic merit. They make a great contribution in the development of plot and
building of atmosphere. A renowned critic Awais Ahmad Adeeb, however criticizes
Sharar’s dialogue technique and complains that Sharar has not written about events of
every day life in his dialogue; instead he has concentrated on the debate about religion
and philosophy (6)

Contrary to the practice of Scott, Sharar writes brief literary sentences. Some
characters speak just one line. On some occasions Sharar makes use of verses. Arabic
and Persian expressions are also common in his novels. These expressions lend
heaviness to the sentence. That is why critics like Sayyad Waqar Azim tend to think
that Sharar fails as a dialogue writer and his characters speak the language of the
novelist himself. (17)

Thus both the novelists make the best use of the dialogue in their novels. In Scott
the excessive use of this technique compensates for the weakness of plot in his novels,
while in Sharar it strengthens the plot and contributes a great deal in the development
of the story.

The Technique of soliloquy is used by Scott and Sharar on a few occasions in
their novels. It informs the reader about the inner feelings of the character.
Scott has used this technique in Fortunes of Nigel. Nigel delivers a significant soliloquy
on his status and actions.

“She (Martha Trabois) is right and has taught me a lesson I will profit
by. I have been, through my life, who leant upon others for that
assistance which it is more truly noble to derive from my own exertions
... Whatever good or bad has been fallen me hath arisen out of the
agency of others, not from my own ... Nigel olifaiunt, from this
moment, shall owe his safety success and honour to his own exertions.
I will write it down in my tablets, in her very word. “The wise man is
his own best assistant” (8)

This soliloquy reveals the inner feelings of Nigel and also indicates the growth in
his character from a passive to an active hero. It can be noticed that the use of Soliloquy
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gives a dramatic style to Scott’s novels. Another example can be cited from The Bride
of Lammermoor. Towards the end of the novel, in the belief that Wolf’s crag has
caught fire, Edgar goes to watch the final ruin of his only remaining property.
Instinctively he is disgusted at the attitude of the boys from the village who also run to
watch the spectacle. He says to himself

“And these are the sons of my father’s vassals” he said, of a men
bound, both by law and gratitude, to follow our steps through battle
and fire and flood; and now the destruction of their Leige Lord’s
house is but a holiday sight to them”(9)

Thus this method makes Scott’s novels lively and dramatic. Sharar has used this
method in his novel Firdous-i-Barin After murdering Imam Najmuddin Nishapuri,
Hussain feels guilty and reflects over the saying of his Murshad that Mureed is only a
life less tool in the hands of Murshad

“If these spiritual scholars are right in saying that reward and
punishment is the name of the pleasure and sorrow which develop in
one’s mind as a result of one’s own conscience and appreciations
and condemnations of one’s own actions by one’s heart, then no
one but the doer himself is responsible for his actions. For instance
my deed may be good in other’s eyes, but if I think it bad and
condemnable, I shall feel guilty in my mind and if that condemnation
is a punishment according to Shariat terminology, then I cannot
escape hell and chastisement” (10) (Translation).

Hence the soliloquy reflects inner confusions and conflicts in Hussains mnd.
Hence both the novelists have used this technical mode to present the inner feelings of
the characters, it also helps to reveal the inner traits of the character.

Scott and Sharar have utilized the epistolary method in their novels. Scott inherited
it from Fielding and Richardson and used it profusely in one of his most important
novels Red gauntlet. The first thirteen chapters of the novel are epistolary, consisting
of a series of letters exchanged between Darsie, on his visits through the Scottish
countryside and Alan in Ediuburgh. These chapters are headed Letter I, Letter I and
soon. After letter XIII Scott changes his method of presentation to chapters. Because
of this kind of structure Earnest Baker regards this novel as “irregular, easy going and
almost haphazard than any of Scott’s novels” (11) It is evident from Baker’s comment
that Scott failed to employ the epistolary technique successfully which had been
effectively and popularily employed by Richardson and Fielding. For this reason he
did not use it in any other of his novels. In The Heart of Midlothian he has included the
letters of Jeanie Deans and Davie Deans but they are not contributive to any
development of theme.
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Sharar used theepistolary technique in two of his novels, Juya-i-Haq and Firdous-
i-Barin Juya-i-Haq covers the long history of pre-Islamic Arab days of Prophet
Muhammad (peace is upon him) and reaches up to the Second Caliph Hazarat Umer’s
days. It starts from the story of a young man, Mah Banu who wanders in search of
truth. He meets Bahira, a great Christian scholar, and his follower Istafanus. Bahira
predicts the Prophet hood of Muhammad (peace be upon him) he asks Mah Banu (who
was named Salman Farsi by the Holy Prophet after his conversion to Islam) to go and
meet the Holy Prophet Salman Farsi informs Bahira about his various adventures through
the letters. After accepting Islam he informs Bahira about the inspiring deeds of the
Holy Prophet. Thus the whole story is told in the form of letters. Commenting upon the
epistolary mode of this novel Ali Ahmad Fatimi says that by composing the story
through letters an effort has been made to make it interesting and to impart to it the
characteristics of a novel. The author has been successful at some places but basically
it is more a history and less a novel. (12)

In Firdous-i-Barin Hussain receives the letters of his beloved from the so-called
paradise created by the Batinia sect. through those letters he is instructed to perform
some sinful deeds. Letters are the only source of communication between Hussain and
Zamurrad after their separation. One of the letters of Zamurrad is addressed to Balghan
Khatoon in which she exposes the nefarious designs of Batinia sect and helps Balghan
Khatoon to take a serious action against the sect. Contrary to Scott, Sharar’s epistles
have helped him to create coherence, sequence and interest in the events of story. This
technique has helped him to throw an illuminating light on the atrocities of the Batinia
Sect as well as the political and moral conditions of those days.

