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Finding A Voice: Literacy Use Among

Siraiki Women

Shirin Zubair

Abstract
This paper looks at the uses and conceptions of literacy among

women from a rural Siraiki community in Pakistan. Literacy is a

heavily gendered phenomenon in this community as women’s access

to literacy was traditionally limited to Arabic literacy. However, a

gradual change is evident in women’s uses of various literacies in

Arabic, Urdu and English. The paper particularly draws attention

to uses of literacy for self-expression among  younger women such

as writing diaries and reading women’s magazines; excerpts from

women’s interviews and diaries are quoted to argue that contrary

to popular perceptions, these uses of literacies are significant in

that they reflect women’s subjugated position in the social set-up

and a desire to find a voice through literacy. It has been argued

that the uses of literacy are very closely associated not only to

women’s social roles but also to their inner feelings and emotions:

the uses of literacy described in this paper suggest that these literacy

practices are reflective of a search for a new identity.

Introduction
Research on women’s literacy use, reading of romance and women’s magazines,

television viewing has largely focused on western women (Ang 1985, Radway 1987,

Hermes 1995, Horsman 1987, Finders 1997, Morley 1986, Mace 1998, Rockhill 1993,

Stacey 1994). This paper describes the role of multiple literacies in the lives of women

from a non-western community. The analysis of excerpts from women’s speech (focus

groups, interviews) and writing (diaries) shows that these women’s engagements with

literacy are far from meaningless or trivial. Focusing on how women use literacy skills

to make sense of their lives and worlds, this paper strives to illustrate that contrary to

the appalling literacy rates shown by international aid agencies, literacy is integral to

their social as well as personal lives. It is suggested that younger women’s uses of

literacies in English and Urdu facilitate their search for a new identity as opposed to the

traditional gender roles. These literacy practices are not only reflective of women’s

social and communal roles, they are also a means of resistance to and transcendence

from the dominant traditional gender ideologies. Finders’ work  (1996, 1997) on the

‘underlife’ and the ‘hidden literacies’ of junior high school girls’ literacy practices has

illustrated how social roles are shaped and maintained through reading of ‘ teen ‘zeens’,

and how the note-writing composes an underlife beneath the school-sanctioned literacy
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practices. Finders’ work shows how people tend to resist an official view of who they

must be and what they must do. She went on to argue that more studies are needed that

examine the ‘ offstage regions’, with consideration of how ‘ hidden transcripts’ might

disrupt the public.

Ethnographic Data
Data for this paper comes from ethnographic fieldwork carried out in various

phases during June 1996-March 1998, in two adjoining villages in the Siraiki-speaking

area of Southern Punjab, Pakistan. The present ethnographic study fills a gap in the

existing literature on women’s literacy use, focusing on the lived experiences of thirty-

five women. The research on women’s literacy use has looked at western and African

contexts, overlooking the gendered nature of literacy in Asian contexts. The use of

ethnographic methods in this study was inspired by the work of contemporary

anthropologists, social linguists and literacy researchers like Heath (1983), Baynham

(1994), Barton and Hamilton (1998), and Street (1995) who argue that in order to capture

the diversity and complexity of various literacies in such under-developed communities,

one needs to take account of the ideological issues and social practices that surround

people’s literacy practices. Methodologically,  Spivak  (1988) has  problematised the

necessity of speaking for people who have no voices, thus empowering the research

subjects. One way of achieving this goal is to let the methods be open-ended or

dialogic (Cameron et al. 1992). Participant observation, case studies and focus groups

have been used in an attempt to achieve these objectives, thus endeavouring to empower

the subjects by giving them a voice. The problem of finding a voice for themselves

emerged as one of the main issues when the older women used the metaphors silent

birds and caged birds to describe their lives and literacies. The data consist of six

focus group recordings, thirty five interviews, field notes, literacy documents and

participant observation in literacy events.

Theoretical Framework
Drawing upon Street’s ideological model (1984), this paper looks at literacy

practices as part of broader gender roles and identities of women in a patriarchal,

agrarian community. In doing so, the paper attempts to understand women’s changing

identities in relation to various literacies and within the socio-cultural context of their

families, homes and the wider community. The ideological model of literacy proposed

by Street (1984) stresses the significance of the socialisation process in the construction

of the meaning of literacy for participants, and is therefore concerned with the general

social institutions through which this process takes place and not just the specific

educational ones. It distinguishes claims for the consequences of literacy from its real

significance for social groups. The investigation of literacy practices from this

perspective necessarily entails an ethnographic approach, which provides closely

detailed accounts of the whole cultural context in which those practices have meaning.

Street (1998) argues that research indicates literacy practices to be developing and

spreading in more complex ways, whilst the over-simplified government discourses
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reductively focus on falling standards and lack of literacy skills. He suggests that a

possible bridge is the new approach, which views language and literacy as social

practices and resources rather than a set of rules formally and narrowly defined.

Gender and Identity
A notion closely linked to language and literacy in people’s individual and

communal lives is that of gender and identity construction. In comparison to a mono-

literacy situation, a bi/multiliteracy situation readily identifies the categories such as

‘identity’ and ‘ideology’ (Baynham 1995) which are essential to the theoretical goal

that sets out to look at a literacy situation in terms of variety of ‘literacies’ within an

‘ideological model’ (Street 1984) or different worlds of literacy. Although anthropologists

do not agree on the issues of universality and variation in gender roles, feminists,

poststructuralists and literacy researchers believe that whereas sex is biologically

determined, gender is socially constructed within each society (Millet 1977, Stacey and

Price 1981, Dubisch 1986, Weedon 1987). This has to do with male and female roles

constructed within each society, and can give rise to different forms of literacy needs

in fulfiling a gender role and also in overcoming the stereotypes attached to these roles

(Cornes 1994).  The role-related aspects of literacy use in the community under study

have been illustrated in Zubair (1999a), with instances of women reading the electricity

bills, and writing records, and men paying the bills and doing the household shopping.

Like all other patriarchal societies, this community is also dominated by male

values; the role models for women are defined by men (Hall 1990). The concept of

‘cultural identity’ according to Hall (1989) includes both -a collective ‘one true self’, in

terms of a shared culture/history and critical points of deep and significant difference

which constitute ‘what we really are’! Education is one of the most significant means of

women’s’ entry into the public sphere. ‘Identity empowerment’ occurs when women

move from domestic to public domain (Hall 1990).

Literacy and Social Class
The community is broadly divided into two classes i.e. the landowning and the

landless class. Women from the landowning class strictly observe purdah, which restricts

their mobility, thus perpetuating illiteracy and lack of awareness of their rights. This

strict adherence to purdah leads to the exclusion of women from the public domain.

However, some change is evident as more and more women from the younger generation

are gaining access to literacy in Urdu and English in addition to the  traditional Arabic.

The notion of identity is inextricably tied to multi-literacies: gaining access to a code

goes hand in hand with an individual’s personal and social roles, as identities are partly

constructed and forged through language(s). Thus gaining access to English literacy

goes hand in hand with younger women’s new concept of their identity-and they

negotiate this change through their everyday (literacy) practices and through their talk

and behaviour. This is illustrated with examples from the data in the following parts of

the paper.
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The upper class women’s access to literacy is not hindered by lack of resources

but due to the traditional, archetypal role-models portrayed in religious teachings, text-

books, popular culture and media, all of which emphasise that women must be confined

to the domestic domain. These conditions are favourable to men who view female

literacy and education as a passport to economic as well as social autonomy and

independence, and therefore a threat to their power and control over them. The lower

class women have even less opportunities of learning literacy because their problems

are compounded due to the lack of financial and economic resources and constraints.

The traditional values and role expectations are inculcated by mothers into their

daughters; as young girls they internalise them and uphold the same values. Only

when they are exposed to the outside world through literacy and higher education, may

they realise inconsistencies in these values. The landowner class women who have

had access to college education and the western world via the satellite channels, films,

magazines and television programmes recognise these contradictions and

inconsistencies in male values and beliefs. An interesting pattern found in the data is

that whereas landowner class have easy access to dish channels, foreign films and the

media, the landless class girls are not allowed by their men (brothers, fathers) to watch

dish channels or Indian or English movies on video. They are only allowed to watch

local television. Some fathers do not allow their daughters to watch television at all.

They only allow them to watch news on television, which may not interest them. For

example, 20 year old Hajira was not allowed to watch movies or music programmes on

the television. She could only watch some teleplays and news. Her father insisted that

she watch news, whereas she was more interested in other things.

I wanted to go to school but my father was not in favour...I still want to learn

more but he says Islam does not allow girls to pursue education (Hajira 26/12/98)

The women from the landless class may not be restricted in terms of physical

mobility within their respective villages like their landowning counterparts, but are

constrained by time. The women from this class work hard in and outside of their

homes and find it difficult to allocate time to reading and writing activities. Young

teenage girls who go to school have to work at home, help their mothers with domestic

chores before they get time to finish their schoolwork. During the harvest season,

these girls’ access to schools and literacy is further curtailed by their family’s demand,

motivated by financial requirements, that they work in the fields with them.

Women’s literacy practices
Baynham (1995) defines literacy practice as ‘a concrete human activity’, involving

not just the objective facts of what people do with literacy, but also what they associate

with what they do, how they construct its value, and the ideologies that surround it.

The concept of practice is linked to subjective elements in literacy practices. It involves

the attitudes of people-what people think about what they do. It also involves the

concept of values (Barton 1994, Barton and Padmore 1991); it focuses on the subjectivity
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and agency dimension of practice. In the remainder of the paper, follows an analysis of

the patterns that cut across literacy practices of diary writing and reading of newspapers

and magazines.

Reading of newspapers and women’s magazines

Some interesting gendered patterns related to newspaper reading are:

a) the allocation of time and place

b) choice of the paper

c) choice of reading sections

Women read the newspapers at different times during the day, often during leisure

time. The time women can allocate to read papers and magazines also relates to the

division of labour. Women read the paper in their leisure time, while it is an important

daytime activity for men. The choice of the paper also reflects a gendered preference.

Women’s leanings seemed to be towards left-wing papers like Pakistan, and Jang;

these papers are trendy and glamorous in that they give a lot of coverage to fashion,

gossip and celebrities, and coloured pictures, especially in their weekly editions. Not

surprisingly, in these papers and magazines, women tend to read more fiction than

facts. The choice of particular sections read by women are also related to their prescribed

social and familial roles. For example, a young woman elaborates her preference for

women’s magazines:

I am more interested in women’s magazines and in what they eat, drink, wear

and do. I find men very boring- there’s no charm in their lives-I don’t like my brother’s

attitude- they want crisp, clean clothes to wear, ready-made food- they do nothing

positive in their day- women and girls are far more interesting.  We talk about issues

and topics (Huma 31/12/96)

Some said they only read the headlines while others said they only read some

particular columns e.g. religious column in the paper. A pattern found in the data is that

whereas the middle aged group and young girls read various types of articles and

world-news in the newspapers, the religious columns and the headlines are read mostly

by older group of women. Some of the younger women read news from across the

world to remain well informed about the current happenings internationally. Some said

they specially read news about the events and happenings in the lives of their favourite

celebrities, like actors, sportsmen or politicians. Lady Diana, Benazir Bhutto and Imran

Khan are a few names news of whose personal lives are read with interest by younger

women. However, it is worthwhile to note that women have to choose times and spaces

for reading and writing between heavily gendered home activities. Some women reported

reading the newspaper at bedtime as they do not get free time to read it during the day.

Discussing literacy time and family time for working class mothers in England,

Mace (1998) uses the word play while elaborating on the meanings of literacy in mother’s

lives.  She argues that certain kinds of literacy behaviour simply looked like play in

conflict with the work of mothering. Like many other leisure activities, Mace (1998)
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found that literacy for mothers is something saved for the time before and/or after the

years of childbearing and mothering. Similarly (and to an even greater degree), most

married women in this Siraiki community seemed to find no time to devote to such

leisure activities as reading and writing. The younger and middle-aged group women

are generally more interested in romantic fiction and women’s magazines. Writing about

the practices of reading women’s magazines, Hermes (1995) observes that everyday

practices far from being meaningless are highly significant in that they can be a form of

resistance to the mainstream cultural practices. It can be argued that the young women’s

reading of romantic fiction and writing of personal diaries is significant in two respects:

firstly as self- expression because women are denied a public voice, and secondly as a

denial of and resistance to the dominant male culture.

Writing about time and literacy, Mace (1998) interpreted mother’s writing time as

a means of transcending temporal realities through literacy, as ‘the mother who works

at home is the family timekeeper’ (1998: 18), and cannot afford the luxury of ‘literacy

and its pleasures’. Thus this act of reading functions as a way of transcending the

mundane through their literacy skills and practices and envisaging an alternative albeit

imaginative culture of their own. As for Radway’s readers (1984) reading of romances

was a declaration of independence: a kind of minor rebellion against the position

accorded by the dominant patriarchal discourse, that of the caring housewife and

mother. A similar interpretation might be given to these women’s reading and writing

practices, who, try to resist the dominant cultural practices by creating a world of their

own and an alternative set of values as opposed to the male culture through romance

reading and finding a voice through creative writing.

Diary Writing
Diary writing and diary keeping is a very prominent literacy use in the community.

It exists across genders but there are differences in terms of its use, frequency and

maintenance. Reading woman’s magazines and writing personal diaries emerge as two

very distinct literacy practices that the young women engage themselves in very

regularly. It was found to be common and very popular among younger, especially

unmarried women. Almost all young and middle age women who were interviewed had

kept personal diaries at some point in their lives. Some daily write diaries. These diaries

consist of pages of personal feelings, intimate thoughts, and self-reflection. Some

women also write quotable quotes which they call the golden words i.e. the words of

wisdom from religion, philosophy and famous scholars of the East and West.

Some women in their mid-thirties wrote diaries before their marriages, but said

that they have stopped writing them after marriage but have kept their old diaries as

memoirs. Some women who write a diary do not let anyone else read or even have a

peep into their personal diaries. The diaries are their private possessions and they are

personal and somewhat sacred. Something very deep and subjective was discovered

in their diary writing as some of them had composed their own verses, poems and short

stories and had preserved the diaries for a long time. As Mace (1998) has argued,



7

Finding a Voice: Literacy Use among Siraiki women

literacy engages our imaginations, intellects, emotions and memories, and is a matter of

enormous mystery. These literacy practices are tied in to the availability of time and

space in their lives, and simultaneously they serve as a means of temporal excursions

from the mundane into the realms of the imagination. These diaries are strictly personal

only to be read by the writer, but some women did volunteer to offer a few pages from

their diaries to be used as documents in this research. These diary pages are intimate,

uncensored expression of feelings and contain details about their day-to-day

experiences.

While looking at the emotive aspects of literacy in Nukulaelae letters, Besnier

(1995) argues that it is commonly assumed that spoken language is universally more

involved, emotional and better suited for the representation of emotions than written

language. He argues that these claims are supported with data from mainstream western

contexts where writing is viewed as being less ‘ subjective’, less ‘emotional’. However,

Besnier’s research and the present data suggest otherwise. In the following paragraphs,

excerpts from the personal diaries of young women show how literacy is linked to our

deepest feelings and emotions.

Example 1
After dinner I took my radio and went upstairs on the terrace. I liked a drama

which was on air. It was about an educated daughter-in-law who is a doctor. She

wants to work but her husband and mother-in-law do not approve. They want her to

remain domesticated. She feels suffocated. At last, she leaves her husband and takes

up work. She earns her own living, has her own house and car. I thought strange

thoughts after listening to this play, whether she made a right decision or not. I kept

thinking until I dozed off.  (Documents from fieldwork Dec97-Mar98).

This extract provides evidence of the younger women’s use of writing skills as an

expression of the self and the conflicting ideologies regarding women’s space and role

in the community. The young woman’s preoccupation with the issues of female education

and employment, self-realisation through work rather than marriage, challenging and

renegotiating the existing stereotypes regarding personal and social identity, are well

illustrated through this quotation from her personal diary. However, it is pertinent to

note that this critical awareness of literacy -the use of literacy skills not only to read

and write the word but also to read the world (Freire 1988)- was witnessed only among

younger women. Although the older women described themselves as caged and silent

birds in focus groups, unlike their younger counterparts they did not raise these

questions. As these younger women become exposed to the western and local media,

they are in the process of examining their own lives in relation to the new images of

women portrayed through the media-culture. They are gradually learning how to create

and take up new opportunities and move into what had always been viewed as ‘male

jobs’ or ‘male spaces’. This is reflected in their literacy practices as well as in their

public discourse.
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The pages of their personal diaries contain a mixture of personal and sociological

insights–the quotations, short stories, poems, personal observations–all point to the

fact that these women are not merely functionally literate but are able to understand

and interpret the world from their own standpoint. They demonstrate the capability, as

in the example quoted above from a personal diary, of critically analysing social

expectations of women’s roles. The problems and issues relating to the traditional roles

and the conflict of resolving the personal aspirations with the expectations of their

families and the larger community are often the focal points of their writings. The tussle

between the contested and conflicting ideologies was also found in their interactions

in focus groups (Zubair 1999b).

Example 2
Comparing myself with the village girls, I feel I am much better in lot of ways

compared to them. I thank God for that. I observed little knowledge is dangerous.

Well! to some extent this applies to me as well BUT I try to improve my knowledge by

reading and watching television...

They were mixing Islam with their own old stupid traditions e.g. purdah system,

for them wearing a burka was purdah whereas wearing a chaddar was not. I think

they have complicated their lives themselves. If they would have changed their trends

and mentality their lives would have been much more easier. If people of cities can

digest certain things they belonged to the same country they would have digested it

as well. Yes!!The point is the same lack of education and lack of facilities, which is

really a pity because village people are missing too much and suffering too much.

(Documents Dec 97-Mar98).

Here too the young woman seems to be questioning the dominant cultural practices

by arguing for reading and watching television not only as leisure activities but to help

her improve herself, improve her knowledge, presumably improve her knowledge of

the world. This desire for self-improvement through both print and visual literacy is

evident among younger women in my data. Whereas men use diary writing as a way of

organising their records, a timetable, women use this literacy event for their emotional

catharsis and self-exploration.

The use of literacy skills for personal satisfaction and for creative expression of

the self is mostly done by young women. Watching television programmes and listening

to the radio in the late afternoons and evenings, after finishing the housework is the

most popular leisure activity among women. Younger women who are literate in English

may watch American soaps like The Bold and the Beautiful.

Example 3
On television I watch a lot of other programmes as well...such as ‘The Bold and

the Beautiful’, songs either Urdu or English depends whether its a good song or bad.

I feel television is a good media for spreading awareness among lot of people. The
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village people learn a lot by television. I know some people of the village say that it’s

not good to have television, still when there is a certain type of striking news even the

ones who are not interested in television believe in that certain type of news and do

listen to those people who watch television. What I observed was that in villages

some people don’t think what they do they just follow some stupid people or the old

traditions. Unconsciously they are depending on television, radio and newspaper

etc. but they don’t realise that and keep on saying or believing stupid things.

Morley’s research (1986) on television viewing among families shows that men

prefer factual programmes whereas women prefer fictional programmes especially soap

operas. Ang’s (1985) research on watching Dallas also shows that it is particularly

popular among women. While Dallas and other soap operas present stereotyped and

role-conforming images of women, they also give scope to their viewers to construct

their own meanings of the same images. This might imply that women watch fictional

programmes for personal fulfilment; thus the significance they attach to personal

relationships is realized through the vicarious pleasure they derive from television

viewing as well as romance reading. Radway’s (1987) readers describe romance reading

as a special gift. It is seen as time reclaimed from the demands of family and domestic

duties that they otherwise perform willingly. Thus she suggests that romance reading

is a relaxing release from the tension produced by daily problems and responsibilities,

it creates a time or a space within which a woman can be entirely on her own, preoccupied

with her personal needs, desires and pleasure. Hence it seems logical to conclude that

these women engage in romance reading and watching soaps on television because

the experience offers them a welcome break from their mundane, day-to-day existence.

Stacey’s (1994) study of the relationship between Hollywood female film stars and

British female spectators also shows that the act of going to a cinema and watching a

Hollywood film was a method of escapism for women since female Hollywood stars not

only offered role models of sexual attractiveness but also a source of fantasy of a more

powerful and confident self. Moreover, her study revealed that American femininity

was seen at the same time as transgressing British femininity. Therefore, the consumption

of commodities by women audience, resulting from watching the films, was not merely

an act of conformity to the stereotypical image of females as desirable objects but also

a way to rebel against restrictive British norms. This may partly explain the popularity

of American soap operas such as The Bold and The Beautiful and Santa Barbara in a

country like Pakistan (in general and among younger women in this sample in particular)

where American stereotypical images of femininity are received by women as liberating

rather than restrictive. For instance the cover of the weekly magazine Akhbar-e-Jehan,

published by Jung publications which was found to be the most popular women’s

magazine in the village, usually carries a glamorous picture of a female celebrity.  For

the younger women it epitomises a new and modern image of femaleness, in that the

women shown in the picture are usually famous, attractive and powerful. They are

famous models or actresses who unlike these women are independent, work in the

public domain, and command respect for their work.  Hence for younger women who

are themselves confined to their homes and restricted in their mobility, such images in
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women’s magazines are liberating and new rather than restrictive or traditional. According

to Radway (1987: 215), romance reading creates a fantasy world and a utopian state for

women who read romantic fiction time after time not out of contentment but out of

longing and dissatisfaction and as an escape from and protest against their traditional

roles. Like Radway’s study, Morley’s, Ang’s and Stacey’s studies also show that women

prefer fiction because it enables them to escape.

Generational differences among women
Table 1. Women and literacies
———————————————————————————————————
Age Language Reading Writing

50-70 Arabic Quran

Prayers

Teaching

Urdu Teaching

Newspaper

 TV announcements

Calenders
———————————————————————————————————
30-49 Arabic Quran

Prayers

Teaching

Urdu Newspaper Letters

Magazines Diaries

Calenders Record-keeping

Cards/ letters Signing legal

papers

Teaching
———————————————————————————————————
15-29 Arabic Quran

Prayers

Teaching

Urdu/ English Magazines Letters

Novels Diaries

Newspapers Record-keeping

Medicine labels Messages/notes

Cards/ letters Exam answers

Teaching Signing legal

papers

Studying Cheques

Calenders Poetry/ short

story

TV announcements

———————————————————————————————————

Age seems to play an important part in determining who reads/writes what in

which language. Older women in their forties, fifties and sixties perform their ritual

prayers regularly five times daily. They also recite the Koran daily. Some recite it and
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then read the translation in Urdu. These religious rituals are performed daily at the

same set times by these women. The reading of the Koran takes place after early

morning prayers in the mornings. This has a deep religious and spiritual significance,

i.e. that these women’s first and foremost perception of their own identity is that of

muslims. Thus they engage in this religious literacy event every morning. All these

religious literacy events are carried out in Arabic and Urdu, the only languages that

these older women can read. Another significant pattern in the literacy practices of the

older women is that they only read the Koran and the local newspapers, sometimes at

night, before going to bed. During the day, they engage in household activities of

cooking, cleaning etc. Because they primarily see their social role as housewives and

mothers, they only read the paper at bedtime, as a leisure activity because they do not

find time to read it during the day. Another common feature in the literacy histories of

the older women is that since most of them have not been to schools, some have learnt

to read only, whereas some could write earlier but have lost the skill due to the lack of

practice or the lack of need to write. These women also engage in literacy events which

involve negotiation of literacy skills and abilities, for instance some of these women

while confined to their homes, utilise their leisure time and teach the poor village

children to read Arabic and Urdu, free of charge.

Younger women in their thirties are mostly married and they also engage in similar

literacy activities. These include reading the Koran, offering prayers, looking after their

homes and children, but they also buy young women’s magazines and read them in

their leisure time. They mostly read fiction and true stories, nothing that might be

traditionally considered heavy or serious. The reasons Hermes’ readers (1995) gave for

reading women’s magazines was that they could be ‘easily put down’.  Hermes

emphasises the double meaning of the phrase in that while women use the phrase to

refer to an activity which does not require concentration and can be done simultaneously

with other household work, the reading of women’s magazines is not regarded as

serious reading at all by the high brow. In fact, it is considered lowbrow.

These women read glossy fashion magazines, read true stories, romantic fiction,

cooking recipes etc. during their leisure hours in between domestic responsibilities.

Most of these women used to write personal diaries before they were married but do

not find time to do so after their marriages. Nevertheless, they have kept their old

diaries. For reading the women’s magazines they do not have to set aside time. They

can flick through these magazines simultaneously with other housework without

applying their full attention. For diary writing, however, they have to allocate specific

time and place as this is a very personal activity and women need some personal space

for writing their diaries. After marriage, most of the women from this age group seemed

to have lost some of their personal time and space. Therefore they do not write in their

diaries any more, but the fact that they have preserved their old diaries suggests that

diary writing is not an ‘easily put downable’ activity- either literally or metaphorically,

from their point of view. The preservation of their old diaries might be said to reflect a

desire to retain their personal identity as individuals or to create another self as opposed

to their identity as someone’s daughter or wife in the community. The creation and



12

Journal of Research (Faculty of Languages & Islamic Studies)

preservation of an ‘imaginative other self’ through diary writing, again, could be a

reflection of their dissatisfaction with the dominant system. The denial of a public

voice thus seems to have led to a denial of a personal voice too for these married

women, who tend to lose whatever little room or space they had created for themselves

in their youth. Zubair (1999b) has analysed the use of metaphors caged birds and

silent birds by older women in focus groups. While recounting their literacy histories,

some of the older women’s comments on their early lives and literacy experiences were

highly significant. For instance we are like caged birds (older women’s focus group

23/12/96)

And:

we remained indoors like silent birds-now there’s freedom children are also being

educated (older women’s focus group 23/12/96)

In this context speech stands for literacy and the ability to articulate themselves

and thus achieve self-realisation. Silence being the antonym of speech stands for illiteracy

or lack of literate abilities to enable people to participate and function fully in society.

Lakoff (1995) observes that silence is analogous to invisibility. She quotes the

example of fundamentalist muslim societies (similar to the one under study), where

women must be veiled in public, which she considers a symbolic public invisibility

because even in veil women are perceptible objects on streets. She goes on to argue

that interpretive control i.e. making of meaning of the private and public discourses is

controlled by men even in the western societies. Interpretive control is hard to recognise

because it is done silently by those having cultural hegemony. Similarly, Kramsch

(1998) has pointed out that cultures resonate with the voices of the powerful, and are

filled with the silences of the powerless. Only the powerful decide whose values and

beliefs will be deemed worth adopting by the group, and whose voices will be heard.

There are clear hints of dissatisfaction with the dominant system in images and

metaphors like domesticated, caged birds and silent birds. Thus the use of metaphors

like silent birds and caged bird reflects an enforced silence. Kaplan (1990: 312) observes:

A very high proportion of women’s poems are about the right to speak and

write... that larger subject, the exploration and definition of gender difference in

culture, it becomes a distinct issue when women speak or write, and men protest,

not only or primarily at what they say, but at the act itself.

Talking about a painting of a woman, ‘Silence’, by Redon, she argues that it is a social

silence as part of the constitution of female identity. Women speak on sufferance in

patriarchal societies: the culture prefers them to be silent and yet they must have the

faculty of speech to be recognised as human. Silence being the antonym of speech

which is synonymous with literacy. Freire (1972) observes that learning to read and

write ought to be an opportunity to know what speaking the word really means i.e. a

human act implying reflection and action. He goes on to suggest that in the culture of

silence the masses are mute, they are prohibited from creatively taking part in the

transformations of their society and therefore prohibited from being.
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Hence, it might be argued that these metaphors epitomise the older women’s

peculiar predicament in that they neither had any contact with the outside world, nor

access to literacy lest they find a voice for themselves through literacy and education.

Although a caged bird is restricted in its movement it can still sing and its voice can

reach out to ears outside its confines, whereas these women are caged as well as silent

birds as they are not even heard. Silent here is equivalent of silenced as their voices are

muffled and choked within themselves.

Following is an excerpt from an older woman s’ interview:

I must have been eight or nine when I started observing purdah... purdah was so

strictly observed that even the air of the (male) servants was not allowed inside the

houses, tongas were covered with curtains... if you go out and about you stay sane...I’m

beginning to lose my sanity (Interview notes 25/10/97)

The older women’s account of their literacy and life histories are full of

contradictions and ambivalence. On the one hand they use very strong, powerful and

evocative images like caged birds and silent birds. The metaphors are highly suggestive.

On the other hand, they express in-group solidarity when they used phrases:  those

times were okay. They tend to contradict themselves too: it was better and yet even for

us it’s easier now. However, the use of such strong and powerful images to describe

their peculiar predicament and their childhood experiences reflects some kind of

underlying complaint. These women see themselves and their peers as caged and

silent birds, using a universal image for domesticated women who were and still are

deprived of their basic rights. They were shut indoors within the confines of their

homes from very early on in their lives. Their voices were thus silenced. The women are

using an apt image for their lifelong silence. Thus the women from the older generation

were not active agents in decision-making about their own lives but rather passive

recipients of others’ decisions all their lives. They were conditioned to accept others’

decisions to the extent that now they have accepted their predicament and no longer

question it.

The younger women in the community have far more varied and diversified literacy

habits, preferences and practices ranging from the traditional ritual prayers to the most

modern and westernised. First of all, this group includes women in their early twenties

and late teens, women who have been to English schools and colleges and women who

have not received any formal schooling or education at all. The women in this group

who have had English schooling are literate in English, Urdu, Arabic, and can fluently

read and write in these languages except Arabic which they can only read and use for

reading the Koran. As these women mostly come from the landowning class, they have

access to English magazines, books including novels, and also to dish channels like

CNN and BBC Asia. Some of these women work or have worked so they are not totally

confined to the domestic domain, they have had some exposure to the public domain.

These women, however, are few and apart from some exceptions, belong to the

landowning class. My main informant Nazia is a case in point.
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Case study
Nazia was sent to the Murree convent school which is a missionary school where

she lived in a boarding house for eleven years until she completed her schooling. Nazia

passed her senior Cambridge exam from St Deny’s convent in Murree with economics,

statistics and mathematics. After that she got admission in another prestigious

institution in Lahore, the Kinnaird college for women. She studied combined sciences,

French and English literature for her BA degree at Kinnaird. She knows five languages.

Her mother tongue is Siraiki but she is also fluent in Urdu and English in addition to

Arabic which she can read and French which she learnt at college. Nazia always likes to

talk about her childhood and her times in the Murree convent school. She was sent to

the Murree convent at the age of four and her life changed forever. During the fieldwork,

she would tell me about her life and experiences at the Murree convent with relish: how

she used to dress in western clothes, go out with friends and read romantic English

novels and books:

our parents did not know what we read (field notes 25/6/96).

And: Sobia and I were not allowed to show our legs when we were one year old

(field notes 21/12/97).

She would show me pictures of her stay in Murree. In these pictures she stood

with girls wearing western clothes. In some they were in gym wear. These pictures are

a far cry from what she looks like or wears . Sometimes, we would talk about relationships,

love and compromise, about ups and downs in life, about fairy tale passion. Nazi would say:

its good to talk about these things, its exciting, but these are not related to life- time

has shown me to be practical (fieldnotes: 21/12/97).

In Lahore, where she went to college, Nazia was very happy:  our life was different

there...  (fieldnotes: 24/12/9).

Nazia thinks a person is truly literate if s/he is mentally literate not only literate in

terms of reading books. By ‘mentally literate’ she means that a literate person should

be broadminded and liberal enough to accept other people’s point of view. To Nazia,

her individual identity is more important than her identity as the daughter of Mian Sher.

Therefore she wants to be be in control of her own life and make her own decisions: I

want to lead my life as I want to -I can’t blindly follow the rules of my ancestors- they

are gone and dead (field notes: 25/12/97).

Nazia dreams to be a strong, career woman. Her dreams and ambitions in life are

very different from her mother’s or sister’s. She wants an independent status as a

human being. She likes to read novels by Sidney Sheldon because of his portrayal of

women as strong and dominating. She has moved away from reading teenage magazines

like Seventeen to mature western woman’s magazines like Cosmopolitan. When I

interviewed her, she had just finished reading a novel Daughters by an Iranian author,

about a patriarchal society. She said she likes to read books and novels which portray

women as dominant characters struggling against odds to carve better lives for
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themselves. She also watches Urdu and English soaps on television, such as The Bold

and the Beautiful. Ang (1985) links the vicarious pleasure women derive from watching

soaps like Dallas to socially available ideologies. Thus Dallas as television fiction

offers escape from the mundane. However, she argues, escape is a misleading term

because it presupposes a strict division between reality and fantasy. On the contrary,

watching Dallas serves as an interactive link between the two-reality and fantasy. The

pleasure of Dallas arises out of the tension between the viewer’s identification with

and distance from the fictional world.

Although a graduate from the Kinnaird college, Nazia is not satisfied with her

education and literacy status. She wants to study more. She thinks that modern western

education has changed her perception of things altogether and has inculcated a sense

of individualism in her personality. At times, she contradicted herself by claiming that

she was taking a stand against the wishes of the entire family not only due to her

literacy status but because she happens to be a very strong headed woman and any

woman can be like that irrespective of her literacy status. Her brother, however, explicitly

linked her confidence to her massive literacy. In his words literacy is power and her

right to make her own decisions her obnoxious over-confidence (field notes 19/2/98).

Conclusion
Ang (1990) observes that doing cultural studies involves participating in an

ongoing, open-ended, politically oriented debate, aimed at evaluating and producing a

critique of contemporary cultural conditions. Finder’s (1997) work also supports the

findings of the present study. What happens in actual practice is that people actively

and creatively make their own meanings rather than passively absorb pre-given

meanings imposed on them. This process of renegotiation and conflicting ideologies

becomes evident from the diary extracts of the younger women and from their arguments

in focus groups and informal discussions. These are mostly younger women in their

twenties and late teens. They question and challenge the existing patriarchal values.

These women appear to be disillusioned with the existing roles but do not exactly know

how to replace or change them. There are some ( e.g. Nazia’s case study) who know

what they want in life and are knowingly renegotiating their own identity and role in life

as well as questioning and challenging the traditional role that society has offered

them as a given. Neilsen (1998) has argued that engagements with texts in everyday life

help readers and writers to shape their identities (and reshape them in an ongoing

process), and that adolescents engage in more fluid, intentional and often more

passionate identity play in their encounters with texts.

Although constraints on women’s time and space, curtail their access to Urdu

and English literacies , diary writing and reading women’s magazines in leisure time has

special significance in their lives, as they choose times and spaces between gendered

domestic activities to indulge in these little pleasures. With examples from the data, it

has been suggested that women create an alternative and imaginative culture as

opposed to the dominant male culture. Quoting extracts from their diaries and talks, it
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has been argued that these literacy practices are not merely temporal excursions, but

they imply that this alternative set of values is far more significant to women who are

denied a public voice. Thus they endeavour to find a voice for themselves through

creative writing. This is their way of establishing their own identity: these non-utilitarian

functions of literacy fulfil their innermost needs of self-expression and self-fulfilment;

the desire to find a voice and to be recognised as human individuals as opposed to the

prescribed social roles of mothers, daughters and wives. Hence, for these women

literacy is a means of self-improvement and self-empowerment. I hoped to have shown

that younger women have a far more advanced approach to literacy than older women.

They are more willing to embrace social change, and a new identity which goes hand in

hand with the acquisition of secular literacy because they have more to gain from this,

than older women and men. They are less committed than them to the traditionally

male-dominated system of agriculture. In focus groups, their language choices also

hint at their desire to identify with the mainstream languages, i.e. Urdu and English,

which symbolise social prestige and status. Women, especially the younger generation,

aspire to wider education rather than literacy as a set of skills. I suggested that the

younger women’s desire for literacy and education complements their acquisition of

English literacy and access to the western media: the younger women negotiate this

change through their talk, and literacy activities.

References

Ang, Ian. (1985) Watching Dallas. London, New York: Routledge.

Ang, Ian. (1990) ‘Culture and communication: towards an ethnographic critique of media

consumption in the transnational media system’,  European Journal of Communication (5) 2-5.

Barton, D. and Padmore , S. (1991) ‘Writing in the Community’ in D. Graddol , Maybin and B.

Stierer (eds.) Researching Language and Literacy in Social Context. Clevedon, Adelaide,

Philadelphia: Multilingual Matters.

Barton, D. (1994) Literacy: An Introduction to the Ecology of Written Language. Oxford:

Blackwell.

Barton, David. and  Hamilton, Mary. (1998) Local Literacies. London: Routledge.

Baynham, Mike. (1995) Literacy Practices: Investigating Literacy in social contexts. London,

New York: Longman.

Besnier, Niko. (1995) Literacy, Emotion and Authority. Cambridge: Cambridge University Press.

Cameron, Deborah. et al. (1992) Researching Language: Issues of Power and Method.

London: Routledge.

Cornes, Shirley. (1994) ‘Gender-engendered literacy needs’, in M. Hamilton, D. Barton and R.

Ivanic (eds). Worlds Of Literacy. Clevedon, Adelaide: Multilingual Matters Ltd.

Dubisch, Janet. (1986) Gender and Power in Rural Greece. New Jersey: Princeton University

Press.

Finders, Margaret. J. (1996) ‘Just Girls: Literacy and allegiance in junior high school’. Written

Communication.13 (1), 93-129.

Finders, Margaret. J. (1997) Just Girls: Hidden Literacies and Life in Juinior High.New York:

Teachers College Press.

Freire, Paulo. (1972) Cultural Action for Freedom. Hammondsworth: Penguin.



17

Finding a Voice: Literacy Use among Siraiki women

Freire, Paulo. (1985) The Politics of Education. Hadley, MA: Bergin and Garvey.

Hall, C. M. (1990) Women and Identity. Washington: Hemisphere.

Hall, Stuart. (1989) ‘Cultural identity and cinematic representation’ in Framework No 36. 1989.

Heath, S.B. (1983) Ways With Words. Cambridge: CUP.

Hermes, Joke. (1995) Reading Women’s Magazines. Cambridge: Polity.

Horsman, Jennifer. (1987) Something in My Mind Besides the Everyday: Women and Literacy.

Toronto: Women’s Press.

Kaplan, C. (1990) ‘Language and gender’ in D. Walder (ed.) Literature in the Modern world:

Critical Essays and Documents. New York, Oxford: OUP.

Kramsch, Claire. (1998) Language and Culture. Oxford: OUP.

Lakoff, Robin. (1995) ‘Women and silence’ in K, Hall and M, Bucholtz (eds.) Gender Articulated:

Language and Socially constructed Self. New York: Routledge.

Mace, Jane. (1998) Playing with Time: Mothers and the Meaning of Literacy. London: UCL press.

Millet, Kate. (1977) Sexual Politics. London: Virago.

Morley, David. (1986) Family Television: Cultural Power and Domestic Leisure. London:

Comedia.

Morrison, Toni. (1990) ‘Rootedness: the ancestor as foundation’, in D. Walder  (ed.) Literature

in the Modern World: Critical Essays and Documents. Oxford: OUP.

Neilsen, Lorri. (1998) ‘Playing for Real: Performative Texts and Adolescent Identities’ in D.

Alvermann et al. (ed.) Reconceptualizing The Literacies in Adolescents’ Lives. Mahwah, New

Jersey, London: Lawrence Erlbaum Associates.

Radway, Janice. A. (1987) Reading the Romance. London, New York: Verso.

Radway, Janice. A. (1997) A Feeling for Books: the Book-of the-month-club, Literary Taste

and Middle Class. Chapel Hill London: University of North Carolina Press.

Rockhill, Kathleen. (1993) ‘Gender, language and the politics of literacy’ in B. V. Street (ed.)

Cross-cultural Approaches to Literacy. Cambridge: CUP.

Spivak, Gayatri. C.  (1988) ‘Can the Subaltern speak’, in C. Nelson and L. Grossberg (Eds.)

Marxism and the Interpretation of Culture. Urbana: University of Illinois Press. pp 271-313.

Stacey, J.  (1994) Star Gazing: Hollywood and Female Spectatorship. London: Routledge.

Stacey, M. and Price, M. (1981) Women, Power and Politics. London: Tavistock.

Street, Brian. V. (1984) Literacy in Theory and Practice. Cambridge: CUP.

Street, Brian. V. (1995) Social Literacies: Critical Approaches to Literacy in Development,

Ethnography and Education. New York, London: Longman.

Street, B. V. (1998) ‘New literacies in theory and practice: what are the implications for language

in education?’: King’s College London: Inaugural Professorial Lecture, 19 October 1998.

Weedon, Chris. (1987) Feminist Practice and Poststructuralist Theory. Oxford: Blackwell.

Zubair, Shirin. (1999a) ‘Women’s literacy in a rural Pakistani community’ in Teresa O’Brein (ed.)

Language and Literacies. Papers from BAAL 1998 Conference held in  Manchester: pp. 114-125.

Zubair, Shirin. (1999b) Women’s Literacies in a Rural Pakistani Community: An Ethonographic

Study.Unpublished PhD thesis: Cardiff: University of Wales.



18

Journal of Research (Faculty of Languages & Islamic Studies)

Glossary

Purdah = screen; segragation of sexes at puberty

burka = a two-piece garment worn outdoors by women

chaddar = a big shawls-like garment worn by women to cover themselves

tongas = a horse carriage
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Abstract
In the investigation of the morphosyntactic development

of the English verb, this study examines whether or not the

cognitive neuroscience has any role in the acquisition of

the inflectional category by L2 learners from the

beginning, that is, if the functional category I exists in L2

grammars from the earliest stages which is guided by some

pre-programmed sequence guided by mental cognition.

Furthermore, this study will also reveal some striking facts

from Urdu pronouns which show some acquisition

problems in the syntactic representation of English

grammar. We adopted the hypotheses that the acquisition

of the English inflectional morphology develops in brain

similarly across all L2 learners in which the functional

category I is present in the L2 grammars from the beginning,

but the features [+tense, +agr] of I develop separately

over time. The study of syntactic development proceeds

with the framework of the Government-Binding Theory

(Chomsky 1981, 1986).

The data were drawn from random sample of 240 normally

distributed population learning English as their second

language cross-sectionally  (from different groups of L2

learners, where each group was exposed to a specific

teaching time, that is, of interest for us) in classes at school.

Introduction
This study is concerned with the existence of the elements of the English verb

system such as  copula be, auxiliaries, past tense inflection –ed, 3rd person singular -s,

do-support, and infinitival particle to by Pakistani children. In Chomsky’s Government

and Binding theory (1981, 1986) these elements are seen belonging to a functional

phrase I (Inflection), formerly abbreviated to INFL. The interest of this study is in exploring

the syntactic representation of functional category I over time.

We gathered data from Urdu speakers learning English as a second language in

Pakistan. The data were elicited through Imitation, Grammaticality Judgement, Interview,

and Picture Story tests from 240 cross-sectional studies.  L2 learners were exposed to

19
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English only in schools otherwise they spoke Urdu or Punjabi with families and friends.

Year 1 had the least exposure to English in the classroom environment whereas Year 3

reveals the maximum exposure in this study.

Theoretical Framework
This study of the morphosyntactic development proceeds within the theoretical

framework of Principles and Parameters as set out in Chomsky (1981, 1986a, 1986b) to

analyse L2 learners’ language in a more focused manner, although other references are

presented within this framework. Within this theory, grammatical development is

assumed to be an ‘interactive’ process, that is to say, the various principles of UG

(Chomsky, 1981), constitute the learners ‘a priori knowledge’ concerning the form of

grammar, interact with the data of language learners on the basis of the exposure to the

target language to determine what they know, and what they don’t know. The clause

structure given in 1 below is assumed in this study, in accordance with Chomsky (1981,

1986)1. Tense and agreement are then treated as separate features [+ tense] and [+ agr].

1.              IP

           NP            I’

       <Nom>

  I           P

<tense>

<agr>       Spec      V’

             V         NP

This format allowed us to describe the early syntactic structure of L2 learners in their

least exposure time. We analysed whether or not L2 learners’ language had access to

the functional category I1 at the start of their language development, and whether or

not the tense and agr features associated with the head I are present from the beginning

or develop later.

The focus of our Study
The English verbal inflections with which we shall be dealing are based on the

conventional analysis of the English verb system, as incorporated in such L1 studies

as Brown (1973), and adapted to more recent syntactic analysis of L1 in Radford (1990).

1- The structure is modified by Pollock (1989) and Chomsky (1993) who propose that

tense and agr head separate maximal projections Also, we follow Abney’s (1987) and

Fukui’s (1986) Proposal and assume that the category NP is dominated by the functional

category DP; however, we will refer to them a NPs since such a distinction is not crucial

to the point under discussion.

2- By INFL or I category, Chomsky (1981) refers to the tense feature, and the person,

number and gender of the subject, which can be realized as an agreement feature on verb.

 

 

 

 



21

Cognitive Neuroscience in Second Language Acquisition

The targeted INFL elements in this study in terms of their correct use in obligatory

contexts are explained in 2 below:

2. INFL elements Examples

1 copula be (he is a boy)

2 progressive be + V-ing (he is playing)

3 perfective have + V-en (I have done)

4 modals + V (he will play)

5 finite verb Past Tense inflection V–ed (he played)

6 do + V (for negation only) (I do not play)

7 3rd person finite verb Present Tense singular V–s (he plays)

8 infinitival particle to+ V (I like to play)

The overall question of the nature of the grammars of early L2 learners so far as

the functional category I is concerned is broken down into separate aspects in 3 below,

this means:

3. a) Is there any evidence for the functional category I at the earliest  stage of

syntactic development in English Verb by L2 learners?

That is, do any of the targeted INFL elements emerge from the beginning to show

their productive occurrence in the learners’ speech?

b) How does the functional category I develop in L2 learners?

In other words, do the INFL elements come in together or separately?

c) Is there a difference of I between different syntactic stages?

In other words, do the changes in I with time occur due to the features such a

[+tense, +agr] associated with the I phrase?

In 3a, for the investigation of I, we also looked into the related properties of

morphological Case of English pronouns in L2 learners’ syntactic process. Our concern

in the context of Case was to get some additional evidence for the syntactic structure

by looking at what type of pronouns (i.e. nominative, accusative, genitive) were used

by L2 learners in their early grammar.  These findings provided the impetus for 3b, that

is, ‘how does the functional category I develop?’ For this purpose, L2 learners were

compared in three different time exposures (Year 1-Year 3) which suggested that children’s

innate ability created language construction through the interaction of X-bar Theory1.

3c explains the gradual effect of the development of I from one stage to another over
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time. The suggestion here is that the I features [+tense, +agr] will show their syntactic

representations by presenting different acquisition pattern of I over time. (Footnotes)
1 X-bar theory is assumed to provide a universal format according to which constructions

are structurally represented (Haegeman, 1991,1994).

Theoretical considerations
Within the framework of Principles and Parameters, a specific proposal based on the

investigation of the early morphosyntactic structure of L2 grammar has been put forth in

this study regarding the properties of UG which are believed to constrain all natural languages.

It is impossible to acquire a language without knowing the X-bar and projection principles.

We concentrate on just the development of one area of syntactic development namely, the

functional projection of the I-system from the X-bar syntax viewpoint. For our theoretical

and descriptive framework, we will give reference to other areas only in as far as they

contribute to determining the structure of the I-system.

X-bar theory
X-bar theory is assumed to provide a universal format (i.e. UG Principles) by

which constructions are structurally represented. We adopt the standard version of X-

bar theory (cf. Chomsky 1986; Abney 1987). Chomsky (1986b:3) postulates a hierarchy

of syntactic expressions of category X as explained in 4 below.

4.    English

      X’’ (=N, V, A, P, I)

/      \

     Specifier    X’

      /      \

  X       Complement

Head

In the X-bar schema above, the word level category X is said to be the immediate

head of the X’ constituent containing X and its complement. This X’ is itself the

immediate head of the X’’ containing it and the specifier phrase.

The functional category I in syntactic theory
Our major concern here is with the functional category I which dominates the

inflectional morphology of the verb, such as, copula be, aspectual auxiliaries, modals,

and infinitival to. Tense ending (i.e. 3sg –s, past –ed etc) ends upon V; auxiliaries, modal

and infinitival to are followed by a verb. The agreement between specifier and head in

IP is morphologically realised. According to X-bar theory of phrase structure syntax,

the functional categories constitute heads of phrases. If the head of the phrase structure

is I, then the phrase is an Inflectional Phrase (IP). According to the government

3- X-bar theory is assumed to provide a universal format according to which constructions

are structually represented (Haegeman, 1991, 1994).

4- A governs B iff
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definition1, the functional category I is a governor, and IP is its maximal projection1. The

maximal projection IP consists of I’ and its specifier. Thus the structure of I can be

assimilated to the X-bar format as given in 5 below.

5. IP → Spec;  I’

I’ → I;  VP

If we analyse the content of the functional category I in terms of the features2

[+tense] and [+agr] there ought to be four combinations as given in 6 below.

6. [+tense, +agr]

[-tense, +agr]

[+tense, -agr]

[-tense, -agr]

These features together constitute the inflectional node I. I assigns Case1 to NP

in specifier position and NP moves from its base generated position from VP to IP

through movement to fulfil case assignment.

Movement
In Chomsky (1981: 52) two features  [+ tense] and [+ agr] together constitute the

inflectional head I. We assume that in English main verbs do not raise to I. In English I

lowers to V for agreement, and NP raises from Spec of VP to the Spec of IP by Case

requirement as shown in 7 below.

7.

   IP

 /     \

            Spec    I’

      /    \

                  I       VP

           /    \

        Spec V’

 /   \

V   NP

1) A is a governor (i.e. either of the category A, N, V, P, I);

2) A c-commands B;

3) no barriers4 intervenes between A and B.

5- In order to exclude multiple governors and to define maximal projections as barriers, the

notion minimality is introduced in the definition of gtovernment (see Rizzi, 1990: 6 for

detail).

6- In the literature both features and prosperties of the funtional category I are used for each

other.

7- Case theory deals with the morphological properties of categories and the positions in

which they can and cannot occur. Movement of the subject from VP to Spec-IP is

motivated by Case requirements.
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In 7 above, all arguments (=NPs) of a verb are base-generated within the maximal

projection (VP) of that verb (cf. e.g. Fukui & Speas 1986; Kitagama 1986; Koopman &

Sportiche 1988 among many others), therefore, NP must raise to the maximal projection

of an inflectional category to receive  (abstract) nominative Case. According to Chomsky

(1981; 1986) NP in the Spec IP position is assigned abstract nominative Case by I (i.e.

tense, agr). Movement of the Spec-VP to Spec-IP is thus assumed to be motivated by

Case considerations.

Case Theory
The theory of Case strongly interacts with X-bar theory. Chomsky (1986a: 193-4)

distinguishes two types of Case assignments, first structural Case assignment:

Nominative and Accusative. Structural Case is subject to the requirement that the Case

assigner governs the NP which it case-marks. Second, inherent Case assignment: the

English Genitive and the German/Urdu Dative and Genitive, that is, the inherent Case

assigner must govern and theta-mark the NP which it case-marks.

Consider the following examples shown in 8 below where (*) shows wrong Case.

8. English: a) He (Nominative) attacked him.

b) *Him (Accusative) attacked him.

Urdu: a) us-ay gaarii calaa-ni aa-tii hai

S/he DAT. knows a car to drive.

(S/he knows how to drive a car)

b) *us (he- NOM) gaarii calaa-ni aa-tii hai

(Butt, 1995:82)

In Principles and Paramaters, the functional category I which is the head of IP, is

said to govern the subject position (SPEC-IP) to which nominative Case is assigned. In

8a, English I governs the subject he and assigns it NOM case, and V governs the direct

object him and assigns ACC case whereas the 8b sentence violates the rules since the

default Case in English is Accusative (e.g. me/him/her etc). In other languages such as

German and Urdu, the Case system is different; nominative is the default case in both

languages8.

Language Syntactic Stages: Theoretical assumptions
In the linguistic theory, the functional phrasal structure is projected from the

functional categories. This theory is directly related to first and second language

acquisition. Specially, it has been proposed for English L1 (Guilfoyle & Noonan, 1992;

Radford, 1990; Aldridge, 1990) that the lexical categories are present from the beginning

but the functional categories emerge according to a maturational schedule. This

linguistic acquisition theory is known as Maturational Approach.

8 For German default Case, see Haegaman (1994), and for Urdu, see Mohannan (1994:100).
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According to some linguists (Clahsen, 1990; Clahsen & Penke, 1992; Clahsen,

Eisenbeiss & Vainikka, 1994; Muller, 1994b etc.) children’s earliest sentences lack a CP,

but children have an IP projection from the beginning of acquisition.

And an other theory is proposed by Hyams (1986, 1992, 1994), Poeppel and

Wexler (1993) and many others that lexical as well as functional categories are present

from the beginning. This linguistic acquisition theory is known as Continuity Approach.

We are making different assumptions for the investigation of the functional

category I by using different linguistic acquisition theories explained in the previous

literature. All assume that functional categories are built in, but all stages differ in the

existence of functional categories. How good are these linguistic stages in the context

of Second Language Acquisition? This study answers the question what syntactic

stage second language learners’ early grammars have, that is, whether the early L2

grammars have a VP-stage which proposes that functional categories only become part

of the child’s grammar once they are lexicalized; or in contrast L2 early grammars have

the IP-stage which proposes that the functional category IP is part of the early grammar.

Methodology
240 subjects were examined in two different Age groups (younger, 5-7 years; and

older, 11-13 years) in Pakistan crosslinguistically. The data are collected from four

instruments, namely Elicited Imitation, Grammaticality Judgement, Interview, and Picture

Story tasks at three different time exposures (Year 1 - Year 3). All subjects were exposed

to English only in schools, otherwise spoke Urdu with families and friends.

The whole study depended on the testing of the targeted INFL elements if they

were used productively, that is, when L2 learners know how and where to use the

targeted INFL elements/nominative pronouns correctly on the right contexts like English

native speakers. In the wrong instances, we tested the inappropriate answers separately,

such as ‘he write; he writing; he is write, he gone’ etc. to see what is missing at which

syntactic stage. It showed the developmental patterns of the targeted INFL elements in

L2 grammars across time. We scored each INFL element as follows:

Correct INFL element supplied = 1 score

Wrong or no INFL element supplied = 0 score

This scoring process resulted in each response being either correct or wrong. Thus if

any of the targeted INFL element showed up at least once its correct and productive

appearance in L2 grammars in the least time exposure (i.e. Year 1), we assumed that the

functional category I existed in the early grammar of L2 learners. In the same way any

nominative pronouns at subject positions regardless of the targeted verb type INFL

element being correct or incorrect in each response were considered correct such as;

he goes, he go, he is going, he is go, he has gone, he, he going, he gone, he has go etc.

The statistical test for the analysis of results was ANOVA (Analysis of Variance)9

test which fits this design.
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Results and Discussion
The results in the early L2 grammars in Year 1 show that all the targeted INFL

elements are absent except the minimal presence of the Copula be as shown in Figure 1

below. Figure 1 presents correct score responses in the targeted INFL elements in four

tasks across Year groups separately in visual form.

Figure 1
Figure 1 shows difference between the Year groups for all the targeted INFL elements.

Only copula be appeared in Year 1 group, all other INFL elements appeared gradually in

Year 2 group. Year 3 group showed the successful increase in the targeted INFL elements.

Figure 1 is explained in Table 1 below.
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9 An Analysis of Variance (ANOVA), a statistical procedure that provides an estimate of how

robust differences in responses to different stimuli are across groups of subjects. Any result in

which the value of p is less than .05 is taken as statistically significant.
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Distribution of correct score for 8 verb type INFL elements

out of 1600 between Year groups

 Year copula Prog. Perf. Modal Past do 3P (sg) to

 groups be be+ing have+en +verb -ed +verb -s +verb

 Year1 273 0 0 0 0 0 0 0

(17%)

 Year2 1069 900 554 586 590 134 62 63

(67%) (56%) (35%) (37%) (37%) (8%) (4%) (4%)

 Year3 1540 1567 1431 1313 1309 1179 1019 905

(96%) (98%) (89%) (82%) (82%) (74%) (64%) (57%)

Table 1

Or our convenience, the results in Table 1 are given in 9 below.

9. Copula be is present but only in 17% of responses where it is required

Modals are absent

Auxiliaries have, be and do are absent

Past tense -ed is absent

Third person singular -s is absent

Infinitival particle to is absent

These results do not appear to straightforwardly support the research question

3a in term of the existence of the functional category I in the early grammar of L2

learners in Year 1.