Scott and Sharar excel in the art of Scene depiction. The pictorial quality of their
novels is evident from their modes of describing the scenes. Scott gives an objective
description of the landscape in his novels. In other words his scene depictions are
more reader- conscious and less self conscious. When he pauses to describe a scene,
he either takes the attitude of a practical farmer or that of the gentleman of taste. He has
a taste to admire the picturesque and at the same time cannot refrain from describing
the natural beauty of “wild scenes” In Guy Mannering and The Pirate Scott describes
the desolate country. In The Pirate he evokes the ruggedness of the Shetlands but
feels essential to point out that only a particular weather produces:

“That variety of light and shade which often gives life to a bare and
enclosed scene, for the time at least, a species of charm approaching
to the varieties of a cultivated and planted country” (13)

The most illuminating example of Scott’s mastery as a painter of the scenes can be
quoted from The Monastery He describes his own Border Country:

“The mountains, as they would have been called in England ... rose
abruptly over the little glen, here presenting the grey face of a rock,

53



Journal of Research (Faculty of Languages & Islamic Studies) 2003 Vol.3

from which the turf had been peeled by the torrents, and there
displaying patches of woods and crops which has escaped the waste
of the cattle and the sheep and which feathering naturally up the
beds of empty torrents, or occupying the concave recesses of the
bank, gave at once beauty and variety to the landscape. Above
scattered woods rose the hill in barren, but purple majesty; the dark
rich hue particularly in autumn, contrasting beautifully with the
thickets of oak and birch, the mountains ashes and thorns, the alders
and quivering aspens, which chequered and varied the descent, and
not less with the dark green and velvet turf, which composed the
level part of the narrow glen” (14)

The interesting and beautiful language shows Scott’s adherence to the Romantic
period to which he belonged. The description is highly informative. The underlying
interest in agriculture is also noticeable which signifies the interest in the human
usefulness of the landscape. He also emphasizes the loneliness of the scene.

Angus and Calder have also appreciated Scott for his great skill in the depiction
of scenes

“In fact to the roles of the historian and entertainer, Scott added that
of'the travel writer using the jargon of the day to do the job performed
by coloured photographs in a modern travel agent’s brochure” (15)

Hence Scott’s greatness as an excelled portrayer of scenes and landscapes is
evident from the various scenes of his novels. These scenes are full of visual, auditory
and tactile images and provide and empirical characteristic to his novels.

In the same way sharer’s artistry as a great painter of scene is evident from his
various novels. Though sharar has adopted many techniques of English prose in the
mode of urdu prose and pictorial quality in one of them, yet his prose especially in the
matter of scene depiction is more illuminating and impressive than that of Scott. The
scenes in his novels are more varied and have greater vitality as compared to Scott’s.
There are three types of Scenes in his novels, natural scenes, scenes of meetings and
courts and war scenes. In this matter he is far superior to his Urdu contemporaries like
Nazir Ahmad and Sarshar. He makes use of portfolio and illuminates the scene by a
proper selection of words. He creates an appropriate combination of similes, metaphors,
symbols, images and allegory. With the helps of these poetic techniques he succeeds
in giving life to a scene Skillful handling of the scenes serves to highlight many events
in the novels. The description of scenes matches the events and characters and one
cannot be excluded from the other. This mastery increases the artistic and literary
essence of his novels. He presents the scenes of the beautiful buildings, ancient castles,
waterfalls, streams, mountains and garden in such an artistic manner that even a harsh
critic like Ahsan Farooqi pays tribute to him. Talking about the first chapter of Firdous-
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i-Barin he comments that the first chapter creates a new Romantic interest and new life
has been infused into the novel. (16). The best examples of Sharar’s sublimity in the
pictorial and poetic description of a scene can be cited from his Firdous-i-Barin

“The Scenes of spring and the attractions of the flower season have
vanished. A few flowers of the last season still linger and some
where their lover, the nightingale, can also be heard. These mountains
are not dry and barren like those of Arabia but they are full of shady
trees and forests and provide respite and privacy to the lovers of
nature. And where there were the clump of trees, there nature has
provided the green and soft carpet of grass (17) (translation)

Sharar’s mastery as a portrayer of scene is at its peak when he gives a verbal
picture of paradise in Firdous-i-Barin

“Golden and silver thornes are spread every where beside the canals
in these gardens. They are covered with silky and flowery cloths.
People are sitting comfortably with charming and bewitchingly
beautiful girls and are enjoying the carefree blessings of paradise.
And relishing and domesticated birds pick the fruit from the trees
and fly after putting it before them. These birds also bring stacks of
kababs covered in cloth and provide these people all the sources
enjoyment” (18) (Translation)

According to Maulana salahuddin Ahmad, Sharar excelled in the projection of a
scene. Sometimes he prepared the appropriate background and atmosphere for the
events of a certain chapter and his intelligent reader could guess the situation of
events from the study of the atmosphere. (19) Pyam Shah Jahan Puri draws attention to
Sharar’s genius in the matter of creating horror scenes and says that while presenting
them he makes such an appropriate choice of words that each word leaves an impression
of horror on the reader’s mind (20) these comments prove Sharar’s proficiency in the
depiction of all kinds of scenes. The example of his subtlety in drawing a verbal picture
of a horror scene scene can be quoted from Mansoor Mohna