We wish to consider the implications of our results for the L2 grammars, arguing:

a) that the presence of English copula be from the earliest stages shows the

evidence for the existence of the functional category I;

b) that the functional category I exists from the earliest stages;

c) that [+tense] and [+ agr] features develop gradually and independently;

We will discuss (a) – (c) separately one by one and try to establish that the

functional category I present in the early stages of language development, but that the

+tense and +agr features develop separately over time. The possible constituents of

the functional category I are in 10 below.

10. The head of the functional category I can be:

copula be; auxiliaries have, be, and  do;  finite past tense inflection -ed; modals

such as will, can etc; 3rd person singular finite verb present tense -s;

infinitival particle to.
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It is an empirical question here as to whether L2 learners’ early grammars contain

the minimal presence of  at least one of the targeted INFL elements productively showing

the availability for operation of a principle to give evidence for the existence of the

functional category I from the earliest stages in L2 acquisition.

In Table 1, L2 learners produced only copula be in Year 1 with all the other INFL

elements being absent. Obviously, this figure of 17% creates doubts as to whether or

not L2 learners used copula be productively which could give evidence for the functional

category I. Therefore, we will argue:

11. i) that there are only 17% correct copula be examples;

ii) they might provide evidence for:

a) be being used productively;

b) there being I-system

But

iii) this neglects the important relationship between the presence/absence of

INFL  elements and the form of pronominal subjects

And when we examined this, we found

iv) subjects are predominantly nominative pronouns in L2 responses in Year1.

Consideration of (iii) and (iv) above require extensive discussion of pronominal

subjects used by L2 learners from the earliest stages, therefore, first we will look at

them before discussing (i) and (ii) for the existence of the functional category I.

The results show that there are predominantly nominative pronouns i.e. 99% in

L2 learners early grammar. The score correct nominative and non-nominative and other

instances are given in Figure 2 below.
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Figure 2
Figure 2 for the correct nominative pronoun differences between Year groups is

explained in Table 2 below.

             CORRECT SCORE NOMINATIVE AND OTHER INSTANCES

           BY YEAR GROUPS IN INTERVIEW & PICTURE STORY TASKS

Year group NOM as NULL subjects GEN as NOM as

subjects subjects objects

I/he/she/they my, his, her

their

Year1 (N=80) 6315 85 – 36

Year2 (N=80) 6323 0 77 3

Year3 (N=80) 6392 0 8 –

Table 2

The score in Table 2 shows that L2 learners used a large number of nominative

pronouns in correct subject position in their responses throughout their L2 acquisition

with a high degree of success. Although L2 learners’ both groups produced a small

ratio of non-nominatives and null subject responses as well, we cannot ignore this

small ratio.

Given that L2 learners used nominative pronouns in Year 1, the real question that

arises is whether or not they have mastered the adult nominative rule in which the

functional category I assigns/checks nominative Case to its clausal subject, in other

words whether or not the operation of movement from VP to IP has occurred in the

early L2 grammars. Since the landing site for the nominative pronouns is in SPEC-IP, we

expect to find a close connection between nominative pronouns, INFL elements, and the

emergence of phrase structure positions.

We analysed whether the nominative pronouns are actually used by L2 learners

as adult English nominative forms in subject position or whether they merely have the

shape of English nominative forms without being licensed by familiar mechanism of

Case assignment. There are two options for consideration:

i) L2 learners have L2 grammars containing the functional category I, and I has

the appropriate properties to account for nominative subjects;

ii) L2 learners have L2 grammars which contain no I, and nominative subjects are

accounted for in some other way.

We will argue here in favour of L2 grammars with no I, that is, for (ii). We expect

that most probably L2 learners’ grammars will involve transference from Urdu into their

second language under common subject/object morphological forms in L2 learners’ L1.
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IP-analysis for the NPs at subject position
The overall results in Year 1 show that L2 responses included 99% appropriate

nominative pronouns, and less than 1% showed other instances as given in Figure 2

above.  L2 learners showed significant difference in nominative pronouns between

years (F= 21.16, p= .000). The shared variance was 16% (R-squared = .162). The difference

between Year 1 and Year 2 groups (p=.539) was not significant, but the difference

between Year 2 and Year 3 groups (p= .000) was significant.

With respect to the syntactic structure associated with morphological Cases, we

assume that L2 learners in our data used nominative pronouns due to their L1, in which

a single form of subject and object pronouns can be used in subject and object positions

as explained in 12 below.

12. usay [gaarii calaa-ni] aa-tii hai

S/he (SUB) knows a car to drive.

(S/he knows how to drive a car)

(Butt, 1995:82)

ram-ne usay yaad kiyaa

Ram (SUB)  him(OBJ) memory do-PERF-M

Ram remembered him/her.

(Mohanan, 1994)

me-ne usay raam ki kitaab dii

I(SUB) him/her(I-OBJ) Ram gen.  Book-f give-perf-f

(I gave him Ram’s book)

(Mahajan, 1990:36)

These examples show that how usay in Urdu can be used in subject and object

positions and the contrast between Urdu and English is schematised in 13 below.

13. [3] [sing] [masc/fem] [SUB] usay Urdu

[3] [sing] [masc/fem] [OBJ] usay

[3] [sing] [masc] [SUB] he English

[3] [sing] [masc] [OBJ] him

Some examples from the 99 % of nominative pronouns in our L2 data in Year 1 are

given in 14 below: (omission of articles is acceptable here)

14. *he eating *he gone school *she milk

*he gone *I playing *he throwing ball

*he is office * he is wet *I hungry

*I no/not football *I no out *I no night

From the responses given in 17, we assume that L2 grammars are Case marked

by a quite different mechanism to that usually assumed to operate in English (the
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intrusion of the transfer strategy vs. Case marking by I), that is, the nominatives I/

he/she are either subjects or non-subjects in Year 1. But presumably this requires

identity of subject/object pronominal forms in the learners’ L2, so the crucial

observation becomes whether L2 learners use nominative forms in object positions,

given that we have established that they use nominative forms in subject position.

If they do not, we can immediately discard the ‘transfer of identical forms’ strategy.

The results in Table 3 above indicate that L2 grammars have surely a very few

instances of nominative forms (=36 responses) used in object position in Year 1 as

given in 15 below.

15. *She is she cake (she has baked her a cake)

*she is red dress she (she has stitched her a red dress)

*I big boy like he (I am a big boy like him)

*she is I school (she brings me to school)

*she I school (she brings me to school)

The identical forms in subject/object positions in L2 would not establish that the

functional category I does not exist, but it would enable us to tell about Case assignment

which does not involve I. L2 grammars have subjects in [Spec- VP] where no Case is

available as given in 16 below.

16.              VP

Spec                  V’

        (no Case)

V                   NP

   (no Case)

16 shows that the presence of nominative pronouns in L2 learners’ early grammar

in Year 1 does not show the correct use of subject pronoun forms in the absence of

Case assignment, and in that way, lacks productive nominative Case assignment

(Radford; 1992:240). L2 learners initially have a single form (he, she, they, I etc.) to convey

a given meaning for he/him, she/her, they/them, I/me, otherwise it is null as explained in 17

below.

17. SINGLE PRONOUN FORM : I he she they etc.

NULL10 : otherwise (i.e. none)

We are suggesting that an Urdu-based strategy of a common subject/object form

applies to subject/object pronouns in English from. Thus, L2 learners operate with an

“objective-subject” rule. Radford (1992) argues that the rules operate in complementary

environments, therefore, both rules could be collapsed into a single “generalized subject

10 Null/none is a universal default form.
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rule”. Having the same subject/object forms is not a phenomenon peculiar to Urdu.

This kind of situation can also be found in other languages like German and Kikonogo

(Radford, 1990:173). For example in German ‘ihm’11 (him) can be used in both positions

as shown in 18 below .

18. Ich gab ihm ein Buch.

[I gave him (Dative) a book]

*Er wurde ein Buch gegeben.

[He (Nominative) was a book given]

Ihm wurde ein Buch gegeben.

Him (Dative) was a book given]

In a language like Kikongo, pronominal subjects of finite verbs are not

morphologically distinct from pronominal objects. It has neither correlate of English

nominative Case nor indeed of accusative/genitive. Subjects of infinite verbs have the

same morphological form as objects of verbs or prepositions as given in 19 below.

19. Yandi bulaka munu

(s)he hit me

Munu bulaka yandi

I hit him/her

Yandi tubaka na munu

(s)he spoke to me

Munu tubaka na yandi

I spoke to him/her

Since there were no Case forms available other than adult English nominative-like

forms in our L2 data in Year 1, therefore, L2 learners did not have I/me or I/my and he/

him or he/his contrast at that stage12. They have defective pronoun paradigms in Year

1, therefore the early nominatives are simple NPs. In Year 2, we observed two points: i)

L2 learners used only 3 nominative forms in object position as compared to 36 in Year1;

ii) L2 learners used 77 Genitive subjects such as ‘my, his, her’ instead of nominative

pronouns. This is illustrated in 20 below:
10 Null/none is a universal default form.

20. *Her is not well

*My is big girl

*His is bad wolf

*My bring cake

11 The orthodox view is that ihm is not structural but inherent Case. We are concerned with the

identical subject/object pronominal form here.
12 Note: we did not use YOU in our data because in English YOU remains the same form in

NOM/ACC, similar to the same SUB/OBJ from in Urdu, most probably otherwise we could

have found YOU/YOUR contrast.
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It seems that L2 learners assumed a lexicon organised in Year 2 as given in 21 below.

21. 1SG: I = nominative subject

MY = otherwise (i.e. non-nominative subject)

3SG: HE/SHE = nominative subject

HIS/HER = otherwise (i.e. non-nominative subject)

It is notable that English children produce a significant number of non-nominative

subjects as observed by Bloom (1970), Brown (1973:210), Budwig (1989), Radford (1990),

Valian (1991), Rispoli (1994), Powers (1994), and Vainikka (1994) in first language. Some

examples are given in 22 below.

22. *her have a big mouth

*my make a house

*my hold it

*my have it the whistle

*my do it (Vainikka, 1993/94)

*my taked it off (Budwig, 1989)

*her crashed (= she crashed) (Brown , 1973)

*her smoking (Brown , 1973)

*her go home (Brown , 1973)

*my had a tape recorder (Bloom, 1970)

In Year 2, all Case forms appeared in L2 grammars; nominative, accusative and

genitive which were not available in Year 1. L2 grammars indicate that learners had a

minimal Nominative-objects and Nominative-Genitive contrast in Year 2.

We are proposing here that the forms such as I/me, he/him, she/her, they/them in

L2 learners’ early grammar in Year 1 are identical to, say, second person pronouns in

English which are identical in their nominative and objective forms like neuter pronoun

it such as:

I hit you (OBJ).

You (SUB) were hit.

L2 learners in Year 2 have two kinds of pronouns in subject position as given in

23 below:

23. NOMINATIVE I he she they etc.

GENITIVE my his her -

In the presence of minimal Nominative-Genitive contrast, L2 learners knew the

correct use of the nominative pronouns in Year 2. In Year 3, L2 learners rarely made

errors in the correct use of nominative as indicated in Figure 2, Table 2 above.
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The analysis of nominatives outlined here indicates that:

24a. L2 learners transferred the morphological identity of subjective/objective forms

in Urdu to English, and used them frequently as default forms in Year 1;

b. L2 learners clearly used I, he, she and they as nominative pronouns in Year2

because at this stage they have started using other forms, such as, he/him, I/me,

and my/her in the sense of I/she.

Thus the present analysis of pronouns forces us to the conclusion that in Year 1

forms like I/he/she/they are not actually nominative forms assigned by the functional

category I (or any functional head corresponding to I. Thus, L2 learners have yet to

acquire the Case-system in Year 1, given that nominative Case marking is uniquely

associated with clause having finite I which assigns/check nominative case to NPs.

So far, the presence of default pronoun forms leads us to reject the hypothesis

that the functional category I exists in the early L2 grammar. But how can we deal with

the presence of 17% copula be as explained earlier in 11 above? We need to look into

the results of copula be in detail which might provide evidence for:

a) be being used productively;

b) there being I-system

Syntactic analysis for copula be
Although 17% presence of copula be is not the evidence for the presence of the

functional category I. The implication here is that in the presence of copula be, the

other seven targeted INFL elements in our research which can appear in the I position

are not used by L2 learners in Year 1, therefore copula be might not be productive at

this stage revealing VP-stage.

Here we want to argue that in Year 1:

25. a) Copula be is used productively by L2 learners;

b) L2 learners have an IP from the beginning;

c) L2 learners have  [+tense, -agr] in Year 1; copula be and NEG phrases

provide the evidence for it.

We dismiss the alternatives that:

d) default nominative forms and the absence of the seven targeted INFL elements

in Year 1 are accounted for the absence of the functional category I in the early

grammar of L2 learners.

The 17% correct occurrence of copula be in Year 1 is obviously important to us here.
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Productive use of Copula be in Year 1
The common correct responses in Year 1 are given in 26 below (our concern here

is only to test the targeted INFL element be and not to test any other item such as

articles a/an/the etc).

26. He is wet

He is hungry

He is big boy

She is old lady

He is wolf

She is weak

He is happy

According to our criterion if L2 learners use the targeted INFL element productively,

their grammar is assumed to contain the functional category I. The contexts in the

examples in 26 above make it clear that L2 learners ‘knew’ that IS is present tense, so

the entry is as given in 27 below.

27. IS = Present-Tense

L2 learners produced 273/1600 correct responses of the targeted copula be

sentences as presented in Table 1 above, where IS form is used correctly. If we find the

overall existence of the copula be on the targeted INFL element sentences in Year 1, we

will see that L2 learners have also used the form IS other than the copula be sentences

in their responses as shown in Figure 3 below.

Figure 3

Figure 3 presents the visual picture of the correct copula be INFL element with the other

instances where IS is grammatically correct, but where it is not required, therefore it is

considered as wrong.  But we can not ignore the overall presence of IS (i.e. the presence

of IS in the right and wrong contexts) in Year 1. It is explained in Table 3 below.
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Proportion of correct % copula be vs. other instances

 Year Correct copula be Copula be copula be with the copula be

 groups in the right substitution in the main verbs completely

context wrong context present absent

 Year1 17% 14% 0 69%

 Year2 67% 8% 3% 22%

 Year3 96% 3% 1% 0

In Table 3, along with the presence of 17% copula be in the right context in Year

1, 14% copula be was substituted for other INFL element sentences. L2 learners used IS

in their responses where other INFL elements than IS were required, that is to say, that

L2 learners used IS for other INFL elements due to the multi-dimensional use of hai

(= English be) in Urdu as explained in 28 below.

28. Urdu   hai = English copula be

Urdu   hai = Present tense, hai with other auxiliaries and verbs as an

obligatory use

(such as = with English Pres.tns; Perfect tns have; infinitive particle to;

modal such as can & could; 3rd P –s; and possessive have)

The only form that is substituted for other targeted INFL elements is IS. The errors

made by learners in Year 1 are lexical such as ‘he is/I is/they is’ etc, that is to say, they

have defective paradigms for IS at the relevant stages as shown in 29 below.

29. a) He [I  3rd sg. Pres-Ten ] wet/boy he is wet

b) They [I  3rd pl. Pres-Prog-Ten] ball *they is ball

c) We  [ I 1st pl. Pres-Prog-Ten] football etc. *we is football

In 29a, I will be realised as IS, and the structure is ‘He is wet’. Due to the lack of

the agreement features on INFL, NP will not be able to trigger nominative case in (b & c),

L2 learners (when they mark tense) mark it on an auxiliary in I, and use the default form

IS as an all-purpose tense marker. It means that L2 learners used IS as present tense or

IS a default form for other targeted INFL elements which is explained in 30 below

30. IS = Present-Tense (which covers all instances of be i.e. is, am, are)

IS = All-purpose Tense marker (i.e. for all other tenses, that is to say, for 3rd P

sg –s, progressive be, perfective have, do, infinitval to etc.)

More likely, the L2 learners simply have the IS marking for present tense, and use

the default form IS as an all-purpose tense marker. This is simple to reconcile with an IP

approach. We are suggesting here that 17% copula be was used productively, and also

L2 learners overgeneralised copula be for substitution in Year 1.

In Year 1, the overall responses produced by L2 learners either show IS at the
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right context, or show IS at the wrong context, or the responses are with zero copula,

that is, without IS.

This is explained in 31 below:

31. L2 learners’ lexical entry for IS may be:

IS  : Present-Tense (which covers all instances of be)

IS  : All-purpose Tense marker (for 3rd P sg –s, progressive be, perfective

have, do, infinitval to etc.)

NULL  : Otherwise

We would interpret 31 as suggesting correct syntactic structure which in turn

indicates the existence of the functional category I.

L2 data also reveal that L2 learners failed to produce IS in the progressive aspect

although they have IS in Year 1, and probably with the perfect aspect since both

auxiliaries have contracted forms in ‘s as shown in 32 below.

32. *he going

*they throwing

*I working

*he eaten

*he broken

More likely that L2 learners in Year 1 simply have the entry +S specified as

marking present tense, and the default form IS as an all-purpose tense marker to substitute

other all targeted INFL sentences, but unspecified as to its aspectual properties (for

progressive and perfect auxiliaries). It is explained in 33 below.

33. He [I 3SG PRESENT-TNS] going

In the presence of the defective verb forms, L2 structure is NULL for tense. In this

way, the functional head I is empty as in 34 below:

34.  He [I 3SG 0Tns] going (0Tns = unspecified for tense other than IS)

Since IS means Present tense only, IS cannot be used. Since the learners have no

other form of be in their lexicon (i.e. auxiliary be), INFL here cannot be lexicalised and so

will be null. We are not saying here that tense is optionally left unspecified. Given

earlier in 31, INFL is specified for tense in the IS examples, and unspecified for tense in

the other examples, therefore it is not a syntactic error, rather the error is lexical where

they have defective paradigms for verbs, it is the common pattern found in L1 also (cf.

Radford, 1988, 1990) where L1 children produce same kind of utterances presented in

32 above in their early speech. Thus L2 learners have defective verb paradigms in Year

1, and the learners’ lexical entry say for GO may be as given in 35 below:
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35. GOING : progressive

GONE   : perfect

NULL   :  otherwise

These findings suggest that the functional category I is present from the earliest L2

grammars. When L2 learners mark tense, they mark it on an auxiliary in INFL, and use the

default form IS as an all-purpose tense marker, otherwise NULL. In consequence, they

fail to produce any other INFL element in the functional head I.

More evidence for IP-stage
Another way of resolving the issue of early syntactic stage, whether the L2

structure is in SPEC-IP due to the presence of copula be, or in SPEC-VP due to the

absence of all the targeted INFL elements and lack of Case morphology, is to find some

more evidence from the data.  In relation to the early L2 syntactic stage, we will look

into the targeted INFL element do in negation, because English negation marker is

assumed to occur above the VP structure. We will see if L2 learners say in Year 1:

Not I football

Where the NP follows NEG and so is arguably in SPEC-VP, or

I not football

Where the NP precedes NEG so is arguably in SPEC-IP

Now we have data on this as given in 36 below.

36. *I not school

*I no/t punishment

*I not dark

*I not ball

In English syntax, NPs precede negation markers as shown in 36 above. L2 data

indicate that L2 learners knew from the beginning of L2 acquisition the operation of movement

principle. There are no instance of negative marker preceding NPs found in the data.

To summarise, so far we have mentioned three kinds of data supporting IP-stage

as given in 37 below.

37a) [tense = Present tense]            IS as:

He is wet

He is hungry

She is lady

b) [tense = All-purpose tense marker]            IS as:

*he is cake (he eats cake)

*she is school (she brings me to school )
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*he is bank (he works in a bank)

*I is football (I like to play football)

*They is ball (they are playing with a ball)

c) Negation marker where the NPs precede NEG:

*he not football

*I is not punishment

*he is not football

(37a & b) show tense feature marking, and (37 c) shows that NEGP dominates VP.

All the above examples in 37 show that the use of Copula be by L2 learners in Year

1 is in fact corresponding to the functional head I which gives evidence that they

‘knew’ the INFL head be in their earliest grammar.

So far, we have tried to explain various issues from our Year 1:

38. a) L2 grammars have default nominative forms due to the lack of Case at this

stage;

b) the absence of the seven INFL elements do not account for the absence of the

functional category I in L2 grammars;

c) L2 grammars have productive copula be in their earliest stages;

d) L2 learners have the functional category I in their earliest grammar

The analysis presented in 38 above confirmed that  L2 grammars have the

functional category I from their earliest stages, but Nominative Case is yet to be acquired,

that is to say, [+agr] features in the functional category I are not available to L2 learners

in Year 1 which could assign NOM case, though the pronouns forms are English

nominative-like forms. We are suggesting here that the functional category I exists in

L2 learners’ early grammar with its features [+tense, -agr]. It is explained in 39 below.

39.     L2 learners have an IP from the beginning.

In Year 1, it has [+tense, –agr] features, when I carries tense, it is filled by IS,

otherwise it is NULL.

Thus, in terms of our research question 3a, that is, ‘Is there any evidence for the

functional category I at the earliest  stage of syntactic development in English Verb by

L2 learners?’ we propose that the functional category I exists in L2 learners’ earliest

grammar. Considering these results, next we will look at what point L2 learners learn

fully [+tense] and [+agr] features.

Development of tense and agr features in the functional category I

In this section, we will examine how the features (i.e. tense and agr) associated

with the functional head I develop gradually presenting differences in the I structure

over time. Our questions for this section are repeated from 3 above:
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b) How does the functional category I develop in L2 learners?

c) Is there a difference of I between different syntactic stages?

The results in Year 1 showed the existence of only copula be, all the other targeted

INFL elements were non-existent in the early L2 grammar. The results in Table 2, show

that L2 learners started using progressive be  V- ing; perfective have + V en; modal +

V; past V-ed above 35% in Year 2.

The correct percent in the INFL elements such as V + 3rd person sg-s; do not + V;

and infinitival particle to V was very low, that is less than 10%. The results show that

the structure the L2 learners exhibited involve some forms of production deficit as

shown in 40 below.

40 a. He [I 3SG -S] go home

b. I [I 1SG INFINITIVAL TO] go home

In 40, I is realised as ‘He go home, not ‘He goes home’ and not ‘I want to go home’

in 40b by L2 learners at the relevant stage. L2 responses of the past –ed at this stage

also reveal the same kind of evidence as explained in 41 below.

41. He [I 3SG PAST] go home

In 41, I is realised as ‘he go home, not  ‘he went home’ and in that way L2 grammars are

similar to 3rd P –s and to as given in 40 above. The simple form of verb GO in Year 2 is

explained in 42 below.

42. Aux + GOING : progressive

Aux + GONE : perfect

           GO : otherwise

In the light of 42, the results show that tense is marked on I rather than being

marked on V in Year 2. This could be because the learners still lack the lexical resources

to mark tense on V (i.e. not having learned verb paradigms fully accessing the default

form GO only). The analysis of Year 2 shows that at this stage, L2 learners’ grammar has

both [+tense, +agr] features, but L2 learners still lack the tense marking on V.

In Year 3, all of the INFL elements reached high enough in correct use as shown in

Figure 2, Table 2, and L2 learners at this stage know how to mark tense and agreement

features on V as well as on I. They started using correct 3rd P –s, -do, and infinitival to

productively in Year 3.

An interesting point to mention here is that a few overgeneralization errors13 on

past tense verbs such as boughted, ated, eated. Wtoted, writed, knewed etc. are also

attested at this stage, which provide strong evidence for the presence of –ed, that in

Year 3, L2 learners knew how to mark tense on V.

In the light of the Year 2 and Year 3 analysis, the results show that the features

related with the functional category I grew separately and gradually over time. The
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development of [+tense, +agr] is explained in 43 below.

43.

Functional head I  Description examples

a. [+tns, -agr] NOM unassigned (unspecified), he is wet

though the form looks like an *I is hungry/*he is bank

English nominative, Tense

specified (tns=Present)

b. [+tns, +agr] NOM assigned, tense agreement *he go,  for ‘he goes, he

invisible (i.e. 3sg –s, past –ed, to) went, he wants to go’

c. [+tns, +agr] NOM assigned, both he goes/he went/

tens & agr specified I want to go

In (a) L2 learners have [+tense, -agr} features in their grammar where NOM case

is unassigned; in (b) they have both [+tense, +agr) features, but 3rd person singular –

s, past –ed, and infinitival to are still to be acquired and they are shown with Vo, and in

(c) they have [+tense, +agr] with fully developed features present in them. This three-

staged modal is explained in Table 4 below in terms of the Syntactic stages.

Characteristics of the syntactic projections in terms of their presence

Syntactic Highest  I features

Stages projection  (+Tense, +agr)

Stage1 IP Specified for Present tense, unspecified for agr

Stage2 IP Specified for tense & agr marked on I

Stage3 IP Fully specified for tense & agr marked on V and I

Table 4

Table 4 shows the highest syntactic projection IP in three Syntactic Stages in

connection with our L2 data. We treat each Stage to show I features of that stage. Thus

there is an I at all various syntactic stages. At Stage I, it has tense but not agr. When

the functional category I carries present tense, it is filled by IS (such as he is wet; I is

wet etc.), when I is unspecified for tense, it is null. As soon as modals and auxiliaries

appeared in L2 learners’ responses, L2 learners are able to associate tense and agreement

features (recall I is the head for INFL elements). At Stage II, I has agr as well as tense

features, but L2 learners still seem to be marking tense only on auxiliaries, not on lexical

verbs (such as *he go; *he eat etc.). At Stage III, I has tense and agr features marked

on V as well as I (such as he goes; I ate etc.). A number of studies in the filed of syntax

(see Clahsen, 1982; Felix, 1978; Pienemann, 1981; Ellis, 1994) strongly suggested that

systematic staged development could be found in a number of syntactic domains as

well. Ellies (1994:99-105) reports that despite the differences in the final states of the

13 In all the four tasks, intentionally only five irregular verbs are used to see L2 learners’ reaction

to them. Though their proportion in the results is very  small, otherwise it is not crucial here.
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target language, learners showed similarities in the syntactic structures of acquisition.

Zobl & Liceras (1994) proposed that the development of functional projections in L2 is

consistent with the claim that functional projections appear to be available from the

beginning. Also, affix movement seems to play a key role in the development of those

affixes having a syntactic function. Lardiere (1998) argued for a dissociation between

the morphology and the syntax. Against her claim that ‘the course of development for

inflectional morphology as independent from the development of the syntactic

representation of functional categories, projections and features’ (1998: 23), our L2

data provide evidence that syntactic representation and inflectional morphology are

associated with each other. The [+ tense] and [+ agr] features of the functional category

I does a better job of accounting for different development stages in L2 acquisition

order of inflectional verbs than any processing strategies so far proposed.

Next, we will consider our findings in relation with the different language

approaches already presented in literature.

The Maturational approach (cf. by Radford, 1990) suggests that the early language

structure is an I-less stage, because of the apparent lack of functional categories.

According to the Weak Continuity language approach (cf. by Clahsen, 1994; Vainikka

and Young-Scholten, 1994, 1996) , IP projection is present from the start but the functional

projection CP emerges late with the interaction of X-bar principles and the input.

According to this approach, children initially have VP and one functional category

above VP which is unspecified known as FP (Finite Phrase) as proposed by Clahsen

(1994). The same idea is claimed by Vainikka and Scholten (1994, 1996)14 in their study

of the L2 acquisition of German. The same stage is similar to the OI stage15  presented

by Wexler (1992, 1994, 1995), Rizzi (1994), and Schutze and Wexler (1996) which is

characterized by verb raising and optional agreement. Schutze and Wexler (1996) claimed

that [+tns, -agr] cannot assign NOM. These are accounted for by assuming the presence

of an underspecified functional projection.

Eubank (1993/94; 1996), and Vainikka and Young-Scholten (1994, 1996) argue for

the morphological deficiency due to which L2 learners lack associated functional features

or phrase structure in their early stage, and that the syntactic knowledge is acquired

gradually. This claim was challenged by Gavruseva and Lardier (1996); Groddin and

White (1995); Lakshmanan and Selinker (1994), and Schwartz and Sprouse (1994, 1996)

14 We personally discussed these issues with Vainikka, and Young-Scholten, Martin Atkinson ,

Andrew Radford, and with Clahsen in 1997 & 1998.
15 OI is proposed by (ch. Wexler 1992, 1994, 1995; Rizzi, 1994; Peoppel and Wexler, 1993;

Schutze and Wexler, 1996). Under this analysis, the OI stage is characterised by a grammar

under which Tense or Agr may be independently missing (or have a negative value) in finite

environments. They present this analysis under OI (Optional Infinitive) stage by suggesting

that subjects of OIs surface with default case in the child’s grammar. Their claim is that “both

NOM and non_NOM subjects occur in OI clauses: NOM is syntactically assigned by one kind

of OI, whereas another kind of OI assigns no case feature, allowing default ACC to be spelled

out” (1996:678). Our early L2 data is quite compatible with their findings.
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who suggested that functional categories and their projections are available at early

stages of L2 acquisition. In the L2 data we have been considering, we have also

suggested that IP is present from the start of a language. L2 learners initially established

a minimally-specified I in their L2 grammar. The functional category I first starts out as

a position for copula be.  Vainikka and Scholten (1994, 1996) have proposed that when

the functional category I emerges, it is at first unspecified for tense and agr. It looks

strange to us if I does not carry tense, and if it does not carry agr, then what does it

carry? If I carries [tense, agr] features in English, how can we have I carrying neither of

any features?

Over all, the maturational approach is not compatible with our results. Our results

are quite compatible with the Weak Continuity approach. This approach appears

convincing in the sense that our L2 data also show an under-specified IP-stage. In

Urdu learners’ early grammar, when the adult-like NOM subjects lack Case features,

then default case surfaces. The L2 data projected an underspecified IP-level projection

that provided the specified [+tense] to mark on I, but unspecified [-agr]. At this stage,

the Case requirement is unfulfilled, that is, NP is not in the checking domain of an INFL

which agrees with it, therefore this stage is underspecified IP-level. Although, our

account is by no means conclusive, the proposed analysis is in keeping with the IP

grammar of language acquisition, and at this stage, the grammar is more restrictive than

that of the later stages (i.e. CP grammar).

Conclusion
Overall, the framework presented here enabled us to see interesting development

of the targeted INFL elements in the functional category I where the function of the

cognitive neuroscience in the acquisition processes is very much active. The presence

of minimal copula be provided the evidence for the existence of the functional category

I in the early grammar, although the adult-like English nominative forms are simple NPs.

The results and their analysis gave answer to our overall research questions that the

functional category I does exist in the earliest grammars of L2 learners but all the

features associated with I are not accessible to L2 learners at the early stages. L2

learners refined the representation for I at different syntactic stages. First L2 learners

acquired morphemes belonging to I (i.e. auxiliaries), and later acquired belonging to V

(i.e. past –ed, 3rd P –s etc.), and this is how early language develops. L2 data gave

empirical evidence for the existence of the functional category I. It developed from

underspecified IP-level to IP-fully specified. L2 data have suggested that UG principles

incorporated with input are always operative in L2 as they are in L1.



44

Journal of Research (Faculty of Languages & Islamic Studies)

References

Aldridge, G (1989) The Acquisition of INFL, Ph.D thesis. Reproduced by Indiana Univefrsity

Linguistics Club Publications

Atkinson, M. (1992) Children’s Syntax. Oxford: Blackwell

Babar J.A. Khan (1987) The Ergative Case in Hindi-Urdu in studies in the Linguistic Sciences 17.

Borer, H. & Wexler, K. (1987) The maturation of syntax. In T. Roeper and E.  Williamas (eds.),

Parameter Setting, Dordrecht:  Reidel, 123-172.

Borer, H. & Wexler, K. (1992) Bi-unique relations and the maturation of grammatical principles.

Natural Language and Linguistic Theory 10, 147-189.

Borer, H. and Wexler, K. (1991) Maturation of Gr. Principles. Natural Language and Linguistic

Theory 24:421-459

Brown, R. (1973) A First Language: The Early Stages. Cambridge, MA: Harvard University Press

Butt, M. (1991) Acquisition of the ergative in Urdu. MS., Stanford University

Butt, M. (1995) The structure of complex Predicates in Urdu,  CSL1 Publications, Stanford,

California.

Carnie, Andrew (1993) Nominal Predications and Absolutive Case Marking in Irish; ‘MIT

Working Papers in Linguistics 19, 89-129

Chomsky, N. (1981) Lectures on Government and Binding. Dordrecht. Foris

Chomsky, N. (1986) Barriers. Cambridge, M A:MIT Press

Chomsky, N. (1990) Some notes on economy of derivation and  representation. MIT Working

Papers in Linguistics 10, 43-74.

Chomsky, N. (1992) “A Minimalist Program for Linguistic Theory”. MIT Occasional Papers in

Linguistics 1, 1-69.

Clahsen, H. (1990) “Constriants on Parameter Setting: A Grammatical Analysis of Some

Acquisition Stages in German Child Language”. Language Acquisition 1, 361-391.

Clahsen, H., Penke, M. & Teresa Parodi (1993) “Functional Categories in Early Child German”

Language Acquisition 3, 395-429

Cook, Vivian, J (1988) Chomsky’s universal grammar: an introduction, Oxford: Blackwell

Cook, Vivian, J (1993) Linguistics and Second Language Acquisition. London: MacMillan.

Davison, A. (1985) Case and control in Hindi-Urdu. Studies in the Linguistic Science 15 (2): 9-23

De Villiers, J. 1992 “On the Acquisition of Functional Placement:  Functional Categories and V2

Phenomena in  Language Acquisition (Studies in Theoretical  Psycholinguistics) eds. by Meisel,

423-443.  Dordrecht:Kluwer.

Dulay, H. C. and Burt, M.K. (1973) Should we teach children syntax? Language Learning

23:245-258

Dwivedi, V. (1991) Negation as a fucntional projection in Hindi. In K. Hunt, T. Perry, and V.

Samiian (Eds.) Proceedings of the Western Conference on Linguistics, 88-101. California State

University of Fresno: Dept. Of Linguistics.

Epstein, S., Flynn, S., & Martohardjono, M. (1993) The strong continuity hypothesis: Some

evidence from functional categories in adult L2 acquisition. Paper presented at the Workshop

on Recent Advances in Second Language Acquisition, MIT, Cambridge, M.A.

Eubank, L (1991) Point counterpoint: Universal Grammar in the Second Language. Amsterdam:

John Benjamins.

Eubank, L. (1994) ‘Optionality and the “Initial State” in L2 development in T. Hesktra and B.

Schwartz (eds.) Language Acquisition Studies in UG

Flynn, S. and O’Neil, W. (1988) Linguistic theory and second language acquisition. Dordrecht:

Kluwer

Gita Martohardjona, Samuel David Epstein and Suzanne Flynn (1998) Universal Grammar:



45

Cognitive Neuroscience in Second Language Acquisition

Hypothesis Space or Grammar selection procedures? Is UG affected by Critical Periods?

Behavioral and Brain Sciences V 21, Issue 4 pp 612-614 CUP/USA

Grondin, N. & White, L (1996) ‘Functional categories in child  acquisition of French’. Language

Acquisition, 5, 1-34

Guilfoyle, E. & Noonan, M. (1992) “Functional Categories and Language Acquisition”,Canadian

Journal of Linguistics 37, 241-272.

Hawkins, Roger (1998) Second Language Syntax: An   Overview

Hoekstra, T. Schwartz (eds.) (1994) Language Acquisition Studies in Generative Grammar:

Papers in Honor of Kenneth Wexler from the 1991 GLOW Workshops. Amerterdam: Benjamins.

Hyams, N. (1992a) A reanalysis of null subjects in child language. in J. Weissenborn, H.

Goodluck, T. Roeper(eds), Theoretical issues in language acquisition, Hilladdale, NJ: Lawrence

Erlbaum Associates, 249-267.1992b Morphosyntactic development in Italian and its relevance

to parameter-setting models: Comments on the paper by Pizzuto & Caselli.  Journal of Child

Language 19, 695-709.

Hyams, N. (1992b) “The Genesis of Clausal Structure”. The Acquisition of Verb Placement:

Functional Categories and V2 Phenomena in Language Acquisition (Studies in Theoretical

Psycholinguistics) eds. by J. Meisel,     371-400. Kluwer Academic Publishers

Kachru, Y., Braj B. Kachru, and Tej K. Bhatia (1976) The notion ‘Subject’. A note on Hindi-

Urdu, Kashmiri, and Panjabi in The notion of subject in South Asian Languages 79-108 (Manindra

K. Verma, ed.)

Lardiere, Donna (1998) “Case and Tense in the ‘fossilized’ steady state”,Second Language

Research 14, No.1

Mahajan, Anoop, K. (1990) The A/A-Bar Distinction and Movement Theory, Unpublished

Ph.D. Thesis

Marantz, A. (1995) “The Minimalist Program” in Government and Binding Theory and the

Minimalist Program, eds. by G. Webelhuth, 349-382. Cambridge, MA: Basil Blackwell

Meisel, J. (1990) “INFL-ection: Subjects and Subject-Verb  Agreement”. Two First Languages:

Early Grammatical Development in Bilingual Children eds. by J. Meisel, 237-300. Dordrecht,

The Netherlands: Foris.

Ouhalla, J. (1991) ‘Functional Categories and Parametric  Variation’ London: Routledge

Pierce, A. (1992) Language Acquisition and Syntactic Theory  (Studies in Theoretical

Psycholinguistics). Dordrecht, The Netherlands: Kluwer.

Platzack, C. (1990) “A Grammar without Functional Categoreis: AS syntactic Study of Early

Swedish Child Language” Nordic Jopurnal of Linguistics 13, 107-126.

Platzack, C. (1992) “Functional Categories and Early Swedish” in The Acquisition of Verb

Placement:Functional Categories and Ve Phenomena in Language Acquisition (Studies in

Theoretical Psycholinguistics)eds. by J. Meisel, 63-82.

Poeppel,D. and K. Wexler (1993) The full competence hypothesis of clause

structure in early German. Language 69, 1-33.

Pollock, J. (1989) Verb movement, universal grammar, and the structure of IP. Linguistic inquiry

20, 365-424.

Radford, A. (1988) Small children’s small clauses. Transactions of the Philological Society 86, 1-46.

Radford, A. (1990) Syntactic Theory and the Acquisition of English Syntax, Oxford, England:

Basil Blackwell.

Radford, A. (1992) “The Acquisition of the Morphosyntax of Finite Verbs in English” in The

Acquisition of Verb Placement: Functional Categories and V2 Phenomena in Language Acquisition

(Studies in Theoreticdal Psycholinguistics) ed. by Meisel, J. 23-62. The Netherlands: Kluwer.

Radford, A. (1995) “Children - Architects and Brickies?” Proceedings of the Boston University



46

Journal of Research (Faculty of Languages & Islamic Studies)

Conference on Language Development 19 ed. by MacLaughlin, D. & McEwan, S. 1-19.

Radford, (1997) Syntax; a minimalist introduction, Cambridge university press

Saleemi, A.P. (1992) Universal Grammar and Language Learnability

Towell, R. (1994) Approaches to Second Language Acquisition. R. Hawkins Clevedon, Avon:

Multilingual Matters.

Vainiklea, A & Young Scholten (1994) ‘Direct Access to x’- Theory: Language Acquisition

Studies in General Grammar in Second Language Research 12, 1: 7-39

Webelhuth, Gert (ed) (1995) Government and Binding Theory and the Minimalist Program,

Principles and Parameters in Syntactic Theory

Wexler and Manzini (1987) ‘Parameters and Learnability’ in Roeper T.,& Williams, E (eds):

Parameters and Linguistic Theory, Reidel, Dordrecht

Wexler, K. (1994) Finiteness and head movement in early child grammar. In D. Lighfoot and

N.Hornstein (eds.), Verb Movement, Cambridge: Cambridge University Press, 305-350.

Zobl,  H. and Liceras J. (1994) Functional Categories and Acquisition Orders.  Language

Learning 44:159-180



* Reviews

Situated Literacies. Reading and Writing in Context. By David Barton, Mary Hamilton

and Roz Ivanic (eds.) London: Routledge, 2000. ISBN 0-415-20671-5. £17.99 paperback.

City Literacies. Learning to Read across Generations and Cultures. By Eve Gregory

and Ann Williams. London: Routledge, 2000. ISBN 0-415-19116-5. £15.99 paperback.

Global Literacies and the World-Wide Web. By Gail E. Hawisher and Cynthia L. Se1fe

(eds.) London: Routledge, 2000. ISBN 0-415-18942-X. £16.99 paperback.

The three books under review are first publications in a new series, Literacies,

edited by David Barton. Situated Literacies in many ways sets the tone for the series,

as we might expect from the series editor’s direct involvement, but also offers a

distinctive contribution in its own right. Thirteen chapters contain a useful balance

between more theoretical work, discussing social theory and ethnographic research,

and more empirical reports of projects pursued by individuals. All contributors are

members or have participated as invited visitors, in the Lancaster University Literacy

Research Group, and this is evident in the essays’ common concerns and vocabularies.

It is a point of strength, not weakness, that much work is recognisably extended from

earlier publications such as Barton and Hamilton (1998), or will be partly familiar to BAAL

members from conference presentations. Cross-references, though not extensive, are

meaningful, rather than forced; issues and themes recur because they arise from this larger

project, not meretriciously. The same point can be made about the series as a whole, where

single chapters -again not a criticism, quite the opposite -could easily have appeared in

another volume. Concluding chapters by James Gee and Janet Maybin, and a brief foreword

by Denny Taylor, add depth and relevance for those working outside the UK or in areas not

quite coincident with the range of fields reported in this collection.

‘Literacy practices’ are the interest of all this work, ‘social practices in which

literacy has a role’ (p.7), in particular ‘vernacular literacies’ (p.12) as opposed to the

dominant literacies of education: ‘what people do with texts and what these activities

mean to them’ (p. 9) in their everyday lives. Thus six more empirical chapters begin with

Anita Wilson on prison literacies (Ch.4), Kathryn Jones on Welsh farmers at market

(Ch.5), or, as new takes on literacy and education which fully recognise the importance

of what goes on outside classrooms, Chs. 6-9 (Ormerod and Ivanic; Pitt; de Pourbaix;

Pardoe). Other chapters concentrate more on theoretical or methodological issues

(Barton and Hamilton, Ch.l; Hamilton, Ch.2; Tusting, Ch.3; Gee, Ch.ll; Maybin, Ch.12;

Tusting, Ivanic and Wilson, Ch.13). Anita Wilson’s work reinvigorates the tired label’

Applied Linguistics’, and reminds us why academic research should make a difference.

She presents literacies’ role in the struggle against ‘losing your mind’ in extended

incarceration, the struggle for identity, and in relating prison existence to the ‘real

world’ Outside. Here is ethnography at its best as extended long term participation,

even if, as fully recognised, Wilson is in the completely different situation of being able

to go home after a few hours. At the same time, the consistent misspelling of Bhabha as
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‘Bhaba’ pointed, with the references to Gee, to a certain quality of bricolage in the

theoretical model proposed, where prisoners are seen to occupy a ‘third space’. This

may be a case where the researcher will do better to develop her own theory from the

data rather than borrow and apply pre-existing models. Ormerod and Ivanic report a

longitudinal observation of primary children’s literacies. The strength of the piece is its

attention to the children’s projects as material objects. The disappointment, in my view,

is the failure to signal awareness of related work which could deepen this investigation

(leaving aside dangers of wheel re-invention), in the work of Chartier or Darnton (history

of the book as a material object, editing) or, in particular, McGann (1990, for example).

This is a very exciting area where the applied linguists and the textual critics should be

talking to each other. Interdisciplinarity should be integral to New Literacy Studies (NLS). I

also felt that in a collection devoted to literacy as a social practice, the authors had not fully

reported the extent to which these children’s projects (I speak as a parent and parent

observer!) are collaborative projects. There was too much of a sense of the ‘author’ [sic] as

single artist, where again, McGann or Chartier tell a very different story.

Lest I sound more critical than I intended, let me recommend in particular two of

the theoretical chapters, those of Gee and Pardoe. In Pardoe’s ‘Respect and the pursuit

of “Symmetry” in researching literacy and student writing’, the social theory (the Science

Studies of Latour (1993) and others) is very plausibly integrated and contributes to the

developing idea, in itself simple and fundamental, of the need for listening and

understanding in dealing with students, taking ‘poor writing’ very seriously rather

than taking the ‘deficit’ view of student literacies in higher education. This is the essay

to show doubters who argue that NLS does nothing to help students who ‘can’t write’.

Such a view, as Pardoe argues, focuses ‘on what is not there, rather than what is there’

(p.150). ‘[N]on-standard and low-status literacy practices may also be highly functional,

and even highly rational, in different social contexts’ (p.151). Thus ‘respect’ and

‘symmetry’ recognise, crucially, ‘that we have something to learn from the texts and

practices of unsuccessful writers, and have something to learn even from their own

accounts of these’ (p.154). ‘Symmetry’ theory, derived from ‘sociology of knowledge’,

chimes well with the NLS programme, as Pardoe demonstrates. In line with much other

contemporary research on academic literacies, Pardoe shows the multiple and conflicting

goals feeding into the product such as the ‘essay’ which receives a weak mark for

being ‘badly written’.

Gee’s chapter is both inspiring and daunting. The fluency with which he

summarises ethnomethodology and conversational analysis, discursive psychology,

the ethnography of speaking, sociohistorical psychology, situated cognition, cultural

models theory, cognitive linguistics, new science and technology studies, modem

composition theory, connectionism, narrative studies, evolutionary approaches to mind

and behaviour, and modem sociology, not to mention post-structuralist and

postmodernist work, as overlapping elements of a ‘social turn’ in contemporary thought,

and assesses their political potential, while it will leave some specialists dissatisfied, is

very revealing for those of us (the ‘daunting’ bit) who can’t conceive of time to read

and master all these state of the art references across so many diverse fields. This
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theoretical-practical-political nexus is clearly central to the project of NLS, as Gee

argues, and a long way from fulfilment in days of ‘literacy hours’ and the like, all of

which can be very depressing to those of us who research language and literacy rather

than dictate glib government policies. Gee does well to key in Lancaster research to

‘new work order’ discourses. The final three chapters of the collection all try to assess

how far we have come and how far still remains to travel, and the volume as a whole

forms a valuable basis for later contributions to the series. One final characteristic

chapter is Barton’s own notes derived from his teaching of NLS, implementing theory

practically, making a difference. Another fine example from a stimulating book.

Gregory and Williams, while distancing themselves from any narrow view of ‘new

literacy studies’ emphatically add a ‘new’ dimension to the understanding of ‘City

Literacies... across generations and cultures’ in their book, namely children’s literacies,

seen as neglected by NLS to date (p.ll). An essay from Situated Literacies which makes

valuable introductory reading for City Literacies is Kathy Pitt’s chapter (Ch.7) on ‘Family

Literacy’ as the government’s new panacea for literacy ‘problems’ in schools and

society. Pitt’s nuanced and sensible critical account is part of the same debate as

Gregory and Williams’s investigations. City Literacies is divided into three Parts. Part I

gives a broad contextualising historical introduction to the geographical area covered

by the book (map p.xix), Spitalfield, east of The City (of London), to the people who

have immigrated there in historical waves in modem times, and to the history of schooling

in the area. Part II (the longest) deals with the ‘Childhood memories of literacy and

learning’ of three generations in three chapters, mostly female (p.16): those born before

1939 who spoke with the authors; those born from 1945 on, under the Welfare State,

attending local schools in the 1950s and ’60s’; and finally presenting interviews with a

group of Bangladeshi-British women born between 1969 and 1977, already relatively

successful professionals with tertiary educations. An Epilogue concludes the book.

Photos and illustrations really add texture to the book (compare Hamilton’s chapter in

Situated Literacies), and particularly full notes reflect long and detailed ongoing

engagement by the authors. (But why was the blurb written by someone who hadn’t

read the book?! Or did the project change from an earlier proposal?). A Prologue and

Introduction highlight the main themes for readers.

Gregory and Williams (G&W) begin by critiquing four ‘myths’ surrounding the

learning of reading in urban, multi-cultural areas. Myth 1: economic poverty dictates

poor literacy skills. G & W investigate successful readers in this study, and stress the

success of readers from their economically deprived area. Myth 2: success with reading

requires a certain kind of parenting: supposedly ‘good’ parenting reading practices

were not generally followed by the parents of the successful readers interviewed here.

Myth 3: a mismatch of language and learning styles at home and at school will produce

‘problems’. ‘This book highlights ways in which children syncretise or blend home,

community and school language and learning styles to enhance both home achievement

and official school achievement’ (xvii). Myth 4: the myth of a ‘correct method’ of

teaching reading: the whole approach of teachers as individuals and personalities is

found to be important here, but no single method or set of common practices between
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teachers of successful readers emerges, despite current government nostrums. Like

Pardoe, G & W immersed in the area personally and professionally, look not at what

should have happened in principle, but at what did happen in certain specific cases. In

fact, beyond simply challenging those myths with counter-evidence, City Literacies

could be said to elaborate a briskly oppositional counter- hypothesis with much

supporting evidence: the importance of ‘contrastive’ literacies for early reading success

(i.e. literacies in different languages and domains).

Part I’s review of historical immigration and mobility into and out of the area leads

to the conclusion ‘that, despite the economic poverty of its population, in cultural

terms. Spitalfields must be one of the richest boroughs in the country’ (p.66). Part II

recounts participants’ memories from the beginning of the twentieth century through

to the present. Jewish children or Bangladeshis are traced attending long hours of out

of school formal classes associated with their religions, as well as entering into a whole

wide range of literacy practices in their everyday lives. The authors argue that’ “literacy”,

“reading” and “writing” cannot be separated from “learning” in general and,indeed,

the whole of ‘getting on in life’ (p.71). There is too much of interest to summarise easily

here -the importance (not ‘undesirability’) of reading without understanding, the

linguistic and metalinguistic fascination of reading other languages, for two. Even so I

will enter one methodological reservation at this point. I personally became

uncomfortable with the recounting of memories as the authoritative source of evidence.

Memory is notoriously creative and fickle. Thus I note Abby (who later became a

horticulturist) remembering at one point her enjoyment of daffodils in Kew Gardens

(p.96), which have already been reported as bluebells (p.5t). A slip of the researcher’s

notes, or symptomatic of a wider issue? The ‘value-free’ style in which these

reminiscences are all reported as fact is cumulatively disturbing. The reader wants

more of a sign from the researcher-writer that these accounts need to be treated precisely

as accounts, and no more (or less) privileged than that. Another related aspect of these

reservations is the implicit suggestion that somehow the accounts we are being given

are representative, when of course we are actually listening to the exceptions, the

successes who have the time and interest to talk to these researchers. While I understand

the importance of contesting Blunkett-Bulstrode certainties, life is not all rosy for all

children in Tower Hamlets today any more than in the past. The authors explicitly

signal this, but I am reporting the tone, the overall impression of the book.

In fact I would have liked more of the kind of interactions and events directly

reported in Part Ill. Chapter 6, for example, looks at the workings of the National

Curriculum and its mindset on home and community literacy practices with transcripts.

Lest it be thought that my reservations regarding this fascinating and well worthwhile

book are unfair, let me quote the authors themselves in their own Introduction, where

they present themselves as moving between ethnography and ethnomethodology,

and leading me to expect much more of the latter than we actually get: ‘Instead of

asking the ethnographic question ‘what is happening here?’ the question posed by

ethnomethodologists is ‘what are the structures constituting the activity of interest

and how do discourse forms reveal how “knowledge” is produced?’ (p.15).
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My last title is perhaps the weakest of a strong bunch, and this may be because

here the writers are not joint authors or a research group so much as a mainly North

American virtual community, united mainly by forceful editors asking them to orient

themselves to Street (1995). I perceive less coherence in this collection, though it is

important to juxtapose that comment with the editors’ introduction. For Hawisher and

Selfe, then, the web is ambiguous: ‘what we offer with this collection is a vision of the

Web as a complicated and contested site for postmodem literary practices’ (p.15). The

web is not a ‘conduit’, a neutral medium of expression. Access, as we know, is limited

to wealthier portions and citizens of the world, and the technology tends to form its

subjects and their interactions in certain predictable ways. Nevertheless: ‘The Web

also provides a site for transgressive literacy practices that express and value difference;

that cling to historical, cultural, and racial diversity; and that help groups and individuals

constitute their own multiple identities through language.’ (p.15) And yet...twenty

three contributors, only three or four not US by nationality or institutional affiliation?

The claims to globalism can sound less convincing than the notes on the importance of

the local!

But enough carping. The book is stuffed with up to date references in a fast

moving field. Ten chapters in three Parts cover issues of ‘culture and difference’ in

Hungary, Greece and Australia; Identities (Palauan, Norwegian, Japanese, Scottish

and American); and ‘Conflict and Hybridity’ (Mexico, Cuba, Afro-America and South

Africa). This is a rich mix, and, significantly, Bhabha is spelt more conventionally in a

collection closer to cultural studies than to what some readers of BAAL News may

consider applied linguistics. One particularly stimulating chapter was McConaghy and

Snyder, ‘Working the web in postcolonial Australia’ (Ch.3). Here indigenous Australian

people are reported to be making progressive political use of the web ‘to subvert

colonial literacy practices’ (p.76). The term ‘postcolonial’ takes on life as the subjecting

of ‘contemporary colonial forces to the important processes of critique’ (p.78). A naive

early UNESCO image of literacy as in itself emancipation for indigenous peoples is

nevertheless seen to bear some weight as the web allows the very local to present itself

globally. More concrete examples would have helped, but the relevance of the net to

the postcolonial project is well argued. Kitalong and Kitalong, ‘Complicating the tourist

gaze: literacy and the Internet [sic] as catalysts for articulating a postcolonial Palauan

identity’ (Ch.4) also impressed me. A disastrous bridge collapse, news of which would

previously ‘have taken months or even years to percolate out to thousands of expatriate

Palauans...was available almost immediately’ (p.96). In place of the usual ‘tourist gaze’

internet browsing, a genuine ‘imagined community’ came into coherence across the

net. Kitalong and Kitalong argue with examples that Palauans are finding in this new

technology a site where they can begin to speak for themselves and articulate a more

authentic identity than the touristic frame usually on offer, even to discover the potential

for joint political action. (Compare, whatever you think of it, the petrol crisis engineered

by exploiters of new technology in Britain a year and a half ago). These events and

ideas are suggestive and have a wider implication, exactly as the editors argue for all

their essays.
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New literacy studies see literacy as culturally constructed and situated, involving

wider ways of talking, interacting, thinking, valuing and believing. Diversity, multilingualism,

multiculturalism and difference in general is to be foregrounded rather than factored out

(Barton, 1994; Gee, 1996; New London Group, 1996). In all these ways all three books under

review contribute importantly to the further establishment of NLS as a productive research

paradigm for our times and add up to a very auspicious start to the series.
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Abstract

This research paper is about the origin and development of

comparative literature. In comparative literature the civilization s and cultures

of different nations are studied. Hence they become a source of mutual

exchange of art and knowledge across languages and cultures. This paper is

partly a study of pioneering works in the field of literature with reference to the

Orientalists in general, focusing in particular on GoetheLs comparison of

German and Chinese poerty. This study is introduced by surveying at first

comparative studies undertaken in various Western and Arabic universities

where comparative literature is recognized as an important branch of

Knowledge. 
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ERDi×Ûn„¢…‰_^›^Ön‹ElVNNOÑÝDæ�mÛç‰jnàElVNNOÑÝDESDæ�Ã†]ñãÜæœÒf†âÜ

. ZZÊ³†qnØXXElVUMÑÝDETDi¡Ún„ÖãçÚn†æŒE]ÖÏ†áUÑÝDEUDæÆn†åÚà�Ã†]ð]ÖnçÞ^áXX

ELMDæ]Ö³Û³†]�ej³×³Û%³„]Ö³†æÚ³^Þn(n³àÂ³×³o]Ön³çÞ^Þn(nàâß^âç]Öj×Û%„]ÖËÓ†°œæiª$†âÜÚà]ÖnçÞ^Þnnà

æm�fã³äÚ³^Î³^ÖäÂf‚]ÖÛ_×g‘^ÖxÊ±iª$n†]¢�h]ÖnçÞ^Þ±Ê±]¢�h]ÖÃ†e±æ]¤�]h . œ$†]ÂÛnÏ^

]ÖÇ†enè]¢ì†pun&mÏçÙV

ZZÎ‚‰fÏk¾ãç…Úßãs]¢�h]ÖÛÏ^…áÊ±]Ÿ�]h]¢æ…enè¾ç]â†öÎ‚mÛèºÊ±]¢�h]ÖÃ†e±

Ê³±]Ö³Ï³†æá]Ö³ç‰³_³oifn³à]Ö³Ãß^‘†]ÖÛ�j†Òèenà]¢�h]ÖÃ†e±æ]¢�h]ÖnçÞ^Þ±æÚ^œÂ_^â„]