“Sindh that remote desert where the boundaries of India come to an
end and Bahuchistan’s mountains begin exists in a howling wilderness
... Many corpses ar lying on one side. They have rotten due to the
sun. Vultures, the traditional guests of these corpses, are howering
around them” (21) (Translation)

Thus Sharar in a greater expert of Scene depiction than Scott as he takes into

account every detail of atmosphere and presents it to the reader with all its illuminating
details.
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Thus it can be concluded that the contribution of Scott and Sharar is incredible as
far as the use of narrative techniques discussed above are concerned. This method has
enabled them to enlighten, and enliven the dry facts of history with the artistic technique
of dialogue, soliloquy epistle and pictorial quality. The lively presentation of history
on their part has established the genre of historical novel for the forthcoming
generations.
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A Journey through ‘The Wasteland’: A
Masterpiece of T.S Eliot
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Abbreviations

The Love Song of J. Alfred Prufrock JAP
The Wasteland WL
Ash Wednesday AW
Burnt Norton BN
East Coker EC
Dry Salvages D.S
Little Gidding LG
Abstract

This article focuses on the poem ‘The Wasteland’ by T.S.Eliot. It
demonstrates the artistic skill in which Eliot enables the readers to
make a journey through this wasteland in the guidance and company
of Tieresias. The article throws light on the theme of spiritual
bareness prevailing in the modern age through analysis of various
literary techniques such as allusions, juxtapositions, images and
symbols used in the poem. This journey through the five parts of the
poem ends in the optimistic note that through the renunciation of
this worldly self the lustful sexuality of the wasteland may some day
be redeemed.

‘The Wasteland’ is a masterpiece of renowned English poet T.S Eliot, which
appeared on the scene of English Literature in 1922. It is the modern epic which in its
concentrated form takes in it references from ancient Roman and Greek mythologies,
and allusions to ancient, Elizabethans, Victorian and modern writers. It has influences
of the anthropological works such as ‘Ritual and Romance’ and ‘The Golden Bough’
by Jessie. L.Weston and James Frazer respectively. In this poem Eliot depicts his
inclusive consciousness, by the inculcation of past, present and future in a unified
whole. In this works dead poets and ancestors assert their immortality most vigorously,
helping Eliot to assert not only The pastness of the past, but its presence.(Eliot, ‘The
Tradition and individual Talent’ as quoted in Gardner, 1975, p 21) . Further through this
technique He exhibits spiritual death known in all periods. The bitter reality lies in
the fact that whereas in the past there were ways out of it, now they are not. (Leavis, 1976,
p 74).Here with the aid of his protagonist enlightened ghost of time epitome and
observer of mankind s suffering (Bush, 1984, p 60) Tieresias, Eliot enables us to visit
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the ‘The Wasteland’ of the modern world. He divides his visit in to five parts and
through it reflects the spiritual barrenness of the modern world, which has been resulted
from sexual perversion and negation of the sanctity of the institution of marriage. The
title is symbolic of the wasted soul.

The epigraph of the poem is taken from Satyricon of Petronius, which tells the
story of Cumaean Sybil. Apollo awarded her gift of immortality without eternal youth.
When in old age miserable and encaged she was asked by the boys Siby! what do you
want? She had replied I want to die. It manifests the theme of the poem that describes
life as death-in-life. Life in the Wasteland is more like a living death. The title of the first
part of the poem ‘The Burial of the Dead’ is borrowed from ‘Magistic Anglican
Service’ in which St. Paul assures The dead shall be raised incorruptible and we
shall be changed. (Smith, 1965, p 72). This assurance stands in contrast to the rejection
of the spiritual rebirth and regeneration by the wastelanders, who chant April is the
cruelest month (WL Line 1). In opposition to spiritual vitality obtained through the
April sweet showers in Chaucer’s prologue to ‘The Canterbury Tales’ they have
preferences for the spiritual numbness of the winter, and its forgetful snow (WL Line
6). Their aspiration for any purification or purgation is dead, which is evident through
their dislike of the spring season and shower of rain (WL Line9) standing for spiritual
rebirth and spiritual purgation. The wastelanders are a rootless and spiritual bankrupt
modern generation, who like Marie and her cousin indulge in the meaningless activities
of drinking coffee and talking (WL Line 11) purposelessly. Although they are frightened
(WL Line 15) of their negation of the Divine and Absolute, but still ignoring it they feel
free (WL Linel7) in descending down the mountain (WL Linel16,17) in the abyss of
spiritual deterioration.

The spiritual aridity of the wasteland is evident through the roots that clutch
(WL Linel9), the stony rubbish (WL Line 20). There is spiritual sterility prevailing
throughout, as firm foundations of religious, moral and spiritual values have been
demolished and turned into heap of broken images (WL Line 22) by us as wastelanders.
The soul is agonized in this desert of soul where sun beats, dead tree gives no shelter,
the cricket no relief and dry stones no sound of water (WL Line22, 23, 24). There is only
horror aroused by the warning / will show you handful of dust (WL Line 30), which is
taken from ‘Meditation IV in Donne’s Devotion’(Bush ,1984, p 64). One feels the
insubstantiality of one’s mere physical life which is like a shadow (WL Line25). Here
Eliot alludes to Bildad’s words to Job ...because our days upon earth are a shadow ...so
are the path of all that forget God (Job 8:9,13,16-17) (Smith, 1956, p 13). We hear the
echo Man thou art dust and to dust thou shalt return (Last Friday Pray) (Leavis, 1976,
p 70). Besides this arousal of fear the forcefully reverberating voice shows the way to
redemption Come in under the shadow of this red rock (WL Line 25) which symbolizes
the Roman Catholic Church. We hear the echo Enter in to the rock, and hide thee in
the dust, for fear of Lord, and the infirm glory of his majesty (Isaiah, ii, 10). Thus in the
words of poet Hiene Eliot says Can you hear the ringing of the bell? Kneel down
(Gardner, 1975, p 91). Eliot propagates that painful task of spiritual rebirth, which like
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that of knight in ‘King Fisher and Grail legend’ through one’s shelter in religion, can
lead him to salvation and absolution.