]¢ìn³†Ú³àiª$n†]lÊ±�jùoÚr^Ÿl]¢�hæÚv^æŸliÛkÊ±]¤�]h]¢æ…enèeŠfg]ujÓ^Õ

e³Ã³–ã^efÃ˜ææÊç�]Öjn^…]l]¢�enèæ]Öjª$n†]l]Öí^…qnè]Öjoœ�ì×k]Âjf^…]lq‚m‚éÊ±iÏnnÜ

]¢�hö]ÖÛÏ^…ôáöWÞ�ªiöäæi_ç%…öå



EMMD . y�]eã^]ÖÏçÚnèæÞÏ‚â^æ]ÖjÃ†ÍÂ×oÂ¡Îjã^e^¤�]h]ÖÇ†enèXX

]Ö‚…]‰è éééé ElVTPNMbKNOTMÝDENMDâçœæùÙÚøàe^�ø…āÖoÊÓ† ( Goette Ò^áÆç›äE

ElV ( Ampere) ]Ö³Û³Ï^…Þèì¡Ù�…]‰jä]¤�]h]Ö’nßnè$Üq^ðeÃ‚å]ÖÛŠj�†Ñ]ÖË†ÞŠo]Úfn†

MTNMbKPRTMÝDEOMD]Ö„p]�jÇØej×Ô]ÖÛ^�é]Öv‚m%èā$†ÖÏ^ðå

Æ³ç›³äe³ªÖ³Û³^Þn³^Â³^ÝQPNMb)RNTMÝÊ³Ï^…á]ÖÛn%^Öçqnè]ÖŠÓß‚Þnçmèæ]ÖnçÞ^Þnèæ‰Û$oi×Ô

EPMD . ]Ö‚…]‰èÖ¥�]hZZ]¢�h]ÖÛÏ^…áXX

æÚ³à…æù]�]Ö³‚…]‰è]Ö³Û³Ï³^…Þè]¤ì³†m³àÊ³±œæ…e³^]¢�mfèöæ]ÖˆÂnÛè]ÖŠn^‰nè]ÖË†ÞŠnèÚ^�]Ý

]ÖŠ³çmŠ†° (Rod) ElVNONMåKSMTMÝDEQMDæ…]�V (Madam de Stael) �æ‰j³^Ù

æœö‘³‚…lÚ³r³×è]¢�h]Ö³Û³Ï³^…áÚàe³^…m³‹Â³^ÝETOOMbK LMUMÝDERMD / ElVTNOMb

æiÜù  ESMD  (Fredrick Ba- lendesperger) e³¬‘‚]…â^Ê†m‚…Õe^Öß‚‰f†q†  LNUMÝD]âjÜ

iª‰n‹]ÖÓ†]‰±Ö„ÖÔ]Örß‹Úà]¢�hÊ±]Ör^ÚÃ^l]ÖÓfn†éeªÚ†mÓ^æœæ…e^Úßã^V

LUTMÝ (Harvard) â^Ê^…�                 

OUTMÝ (Columbia) ÒçÖçÚfn^

SUTMÝ ( Lyon) Önçá

LMUMÝ (Sorbonne) ‰ç…eçá

TMUMÝETMD (S trasbourng) ‰j†]‰f†É

æi³_³ç$…a³„]]Ö³Ë³à%‰†mÃ^Ê±œÚ†mÓ^eÃ‚]Öv†h]ÖÃ^ÖÛnè]Ö%^ÞnèÊ^‰ù‹]ÖÛrÛÄ]¢Ú†mÓ±

Ö³£�h]Ö³Û³Ï³^…áÂ³^ÝPUOMb)PSUMÝ]Ö³„°m³Ï³çÝe³¬�³†]Íi³‚…m³‹i×Ô]ÖÛ^�ùé]¢�enèÊ±

]Ör^ÚÃ^l]¢Ú†mÓnèm‚…ŒÊnã^]Ö_¡h]¤�]h]ÖÃ^ÖÛnè�…]‰èÚÏ^…Þèe^u%nàÂàœæqä]Ÿìj¡Í

æ]Ÿñj¡ÍÊ±inù^…]lœ�enèi^ÖnèV

MI]Öv†Òèæ]ÖrnØæ]ÖÃ’†

NI]ÖÛç•çÅæ]ÖËÓ†é]Ö†ñnŠè

OI]ÖßçÅ]¢�e±æœ‰×çeä
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PI]Öß¿†mè]¢�enèæ]ÖßÏ‚]¢�e±

EUMD . QI]ÖÃ¡Î^lenà]¢�hæ]ÖÛ^�ù]l]¢ì†p

æm³©Ò³‚Ú³v³Û³‚ÆßnÛ±â¡Ùœu‚…æù]�â„]]Ö‚…Œe^Ör^ÚÃ^l]ÖÃ†enèeªáùæŸ�é]ÖÛÏ^…Þè

]Ö³Ã³†enèm³Ã³ç�āÖ³oÆ³ˆæeçÞ^e^…lÖÛ’†‰ßèOMNMbKTUSMÝLāŸùœÞäŸmÛÓà]Öv‚m&Âàâ„]

]Ö‚…ŒÚß„â„]]Öjª…mîeØ]Þ_¡Î^Úà‰ßèSROMbKTPUMÝun&mÏ†ùV

ZZe³v³‚]$è]Ö³‚…]‰^l]¢�enè]ÖÛÏ^…ÞèÊ±]ÖrÛãç…mè]ÖÃ†enè]ÖÛjv‚éEÚ’†Dāƒe‚œlijËjùx

e³Ã³‚‰ßç]lÂ×oÞã^mè]Öv†h]ÖÃ^ÖÛnè]Ö%^ÞnèæiçÖ‚l]ÖËÓ†éÊ±]Öf‚]mè�]ìØ]¢æ‰^½]Ör^ÚÃnè

]Öj³±Â³†Ê³ke³ß³ˆÂjã^āÖoÚ¡uÏèœ$†]Ör^ÚÃ^l]¢æ…enè]ÖÓf†pæ]ÖŠç…eçáÂ×o]Öí’ç”æÚà

]Ö³_fn³Ã³±Ö£�h]ÖÃ†e±IÒ«�]hæ›ßnèIœám’fxÚ†Òˆ]Ö×‚…]‰^l]ÖÛÏ^…Þèæœámv¿oe^âjÛ^Ý

æÎ³‚ivŠßkeÃ‚]Öv†h]ÖÃ^ÖÛnè]Ö%^Þnè¾†æÍ]Ö‚…]‰^l]ÖÛÏ^…Þèe^‡�m^� . œ‰^i„é]¢�h]ÖÃ†e±

ELNDæÎ³‚¾ã³†lÊ³±]Ör^ÚÃ^l]ÖÃ†enèe^Öç›à]ÖÃ†e±ì¡Ùâ„å]ÖËj†é . ]âj³Û^Ý]ÖÛ%ÏËnàeã^XX

Ú©ÖùË^lÂ‚m‚éuçÙ]¢�h]ÖÛÏ^…áœâÛùã^V

SROMb)TPUMÝ M!Úà]¢�h]ÖÛÏ^…áÖßrng]ÖÃÏnÏ±

SROMb)TPUMÝ õN!Ê±]¢�h]ÖÛÏ^…áÖÃf‚]Ö†‡]ÑuÛn‚å

LSOMb)MQUMÝ O!�…]‰^lÊ±]¢�h]ÖÛÏ^…á¦e†]ânÜ‰¡Úè

NSOMb)OQUMÝ P!]¢�h]ÖÛÏ^…áÖÛvÛ‚ÆßnÛoâ¡Ù

NSOMb)OQUMÝ Q!]¢�h]ÖÛÏ^…áÖÛvÛ‚Úrv‚]Öfvn†°

RSOMb)SQUMÝ R!�…]‰^lÊ±]¢�h]ÖÛÏ^…áÖ’Ë^ðì×ç‘±

RTOMb)RRUMÝ S!�…]‰^lÊ±]¢�h]ÖÛÏ^…áÖÛvÛ‚Âf‚]ÖÛßÃÜìËù^qä

STOMb)SRUMÝ T!]¢�h]ÖÛÏ^…áÖvŠàq^�uŠà

MUOMb)MSUMÝ U!]¢�h]ÖÛÏ^…áÖÛvÛ‚Âf‚]ÖŠ¡ÝÒË^Ê±

NUOMb)NSUMÝ LM!]¢�h]ÖÛÏ^…áæ]¢�h]ÖÃ^ÝùÖ†mÛçá›vù^á

QUOMb)QSUMÝ MM!]¢�h]ÖÛÏ^…áÖ_äÞ‚]

]¢�hö]ÖÛÏ^…ôáöWÞ�ªiöäæi_ç%…öå



TUOMb)TSUMÝ NM!�…]‰^lÊ±]¢�h]ÖÛÏ^…áÖf‚mÄÚvÛ‚qÛÃè

NLPMb)NTUMÝ OM!Ê±]¢�h]ÖÛÏ^…áÖÃf‚]Ö‚]ñÜ]Ö�ç]L

NLPMb)NTUMÝ PM!]Öß¿†mèæ]Öj_fnÐÊ±]¢�h]ÖÛÏ^…á¦e†]ânÜÂf‚]Ö†uÛà

OLPMb)OTUMÝ QM!]¢�h]ÖÛÏ^…áÂf‚]Öçâù^hÂ×±]ÖvÓÛ±

æmŠÛxÖß^â„]]Ör‚æÙ]‰jÃ†]ši_ç…]ÖÛÏ^…Þè]ÖÃ†enèÊ±Ú†]uØ$¡$èV

. LRUMÝ - LTOMbKRPUM - RROM ]!Ú†u×è]Öjª‰n‹V

. LSUMÝ - LUOMbKLRUM - LTOM h!Ú†u×è]Öj†æmsV

EMND . LTUMÝ - LLPMbKLSUM - LUOM t!ÂÏ‚]Ö†�‚V

EtDÚÓçôùÞ^iöäV

æÚ³Ó³ç(Þ^l]ÖÛÏ^…Þè]¢�enè]Öj±iŠ^âÜÊ±āÞj^tÚÏ^…Þè�^Ú×èÒÛ^ƒÒ†â^]Ö‚Òjç…‰Ãn‚

Â×ç÷â±ÒÛ^mj×çV

qqqq‚‚‚‚ÖÖÖÖnnnnùùùùèèèè]]]]ÖÖÖÖßßßßãããã––––èèèèVVVV MY

æâ³çÚ³ÓçôùáºÚàÚÓç(Þ^l]ÖÛÏ^…Þè]¢�enè]¢‰^‰nèX¢áùì_^eã^mvÛØe’Û^lÚíj×Ì

]Öjnù³^…]l]Ö³Ë³Ó³†mèLæm³Ó³Ë³±œáÞ�n³†â³ß^āÖoÚ†]uØÚjªì†éÚà]Ör‚Önè]Öj±iÃjf†Úç]qãjã^

e³^Ö³Ãß’†]¢qßf±Ò‚ÂçéāÖoÞçÅÚà]ÖÃ^ÖøÛnèLÚàâß^ÞÏçÝÂ×o›†|ā�Ó^Önè]Ößã–èÊ±‰n^Ñ

ÚÏ^…á]Þ_¡Î^Úà$¡$èÂß^‘†V

. ]‰jÛ†]…mè]Ößã–è    t . h!]Ößã–è . œ!Ú^ÎfØ]Öß–ãè

Ê^Ößã–è]¢�enè]ÖÃ†enäÖnŠkeÃ%^Ö×Ã^ÖøÜ]ÖÃ†e±]Öç‰n¼æÖnŠkÒ„ÖÔÚr†�œ$†Ö¡i’^Ù

e^Öv–^…é]ÖÇ†enèæâ±i‚Ùe^¢ì†pÂ×oæÖçt]ÖÃ^ÖøÜ]ÖÃ†eoeÃ‚Êj†é›çm×èÚà]Ö†Òç�ÖËj†é

iª…mínèq‚m‚éiÛj×Ô›^eÃã^æiÛnˆâ^Öã„]ÖÜiÓà]Ößã–è]¢�enè]ÖÃ†enèÖj�fä]Ößã–è]ÖÇ†enèæŸ

Öj�fäÊj†é]‡�â^…]Öv–^…é]¦‰¡Únèæāƒ]Ú^Ò^Þk]Ößã–è]ÖÃ†enèÎ‚iªì†leÏ†æáÊfŠfg

. ]Ö¡ùiÓ^Ê©Ê±]Öj_ç…]Ö%Ï^Ê±Â×o]ÖÛŠjçp]ÖÃ^ÖÛo

58

Journal of Research (Faculty of Languages & Islamic Studies)



59

NNNNYYYY]]]]ŸŸŸŸ‰‰‰‰jjjj����††††]]]]ÑÑÑÑ]]]]ÖÖÖÖÃÃÃÃ††††eeee±±±±VVVV

æifnù³ßkÖß^œâÛnè›†|ā�Ó^Önè]Ÿ‰j�†]ÑIeÃ‚ÒØ]Ö„°ÎnØÂßã^I]Ÿ‰j�†]Ñ]ÖÃ†e±

Ön³‹Ú³r³†ù�Ú³‚…‰èÖjªæmØ]¢u‚]']Ö%Ï^Ênä]Ö�†Înè]ÖÃ†enèeÏ’‚]Òj�^Êã^æÖÓßämÓçáÞ�^›^

Â³×³Ûnù³^æœ�en³^mÏj†|ÚÃ^ÖrjäÚàì¡Ù]ÖÛÃ†Êè]Ö‚mßnèæ]Ö%Ï^Ênèæ]ÖÃÛ†]Þnèæ]ÖrÇ†]Ênèæ]¢$†mèÎfØ

. ÒØu‚m&Âà]Ö�†Ñ

OOOO³³³³]]]]ÖÖÖÖjjjj††††qqqqÛÛÛÛèèèè]]]]¢¢¢¢����eeeennnnèèèèVVVV

æâ±ÚÓç(áºœì†ÚàÚÓç(Þ^l]ÖÛÏ^…Þè]ÖÃ†enèæÞÏ‚ùÚã^Úàì¡Ù$¡'Ú†]uØiª…mínèV

]ÖÛ†u×è]¢æÖoVæiÛj‚ÚàLOTMāÖoSPUMÝELQNM³SROMbDæÞç]qäÊ±â„å]ÖÛ†u×è œœœœ!!!!

i†qÛ^lÚrãçÖèL

LUOMbDæÞÏj’†Ê±â„å]ÖÛ†u×è - ]ÖÛ†u×è]Ö%^ÞnèVæiÛj‚ÚàLRUMāÖoLSUMÝELTOM hhhh!!!!

Â×oÞÛçƒt]Öj†qÛ^l]ÖÃ†enè]ÖÛ’†mèæmŠn_†Â×nã^Æ×fè]Öj†qÛ^l]¦ÞÓ×nˆmèæmªi±Â×o…œ‰ã^

EOND . �ÓŠfn†ElVRNLMbKSMNMÝDENNDæœÆ^$^Ò†‰j±ElVRUOMbKRSUMÝD

t!]Ö³Û³†u³×è]Ö%^Ö%èVæÞÏ’†â^Â×o�ÖnØi†qÛ^l]ÖnçÞŠÓçÖŠßèLSUMÝELUOMbDun&i’Ø

ÚŠ^âÛè]ÖÃ†hāÖoRUi†qÛèœ�enèL

PPPPYYYYiiiiªªªª…………mmmmîîîî]]]]¢¢¢¢����hhhhææææ]]]]ÖÖÖÖjjjjnnnnùùùù^̂̂̂…………]]]]llll]]]]¢¢¢¢����eeeennnnèèèèVVVV

æ¾ã³†lâ³„å]ÖjŠ³Ûnè¢æÙÚ†ùéÖ‚p]ÖÛŠj�†ÎnàæÚ†m‚mãÜÚàq†q±‡m‚]áæuËß±

Þ³^‘ÌœÚ³^Ên³Û^mí“ù]Öjn^…]l]¢�enèÊÓ^áÚà]Öf‚mã±œámÓ�Ì]Öj_ç…]Ö‚æÖ±Ö£�h]ÖÃ†e±

]Ö³v³‚m³&Â³à]¢Þ³ç]Åæ]Öj³Ïßn^læ]Öß¿†m^læ]ÖÛÏ^…e^l]ÖjoÒ^ÞkeÛ%^eèāÂ¡áÖçŸ�é‘†]Å

. ]ÖÏ‚Ú^ðæ]ÖÛv‚ø$nà

QQQQYYYYāāāā����ÓÓÓÓ^̂̂̂ÖÖÖÖnnnnèèèè]]]]ÖÖÖÖjjjjªªªª$$$$††††]]]]llllVVVV

æâ³ß³^Þ³r³‚œÞ³ËŠ³ß³^Ê±‘×g]ÖÛÃ^Örè]¢‰^‰nèÊ±]¢�h]ÖÃ†e±]Öv‚m&eÛ^i%n†åÚà

Î–^m^]¦e‚]Åæ]ÖßÏ‚XæÒ^áŸe‚ùÚàÚÏ^…eè]¢‰f^hæ]ÖÛ–^Únàæ]Öç‰^ñØæ]Öç]ÎÄ]Öv^Ö±Öã^Ê±

]Öj³ª$n³†]lXæÎ³‚u’†Þ^ÂÛ×ß^âß^Ê±Úf^�−]Öjª$n†ÒÛ^ŸuÏß^ÚŠ^âÛè]Öv‚]$è]¢æ…enèÊ±]¢�h

]¢�hö]ÖÛÏ^…ôáöWÞ�ªiöäæi_ç%…öå



. ]ÖÃ†e±eÓØÚ^mjÏ–nèƒÖÔÚàÂ¡Îè]ÖÏç°]Öj±içq‚enà]ÖÃ^ÖøÜ]ÖÃ†e±æ]ÖÃ^ÖøÜ]ÖÇ†e±

RRRRYYYY]]]]ÞÞÞÞjjjjççççÖÖÖÖççççqqqqnnnn^̂̂̂]]]]ÖÖÖÖÛÛÛÛÏÏÏÏ^̂̂̂…………ÞÞÞÞ^̂̂̂llll]]]]¢¢¢¢����eeeennnnèèèèVVVV

æÒ³^áÖ³ˆ]Ú³÷̂œáûmÏÄ]ìjn^…Þ^Â×oÞ’ç”õiÛ%n×nèÖß�^½]ÖÛÏ^…Þè]¢�enè]ÖÃ†enè]Öj±iÇ_±

u³ç]Ö³±$³¡$èÂ³Ï³ç�Ú³àâ³„]]Ö³ß�^½æ]ÂjÛ‚Þ^Â×oœÊÏnèæiŠ×ŠØ]Öß’ç”Ê±¾ãç…â^æiªi±

. ]ÞjçÖçqn^]ÖÛÏ^…Þ^l]¢�enèÖj‚ÂnÜÒØÒj^eèÚÏ^…ÞèÂ×o]Âjf^…œÞã^]¢‘çÙ]Öj±m†qÄœÖnã^

SSSSYYYYÊÊÊÊãããã††††‰‰‰‰èèèè]]]]ÖÖÖÖÛÛÛÛÏÏÏÏ^̂̂̂…………ÞÞÞÞèèèè]]]]ÖÖÖÖÃÃÃÃ††††eeeennnnèèèèVVVV

āƒ]Ò³^áÚ³v³Û‚ÆßnÛ±â¡ÙÎ‚œe‚øpœÚßnè¾ãç…ÂÛØef×nçÆ†]Ê±ŸÆß÷oÂßäÊ±]¢�h

EPND . ]ÖÛÏ^…áIÊnÛ^mí“ù]¢�h]ÖÃ†e±IÊ¬áùâ„å]¢ÚßnèÖÜijvÏÐāŸqˆñn^XX

ÞÏ‚]ÖÛÏ^…ÞèV =�

eÃ‚â„å]ÖÏ†œé]ÖÃÛç�mèÖç]ÎÄ]Ö‚…Œ]ÖÛÏ^…áÊ±]ÖÃ^ÖÜ]ÖÃ†e±mÛÓà]Öí†æteí¡‘jnàV

œæùŸ÷œáùœÆ³×g]ÖÏ†]ð]l]¢ÊÏnèÒ^Þk]‰jßjŠ^ìnèifv&Âàæô‰^›è�†ÂnèÖÛÏ^…ejã^�æá

]Öj³çÊ³†Â³×³oœÊ³Ðœæ…¨mèÂ–çmèLæ$^ÞnãÛ^¾ãç…Î†]ðéÖ×Ï†]ð]l]¢ÊÏnèæ]Öj±i�‚(�Â×o¾^â†é

œ‡Úè]Ö‚…Œ]ÖÛÏ^…á]ÖÃ†e±æÞÛ%ùØÖã„å]ÖÏ†]ðéeªÂÛ^ÙV

M!uŠ^Ý]Öí_ngÊ±E]¢�h]ÖÛÏ^…áenà]ŸÖjˆ]Ý]ÖÛßãr±æ]ŸÞËj^|]ŸÞŠ^ÞoD

E]ÖÛÃ†ÊèDUSUM)ÝUUOMbDN!ÒÛ^Ù]eç�mgEā�Ó^Önè]ÖÛÏ^…áDEÊ’çÙD

OTUMÝ)OLPMbDO!Âˆ]Ö‚mà]ÖÛß^‘†éEÞ¿†mèÚÏ^…Þè]¢�hÊ±]Ör^ÚÃ^l]ÖÃ†enèDEœ�hæ

ÞÏ‚DRTUMÝRLPMbD

Ú³àì³¡Ù]Ö³í³¡‘jn³àm³Û³Ó³ài³ÓçmàÊÓ†éÂà]Ö_^eÄ]Ÿìjˆ]Þ±Ö×‚…Œ]ÖÛÏ^…áÊ±

]Ö³r^ÚÃ^l]ÖÃ†enèXÊj‚]æÙ]Ö‚…Œenà]Ö†æù]�æ]Öç‰_^ðæ]Öjfßù±Æn†]ÖÛ�†æ½¢›†æu^l]ÖÛ‚…‰è

]Ö³Ë³†ÞŠnèæ]Öj³r^âØ]ÖÛ_×ÐÖ×Û‚…‰jønàV]¢Ú†mÓnèæ]ÖŠ¡ÎnèmÏ×“ÚàÚÏ^…e^l]Ö‚…ŒæmrÃ×ä

m³‚æ…Ê³±�æù]ÚèÚ³àe³¡Æè]Öj³Ó†]…LÊ^ÖÓÜ%mÇ×gÂ×o]ÖÓnÌæÚÃ^Örè]ÖÛç•çÂ^lmŠn_†Â×o

EEEEQQQQNNNNDDDD . ÚÏ^…eè]ÖÛßãsæ‰n^�é]ÖÛß¿ç…]Öjª…mí±m_ÇoÂ×o]ÖÛÃ^Örè]ÖßÏ‚mèæ]Öß¿†mèXX
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bbbb!!!!œœœœââââÛÛÛÛnnnnèèèè]]]]¢¢¢¢����hhhh]]]]ÖÖÖÖÛÛÛÛÏÏÏÏ^̂̂̂…………ááááææææÚÚÚÚ‚‚‚‚]]]]ååååVVVV

(Arnald) æm³³‚ÙùÂ³³×³³oœâ³³Ûnè]¢�h]Ö³Û³Ï³^…áÚ³^ƒÒ³†å]Ö³ß³^Î³‚]¦Þ³r³×n³ˆpy…Þ³^Ö³‚

ElVQLOMbKTTTMÝDERNDÎ^ñ¡V
Every critic should try and possess  one great literature at least

besides his own, and the mowr unlike his own,the batter . EEEESSSSNNNNDDDD

ZZÂ³×FoÒØùÞ^Î‚õœáûmÓçáÚ^â†]÷Ê±œ�hõÒfn†e^¦•^ÊèāÖoœ�eä]ÖÏçÚ±Â×o]¢ÎùØXæufù„]

(Gifford ) Ö³çif³³^mø³à]¢æùÙöÂ³à]Ö%³³^Þ³±Ò³×nù³³^XXæÚ³³^œ�³³^…āÖn³³ä]Ö³ß³³^Î‚]¦Þr×n³ˆ°ÆËç…�

ElVUPOMbKLOUMÝDETNDÂà‘ÃçeèÚ†]uØ]ÖÛÏ^…Þè]¢�enèææÂç…é›†mÏã^V
The ideal student of comparative literature...will need time

and patience; a conviction of where he is going ; a keen eye for

the local and particular ; the awareness of historical context; as

active belief that all literature is one and indevisable . Add to these

termerity and reserve; he must not claim too much or enunciate

too positively ; yet be ready for risk. EEEEUUUUNNNNDDDD

ZZmrgœáûmÓçá]Öf^u&]ÖßÛçƒq±Ê±]¢�h]ÖÛÏ^…áƒ]Ú%^e†éõæÖ‚mäÚàæÎkÒ^ÍõmÇ_±ev%ä

æƒ]]Îj³ß^ÅõeÛ^mã‚ÍāÖnä]Öfv&æƒ]Ânçáõu^�ùé]Öj±iÛnˆenà]¢Úç…]ÖÃ^Úèæ]Öí^‘ùèæƒ]ÚÃ†Êèõ

e³^Öjnù^…]l]Öjª…mínèæƒ]ÂÏn‚éõeªáù]¢�hæu‚éºŸijrù̂ðÊ–¡ÂàƒÖÔÂ×näœáŸm‚ùÂ±ā�Â^ð

æŸm³³³Ã³³³×³³³àāÂ³³³¡Þ³³³³^Â³³³àÎ³³_³³ÃnèÞj³³³^ñ³³s]Öf³³v³³&e³³ØÂ³³×n³³³³äœám³³Ó³³çá

ÚŠjÃ‚]ºÖ×í_†LXX

ÒÛ^]‘_×xÂ×näZZ]ÖÃ�Û^æ°XXæZZÂçšXXæZZìç…°XXÊ±ZZ]ÖÛÃrÜ]¢�en±XXæ…mÛçá

›³vù^áXXÊ±ZZ]¢�h]ÖÛÏ^…áXXæ]¢�h]ÖÃ^ÝùXXVœáù]ÖÛÏ^…Þè]¢�enèenàœ�mfønàmj�^eã^áÊ±]¦Þj^t

]¢�e³±æm³Ójf^áÊ±]Ö×Çè]Öç]u‚éŸi–Äœ‰^‰^Ö‚…]‰è]Ö†e¼enà]Öv–^…]læiË^ÂØ]¤�]hæ

āÞ³Û^]Ö‚…]‰è]ÖÛÏ^…Þèenàœ�mfønàmjf^mß^áÊ±]Ö×Çèæ]ÖÏçÚnèiŠÛùoÚÏ^…Þèœ�enè]Öj±iãjÜ�…]‰è]Ö†e¼

æ]Ö³Ã³¡Î³^lenà]Öv–^…]læiË^ÂØy�]eã^Â×o]ìj¡Í]Öfnòèæ]ÖˆÚàLÊÛôà$øÜùmŠjªâØœáûm_×Ð

ZZÊ³†m³‚³ém³ç‰ÌXXELODÎ³‚‰³Ûùk]ÖÛÏ³^…Þè éééé Â³×n³³ä]‰³Ü]¢�h]Ö³ÛÏ³^…áæœ…pœá]Ö‚Òjç…

]¢�hö]ÖÛÏ^…ôáöWÞ�ªiöäæi_ç%…öå



 ]¢�enùèÖÓj^e^lôœ�mfønûàôÊ±ÖÇèõæ]u‚éÎ^ñ×è÷V
comparative studies of the works of the same language have been

quite common and popular for example Shakespear and Shaw

have often been compared as great dramatists of English

literature. In poetry, Wodsworth and Keats offer a fruitfull

comparative study. EMOD

. ZZāá]Ö³‚…]‰è]Ö³Û³Ï³^…Þèen³àœÂÛ^Ùœ�mfnàÒöjôføkÊ±ÖÇèõæ]u‚éÎ‚�^Âkæ¾×kÚªÖçÊè

Ú³³ßã³³³^Â³³×³³³o‰fn³³Ø]Ö³³Û%³³³^Ù]Ö³Û³Ï³³^…Þèen³à�³ÓŠfn³³†ElVRNLMbKSMRMÝDENOD

ElVUROMbKLQUMÝDEOODÎ‚Îç…Þ^Ú†]…]÷ÒÓ^ifønàÖ×ÛŠ†unè]¦Þr×nˆmþ³èæÒ„ÖÔ ææææ����çççç

]ÖÛÏ^…ÞèenàœÂÛ^Ùæ…�‡æ…'ElVRRNMbKLQTMÝDEPODæÒnj‹ElV

RONMbKMNTMÝDEQODÒ�^Â†ømàmÏ‚ÝÖß^�…]‰èÚÏ^…ÞèÚËn‚éXXL

Æn³†œáùÞ³Ïø³‚ø³éø]Ö³Ã³†hÂ³×oÚßç]Ù]ÖßÏ‚é]ÖË†ÞŠnùnàmŠÛùçá]Ö‚…]‰è¢ÂÛ^Ù]¢�mfønûàe^Ö×Çè