The modern wastelander is spiritually barren to such an extent that even if he gets
the chance of spiritual rebirth he is unable to avail it. When he faces hyacinth girl (WL
Line 36) symbol of purity and true love, he is unable fo speak (WL Line39), his eyes fail
(WL Line39) he is dumb neither living nor dead (WL Line 40,41) like the ethrised
patient (J.A.P.Line 3). He is a prey to spiritual inaction thus he knew nothing, looking
into the heart of light, the silence (WL.Line 41). As a result this moment of self-
transcendence fades. (Bush, 1984, p 65). He has neither the spirit to face hazards like
knight of myth of King Fisher nor the spirit of sacrifice like ‘Oedipus’ to restore the
spiritual fertility to his lands. Even in the ecstatic moment of the spiritual and mystical
experience, he fails to recognize the Absolute. Thus he suffers from extreme decadence
within, which like Eliot’s reference to Wagner’s opera ‘Tristan and Isolde’ and to their
guilty love leaves the sea empty, waste and void (WL Line 42). It reflects our
worthlessness and meaninglessness (Bush, 1984, p 66) in a restless and pointless
world that collapsed during the war (Kenner,1965, p136).

The wastelander instead of the hyacinth girl develops attraction for her caricature
Madam Sosostris (WL Line 43) an evil witch famous clairvoyante (WL Line 43), whose
bad cold(WL Line 44) symbolizes her dead mind and soul. All the wastelanders
Phoenician Sailor, Belladonna, one eyed merchant (WL Line 47,49,52) subsequently
introduced in later section of the poem are spiritually blind as they consider this fortune
teller the wisest woman in Europe (WL Line 45).Their estrangement from God, religion
and morality leads them to develop belief in wicked pack of cards (WL Line 46). These
cards are opposite in function to the tarot pack of cards, which with its four symbols
of cup, dish, lance, and sword was used in ancient Egypt to forecast the rise of Nile
waters and return of fertility to the land. (Cox, &Hinchliffe,1992, p 122). Sosostris’s
cards do not predict spiritual regeneration, which was announced by Ariel in
Shakespeare’s ‘Tempest’ (Act 1,Scene 2, and Line 3981) as Those are the pearls that
were his eyes. Look!”(WL Line 48). One can not expect such a sea change in the
Wasteland. The superstitious beliefs of the wastelanders are symbols of their spiritual
blindness, which block their vision of Christ ‘The Hanged Man’ (WL Line 55) who
carries the burden of the sin of humanity on his back (WL Line 53). In contrast to
Buddha’s spiritual wheel (WL Line 51), wastelanders’ lives are futile and purposeless
similar to the circular movements of the wheel. These modern wastelanders move in the
unreal city (WL Line 60), which is artificial and complicated. They are enveloped by
the opaque vague thick brown fog, which makes them even more indifferent to their
movements either up toward God or down to spiritual death (WL Line 66). They are also
indifferent to each other’s pain and suffering, in Keats’s words they sit and hear each
other groan (Ode to the Nightingale) (Kenner, 1965, p 133). Living in Dante’s Inferno
they are frustrated and dejected and the winter dawn (WL Line 66) standing for the ray
of the hope or the voice of the clock of St. Mary Woolnoth (WL Line 67) does not make
any impact on them.
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At the end of the first section Eliot introduces us to Steteson from whom Tieresias
the wastelander asks about the planted corpse. Has it begun to sprout? (WL Line72).
In contrast to fertility cults of the ancient Greek and Roman mythology, spiritual rebirth
is feared. They don’t want the corpse to be disturbed by the Dog who being friend to
men. ’ll dig it up (WL Line 74). After alluding to Webster’s ‘The White Devil’ (act V
Scene IV). Eliot in words of Baudelaire (Les Fleur dumal) You hypocrite reader, my
fellowman, my brother (WL Line 76) addresses every modern man. He projects modern
man’s desire of living in the wasteland a mere physical life, with the denial of the
spiritual regeneration.