]Öç]u‚éÚç]‡Þè÷æÖnŠkÚÏ^…Þè÷ÒÛ^mŠÛù±]¤Ú‚°ElVMSObKMTUÝDEROD

�…]‰èÖ�³Ã†œe±iÛù^Ýæ]Öfvj†°õZZ]ÖÛç]‡Þèenà]Ö_^ñnùnàXXæÒ„ÖÔÂfù^ŒuŠàmŠÛù±�…]‰èÖ�Ã†

]ÖÛjßùf±æ]Ö�çÎ±ZZ�…]‰è÷æÞÏ‚]æÚç]‡ÞèXXL
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âç]Ú�]Öfv&æÚ’^�…å

Ö³³Ãf³³‚]Ö³³ß³³ç…qf³³ç…W�]…]Ö³Ã³×³ÜÖ³×³Û³¡mn³àXen³†ælXURUM EEEEMMMMDDDDZZZZZZZZ]]]]ÖÖÖÖ³³³³³³³³ÛÛÛÛ³³³³ÃÃÃÃ³³³³rrrr³³³³ÜÜÜÜ]]]]¢¢¢¢����eeee³³³³±±±±VVVVXXXXXXXX

SMOITMOÞ³Ï³¡Â³à]Ö³Ã�Û^æ°ÚvÛ‚‡Ò±WZZ]¢�hæÎnÜ]Övn^é]ÖÛÃ^‘†éXX]Ö‚]…]ÖÏçÚnè :”

Ö×_f^Âèæ]Öß�†XSSUMÝXæÂàÂçšÖçñn‹WZZ]Ö%ç…éæ]¢�hXX�]…ÖÓ^ig]ÖÃ†e±Ö×_f^Âèæ]Öß�†

X]Ö³Ï^â†éXSRUMÝXæÂàìç…°…ñnÌWZZ]¢�h]ÖÛŠ©æÙXX�]…]¢�hZen†ælXTRUMÝæÂà

. ZZ]¤�]hXX]ÖÃ‚�]Öí^”ùe^ÖnçeØ]ÖË–±WÒ^Þçá]¢æÙXen†ælXSSUMÝ

Ö³×³_³vù³³^á…m³Û³çáW�]…]Ö³Ój³³g]Ö³×fß³^Þ±Xen³†æl EEEENNNNDDDDZZZZZZZZ]]]]¢¢¢¢����hhhh]]]]ÖÖÖÖ³³³³ÛÛÛÛ³³³³ÏÏÏÏ³³³³³³³³^̂̂̂…………ááááææææ]]]]¢¢¢¢����hhhh]]]]ÖÖÖÖÃÃÃÃ³³³³^̂̂̂ÝÝÝÝùùùùXXXXXXXXVVVV

TL : NSUMÝ”

]Ö³Ã³†]ÑXÚàÚÏ^ÙÖÃf‚]ÖÛ_×g‘^ÖxivkÂßç]áZZi¡Î±]¤�]hÊ±•çð EEEEOOOODDDDÚÚÚÚrrrr××××èèèèXXXXXXXX]]]]¢¢¢¢ÎÎÎÎ¡¡¡¡ÝÝÝÝXXXXXXXXVVVV

]¢�h]ÖÛÏ^…áXX]ÖÃ‚�VU”VUUL

]Ö�çe^�±ÚvÛ‚ÚËn‚W�]…]ÖÛÃ^…ÍeÛ’†XTQUMÝ”VMMó EEEEPPPPDDDDZZZZZZZZ…………uuuu××××èèèè]]]]¢¢¢¢����hhhhāāāāÖÖÖÖooooœœœœææææ…………eeee^̂̂̂VVVVXXXXXXXX

. ”VSM  Ö_vù^á…mÛçáW�]…]ÖÓjg]Ö×fß^ÞoXen†ælNSUMÝ EEEEQQQQDDDDZZZZZZZZ]]]]¢¢¢¢����hhhh]]]]ÖÖÖÖÛÛÛÛÏÏÏÏ^̂̂̂…………ááááææææ]]]]¢¢¢¢����hhhh]]]]ÖÖÖÖÃÃÃÃ^̂̂̂ÝÝÝÝùùùùVVVV

(Marcus Tullius ciceron ) âçÚ^…ÒçŒiçÖnçŒ‰nŠ†æá EEEERRRRDDDDZZZZZZZZ‰‰‰‰nnnnŠŠŠŠ††††ææææááááXXXXXXXXVVVV

ZZ]Ö‚æÖèXX  ElVOPÑÝDœÒf†ì_ngæÚËÓù†…æÚ^Þ±iÃjf†ì_fäymèÊ±]Öf¡ÆèÚàÚ©Ö$Ë^iä  

a- "The New Encyclopaedia of Britannica æZZ]Ö�†]ñÄXXæZZ]Ö�níçìèXXV

 Micropaedia":Benton,Hemingway (1984) Chicago: Encyclopaedia 

In. Vol.4,P 607,

b-"Encyclopaedia of Literature &Criticism":Martin Coyle,peter-

-Garside.(1991)London:Routledge. P.244.

ElVNNOÑÝDWì³_n³gmçÞ^ÞoXÞ¿Ü]ÖÛÏ^æÚè (Demosthenes) âç EEEESSSSDDDDZZZZZZZZ����mmmmÛÛÛÛçççç‰‰‰‰jjjjnnnnààààXXXXXXXXVVVV

Ê³±y‰n³^æ]Ö³Û³‚á]¢ì³†p•‚Ên×f‹]ÖÛÏ‚æÞ±æ]Ÿ‰Óß‚…XÂ†Êkì_fäZZ]Öí_g]ÖËn×nfnßnèXXV

. XX]ÖÛÃrÜ]¢�e±XXVNPRXX]ÖÛßr‚Ê±]¢Â¡ÝXXVRUN

]¢�hö]ÖÛÏ^…ôáöWÞ�ªiöäæi_ç%…öå



              ElVUMÑÝDWœÂ³¿³Ü�³Ã³†]ð…æÚ³³^‘³³^ug]ÖÛ×vÛè (Virgilius)  âç EEEETTTTDDDDZZZZZZZZÊÊÊÊ³³³³††††qqqqnnnnØØØØXXXXXXXXVVVV

]¦Þn^ƒéX…ÎnÐ]Ö�^Â†mèæ]‰Ä]ÖÛínù×è‰Û±ZZÎÛ†âçÚn†æŒXXÖjÏ×n‚åāmù^åV

a-"The New Encyclopaedia of Britannica

Micropaedia":Vol.19,P.151, b-"Encyclopaedia of Literature":

P.1169.

ZZZZZZZZ E]ÖÏ†áVUÑÝDW�^Â†Ú×vÛ±mçÞ^Þ±ÞŠfkāÖnä (Homeros) âç EEEEUUUUDDDDZZZZZZZZââââççççÚÚÚÚnnnn††††ææææŒŒŒŒXXXXXXXXVVVV

V . æZZ]¢æ�mŠèXXæZZ]¢Æ^Þ±]ÖãçÚn†mèXXæÖã^œ$†ÂÛnÐe^Ö�Ã†]¢æ…e± ééééXXXXXXXX ]¦Ön^ƒ

a-"The New Encyclopaedia of Britannica

Micropaedia":Vol.8,P.1017, b-"Encyclopaedia of Literature": P.

555.

]Ö�³†Òè]Ö³Ã^ÖÛnèXen†ælEe‚æáiª…mîDÚàÚÏ^ÙÖäivk : EEEELLLLMMMMDDDDZZZZZZZZ]]]]¢¢¢¢ÂÂÂÂ³³³³ÛÛÛÛ^̂̂̂ÙÙÙÙ]]]]ÖÖÖÖÓÓÓÓ^̂̂̂ÚÚÚÚ××××èèèèÖÖÖÖ____ääääuuuuŠŠŠŠnnnnààààXXXXXXXX

Âßç]áVZZ]¢�h]ÖÃ†e±æÚÓ^Þjäenà]¤�]h]ÖÃ^ÖÛnè]ÖÓf†pXXVQKURQL

]Ö³Ã³†]ÑXÚàÚÏ^ÙÖÃf‚]ÖÛ_×g‘^ÖxivkÂßç]áZZi¡Î±]¤�]hÊ± XXXXXXXXVVVV ]]]]¢¢¢¢ÎÎÎÎ¡¡¡¡ÝÝÝÝ EEEEMMMMMMMMDDDDZZZZZZZZÚÚÚÚrrrr××××èèèèZZZZZZZZ

. •çð]¢�h]ÖÛÏ^…áXX]ÖÃ‚�VU”VNLM

ElVTPNMbK (Volfgang Von goette) Æç›ä  âçÊ×ËÇ^ÞÈæ]á EEEENNNNMMMMDDDDZZZZZZZZÆÆÆÆçççç››››ääääXXXXXXXXVVVV

NOTMÝDWœÂ¿Ü�Ã†]ð]¢ÖÛ^áÊ±qÛnÄ]ÖÃ’ç…ÚàœâÜy$^…åV

ZZÊç‰kXXæâ±Ú^‰ªéiÃ‚Úà]¢�h]ÖÓ¡‰nÓ±]ÖÃ^ÖÛ±V

"The New Encyclopaedia of Britannica Micropaedia": Vol.8,P.224, 

"The International Encyclopaedia of Higher Education": 

Knowles,Asa-S (1978) London:Possy pass. Vol.3, P.977.

lMTNMb)  E      (Jean Jacques Ampere) EEEEOOOOMMMMDDDDZZZZZZZZ]]]]ÚÚÚÚffffnnnn††††XXXXXXXXVVVVââââççççqqqq^̂̂̂ááááqqqq^̂̂̂ÕÕÕÕœœœœÚÚÚÚffffnnnn††††

PRTMÝDWœ�mgÊ†ÞŠoev&Âài_ç…]ÖË×çÖçqnè]ÖË†ÞŠnèæœÖùÌiª…mî]¤�]h

]ÖË†ÞŠnèæÒj^e^uçÙ]¢�h]ÖÛÏ^…áeÃßç]áV
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  " Une Histoire Comparatifs des sciences et Litterate"             

ZZœ°]Öjª…mî]ÖÛÏ^…áÖ×Ëßçáæ]Ÿ�]hXXV

a-"The New Encyclopaedia of Britannica Micropaedia": Vol. 1,

P.323, b-"Collier`s Encyclopaedia":  Halsay D.William (1978) New

York: Macmillan Corporation, Vol.2, P.103.   

"The International Encyclopaedia of Higher Education":Vol,3,

EPMD P.977. 

(Germaine Necker de Stael) EEEEQQQQMMMMDDDDÚÚÚÚ^̂̂̂����]]]]ÝÝÝÝ����ææææ‰‰‰‰jjjj^̂̂̂ÙÙÙÙVVVVââââ±±±±qqqq††††ÚÚÚÚ^̂̂̂ÞÞÞÞ±±±±ÞÞÞÞnnnnÓÓÓÓ††††����ææææ‰‰‰‰jjjj^̂̂̂ÙÙÙÙ  

ElVNONMDb)SMTMÝDWÚ³à…æù]�]Ö³v†Òè]ÖŠn^‰nèÊ±]¢�h…ñnŠèÚrÛÄ]¢�e^ð]¢æ…enùnà

ZZ]¢�h]¢Ö³Û³³^Þ³±XXuçÙ]¢�h Del,Allemagne Gemany Þ�³³†Òj³³^e`³³^]Ö³Ûç‰çÝ

" Encyclopaedia of Literature": P.1060 ]ÖÛÏ^…áLMTMÝV

ElVTNOMb)LMUMÝDW…æ]ñ± (Edward Rod) EEEERRRRMMMMDDDDZZZZZZZZ…………]]]]����XXXXXXXXVVVVaaaaççççœœœœmmmm‚‚‚‚ææææ…………����…………]]]]����

 ‰çmŠ†°]�j`†Öjv×n×ä]ÖßËŠ±Þ�†lÚv^•†]iäÊ±iª…mî]¤�]h]ÖÛÏ^…ÞèeÃßç]áV

OLOMb)RTTMÝV " De la Litterature Comparee" 

a-"Guide to Modern world Literature":Semour-Swith,M. (1976)

London: Macmillan Press.P.515,b-"The New Encyclopaedia of

Britanica Micropaedia":Vol.8,P.628.

]¢�h i¡Ê±]¤�]hÊ±•çð  Ú³àÚ³Ï^ÙÖÃf‚]ÖÛ_×g‘^ÖxivkÂßç]á XXXXXXXXVVVV ]]]]¢¢¢¢ÎÎÎÎ¡¡¡¡ÝÝÝÝ EEEESSSSMMMMDDDDÚÚÚÚrrrr××××èèèèZZZZZZZZ

. ]ÖÛÏ^…áXX]ÖÃ‚�VUX”VNLM

 a - " T h e  I n t e r n a t i o n a l  E n c y c l o p a e d i a  o f  H i g h e r

Education":Vol.3,P.978. EEEETTTTMMMMDDDD

Ibid: Vol.3,P.979. D EEEEUUUUMMMM  

]ÖÃ†]ÑXÚàÚÏ^ÙÖ×‚Òjç…‰Ãn‚Â×ç÷ivkÂßç]áVZZæ]ÎÄ]Ö‚…]‰^l  XXXXXXXXVVVV ]]]]¢¢¢¢ÎÎÎÎ¡¡¡¡ÝÝÝÝ LLLLNNNNDDDDÚÚÚÚrrrr××××èèèèZZZZZZZZ )

. ]ÖÛÏ^…ÞèÊ±]¢�h]ÖÃ†e±]Öv‚m&XX]ÖÃ‚�VQ”VRRISR

]¢�hö]ÖÛÏ^…ôáöWÞ�ªiöäæi_ç%…öå



.RRRR ]ÖÃ‚�Q”VT ÚÚÚÚàààà]]]]ÖÖÖÖÛÛÛÛÏÏÏÏ^̂̂̂ÙÙÙÙÞÞÞÞËËËËŠŠŠŠääää : EEEEMMMMNNNNDDDD]]]]ÖÖÖÖÛÛÛÛ’’’’‚‚‚‚…………ÞÞÞÞËËËËŠŠŠŠääää

ElVRNLMb)SMRMÝDW (William Shakespeare) EEEENNNNNNNNDDDDZZZZ����³³³³ÓÓÓÓŠŠŠŠffffnnnn³³³³††††XXXXVVVVââââ³³³³ççççææææÖÖÖÖnnnn³³³³ÜÜÜÜ����ÓÓÓÓŠŠŠŠffffnnnn††††

œÂ³¿³Ü]Ö�³Ã³†]ð]¦Þ³r³×n³ˆæ•³ÄÚŠ³†un³³^l�³Ã³†mèì³³^Ö³‚³éÚ³ày$³^…åVZZâÛ×nkXXæZZÚÓf&XZ

æZZ…æÚnçqnçÖn^lXXV

a-"The New Encyclopaedia  of Britannica Micropaedia" :Vol.16

,P.516, b-"Encyclopaedia of LIterature ":P.1019.

XXXXZZZZaaaa±±±±ÚÚÚÚ^̂̂̂…………°°°°ÒÒÒÒ¡¡¡¡…………mmmmŠŠŠŠ^̂̂̂œœœœÆÆÆÆ^̂̂̂$$$$^̂̂̂ÒÒÒÒ††††‰‰‰‰jjjj±±±±  : EEEEOOOONNNNDDDDZZZZZZZZœœœœÆÆÆÆ^̂̂̂$$$$^̂̂̂ÒÒÒÒ††††‰‰‰‰jjjj±±±±

(Mary Clarrissa Agatha Chresti WElVRUOMå)RSUMÝD

…æ]ñnèāÞr×nˆmèeçÖnŠnèÚ©ÖôùËèÚÓ%†éi†qÛk…æ]m^iã^eÛòèÖÇèõÂ^ÖÛnèV

a-"The New Encyclopaedia of Britannica, Micropaedia":

Vol.2,P606,

b-"Encyclopaedia of Literature:" P.213.

Ú³àÚÏ^ÙÖ×‚Òjç…‰Ãn‚Â×ç÷ivkÂßç]áVZZæ]ÎÄ]Ö‚…]‰^l]ÖÛÏ^…ÞèÊo ZZZZZZZZ]]]]¢¢¢¢ÎÎÎÎ¡¡¡¡ÝÝÝÝXXXXXXXXVVVV EEEEPPPPNNNNDDDDÚÚÚÚrrrr××××èèèè

EEEEQQQQNNNNDDDD]]]]ÖÖÖÖÛÛÛÛ’’’’‚‚‚‚…………ÞÞÞÞËËËËŠŠŠŠääääVVVVNNNNSSSSóóóó ]¢�h]ÖÃ†e±]Öv‚m&XX]ÖÃ‚�VQ”VTR!MSL

ElVQLOMb)TTTMÝDW�^Â†æÞ^Î‚ (Mathew Arnold) EEEERRRRNNNNDDDDZZZZZZZZyyyy…………ÞÞÞÞ³³³³ççççÖÖÖÖ‚‚‚‚XXXXXXXXVVVVââââççççÚÚÚÚ^̂̂̂$$$$nnnnççççyyyy…………ÞÞÞÞççççÖÖÖÖ‚‚‚‚

e^…‡āÞr×nˆpX]�jã†ÖÛÏ^ŸiäÊ±]ÖßÏ‚]¢�e±Þ�†lÂ^ÝQRTMæTTTMÝV

a  -"The   New Encyclopaedia of Britannica

Micropaedia":Vol.2,P.36,

b-"Long man companion to English Literature":

Gillie,Christopher(1978)                              London: Longman, 39.

"Essays in

Criticism":Arnold,Mathew(1865)London:Macmillan,P.38 EEEESSSSNNNNDDDD  

EæÖ³‚VUPOMâþ³³³)LOUMÝDWÞ^Î‚ (Henry Gifford)  EEEETTTTNNNNDDDDZZZZZZZZÆÆÆÆ³³³³ËËËË³³³³çççç…………����XXXXXXXXVVVVââââ³³³³ççççââââßßßß††††ppppÆÆÆÆËËËËçççç…………����
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āÞ³r³×n³ˆ°u³Ën³‚æÖnÜÆËç…�]ÖÓ^ig]¦Þr×nˆp]Ö�ãn†œ‰j^ƒ]Ö×Çè]¦Þr×nˆmèer^ÚÃèe†‰j^…�œÖùÌ

     Òj^e^Ê±]¢�h]ÖÛÏ^…áV

"The InternationalWho'sWho ":Taylor & Franicis (2001) London:

 Europa publications, P.774.                                        

"Comparative Literature":Gifford,Henry(1956)London: Rontledge - 

EEEEUUUUNNNNDDDD  -Kegpaul,P.15. 

Ú�³^…ÒèÊ³±]¤�]h]¦Þ³r³×nˆmèer^ÚÃèeã^ð]Ö‚mà‡Ò†m^eÛ×j^á œœœœ‰‰‰‰jjjj^̂̂̂ƒƒƒƒéééé â± EEEELLLLOOOODDDDÊÊÊÊ††††mmmm‚‚‚‚ååååmmmmçççç‰‰‰‰ÌÌÌÌVVVV

: E]Öf^ÒŠj^áDÞ^Ök�Òjç…]åÂ×o…‰^Öjã^ivkÂßç]á

"The Comparative study of Sir Walter Scott & Abdul Haleem

Sharar as Historcal Novelists": Frida, Yousef(1994)Multan :B.Z.U.

Frida, Yousuf (1994) P.1.  EEEEMMMMOOOODDDD

George Bernard Shaw) VVVVNNNNNNNNLLLLEEEEOOOOOOOODDDDZZZZZZZZ����³³³³ççççXXXXXXXXVVVVââââççççqqqqçççç…………tttteeee††††ÞÞÞÞ^̂̂̂…………����çççç m³ß³¿†â^Ú� EEEENNNNOOOODDDD

ElVUROMâþ³³)LQUMÝDÒ³^i³g…æ]ñ³±æÚŠ†u±Â^ÖÛ±āÞr×nˆ°Þ^Ùq^ñˆéÞçeØÖ¥�]hÂ^Ý

PPOMâþ³)QNUMV

a-" The New Encyclopaedia of Britannica Micropaedia ": Vol.6,P.

655,  

b- "Encyclopaedia of Literature ": P. 1020.

/ ElVRRNMb (William Wordsworth) ââââççççææææÖÖÖÖnnnnÜÜÜÜææææ…………����‡‡‡‡ææææ…………'''' : ZZZZZZZZææææ…………����‡‡‡‡ææææ…………''''XXXXXXXX  EEEEPPPPOOOODDDD

LQTMÝDWÚàÒf^…�Ã†yð]Öv†Òè]Ö†æÚ^ÞjnÓnèe^¦Þr×nˆmè]Új^‡eç‘Ëä]ÖÛ�^â‚]Ö_fnÃnèV

a-" The New Encyclopaedia of Britannica Micropaedia":Vol.9,P.920.

b-"Encyclopaedia of Literature": P. 1214.

ElVRONMâþ³)MNTMÝDW�^Â†āÞr×nˆ° (John Keats) ââââççççqqqq^̂̂̂ááááÒÒÒÒnnnnjjjj‹‹‹‹ : ZZZZZZZZÒÒÒÒnnnnjjjj‹‹‹‹XXXXXXXX EEEEQQQQOOOODDDD

]ÖÛ‚…‰è]Ö†æÚ^ÞjnÓnè]�jã†e^Ö�Ã†]ÖÇß^ñoV  mÃjf†œu‚‡ÂÛ^ð

a-"The New Encyclopaedia of Britannica Micropaedia ": Vol. 10,

]¢�hö]ÖÛÏ^…ôáöWÞ�ªiöäæi_ç%…öå



P.412,   b-"Encyclopaedia of Literature":P.626.

MSOâþ³³)MTUÝDWœ�m³gÚà]Öf’†é�…ŒøÂ×o]Öˆqù^t EEEERRRROOOODDDDZZZZZZZZ]]]]¤¤¤¤ÚÚÚÚ³³³³‚‚‚‚°°°°XXXXXXXXVVVVââââçççç]]]]ÖÖÖÖvvvvŠŠŠŠààààeeeeààààeeee����††††EEEEllll

]Ö³ß³vç°Úày$^…åÊ±]ÖßÏ‚VZZ]ÖÛ©i×Ìæ]ÖÛíj×ÌÊ±œ‰Û^ð]Ö�Ã†]ðZZæXX]ÖÛç]‡Þèenà]Ö_^ñnùnàVXX

]¢Â¡ÝXXVN)QTMZZÚÃrÜ]ÖÛ©Ö(ËnàXXVO)ULNL
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mmmmçççç‰‰‰‰ÌÌÌÌeeeeàààà]]]]ÖÖÖÖrrrrÛÛÛÛ^̂̂̂ÙÙÙÙ]]]]ÖÖÖÖÛÛÛÛ××××jjjj^̂̂̂ÞÞÞÞ±±±±VVVVuuuunnnn^̂̂̂iiiièèèèææææqqqqããããçççç����åååå

ÊÊÊÊ±±±±uuuuÏÏÏÏ××××±±±±]]]]ÖÖÖÖjjjj‚‚‚‚…………mmmm‹‹‹‹ææææ]]]]ÖÖÖÖjjjjªªªªÖÖÖÖnnnnÌÌÌÌ
]Ö‚Òjç…ÚvÛ‚�ËÏk]²

Abstract

This research deals with the life and scholarly works of Yousaf Bin

Al-Jamal Al-Multani (died in 790 A.H.), who was a theologian and Arabic

Scholar of the Tughloq era.  Al-Multani was appointed  a teacher of the Arabic

and Islamic Studies at the Madrasa Feroz Shahi (A Royal Institute) in Dehli,

by the Toughloq Sultan Feroz Shah.  Al-Multani devoted himself to the cause

of teaching and spent whole of his life in this  duty.

Tawjih-ul-Kalam and Al-Sharh-ul-Yousofi are two famous annotations

written by him; the first one is about jurisprudence and the second is about

Arabic Syntax  This study aims to evaluate his annotations (based upon the

available commentories on the said works).