On the second part of our journey with signpost ‘The Game of Chess’, Eliot
depicts the lovelessness in marriage in an age where sex is sterile (Cox, Hincliffe (ed),
1992, p 201).The title ‘The Game of Chess’has been borrowed from Middleton’s  Women
Beware Women’ (Act 11, Scene 2).1t uphold the fact that our indulgence in luxurious
and materialistic world is akin to the game of chess, which can blind us to religious and
moral obligations. The atmosphere of Lady Belladona’s room seemingly mystical is
highly artificial and stylistic with burnished thorne. (WL, Line 77) seven branched
candelbra, (WL, Line 82) synthetic perfumes (WL, Line 87) and coloured stones (WL,
Line 86). She is comparable to Cleopatra of ‘Antony and Cleopatra’, Bellinda’ of ‘The
Rape of the Lock’, Imogen’ of ‘Cympeline’ (Act 11, Scene 4 Line 87-91) and ‘Dido
Queen of Carthage’ of Virgil’s ‘Aneid’. She lacks Cleopatra’s exuberant sprightliness,
Imogen’s tranquil chastity, and Bellinda’s moral innocence. She resembles ‘Dido’ as
she is burning in the fire of the spiritual decay. She is blind towards the chastity of
dolphin (WL Line 96) and nobility of philomel (WL Line99).With other blind
wastelanders groping their ways without spiritual guidance, she is blind to the spiritual
transformation of ‘Philomel’ to nightingale .Philomel’s message of gaining spiritual
transcendence through suffering seems nothing more than Jug! Jug!” (WL Line 103)
to her. Like ‘Medusa’ of the ancient mythology and Keat’s snake woman ‘Lamia’ her
hair (WL Line 108) are spread out in fiery points (WL Line109). This method of employing
various myths is utilized by Eliot as a way of controlling, of ordering, of giving shape
and significance to the immense panorama of futility and anarchy which is
contemporary history (Bush, 1984, p 71). Her speech with her husband reflects the
sordidness and monotony of her routine life. She does not know what to do, and
questions What shall I do now?, What shall I ever do? (WL. Linel31, 134). Life is like
a game for them, meant for sexual and physical pleasures in which they find no spiritual
consolation. They are decayed like Ezekiel’s vision of dead men who saw lost bones in
rat’s alley (WL Linel15). There is alienation of the pair not just from God but from one
another. Their marriage is one of convenience. They being subjects of modern nihilism
have nothing to speak (WL Linel12) to each other. They are afraid of any hope of
regeneration represented by wind (WL Line 119). Lady Belladona is blind to the
significance of the references she makes to Shakespear’s tragedies Hamlet and King
Lear. Their forceful words appear Rag (WL Line 128) to her .She with other wastelanders
wait for death or the aid of Savior symbolized by the knock upon the door. (WL Line
138).They belong to a drama they do not understand, and move like chessmen towards
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destinations they can not foresee(Smith,1956, p 82).

In the last part of this section Eliot introduces us to Lil and Albert, a sullen worn
out wife and an angry baffled husband. Lil uses the capsules for abortion, which
evokes the image of spiritual infertility and sterility in ‘The Wasteland’. They are not
only blind to the warning of the pub keeper ‘HURRY UP PLEASE ITS TIME”, (WL Line
143) but also distort language in ‘Goo night, Goo night’ (WL, Line 171). They use the
words of Ophelia, but ironically lack all her positive qualities such as simplicity, loyalty
and innocence.

After Eliot’s excursion in this part of the wasteland he leads the readers to its
third part ‘The Fire Sermon’ which helps to survey with grave denunciatory candor a
world of automatic lust (Kenner, 1965, p 141).The title is borrowed from Buddha’s
sermon ,presenting man burning in the fire of greed, lust and other worldly vices ,
which can be cured only through the fire of purgation and purification. In autumn
season which is the season of decadence, Eliot takes us to river Thames where the last
leaf (WL Line 173) has sunk in to wet bank(WL Line No 174). The last hope of the
spiritual revival has been proved futile. The wind (WL Line No 174), which stimulates
the spiritual aspiration is unheard. The prostitutes who indulged in the illicit sexual
relations with the loitering heirs of city directors(WL Line No 180), stand in sharp
contrast to the nymphs (WL Line 175) of Spenser’s Prothalamion. Eliot depicts the
sexual promiscuity of the modern age where the sanctity of the matrimonial relations is
absent. This miserable situation compels Tieresias to weep (WL Line 182) and lament.
Reminding us of the Ezekeil’s vision of the destruction of the Babylion tribes, he sees
rat creeping through the vegetation (WL Line 187), which symbolize the diseased and
plagued spiritual state of the modern wastelanders. Protagonist hears the sound of
horns and motors/ which shall bring Sweeney to Mrs.Porter in the spring (WL Line
197,198). It reminds us of JohnDay’s poem Parliament of Bees’*’and Marvel’s ‘Coy
Mistress ®.In sharp contrast to both the poems Mrs. Porter and her daughter neither
possess the chastity of goddess ‘Diana’ nor they remind us of the vast panorama of
eternity . They are prostitutes who are just concerned with their external ornamentation
and wash their feet in soda water(WL Line 201)in an ironic contrast to the ancient
fertility myths and custom of Christian Baptism. The voice of the horns unlike the
voices of children singing the choir (WL Line 202) is alluring and lustful.

Flourishing the same theme of lust Eliot introduces us to Mr. Eugenides, who is
one eyed merchant. He belongs to the place ‘Smyrna’ (WL Line 209) which is prey to
chaos. He is filthy, unshaven (WL Line 210) has dried grapes currants (WL Line 210)
showing the dryness of his soul. He represents his vulgarity and immorality by his
plan of spending night in the hot beds of corruption and homosexuality ‘Cannon
Street Hotel’ (WL Line 213). He is member of the unreal city (WL Line 201), whose

*7 When of a sudden listening/ you shall hear/A noise of horns and hunting which shall bring/
Actaeon to Diana in the spring/where all shall see her naked skin

8 But even at the back I hear /times winged chariot hurrying near/and yonder all before us lie/desert
of vast eternity
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decadence at this point is enhanced by the replacement of the earlier dawn (WL Line
61) by the winter noon (WL Line 208).Two other members of the same city the
carbuncular clerk and the typist are subsequently introduced by Eliot. They indulge in
mechanical, loveless sexual relations. The typist is indifferent, she is bored and tired
(WL Line 236) throughout and after the clerk’s departure turns on the gramophone(WL
Line 256) to listen to the music, which reminds us of Prufrock’s dying music(J.A P
Line).It is no longer harmonious and can not be food for the soul.

Later in contrast there is the serene music of mandolin creeping upon the water
from a bar lounged by the fishermen (WL Line 263). The sanctity of the scene is
enhanced by the grandeur of the white and gold splendor of Magnus Martyr (WL Line
264,265). These rare moments of tranquility are rarely experienced, but unfortunately
are ignored by he modern wastelanders. This tranquility is soon effaced by the agonized
song of three seduced Thames daughters, similar to the song of Rhine daughters of
Richard Wagner’s opera ‘Gotters dammerung’ or ‘The Twilight of the Gods’ (Cox
&Hincliffe, 1992, p 204).They first sing collectively and then individually. They uphold
the liscenciousness, vulgarity and spiritual pollution of the modern age by the symbols
of oil, tar (WL Line 267), sweat and Red sail (WL Line 270).They describe the way in
which queen Elizabeth defiled the grandeur of monarchy by surrendering to passion
and lust and indulging in lecherous relations with Leicester. This is followed by the
refrain, which represents their anxiety, agony and pain. Then Thames daughters, through
their own tales of lust and outrage exhibit their disgust, listlessness, indifference and
helplessness in the modern wasteland.

The climax of this quest in Wasteland comes when Eliot refers to two
representatives of eastern and western asceticism (Leavis, 1976, p81), Buddha and St
Augustine respectively. In the Fire Sermon, Buddha through his chant Burning,
Burning, Burning, Burning (WL Line 308), advocated the aversion of the carnal
pleasures as the only way of finding spiritual refuge and the Buddhist goal of
desirelessness ‘Nirvana’. In the same way St.Augustine through his prayers O Lord
thou pluckest me out (WL Line 309), exhorted his followers to shun the avenues of
sense that lead flesh to sin. In this renunciation lies dim recognition of the direction of
beatitude (Kenner, 1965, p 147). Eliot reiterates the words of Amos,(4:11)° which end as
yet, have ye not returned un to me, saith the Lord (Smith,1956, p 90). It is this returning
to Lord that Eliot propagates to the wastelanders at this point of his spiritual quest
through the holy doctrines of Buddha and St. Augustine. He want them to manipulate
the parallel between contemporaneity and antiquity (Moody(ed), 2000, p 56)in order
to purge them of all the worldly evils and vices , and to win God’s favor.

The wastelanders who continue to experience spiritual decay reject this
propagation. The Phoenician sailor, whose body when drowned never raised to the
surface of the sea, symbolizes them. It moves down and enters the whirlpool. He is

9 1 have overthrown some of you, as God overthrew Sodom and Gomorrah, and ye were as fire
brand plucked out of the burning: yet have ye not returned un to me, saith the Lord.
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already spiritually dead so physical death is also the sign of eternal death. There is no
hope of salvation and absolution for him. The water symbolizing purity and hope does
not bring about his spiritual resurrection and rebirth. Eliot sets this horrible end of the
sailor as warning for the wastelanders and says Consider Phlebas, who was once
handsome and tall as you? (WL Line 321). He chants if we will not purify ourselves of
the worldly evils and vices our end would be no different than that of the Phoenician
sailor. Watson finds Eliot pretty successful in his efforts to enable readers get clearer
and fuller realization of their plight, the plight of a whole generation consequently
evoking in them personal will to reconstruct (Cox &Hichliffe(ed),1992, p 49,209).

This realization is followed by the last part of The Wasteland’, titled ‘What the
Thunder Said’. The title refers to the teachings of the Divine and Thunder god
‘Prajapati’ which according to Indian religious book ‘Upanishads’ pointed out three
ways to salvation. Here Eliot makes a final attempt of leading wastelanders to the
spiritual redemption. Here Eliot besides this journey alludes to two other jouneys. One
is the journey of the quester to the Grail chapel, which resulted in the restoration of
health to the Fisher king and fertility to his barren lands. The second journey was the
journey of Christ’s disciples to the land of Emmaus, which resulted in Christ’s
resurrection.

Eliot compels us to pursue our journey in a world completely deprived of meaning
(Kenner,1965, p 149).He gives us a glimpse of stony places (WL Line 324), mountain
(WL Line 327) previously visited by us in the wasteland, to project the overwhelming
influence of spiritual corruption in the modern age. Then he reminds us of Christ’s
arrest in garden (WL Line 322) of Gethsemane, his persecution in prison (WL Line 326)
and his execution at the cross surrounded by the forch light bearers (WL Line 322)
who had sweaty faces.(WL Line 322).He sacrificed his life for noble cause of the
salvation of humanity, but we have been proved faithless as we have forgotten his
teachings, which were alive in the practices of his disciples. Thus He who was living is
now dead (WL Line 328). And we due to our indifference to the social, religious, moral
and spiritual values are now dying with a little patience (WL Line 329,330). As etherised
patient (J.A.P.Line 3)we are consciously selecting for ourselves the state of spiritual
unconsciousness. Thus we are living in the barren world without any peace, here there
is no water, but only rock and sandy road (WL Line 332). Here one can neither stand or
lie nor sit (WL Line 340). Here there is no fertility but dry sterile thunder without rain. The
modern man is prey to the inner turmoil and confusion sneering and snarling (WL Line
344) from their innerselves through doors of mudcracked houses (WL Line 35).