Î³–³oFm³ç‰Ìe³à]Ö³r³Û³^Ùö]Ö³vŠn³ß³±ù]ÖÛ×j^Þ±ùqØùÂÛ†åÊoi‚…m‹]ÖÃ×çÝ

]¦‰³¡Únèæ]Ö³×³Çè]Ö³Ã³†enèXæq³Ã³ØÞ³ËŠäæÎË÷̂Öj‚…mŠã^æÎ^ÝejªÖnÌ]Ö�†æ|Â×o

]Ö³Ójg]Ö‚…]‰nèÒ±iÓçá�Ön¡÷Ö×_¡ùhunàÖÜiöjxÖãÜ]ÖË†‘èöÖ¡i’^Ùe^¢‰^i„é

æ]Ö³Û‚…‰nàæÖÜmªÙqã‚]÷Ê±iŠãnØ]Ö‚…æŒÖãÜe^Öj‚…m‹æ]ÖjªÖnÌ(ujoFÚ^lÊo
]ÖÛ‚…‰è]Öùjo�…ùŒeã^‰ßnà›ç]Ÿ÷æ�öÊôàøâß^Õóâ„]æ]ÖÏ^ñÛçáej†qÛèun^iäq^ðæ]

eô³ßöfû³„³éõæqn³ˆ³éõÂ³ßã³^Ÿi³ˆm³‚Â³‚ù³é‰³_ç…õÊv^æÖß^‰†�œuç]Öäôe�±ðõÚà]¦‰ã^h

ÚŠjßjrnàÚà]ÖÛÃ×çÚ^l]Öùj±içÊù†lÖß^Âßäó

œ‰†iäV
āá]Ö³Û³’³^�…EMDÂ³ài³†qÛè]Ö�nîmç‰Ìeà]ÖrÛ^Ù]ÖvŠnß±Ÿi’†ù|Âà

œ‰³†i³äe�±ðmÃjÛ‚Â×näæÖÓßäiçq‚Ênã^ā�^…]lÎ‚i‚Öùß^Â×oÚ^ÞjÛÓàeäÚàÞŠg

œ‰†iäāÖoƒæmãÜ]¢æùÖnàV

mç‰Ìeà]ÖrÛ^Ù]ÖÛ×j^Þ±Vun^ièæqãç�å



œæ…�l]Ö³Û³’³^�…öÒö³×ùã³^Ò³×ÛèZZ‰nù‚XXÎfØ]‰ÛäÒªá$i×Ô]ÖÓ×ÛèÖÏgÖäœæqˆð MI
Ÿ‰³Û³äæÚôà]ÖÛjÃ^…ÍÂ×näœáœâØ�fä]ÖÏ^…éŸmöç…ô�æáâ„å]ÖÓ×ÛèÎfØ]‰Ü
…q³ØõāŸùāƒ]Ò³^áÚ³ßj³Ûn÷̂āÖo]ÖvŠàzœæ]ÖvŠnàz]eß±Â×±zeàœe±›^Ög‘ã†
…‰çÙ]²æ]eàÂÛùäó
œæ…�]Ö�n³îÂf‚]Öv±]ÖvŠß±]Ö×Óãßç°ùÒ×ÛèZZ]Ö�†mÌXXÎfØ]‰Ümç‰Ìeà NI
]Ö³r³Û³^Ù]Ö³Û³×j³^Þ³±ùÊ³±ZZ]Ö³ß³ˆâèXXæÚ³à]Ö³ÛÃ×çÝœáÒ×ÛèZZ]Ö�†mÌXXij‚]æÙ
Âß‚]ÖÃ†heÛÃßoÒ×ÛèZZ]ÖŠnù‚XXÂß‚œâØ�fä]ÖÏ^…éó
æ…�lÒ³×³ÛèZZ]ÖvŠnß±ùXXeÃ‚]‰Ümç‰Ìeà]ÖrÛ^ÙÊ±]ÖÛ’^�…Ò×ùã^Êçqç� OI
Ò³×³ÛèZZ]ÖŠn‚XXÎfØ]‰ÛäæÒ×Ûè]ÖvŠnß±ùXXeÃ‚]‰Ûäm‚ùÙöÂ×oÒçÞä�†mË÷̂Úà

‰¡Öè]ÖvŠnàeàÂ×±zó
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E]¦m³†]áu³^Önù³÷̂Dæ�ã³‚]Öj³^…mîöeªá$]¢�†]ÍÚàÚ�ã‚õÊ±Ê^…Œõ]ÞjÏ×ç]āÖo
]Öã³ß³‚m³_³×³ÐÂ³×nã³ÜÒ×ÛèZZ]ÖÛ�ã‚mùçáXXæÒØùÊ†�õÚàâ„å]ÖŠ¡ÖèiªioÒ×Ûè
ZZ]Ö³Û�ã³‚°ùXXÊ³±kì³†]‰³Û³äāÞf³^ð÷Â³àœ‰³†i³ä]ÖßrnfèÊfß^ð÷Â×oÚ^Ú†ùlÚà
]¦�³^…]l]Ö³Û³Ën³‚³éÞŠj³_nÄœáÞÏçÙV]á]Ö�nîmç‰Ìeà]ÖrÛ^Ù]ÖvŠnß±
]Ö³Û³×j^Þ±ùÒ^áÚà‰¡Öè]ÖvŠnàeàÂ×ozó‰Óàœ‰¡ÊäÚ�ã‚]÷Ê±Ê^…ŒõÚ‚ùé
Úà]ÖˆÚ^á$Ü]ÞjÏ×ç]āÖo]Öãß‚æ]‰jç›ßç]Ú×j^áó

]‰ÛöäV
Ön³³‹â³ß³^Õ�³ÛùèÚ³à]ìj³¡ÍÊ³±]‰³Û³äâçmç‰Ìeà]ÖrÛ^ÙENDæÖÜiˆ�

]Ö³Û’^�…öÂ×oƒÖÔ�Fnò÷̂un&ÖÜi†�Ênã^ÒßnjöäæÒ„ÖÔÚ^ƒÒ†lô]ÖÛ’^�…öeÃ‚]‰Üœenä
]‰Û÷̂Úàke^ñäó

Ún¡�éV
æöÖô³‚øm³ç‰Ìöe³àö]ÖrÛ^ÙeÛ×j^áæÞ�ªeã^āŸùœái^…mîÚçÖ‚åÆn†Ú’†ù|eäÒÛ^
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œáun³^i³ä]¢æÖ³oÚô³à‘f³^åāÖ³o�f^eäÚ^‡]Ökûiøvkø‰j^…ô]ÖÇÛçšÖÜmÓ�ÌÂßã^

]Ö³ß³Ï³^høœu³‚öXÚ³àÚj³†q³Ûn³äÊ×„ÖÔŸÞjÛÓùàÚà]ÖçÎçÍÂ×oœuç]ÖôäÒ_ËØõ‘Çn†õæ

�]…ŒõÚfj‚põÿ$Ü›^ÖgõÚjÏ‚Ýõó
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]Öù³„m³ài³×³Û³„Â³×nãÜæœì„ÚßãÜæÖÜiöíf†Âà]ÖÛ‚]…Œ]Öùj±iÃ×ùÜæií†ùtÊnã^æÒ„ÖÔ
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Ê³^Þj³íf³ä]Ö³Û³×ÔöÚ³‚ù…‰÷̂eÛ‚…‰jä]ÖÓfn†é]Öùj±œÞ�ªâ^e‚â×±Â×o]Övçš]Öí^”
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æÎj³ò³„õÒ³^áÎ³‚]qj³^‡Ú³†u³×èÂ³Û³†å]Öùj³±i³’×xÖ_×g]ÖÃ×ÜÂö†Ê÷̂æmÓçáÖã^œ$†â^
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m³‚ÙùÂ×oœÞäÒ^áÎ‚i×Û„Â×oÆn†q¡Ù]Ö‚mà]Ö†æÚ±ùÚà]¢‰^i„éÚàÎfØÊ±Þ�ªiä
]¢æÖ³o]Öùj³oiÓçÞkÚßã^�í’nùjä]ÖÃ×Ûnè]Öf^…‡éóæÚà]ÖÛvjÛØœá‘^ufß^Þ^ÙÚà
]ÖÃ×çÝÊoÚ‚…‰èõÚ^ÚàÚ‚]…ŒÚ×j^á¢ÞäÚà]Öf‚mã±ùœá›^Öf÷̂Ê±‘Ç†åôœæùÙöÚ^mf‚œ
Ú³àun³^i³ä]ÖÃ×ÛnèâçœÞämjçqäāÖoÚ‚…‰èÚàÚ‚]…Œe×‚iä$Üm†uØāÖo]ÖÛ‚]…Œ

mç‰Ìeà]ÖrÛ^Ù]ÖÛ×j^Þ±Vun^ièæqãç�å



]¢ì³†pÊ³±]Öf³×³‚]á]Öf³Ãn‚éÊ†eùÛ^ƒâøg‘^ufß^āÖoÚ‚…‰èÚàÚ‚]…ŒÚ×j^áœæÚ^
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]ÖÛ‚…ù‰nàøe^ÖÛ‚…‰è]ÖËn†æ‡mèóXXETD

æÒ³Ë³oÖ³äÊ³–¡÷æ�³†Ê³÷̂œáù]Ö³Û³×ÔÂnù³ß³äÚ³‚…ù‰÷̂e^ÖÛ‚…‰è]ÖÛ×Ónùè$Üi†Îùo
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pZvZÇæO
9.è WEZÇæO°

]ÖÏ†�á]ÖÓ†mÜæœ$†åÂ×o]Ö�Ã†]ÖÃ†e±

]Ö‚Òjç…]Öv^ÊÀÂf‚]Ö†ùunÜ

Abstract

In this article, the introduction, purpose and signification of the Holy

Quran has been described. The literary persons and poets of Arabia were so

impressed by the words and meanings of the Quran and its ways that we see

a sublime impact of the Holy Quran on their language, diction, ways, art and

literature. This deeply effected the poetry and prose in Arabic literature. In this

paper only one genre i.e. poetry has been analyzed: those couplets have

been documented in which Quranic words, ways of description, Quranic

themes and events have been highlighted.
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—óEPD ÎÎÎÎØØØØœœœœÞÞÞÞˆ̂̂̂ÖÖÖÖääää]]]]ÖÖÖÖ„„„„°°°°mmmmÃÃÃÃ××××ÜÜÜÜ]]]]ÖÖÖÖŠŠŠŠ((((††††$$$$ÊÊÊÊ±±±±]]]]ÖÖÖÖŠŠŠŠùùùùÛÛÛÛFFFFçççç]]]]llllôôôôææææ]]]]¢¢¢¢…………šššš …�ù]÷Â×n`ÜV™

Ò³Û³^āÞù`Ü]�ùÂç]œá…q¡÷mÃ×(Ü]Ö†$‰çÙø]ÖÓj^høæ]ÖvÓÛèøXæm×ÏoāÖnäeÛ^m_^ÖÄ]Ößù^ŒeäÚà

ææææÖÖÖÖÏÏÏÏ‚‚‚‚ÞÞÞÞÃÃÃÃ××××ÜÜÜÜœœœœÞÞÞÞ`̀̀̀ÜÜÜÜmmmmÏÏÏÏççççÖÖÖÖççççááááāāāāÞÞÞÞÛÛÛÛ^̂̂̂mmmmÃÃÃÃ××××ùùùùÛÛÛÛääääeeee����†††† …]ñÄ]¤m^læÚvÓÜ]Öfnß^lóÊÏ^Ù]ÖÏ†�áÚç•v^ƒÖÔV™

—óEQD ÖÖÖÖŠŠŠŠ^̂̂̂áááá]]]]ÖÖÖÖ„„„„°°°°mmmm××××vvvv‚‚‚‚ææææááááāāāāÖÖÖÖnnnnääääœœœœÂÂÂÂrrrrÛÛÛÛ±±±±ææææaaaa„„„„]]]]ÖÖÖÖŠŠŠŠ^̂̂̂ááááÂÂÂÂ††††eeee±±±±ÚÚÚÚffffnnnnàààà

a³Ó„]āÞ`Üu^æÖç]œám’†Êç]]Ößù^ŒøÂàa‚]mjäXæmvçÖç]�æá]Öí–çÝÖŠv†åæ]ŸÞ’^l

—óERD ææææÎÎÎÎ^̂̂̂ÙÙÙÙ]]]]ÖÖÖÖ„„„„mmmmààààÒÒÒÒËËËË††††ææææ]]]]ŸŸŸŸ‰‰‰‰jjjjÛÛÛÛÃÃÃÃçççç]]]]ÖÖÖÖ`̀̀̀„„„„]]]]]]]]ÖÖÖÖÏÏÏÏ††††����ááááææææ]]]]ÖÖÖÖÇÇÇÇçççç]]]]ÊÊÊÊnnnnääääÖÖÖÖÃÃÃÃ××××ùùùùÓÓÓÓÜÜÜÜiiiiÇÇÇÇ××××ffffççççáááá efn^ÞäÊÛ^]‰j_^Âç]™

æœÚ³^Î³ç³éi³ª$n³†åÊ³±]Ö³ßù³Ë³çŒæ‰³×³_^Þä]Ö†æu±ùÂ×o]ÖÏ×çhÊ`„]m�Ã†eäÒØÚß’Ì

]ÖÏ†�á]ÖÓ†mÜæœ$†åÂ×o]Ö�Ã†]ÖÃ†e±



æu³†‰f³ß³^e³†a³^Þ÷̂Â×oa„]Ú^Î^Öä]ÖçÖn‚eà]ÖÛÇn†éESDXæaçœÖ‚ùœÂ‚]ð]Ö†‰çÙ"#VZZÚ^açÚà

Ò³¡Ý]Öf�³†æŸÚàÒ¡Ý]ÖràùæāáÖäÖv¡æéæāáÂ×näÖ_¡æéæāáœÂ¡åÖÛ%Û†æāáœ‰Ë×äÖÛÇ‚Ñ

æāÞämÃ×çæŸmÃ×oÂ×näXXóETD

ÚÃ^Þ±]ÖÏ†�áæÚf^�ñä
q³^ð]Ö³Ï†�áeÃÏ^ñ‚‰^ÚnèæÚf^�−Â^ÖnèXæÚÃ^Þ±ÎnÛèXæ]Âjf†eÃ˜Ú^Ò^ámjvŠùà]ÖÃ†h

Îfn³v³÷̂XæœÊ`³Û`³Ü]Ö³Ë³–n³×èÞçÂ÷̂�ì†Æn†Ú^Ò^Þç]mË`ÛçáXæq×oÖ`Ü]Övn^éÊ±‘ç…éÆn†]Öùj±

Ò^Þç]mÃ†ÊçáXÊø„øÝ$]ÖÃ’fnùèXæÚÏk]Ö¿×Üæ]ÖfÇ±XæÂ^h]ÖŠ†Íæ]Öjf„m†XÊÓ†å]ÖjÃ^æáøÂ×o]¦$Ü

æ]Ö³Ã³‚æ]áæœÚ³†e^ÖÃ_Ìæ]Ö†ùuÛèXæ…ÆgÊ±ÒØƒÖÔe^ÖrßèæÞÃnÛ`^Xæœ…age^Öß^…æqvnÛ`^X

æƒÒ†]ÖfÃ&æ]Öv�†æ]Öß�†Xæ]Ö’†]½æ]ÖÛnˆ]áXæ]Övç…æ]ÖçÖ‚]áXæqÃØÚß^½]ÖË–ØiÏçp]²

æ]ÖjˆÝu‚æ�]÷Ö§‰¡ÝXŸ�†Í]¢hæÂˆé]ÖÏfn×èWæq^ðaÜe�†]ñÄmjv†æÞ`^XæÂf^�]lm©�ùæÞ`^X

æÎ“ùÂ×n`ÜÚàœìf^…]ÖŠ^ÖËnàÚàÒ^Þç]œÒ%†Úß`ÜÚ^Ÿ÷ææÖ‚]÷XæœÒf†Îçé÷æÂ‚�]÷ó

æi³×³Ïù³o]Ö³Ã†hœ$†]ÖÏ†�áÊn`ÜXæunà‰ÛÃç]]ÖÏ†�áX‰ÛÃç]eä�nò÷̂Ú£aÜ…æÂèæāÂr^e÷̂

Ê³†q³Ã³ç]āÖ³oœÞ³ËŠ`Üm×jÛŠçáÂß‚a^Ú^mÛÓàÖ`ÜœámŠ^eÏçåÊ±Ún‚]áÂ†Íe`ÜæÖ`ÜujoŸ

mŠj³ª$³†�æÞ`³Üe^ÖÏ×çhi`jˆÖäXæ]¢‰Û^Åij‚]ÂoāÖnäXæÖÓß`Üæq‚a^]ÖÃrˆæ]•v÷̂æ]¦ìË^Ñ

Ê^•v÷̂ó

ÊnÏçÙ]¦Ú^ÝÂf‚]ÖÏ^a†]Ör†q^Þ±Újv‚ù$÷̂ÂÛù^œÂrˆaÜÚà]ÖÏ†�á]ÖÓ†mÜV

ZZÚ³ˆ]m³^¾`³†lÖ`³ÜÊ±Þ¿Ûä³œ°]ÖÏ†�á³Xæì’^ñ“‘^�Êça^Ê±‰n^ÑÖË¿äXæÚŠ^Ñ

Ò³Øìf³†Xæ‘³ç…³éÒ³ØÂ³¿èXæi³ßfnäæāÂ¡Ýæi„Òn†æi†angæi†ÆngXæÚÄÒØurèæe†a^áX

æ‘Ëèæifn^áXæe`†aÜœÞ`ÜiªÚù×çå‰ç…é‰ç…éæ�mèæ�mèWÊ×Ümr‚æ]Ê±]ÖrÛnÄÖË¿èmßfçÚÓ^Þ`^X

œæm³ß³Ó³†�³ªÞ`³^Xœæmö³†pœáÆn³†a^œ‘×xaß^Õœæœ�fäœæœu†pœæœì×ÐWeØæq‚æ]]iŠ^Î÷̂e`†

]Ö³Ã³ÏçÙæÞ¿Û÷̂œÂrˆ]ÖrÛ`ç…XæÞ¿^Ú÷̂æ]Öjò^Ú÷̂Xæ]iË^Î÷̂æāuÓ^Ú÷̂XÖÜm‚ÅÊ±ÞË‹e×nÈÚß`Üóóóó

Úç•Ä›ÛÄWujoì†‰k]¢ÖŠàœái‚ùÂ±æiÏçÙæì×‚l]ÖÏ†æÝÊ×ÜiÛ×Ôœái’çÙóóóóXXEUDó
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œ‰×çh]ÖÏ†�áæì’^ñ’ä
œÚ^œ‰×çh]ÖÏ†�á]ÖÓ†mÜÊÛàì’^ñ’ä]ÖÃ^Úèa±Ò^¤i±V

M³]ÖjÓ†]…æƒÖÔÖj%fnk]ÖÛÃßoÊ±]¢ƒa^áæ]Öjª$n†Ê±]ÖßËçŒæÚà]ÖŠç…]Öj±

mj–xÊn`^]ÖjÓ†]…]Öf×nÈ‰ç…é]ÖÏÛ†æ‰ç…é]ÖÛ†‰¡ló

N³³]ŸÖj³Ë^laç]ÞjÏ^ÙÚà•Ûn†ÒªámßjÏØÚà‘nÇè]ÖÇ^ñgāÖo]ÖÛí^›gœæ

ææææuuuu����††††ÞÞÞÞ^̂̂̂aaaaÜÜÜÜÊÊÊÊ××××ÜÜÜÜÞÞÞÞÇÇÇÇ^̂̂̂����…………ÚÚÚÚßßßß`̀̀̀ÜÜÜÜœœœœuuuu‚‚‚‚]]]]ææææÂÂÂÂ††††••••çççç]]]]ÂÂÂÂ××××oooo…………eeeeÔÔÔÔ‘‘‘‘ËËËË^̂̂̂ÖÖÖÖÏÏÏÏ‚‚‚‚ ]ÖÛjÓ×ÜXÒÏçÖäiÃ^ÖoV™

—ELMDÊ³Ï‚iÓ×ÜÂà]ÖÛ�†Ònàe–Ûn†]ÖÇ^ñgÊ± qqqq³³³³òòòòjjjjÛÛÛÛççççÞÞÞÞ^̂̂̂ÒÒÒÒÛÛÛÛ^̂̂̂ìììì××××ÏÏÏÏßßßß^̂̂̂ÒÒÒÒÜÜÜÜœœœœææææÙÙÙÙÚÚÚÚ††††éééé

ÎçÖäVZZæu�†Þ^aÜXXXæe–Ûn†]ÖÛí^›gÊ±ÎçÖäVZZqòjÛçÞ^XXó

O³³•³†h]ÖÛ%ØæÚÃ¿ÜœÚ%^Ù]ÖÏ†�áÚvŠç‰èæƒÖÔÖj%fnk]¢Úç…]ÖÛÃßçmè

æÖj³ç•n³xÊ³±]¢ƒa³^áÊ³×³„ÖÔÎ³^ÝÂ³‚�Òfn†Úà]ÖÃ×Û^ðÚß„]ÖÃ`‚]¦‰¡Ú±]¢æÙ

e‚…]‰è]¦Âr^‡]ÖÏ†�Þ±Úàq`è]ÖrÛ^Ù]Ö×Ë¿±æ]ÖÛÃßoóEMMD

æqçå]¦Âr^‡
œÚ³^āÂ³r³^‡]Ö³Ï†�áÊ¬ÞÛ^ÞˆÙÚà…h]ÖÃ^ÖÛnàÂ×oÚvÛ‚æÒ^áœÚn^ÖÜmÓàmÃ†Í]ÖÏ†]ðé

æ]Ö³Ój^eèæÖÜmr×‹mçÚ^āÖoÒj^hXæÖ„ÖÔÖÜmÓàeÛÏ‚æ…åœámÓjfäaçÊ`„]�ÖnØÂ×oœÞäÒ¡Ý

]²Xæe³^¦•³^ÊèāÖ³oƒÖÔœá]Ö³Ï³†�ái³v‚p]ÖÏçÝe^ÖÛÃ^…•èÊÏ‚Ârˆæ]Ârˆ]Ò×n^ÂàÚr^æ…é

œ‰×çh]ÖÏ†�áæÒ^áiv‚p]Ö†‰çÙ"#]ÖÃ†he^ÖÏ†�áÂ×oÚ†]uØ$¡'V

ÎÎÎÎ³³³³ØØØØÖÖÖÖ³³³³òòòòàààà]]]]qqqqjjjjÛÛÛÛÃÃÃÃkkkk]]]]¦¦¦¦ÞÞÞÞ‹‹‹‹ææææ]]]]ÖÖÖÖrrrrààààÂÂÂÂ××××ooooœœœœáááámmmmªªªªiiiiçççç]]]]eeeeÛÛÛÛ%%%%ØØØØaaaa„„„„]]]] M³³iv‚]aÜe^ÖÏ†�áÒ×äXÊÏ^ÙV™

—óENMD ]]]]ÖÖÖÖÏÏÏÏ††††����ááááŸŸŸŸmmmmªªªªiiiiççççááááeeeeÛÛÛÛ%%%%××××ääääææææÖÖÖÖççççÒÒÒÒ^̂̂̂ááááeeeeÃÃÃÃ––––`̀̀̀ÜÜÜÜÖÖÖÖffffÃÃÃÃ˜̃̃̃¾¾¾¾`̀̀̀nnnn††††]]]]

—óEOMD œœœœÝÝÝÝmmmmÏÏÏÏççççÖÖÖÖççççáááá]]]]ÊÊÊÊjjjj††††]]]]ååååÎÎÎÎØØØØÊÊÊÊªªªªiiiiçççç]]]]eeeeÃÃÃÃ����††††‰‰‰‰çççç…………ÚÚÚÚËËËËjjjj††††mmmm̂^̂̂llll N³iv‚]aÜeÃ�†‰ç…ÚßäXÊÏ^ÙV™

ææææāāāāááááÒÒÒÒßßßßjjjjÜÜÜÜÊÊÊÊ±±±±…………mmmmggggÚÚÚÚÛÛÛÛ^̂̂̂ÞÞÞÞˆ̂̂̂ÖÖÖÖßßßß^̂̂̂ÂÂÂÂ××××ooooÂÂÂÂffff‚‚‚‚ÞÞÞÞ^̂̂̂ÊÊÊÊªªªªiiiiçççç]]]] O³iv‚]a`ÜeŠç…éæ]u‚éÚßäXÊÏ^ÙV™

—óEPMD eeeeŠŠŠŠçççç…………ééééÚÚÚÚààààÚÚÚÚ%%%%××××ääää

]ÖÏ†�á]ÖÓ†mÜæœ$†åÂ×o]Ö�Ã†]ÖÃ†e±



Ö³Û³^Ò³^á]Ö³Û†]�e^ÖÛÃrˆéœÚ†]ì^…Î^Ö×Ã^�éÚÏ†æÞ^e^Öjv‚°‰^ÖÛ^Âà]ÖÛÃ^…•èÊ%fkœá

]ÖÏ†�áÚÃrˆé¢á]Ößf±"#iv‚peä]ÖÃ†hæÎ‚Ârˆæ]ÂàÚÃ^…•jäÚÄ›çÙe^Â`ÜÊ±]ÖË’^uè

æ]Öf³¡ÆèÊ³ß³^Î³�]Ö³Ã³×Û^ð]ÖÏ‚]ÚoāÂr^‡]ÖÏ†�áÊÏ^ÙeÃ–`Üāá]¦Âr^‡]ÖÏ†�Þ±mßÏŠÜāÖo$¡$è

œÞç]ÅV]¦Âr^‡]Öf¡Æ±Xæ]¦Âr^‡]ÖÃ×Û±Xæ]¦Âr^‡]Öj�†mÃ±EQMDó

œÚ³^æq³çå]¦Â³r³^‡Ê³Ï³‚Þ^Î�a„]]ÖÛç•çÅ]Öf^Î¡Þ±æƒÒ†Öä$¡$èæqçåæÎŠÜ]Öçqä

]¢ìn³†āÖ³o]$ßjn±Â�†é‘ç…éæÂ‚]ÖÛ^æ…�°Â�†màæq`^æœ•^Í]ÖÏ^•±Ân^šÂ×n`^æqça^

Â‚m‚éæe×ÈÂ‚�æqçaäœ…eÃèæœ…eÃnàÂß‚]ÖÛjªì†màó

æ]Ö³v³ÐœáÚ³ç•³çÅāÂ³r^‡]ÖÏ†�áææqçaämvj^tāÖoÚÏ^ÙÚŠjÏØæe^ÖÛß^‰fèaß^œÎ‚Ý

ì¡‘èÚ^ƒÒ†åÒf^…]ÖÃ×Û^ðÚàæqçå]¦Âr^‡óV

M³³æq³ä]¦Â³r^‡…]qÄāÖo]ÖjªÖnÌ]Öí^”eäŸÚ_×Ð]ÖjªÖnÌæaçeªá]Âj‚ÖkÚË†�]iä

i†Ònf^æ‡ÞèæÂ×kÚ†Òf^lÚÃßoeªámçÎÄÒØÊàÚ†ifè]ÖÃ×n^Ê±]Ö×ËÀæ]ÖÛÃßoó

‰‰‰‰nnnn`̀̀̀ˆ̂̂̂ÝÝÝÝ N³³]¦ìf³^…Â³à]ÖÇnçh]ÖÛŠjÏf×èæÖÜmÓàƒÖÔÚà�ü̂á]ÖÃ†hÒÏçÖäiÃ^ÖoV™

]]]]ÖÖÖÖÜÜÜÜÆÆÆÆ××××ffffkkkk]]]]ÖÖÖÖ††††ææææÝÝÝÝ —ESMDX™ ÖÖÖÖÏÏÏÏ‚‚‚‚‘‘‘‘‚‚‚‚ÑÑÑÑ]]]]²²²²…………‰‰‰‰ççççÖÖÖÖääää]]]]ÖÖÖÖ††††¨̈̈̈mmmm^̂̂̂eeee^̂̂̂ÖÖÖÖvvvvÐÐÐÐ —ERMDXæ™ ]]]]ÖÖÖÖrrrrÛÛÛÛÄÄÄÄææææmmmmççççÖÖÖÖççççáááá]]]]ÖÖÖÖ‚‚‚‚eeee††††

—ETMDæÆn†ƒÖÔÚÛ^œìf†eäeªÞä‰nÏÄÊçÎÄó

iiii³³³³××××ÔÔÔÔÚÚÚÚààààœœœœÞÞÞÞffff^̂̂̂ðððð]]]]ÖÖÖÖÇÇÇÇnnnngggg O³³āìf³^…åÂ³àÎ³’³“]¢æÖn³àæ‰^ñ†]ÖÛjÏ‚ÚnàÒÏçÖäiÃ^ÖoV™

—EUMD ÞÞÞÞççççuuuunnnn`̀̀̀^̂̂̂āāāāÖÖÖÖnnnnÔÔÔÔÚÚÚÚ^̂̂̂ÒÒÒÒßßßßkkkkiiiiÃÃÃÃ××××ÛÛÛÛ`̀̀̀^̂̂̂œœœœÞÞÞÞkkkkææææŸŸŸŸÎÎÎÎççççÚÚÚÚÔÔÔÔÚÚÚÚààààÎÎÎÎffffØØØØaaaa„„„„]]]]

P³Þ¿Ûäæ‘vèÚÃ^Þnäæiç]Ö±Ê’^uèœÖË^¾äó

Q³]ÖË’^uèæÆ†]eè]¢‰×çhæ]ÖŠ¡ÚèÚàqÛnÄ]ÖÃnçhó

R³œÞä�oðŸmÛÓà]ÖjÃfn†Âßäeªá�ªá]¦Âr^‡m‚…ÕæŸmÛÓàæ‘Ë`^Ò^‰jÏ^Úè]Öç‡á

i‚…ÕæŸmÛÓàæ‘Ë`^óELND

æì³¡‘è]ÖÏçÙœá]ÖÏ†�áÖn‹eÛÃrˆéÚàun&]Öf¡Æèæ]ÖË’^uèæÚ†]Â^é]ÖÛÏ^ÝæuŠà

]Öj³†in³gæ]Öj³ßŠn³ÐÊ³vŠ³geØ‰^ñ†Ò×Û^iäÚˆmßèæÚ†‘Ãèeßç…āÖ`±eÃn‚éÒØ]ÖfÃ‚ÂàāÚÓ^Þnè

]Öjf³‚m³Øæ]Öj³Ï³×n‚XÒÛ^mÏçÙ]Öˆ…Ò�±VZZ]Ö‚ÖnØÂ×oÂ¿Ûè]ÖÏ†�áœÞäÆn†Î^eØÖ×jv†mÌæ]ÖjÇnn†
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æ]Öjf‚mØXXóEMND

Ê³¡�Ôœá]Ö³Ã³†hi³ªÚù³×ç]e‚ÎùèÊ±]ÖÏ†�áæœÖË^¾äæÚÃ^Þnäæœ‰^ÖnfäWÊ¬á]ÖßËçŒÚË_ç…é

Â³×³ou³gù]Ö³Ó³Û³^ÙXæÚv^æÖè]ÖŠÃ±āÖoā�…]Òäæ]Ör†°Ê±›†mÏäæujùo]ií„l]ÖÃ†h]¢�e^ð

æ]Ö�ù³Ã³†]ðæ]Ö³í_f^ðÊ±Ò¡Ú`Üœ‰^Öng]ÖÏ†�áæÎçéÚÃ^Þnäæ‰Ûùç]œÆ†]•äXæÖ`„]Þr‚]$†å]Öf^ÖÈ

Ê³±i`„mgÖÇj`ÜæāuÓ^Ýœ‰^Önf`ÜæiŠín†ÚÃ^Þn`Üæā•^ÊèÊßçáq‚m‚éÂ×o]¢�h]ÖÃ†e±e’Ëè

Â^ÚèXæÂ×o]Ö�Ã†]ÖÃ†e±e’Ëèì^‘èóó

æÚ³àa³ß³^Î³‚iª$†]¢�h]ÖÃ†e±eßçÂnäVE]Öß%†æ]Ö�ùÃ†De^ÖÏ†�á]ÖÓ†mÜXæi†pÊn`Û^Ò%n†]÷

Ú³àœÖ³Ë³^Á]Ö³Ï†�áæÚÃ^ÞnäujoÖÏ‚e×Èeªu‚]Öí_f^ðœámßjˆÅì_fèÒ^Ú×èÚà�m^iäæa„]�®Úà

]ÖŠÃèæ]ÖÓ%†éó

Ò³Û³^¾³Øù]Ö³Ã³†hmr†æáÂ×o‰ßà]ÖÏ†�áÊ±i†ÎnÐ]Ö×Çèæi`„mf`^æmÏj‚æáeäÊ±ƒÖÔX

e`³^ÞËç‰`ÜóÒ„ÖÔiª$†l]Övn^é]Ö‚mßnèæ]ÖŠn^‰nèæ]ŸqjÛ^Ânèe^ÖÏ†�áæÒ%†l ujoiª$†l

œ‰³^Önf³äÊ³±]Ö³‚Â³ç³éæ]¦…�³^�œá•³†h]¢Ú%^Ù]Ö†]ñÃèæ‘^É]Öj�fn`^l]Öf‚mÃèXæ]Ÿ‰jÃ^…]l

]Ö³rÛn×èXæ]ÖÓß^m^l]Ö×_nËèÊß¿†æ]āÖnäÞ¿†i`ÜāÖo]Ö�®Ê^Þ‚ÊÃç]āÖnämÓ%†æái†�m‚åXæmv†‘çá

Â³×³oi³Ë`Üœ‰†]…æiÃÏØÚÃ^ÞnäXæÎ‚ÆÛ†la„å]ÖÛÃ^Þ±]Ö†]ÎnèÊ±ÒØÚ^Ò^ám’‚…Âà]Öí×Ë^ð

æ]Ö³çŸ³éæ]Ö³Ïç]�æ]ÖË^ivnàæ]Öí_f^ðeØÖÏ‚iß^$†lÊ±Ò¡Ý]Ö�Ã†]ð]ÖÃ†hWÒÛ^Þr‚ƒÖÔÊnÛ^

Î^ÖäÚÃ¿Ü]Ö�ùÃ†]ðæÚß`ÜV

M³ern†eà‡an†mÏçÙENNDV

Êj³ß³r³çāƒ]Ò³³^á]Ö³ßr³^ðæiŠ×Ü āÖ³o]²³Ÿ]ÖÃˆæŸ]Ö¡l³æu‚å

Ú³à]Ö³ßù³^…āŸ›³^a³†]ÖÏ×gÚŠ×Ü Ö³‚°m³çÝŸm³ßrçæÖn‹eÛË×k

N³]Öv_nòèmÏçÙEONDV

æÖ³³³Ó³³à]Öj³³Ï³³±a³³ç]ÖŠù³³Ãn³³‚ æÖŠkœ…p]ÖŠÃ^�éøqÛÄøÚ^Ùõ
æÂ³³³ß³³³‚]²Ö³³£i³³Ï³³oÚ³³ˆm³³‚ö æi³³Ï³çp]²ìn³³†]Ö³³ˆ]�ƒì³³†]÷
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Abstract

The present paper looks at the perceptions of Iqbal's work among

Sindhi mystic poets by analyzing the common themes in their poetry. After

documenting examples of influences of the teachings of the prophet Mohd,

the Koran and Maulana Rumi, these have been traced back and linked with

Iqbal's poetry. Owing to Iqbals active participation poetically and socially, in

the Pakistan Movement, modern Sindhi poets have also imbibed this spirit.