These are the sights viewed by us in our way through the wasteland, where the
voice of dry grass singing (WL Line 355) seems like the dripping sound of water Drip
drop drip drop drop drop drop (WL Line 358).There is frustration, disappointment and
hopelessness prevailing in the atmosphere. Wastelanders are blind to the vision of the
Christ, which always accompanies them in their journey. They are unable to answer
Who is that on the other side of you? (WL Line 365) or Who is the third who walks
always beside you? (WL Line 359). Due to their negligence of Christ’s teachings of
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love, piety and brotherhood, wastelanders indulge in the destructive wars under whose
influence wasteland Cracks, bursts in the voilet air (WL Line 372). We hear Murmur of
maternal lamentation (WL Line 367) lamenting on the rootlessness and futile existence
of the modern generation, which is stumbling over endless plains (WL Line 369).All
this results in the world wide spiritual degeneration symbolized by falling towers/
Jerusalem Athens Alexandria/Vienna London/Un real (WL Line 374, 375, 376). It is
this devastation on the cosmic level that led to complete spiritual anarchy. Eliot
emphasizes on this spiritual corruption through the horrified images of women fiddling
on her hair (WL Line 377,378), bat with baby faces (WL Line 379), crawling down
blackened wall (WL Line 381). Even at this stage towers are found tolling reminiscent
bells (WL Line 383) urging us to feel the need of salvation and purgation The spiritual
hollowness is likened to empty cisterns and exhausted wells which is just the wind s
home (WL Line 388), and is awaiting only a pilgrim s advent (Kenner,1965, p 140). Itis
however, followed by lightening which is the eastern symbol of illumination and
good omen (Smith ,1956,p 95). The cock (WL Line 391) is the bird of sacrifice, giving
the message that only through the sacrifice of our carnal pleasures and worldly desires
we can win the purification and salvation symbolized by the promise of rain (WL Line
394). Besides sacrifice this rain of purgation can be brought by following three divine
calls of the Indian divine god Data, Dayadhvam, Damyata(WL Line 400, 410,417)
meaning give, sympathize and control respectively. Thus Eliot replies Baudelaire’s
question water, when will you rain down? Lightening when will you rage? (Le Cygne
).Besides it he gives answer to Neitzsche’s query with what water could we purify
ourselves? What festivals of atonement....shall we need to Invent?(The Gay
Science)(Leavis, 1976,p 86). Answering to both of them , Eliot exhorts one to submit to
the awful daring of a moment s surrender(WL Line 402). Thus Eliot chants after the
destruction of all that is individual in us, we enter into the communion with the whole
universe and become integral part of the great purpose. (Bush, 1984, p 76). And to
move together in the great purpose of searching for God Eliot compels us to come out
of the prison(WL Line 413),which is like that of Ugolino in Dante’s Inferno ,and
communicate with the fellow beings and the Larger Being. This would lead to the
spiritual harmony and control symbolized by the moving boat (WL Line 419) an image
of inward peace and calm (Gardner,1975,p 46) handled by the expert and controlling
hands(WL Line 422) calmly in the sea.

At the end of the visit of the wasteland Eliot shows Tieresias sitting upon the
shore (WL Line 423), fishing, with the arid plains behind him (WL Line 424) Tieresias
vibrates with the ambition fo sef the disordered wasteland in order (WL Line 425).He
thinks of its spiritual corruption where London Bridge is falling down falling down
falling down(WL Line 426).Eliot alludes to the bidding of Isaiah to sick king Hezekiah
Set thine land in order or thou shalt die and not live?(Smith,1956, p 96).Thus he
warns the wastelanders to do some thing before it’s too late. He warns them of everlasting
flames of fires of damnation in Dante’s words who says in ‘Purgatorio’ Please remember
my pain (WL Line 427). Then referring to ‘Pervigilium Veneris’, a French poem and
emphasizing the urgency to sacrifice like Philomel Eliot says when shall I be swallow?
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(WL Line 428). Eliot stresses the need of penitence, and renunciation for achieving
spiritual transformation and getting blessed spiritual salvation. These Fragment (WL
Line 430) can only save wastelanders from the eternal damnation. He exhorts the modern
man to search out their own salvation (Smith,1956, P99) through the courageous act
like that of Hieronymo’(WL Line 431)who in Thomas kid’s tragedy (Act IV, Scenel, Line
69) sacrificed himself'to avenge his son’s murder. These sufferings are a pathway to the
salvation as St Augustine also shows his dislike for the safe path without pitfalls .
Through this struggle arises the optimism in Ezekeil’s words ...for they shall be healed
(Cox, Hinchliffe (ed), 1992, p 122).Thus the journey of the readers through the wasteland
ends with the hope that the lustful sexuality of the wasteland may one day be redeemed.
The award for this sacrifice of the worldly self for the spiritual rebirth would be ‘Shantih,
Shantih, Shantih’ (WL Line 433) meaning peace that passes understanding.

10 Translated by R.S Pine Coffin
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Abstract

Arabic is one of the major languages of world. Nouns showing numbers in
Arabic are of three kinds: Singular, Dual and Plural.The Singulars refer to only
one thing for which they were made.The dual conceptualizes that the
particular word denotes two things. The plurals give meaning to more then
two (dual).

The Arabs are of the habit of using different words for a thing on account of
its minor differences. For examples, The Arabic equivalent of Sword is 'saif'
( < ). The Arabs use different words for the same thing in case of minor
changes found in it. If the sword has shining brightness, they call it 'seiquel
( J‘J . If it is sharp enough, they call it ( _,I_.a) and if the sword's cutting
character is prominent, they call it 'Qatey Cf’b ). The Arabs use several
singular words for a singular thing due to its changing cond|t|ons or qualities.
The same formula is applied to the things indicating duality( &ui.i3 ). This paper
presents the Arabic duals which refer to day and night ( Aasjl; ~1).We are
going to present twenty six Arabic duals in this regard to show the vastness of
Arabic vocabulary in it dual forms.
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Abstract:
Salient Features of Teaching &Education
In the light of Qumran& Sunni

Taleem (Education) and Tarbiyyah (Practical Training of Conduct) both, on
account of their distinctive positions, play a significant role in catering to the
personality of the Muslim according to the teaching of Holy Quran and
Sunnah of the Holy Prophet, Muhammad (P.B.U.H.).

In this article concepts of Ta'leem and Tarbiyyah, and their complementary
role in educating a Muslim have been discussed keeping in view their
co-relation and differences. Moreover education and its role in the
development of a culture, elimination of illiteracy and catering to the conduct
of the Muslims have been discussed. References from the Quran and
Sunnah are given in the article.

The arguments in this connection explain that free education for every one in
a Muslim state is compulsory. Education is not only obligatory for the
individual but the state is duty-bound to provide the same to her peoples.
Islam appreciates the efforts to promote education and considers it a sacred
Jihad.
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Abstract

In this paper, the personality and works of Allama Ibn-e-Abdul Bar Qartabi
have been discussed in order to assess and evaluate his contribution to
Islamic literature. Of special significance is Allam Qartabi's book on the life
achievements of the Holy Prophet. In this book Allama Qartabi has tried to
be objective and comprehensive by not relying on any one source. He has
brought together references from different books. He has also compared
different writers at different points of narration. He has discovered and
included many other sources of history, including the narration of his 'sheikhs’
(spiritual leaders). Consequently Allama Qartabi's book on the life and
achievements of the Holy Prophet is authentic and comprehensive. This
became a reference book for many followers. Ibn-e-Hazam in his "Jawamey-
Al- Seerat" has mainly relied on Qartabi's book. This shows Al-Qartabi's
greatness. Qartabi's book and his original manuscript have been reserved in
"Alarbiya library".
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Abstract

The Muslims, all over the world are a prisoner of their past, dissatisfied with
their present and afraid of their future. Therefore they always look at the
teachings of the Holy Quran in the perspective of the past. As a consequence
of it, they are cut off from their present. They are living in a vacuum and there
are many complications in their existence in the growing scientific, modern
world. The present article aims at highlighting the futuristic vision of the Quran
in the light of history and universal observations of life. By doing so, it draws
attention of the Muslims towards the fact that a possibility of reorientation in
the light of the teachings of the Quran exists, and they should be aware of it.
It is their duty to inculcate in them this understanding and spread too.
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Abstract

In this article Hafiz Iftikhar Ahmad has made a critical appreciation of
Maulana Amin Ahsan Eslahi's Tadabbar-e-Quran. Hafiz has shown that
Eslahie's Commentary of the Quran is objective and impartial. Eslahee has
witten his commentary of the Quran in the face of the many internal and
external distortions that resulted, over the years, from different interpretations
by the different people. Hafiz Iftikhar Ahmad has shown that Eslahi has set
the perspective right, on many distortion.
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Abstract

This treatise takes note of a striking similarity that seems to exist between the
Urdu poet Allam Igbal's poem, "Prindey Ki Faryad" and another poem "Pinjrey
mein Tota" written by the Napelese poet Leikh Nath Poudel. Whereas one
may concede that the similarity owes itself to a universal theme of 'loss of
freedom' symbolised by a caged bird, there may have been other reasons
too. Hence, it is has been suggested in this paper that both poets seem to
have the same kind of poetic sensibility. This is evident from many other
poems written by them. Another possible explanation may lie in the similarity
of social and historical circumstances of the two poets. Both poems have
been written in the same age, and under similar conditions of social and
political circumstances. One was writing against the oppression of the British
imperialism in India, the other against the oppression of the Rana Dynasty in
Nepal. Consequently the similarity of sensibility and socio-political
circumstances resulted in an accidental similarity of theme and expression in
poems written in two different languages of South Asia.
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Abstract

In this article, the effects of educational and literary services of Sir Syed
Ahmad Khan have been highlighted on Sindhi literature and Sindhi people.
Just as Sir Syed and his colleagues left a great impact in the field of
education and literature in Sindh, Hasan Ali Afandi and his colleagues Molana
Allah Bakhsh Abuhjo and Rayees Shams-ud-Din Bulbul also rendered
educational and literary services for the development of Sindhi people and
Sindhi literature. This comparative study also mentions the services of some
other Sindhi natives in the field of educational and literary development.
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Abstract

Bari Aleig was a great intellectual, a renowned journalist and a moving spirit
behind the great Progressive Writers' Movement in Urdu Literature. He is
considered to be a socialist by a group of critics and friends. His personality
and works have been however misinterpreted on account of his support of
socialism and socialist revolution in Russia. It has been attempted to show in
this paper that on account of his personal circumstances, he championed the
cause of socialism because he thought it was in tune with the true spirit of his
religion, Islam. Hence his ideology and personal life history have been
re-visited in this article to prove that he understood the true spirit of Islam and
did not think that there was any opposition between it and socialism. This is
the main reason why he was a staunch socialist, without being an atheist. In
fact, he was at heart a devout Muslim and a great believer in hisreligion, Islam.
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The two most popular dhabas were the Arab Hotel opposite Islamia
College and the Nagina Bakery in the Neela Gumbad area.(34)
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