These include kishen chand, Haider Bakhsh Jatoi, Shiekh Ayaz whose work

has been particularly cited here. Moreover the paper also throws a cursory

glance at criticism on Iqbal.
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ÌìXŠZ½Zzg{gYÞŠÂVÃ‚tgnpƒñZyoV»_·HYñÂŠzâVÄZY)÷á{"
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zZuCïZzģ̈»!g›¿

·‚].{y

Abstract

The present study focuses on the most significant event in Ghalib's life — that

of his imprisonment. Encompassing the research of Ghalib's critics the paper

firstly looks at: a) Ghalib's own reaction to and perception of the event, b)

evidence found in contemporary newspapers, literary historians, c) the stance

taken by his friends and in-laws. The second section analyses how the event

impacted upon his own personality leaving deep, far-reaching, simultaneously

destructive and fruitful impressions. The effects of this emotional and

conceptual turmoil are discernible in his poetry
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~̀âäÅwZƒäZzǵåä~LLŠÔÃÂZwóóÆ½gÆ!*z�Š¸̈ätÉF,uHZzg:

ZkÆZZŠ~Zôo',CXZkÅ(,~zzQyÆ÷á²Z:ÑQ!*à6Ðic*Š{ZkœZ‰Ü~ˆl™**
ecāLLZzgàÆFŠ-Zy{âVÅ·Zk!*[~à]gBb‰XXXZôm,~‡âyZÐ̀xŒÛZg
ŠêåpàÅtgÌÎ¶āgKiZŠzVÆŠ-Zy{äIŒYD¸XÍc*QyÅz{âÎây
à¶̂�M`ÀÆÔV~',`ÉÅìÔZ¹ZigZ{̂Ig÷:̧AVÆfs~¦gHY@*
åXóóÿ21þ

7481Y~Z§~ÅRyƒãÆƒYäJ-¸̈:ÜspŠÃCÙZ±gÐgKiZŠ{¦g™D

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



¸ÉZyÃ‡âyÅiŠ~ÑäzZßVÃÌçZ]ÑhƒMh¸XŠ‹QgŠzZ¶g»gzţ̈Æ‚B
Šg}#o:ìÔp¸̈Æ£xÅ¶KyŠ„¹p!ÐƒCì}51BZ~1481YÆÑg}
~LLãg!*iZyóóÆÄZyÐqìX

LL‹ŠHìāZyŠâVå:¦/g‡ÌYy~%iZâ˜ÆkyÐZÒ**òãg!*i
é;Ö{yz){XXX¤/ëgƒñÔë÷(,Zãgƒ@*åp/:Lg−)z
Ò]%ŠZVÆË§bÐÃðå7ZgŠ„Z0+Zi7ƒYåXZ[ðh}Šy
ƒñtå7ZģxÐ±Zzg¹̀~‹Y@*ìXXX¹"ÑìXXX%iZ
â*̃*òZq-÷á²ZzggKiZŠ{ÔâZ[ÒZ−+Z£{y‡LÞz@�Ûm,gÆŒÛZ"$
ŒÛi~ÐìX¢ìåäŠZgÆ0*k¹Ðg™VÅ[z\glÌ
MðpQkäŠc*-$Ã»x�Ûâc*ƒÃ¤/ëgHXXXpZk´º~¹ģ
ŠZg̃wZkgKÆ÷¼À7ā"z‰Üa^O™,ZzgtŠc*-$ZyÅ
z!*ÁYyƒ©xZ,åäŠZgÃecā¹³m,gOXZ(MŠòÁc*[ƒ@*

ìXóóÿ31þ
ZkÁc*[MŠòÅOMzg~�ÛZøÃLL**c*[MŠòóóÐzZhŠ‹ÅZÑZBä',z‰ÜÃuƒ™Î

gz9̀âäÅuJ-"ZW,™Šc*X¸̈÷áh+Šg„„B¸ā‡âyZyÆe~ZkuJ-„
**$!*yƒYìYVātÂ7ƒYāZ~1481YÐ#7481YJ-¸̈ätÉņ̃sKg3
ƒÇX«ZzgŠzu~wZÆŠgxyb‚w»z9Ô¸̈Å�YwÆZPxÃK~æŠŠêìXz{Â
M�yäZq-%Š¤/ZVâtÃ:Š-Z§i0+ZVŠÚÅVyà¶zg:t¶CÙZ±gÐZrãX!*Š÷áÓz‰Ü
pZ{H„ŠH¦/gZYV:ƒZk©àló~ZkÅ\glÃgj+i+.$5+k,Zð:�ÔZ¶gZ]Ô
ô5:)Y—Zg~F,u™Æ',Z{gZ„×e$™,Zzg¸̈ÅwZÃZ¹hu™äÅßg]ŒÛZg
Š,X

LL%iZ‡Zv¸̈6,°Zª¯].Zg~~�l)ŠZ],åZk»ê‹Šc*ŠHX%iZ
™r#Ãb¹Å{!*úZzgŠzÎgz9̀âäÅwZƒðXZ¤/ŠzÎgz9
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̀â:ZŠZ:™,Âbâ{{~ZzgZŸ†ƒYñÇXHg{̀âäÆ´z{Z¤/�k
gz9ic*Š{ZŠZKYNÂúçsƒYñÏZ#Zk!*]6,ìwHY@*ì

ā%iZ™r#²áÐjgT÷ÔÎZñ6,Ì~½ZZíCÆZzgq7
3DÂI7,@*ìāZkŠgúZzg¤»',ŠZ“™**%iZ™r#Å¤‰Ü
Ð!*CÙìÉh•»Z0+6ìZyÅYCìāZ¤/ñQÅ°Zª~Zh
ÅYñZzgZkló6,ÃU*ãƒÂ:ÜstwZņ̃sƒYñÉ°Zª

¯].Zg~Ðl)ZV1YñXt!*]°wzZ»sÆ!*ÇÜsìāZ,
!*¾wgKÃTÅ³]zº»Š$+/ßÍVÆŠßV6,´ƒZì©à̀x~
ZâwZŠ~YñTÐYyYä»¸~ZÈwìXóóÿ41þ
†¼gëgäZkgKiZŠ}ÅâàqªÃA™Šc*åÂHÔçÑCR6,Zy».e$di

ƒä»@*W,‡ìåŒVJ-āZ¤/gj+i+.$z@�Ûm,k,6ÃgÏÄzZŠ[»g(Ô£òŒZzgg³zuzŠÅ
õ…~ŠphezZÑƒÂ¸̈ÃZã(,}qÁÐë\Ð»Z³ZiÌqÝƒ@*åXZkz‰ÜÆ

ñQÆ!*g}~Z,VäZq-ÃgÏâ~–:
LLñQÔ!*z�ŠM÷ZŠz„åZzgåíÐŠz4Zzg$!*ã»',@*ƒ',|åZzg
ZÒgV~"$¹Ò¨é GE:MåZkäÌZânZzg³…Z(gHXóóÿ51þ
§‹¸̈ÆZk({F,+ŠyÅµ/È~¼gëgM�yZzg;Zd{yÃÂZwä!*b

xzg]ÐÅ¶XZ¤/¬àŠŠ~ÆŠ-Zy~Šg`zZ§Šg„ìÂE+?¸̈»t©:Šh+ãì:
ïãX

LLXXX',z¢ïGGL¤/ëg~ÃÂZw™r#gB~Ö™ñµ6,‰ZzgªCÙHāÎZgc*V
i**ãMð÷ÔZkŠðÆÐZ0+gŠZ4ƒ‰ZzgZ0+gkyÆ¢!*‹�C!*ëZk
ŠgƒNÆ!*CÙJ-MzZiMC¶1i¶ÆZ0+g¹9.3ï EGG¶Zzg¼ZæZŠ~',t

Z0+ZiV‰X¤/ëg™Æ{™ZŠc*X¹ÐgKzÑÃZkw•Ð**gZnZ̧zg
°Zª~',P]Æ)¦ƒñÔ1{ƒ̂Xóóÿ61þ

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



ë)E+™{ógñß~™*Z−+äZÏ‚wZLE+™}LLE+™{ÄZñZgŠzóó~Zk‚¢Æ
jZáÐt–XXXLLZyZc*x~ªŠgxy7481YÆZq-qŠXZy6,Y+$u»gÐ7,ZXTÆ

:LQyÃ¹gôÑhƒZ/QyÅZk‚wŒÛd$‚J‚wÆƒÏXóóÿ71þ
pZzqàÅÁz÷CÙ!*]ÃLL6,Š{7ÙóóÅÃÐŠ9ZzgQyÆCÙÒyÃg«Š«Zzg*ÌðÃ

ÃÒ'Ô¹ÐZgŠzïógzV»Š2g0ŠHìXVwÆîg6,qà»tLL"¢gÒyóóZ¤/p!-A)Ïî
E
E

b¹Æ&¹�ZyÃ{{ä~¦/g}ÔQyÃË§bÅ17ƒðÔz{!*Ç{{ä~QÏ
MgZxÐgìX‰y6,gTÔ̧3**ZzgÀZZzgÓx¢zgc*]øDŠwpZ{yÐQyÃB‰XZy

ÆŠz„QyÐYYD¸Zzgz{Üs�gÃÈzVÆã{äÆZq-e{#}~gT
¸Xóóÿ81þ¼ßv!*ZÈxZkÅ$›Ò3û

GE
G�ÛâD÷ZzgŠ?~74k0î EG¸̈»tÄŠg`™D÷:

Zi–…g‡Y)z**ßŠgÈ ÷áŠxZi{āZiÈçlMiZŠx
LL÷~gZñ~t¡Kù~ìc*eìZ’ZðZc*xÅª¸ƒZzg�kgz9ZŠZ™Š¶6,
oƒœ—ÅâƒVXóóÿ91þ

Z¤/p̧̈ä8281Y~„®~½ˆZq-#&çw~¹å:
gÌQyø**i˜V',&Š ¤/ŠëÑb0;ñ³m,ZV¸̈

ZkÄ»PXŠ!*]ÐZVìÔz{GçlÆe~{0+ZÈß;gz»gÍtìX),gv$!*yâZ[
Z£j{yÆ),gÇ:ZŠZâ]Æ:L„z{®»Ẑ(g™ä6,6gƒDÔ̧pZkÄÅs~

ŠZ§~ÆŠ"ÆŠzgZyƒðXZ1ZæxMiZŠpZzqàÐ¥x™Š{gzZe$ÅãCŠ6,g¶§Zi÷:
LL�4%iZ¤/ëgƒñZzgg;ðÅ§sÐâ-Ïƒ̂:ÜsŠz2VZzg|V

äÉ³m,zVäÌq-̄M@¢BZzgZk!*]~ÑqÏCk™ä
Ñā÷iZÆ³m,zŒÛd$¦gKYNZk!*[~{0+Zyß;gz»�§i¿g;z{
.e$Z\k**uåXóóÿ02þ
MiZŠÆ–wqàÆZkÒyÅ¤&âZ[uZ÷Z−+äÌÅX¸̈Zk{0+ZyÆŠZâŠ

„7Ô̧SÅÇg¶ÅZŠZ5ÆjZáÐ¸̈Æ!*[~t{âZŠ{**Šy{ÌåX!*<m
110

Journal of Research (Faculty of Languages & Islamic Studies)



111

Z}Z−+ÆgL¸ðâZ[MYZ−+�Š‹„~gT¸X6,¸̈äZq-�}~**iH
Zzg�ÜsÄzZŠ[ÆjZáÐ¸̈Ð’7¸ÔZ’Zðâ“zpZ0+ÆZc*x~Ì¸̈Ð

;c*[ƒñ¸ÔäÌM@¢BZzgZq-Z§̀xÐNZK÷áyÐ�ÛzF,¤/ŠZ**ÔŒVJ-ā
Z#M¤/{ÆZq-Z¶gäZkzZ§»f™™Dƒñ%iZÃ{0+ZÈß;gz»ģŠZgªCÙHÂZyßÍV6,t

Z%"u÷át¦/gZZzgZÈxzØÐZkÅ$›Ò3û
GE

G÷áù™ZðˆZzg�Zc*XXXLL%iZ™r#Ð{0+ZÈ
ß;gz»Ãðum7¡Šzg»]4-öEEmìXóóZ§~ÅZ’ZÆZc*x~âZ[½{y3"»Šg+{
n{i0+ZÈ¸̈Æ®Ò0îE0@*gq-~gzÝZzgZyÅzZu™yŠ3ðŠêìXT»zZA:ZÖg¸̈ä

LL74k0î EGóóÆZÃg~H:
LLZL§~pyÆ˜.$½äÅ¢zg]Z[7ÔāgØ}.Zz0+~ä)÷~
§pZg~Æa(Æ»gz\ŠJg1ìXZq-Z÷àÅ̧�~Ð÷Z£ÄfZ]
—Š3ðŠ¶ÎìXz{½{yìāZkzZ¢œî G

0§~÷Z§pZgìÔZ¤/~%
ÌYƒVÂH’ê

E
L%v÷ZÂgzäzZÑìXóóÿ12þ

£áÆZk{ÆMy~‚¢Z§~ÆjZáÐZ1ZæxMiZŠÅ�ÛZë™Š{Qy¥â]»
Y,̂{1Y**¢zg~ìÔXÆgZz~âZ[uZ÷Z−+zZàß;gz÷XMiZŠÅ�ÛZë™Š{¥â]"u
Zë÷āÝxgÎw$Ðá™Z[J-Zkñçq6,™zZßVäZ¹RÌY**ìZzgt¥â]
Z§~ÆzZîÅb×]ÅŠÌ™C÷X

qàÃµƒ™äÆˆMiZŠÒy™D÷:
LLpZz™r#äZkçAÃZkg8-~ªCÙHìāÍc*Ãð!*]:¶¡au
ZzgÂô»ØtåZkØtÅŠÆa',Zñ**x¼!*i~Ì$+1™DÔ̧

ÃÂZwaVāŠÔåÔZkaãg!*i~»l)¯Šc*qÑèZÆ!*ÇZkÆ
ÜsìÔzZ§tìāt7gZãg!*i~»çnåZzgâZ[Z÷Z−+%jxÆ
/V~LL%iZäZLkyÃ�Z!*i~»ZeZ¯g3åXóóÿ22þ
ÃðÌqàÃtg¬e$Š¶6,»g7āeìz{ZkçAÐZkuJ-„!*¸ƒVÔTu

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



J-Z,VäZÐÒyHX¾qwß;gzzZßVÆat{0+ZyÆ**xZzg**ñkÔ³]Zzgà]»
çnåZzg%iZÆçA~z{ZLîg6,¬bM`¸X{0+Zyß;gzÆZk§i¿ÅƒÆa¼
'×h+ZÏÃ]MÐMNÐX

LL¼gÐ¬%iZÅMæã»zaÜsu»g~znZzg°Æ�kgz9¸
aVāg÷:i0+Ï¬™**eT¸ZkaåHznz6,.yqwgT
¸Xóóÿ32þ
ª]ìLL´ðñÑðc*ḡÍc*¸ðóóÆ™ñZŠ}&Cc*ŠHā̧̈Æèo÷áùƒgì
÷ÔZL**x»ÌÃðâ%iZ™r#Ð�ZßÔZzgz{âz„ìT~¸̈äZ¹Cc*ā'+£é

G
g}

ŠZŠZÂZ}Z−+Z£{y÷Ô~Â'+£é
G

gZŠwŠZŠ{ƒVÔZkŠgŒÛR³m,ÃÌt¥x7ā°Æ�k
gz9»M¸i�Ñð0581YÐƒ@*ìZ#āZ§~»zZ§&‚wI»ìXQyÆÒyÆ'×h+Zë
ï]Šg`fs÷XQkiâä~Š‹Æ"„gKiZŠzVZzge0+ãauÆ�CÙ~”Vä¦/gZÈ
z‰ÜÆaãg»rzg‹,ZCg3åXàÆFŠ-Zy{äZk!*[~à]gnpÔ̧%iZ

ä"œzúg¶¾äÆaZLŠ-Zy{ä~ãg!*izVÃæú™**ÑzqHāzãg{:»
Zq-{mzCÙ!*i~~ƒ@*ìÔpŠö™)āZiîh~¸(�¾DƒVÐÔz{ZµX)ZkÒy

Ðøg}ZkìwÃ¾e$Qìā̧̈äãg!*i~»ÉçÙ¢zgÂVÐ6gƒ™ZyŠâV~
Z(gHƒÇZ#ZyÆfgZùMæy)1zlZgŒÛnz**ŠyÏ(DzŠƒ‰¸X'×h+tā¸#]»
uâttCäÐ‡Üìā5391Y~Zy6,04BDÙZgÐIziŒÛnÅg¶!*ÆHy¹VÐZŠZÅ̂ÔZka
áyƒ@*ìā÷áh+ZÏfg=MæyÐ¸̈äZC9ŒÛnZŠZHƒ(z{'×h+Òy™D÷āLL3,}
ÃÂZwóóÅMæÆˆqÑ]%iZ{ãÃÂZwÆŠzg‰:gìZzgŠz2VÆ!*g!*gíö™ä6,ā%iZ

Zy<VÃ–~™Š,Ôz{̧ŠZg:ƒñZzgZkiø~gìā÷}ÜsÃð»ggzZð7ƒ$ËXZq-

ŠyZ,ñµ6,ā>ãg¤/xZzggz7VÅeƒc*VVƒð‰ÔÃÂZwàÔ!*¹ßv¸v‰Zzg%iZŠO
a‰XâZ[™r#ÆÒy~Zq-Zzg§ŠtQ½@*ìāz{Zq-§sÂZk6ÃÂZwÃ̀ZìÆ
‡!*[~�ÛnÙkZfŠ3D÷ÔZzgˆ~tÒy™D÷LLQyÅ¤/ëg~Ð¬P�CÙ~
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ñ}‰¸1gzBya™Æ$‰¸l)J-â"$7âÔ%iZÆ0*kgzB¹V
åXXXóóÿ42þ

âZ[™r#Æ_.¸̈ÆZ³ZzZx[ä!*Š÷á{Ð\gl™ZðÔp"ÎŠÔë;g™
yÖgìÔÃÂZwJ'×Z`åZzg©xÐ°xæZì»ZŒÛZgá[åÔ\gØVÐ!*]“WzZà:
¶Xÿ52þZzg-VŠþ»ZÑZBZLZq-di1ÁzagÁÃ{»¬‹ñYäÐ:XeZzgÃÂZw
ÐñJ-ZkÅÓx)¦gZ¨Vg÷ZzgÃðLL�óóÔLLÀóó:™eXzNtÐ¼7¹YYā

t$+sƒñ(ÏZzgçÙeJ‘~Ô¡ZÑZBÆÁñW,É%ƒä»ä́ZÖgŒÛZg0*ñÇc*
Zx[¸̈ÆZÜmÅ”]~¶g{̂¶X¾qwtU*"$ìā̧̈ÅwZ÷áh+‡âyÅ!*ÑŠ4
ƒÔpZyÅwZÅÛæ]ˆ„g;ðTLLZÌZWóóÅ@*|ÐƒðÔz{z„ì�È',Mg~
ÆaM`Ì'>aìª©]ÔZW,zgÎcÆfg)‡âyÅg¬e$ZzgEÃgz/¿Ñ™æ¬Šw
qÝ™**X@*ëŒVÌ¸̈ÅLL¬!:ÅI~óóäßg]zZ§Ãã™äÅÃÒÅX

LLXXXQ¥x7H!*)̄ƒZāZ#MŠS£Š¦/ĝÂ@f$Ãg3Mc*Zzgœg
~÷~g;ðÅg7g^ÅZzgz;VÐ¬g;ð»MŠHZzg©xœgäZ+g7g^
−6,ZkÅ¹°pÅX‹ìāg3Šwq*Vä@f$Ã¹Ð+ÅZzg
÷~{‚g~ZzgMiZŠ{gz~ÐZkÃiHÔŒVJ-āQkäpŠlŠ÷~

g;ðÅg7gŸ̂Š~Xóóÿ62þ
±**Ü2+k,�ÛZtä°Å5i)ÆÂ‰ÐCc*ìā̧̈»l).gzik,Z{VÅ°Zª

~7ƒZZzgIZiz‰Üg;ðÑ^™r#)›¾¤\??(c*ËZzg(,}ZfÆZ(gZ‹{mÅ
zzÐƒðX)72(¬àŠŠ~äg;ð»�:LÒyHz{�Z™Zx™r#Æìw~**Ü2+k,ÅÒy

™Š{ßg]Ðª.7g‚rXXXLLZq-gzi›gZk™r#ÎwuXŠ‹Ô{c*Èã{:Ã5±
™D|]Æ0*kV‰ZzgqwŠgc*ÄHÔM\ä°Z^s�Ûâc*

ÀzV~�N'ÆN*æVÐÎZ÷ TŠyÐāë§iŠ{iî/0*÷
ZÏz‰ÜeZË™r#äÍḡÃÆÉ™g;™ZŠc*Xóóÿ82þ

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



ÿÝxgÎw$™r#äèÃg{ÄÃ¸̈»â+ÐZïgHìÔZ#āZ(7ÔÄ¸̈»„
ìZzgìÌ7481Y»ÔZ%eìZk»ûð¼)c*¹(Zƒþ

Z¤/Š¬YñÂg;ðÐ0Ò**]Šg}ZƒDƒDÌZq-„Üßg]zZ§ÃÀ
Š}gì÷Xdi+à)Zzg¹uJ-âZ[3"(Å)¦°ZrÂx6,‚tÅ§sÐZW,Z0+Zi
:ƒÃÂZ,Vä¸̈Å¡ÆjZáÐWãCŠzV6,g;ð»gZ3!*z‚¦ÎwuXïÑZzg
ªCÙìeZËÅ\glÔãZzg°Zr©xÆÂOgZg¾Æ‚B©xœgJ-âƒVÏ!

g;ðÅ¬@*gõËäï7ÅXZ%Z¤/&â{Åæ]Ã¤/ëg~ÆŠyÔ52B#ÐÑgH
YñÂtg;ð03Ô52BZ~ÆŠgxyƒðƒÏXZkaÝxgÎw$»tìwŠg„7XXXLLZ¤/t
Šg„ìāz{ZzZy�y~¤/ëgƒñÂ�ÑðZ~ZzgmÆ¹Dîg6,ã~¦/g}Xóóÿ92þ

¸̈TÆŠwŠZŠZâ̧Z[Z÷Z−+Ô»ÒyZ1ZæxMiZŠÅi!*ãZk‚g}®»ZëF,+
jZ!ìÔ@*ëZkŒÛRÞŠ]ÆZ±g»ç™Dz‰ÜP'×h+ZñgÃŠ9Ì¢zg~ìXâZ[

Z÷Z−+»ÒyZzgñ�{0+Zyß;gzÆ_.ì�¸̈»OZà{0+ZyìÔTÆ¸̈Å
i0+Ï6,Zˆ**]Ì¹÷ZzgbÝÌXQÏÃŠN™ò÷T»�Û?Šx†!ŠzŠiâZ[Z}Z−+

ä°Zª~ŒÛnZzg̀â:ZŠZ™Æ¸̈Å‰Üà™Zð¶Xp÷áh+Z[Å!*gQy»e:ñ_m,ƒ[
åÔ¸̈ÅCÙ§bÅçz-$ÐŠ„¿ƒäÆgÍbÃqàÐZ[J-¹W»¶K:Ì¯c*Y@*
ìXZkçA6,¦/‚̧ßV~ZÏ{0+ZyÆZq-�ÛŠ»[ÕZ−+¬à"ÆZÏÃ]Ð¼'×h+

gzÝ7,CìXZyÆ–wz{,{',kÅ/~ß;gz‰Z̧zgz;VZ,VäÎÐZz6,¸̈ÆQgŠz
ZzgÃgÏèoÏV~ÈŠAÔZkz‰ÜÆzZÅö0gc*„âZ[Z}Z−+U*ãÅÂzZyèoÅ§s
ŠÑä6,Qy»�Z[Ôß;gz{0+ZyÆgzZîñ�Æ_.ì:

LLY;V=DìāZyèo~HìÔZyÅZ÷á®)øg}{0+Zãz‡gÆ
ÜsìXÔiâä~�èoM\Æ)÷}(zZ−ZzgŠZŠZäŠ}Š�Ô
ŠN¸w™Š¶e÷¸X%iZ%jxÐøg}\ÅZq-{ÂyHÒ„ÔZyÅ
Óx‰1]~øgZ{0+Zy¢zgC_ƒ@*ìXóóÿ03þ
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Zka¢zg~ìāZ÷Z−+ÆÒ**]ÃZÏLLģŠZgZ:Úøóó~Š9ecX¬à™r#Å
c*ŠŠZ“6,Z®g:™äZzgZyÆÒyÃŠg„:KÅ„CÙÃðzz7ÔZkaZkfs~QyÆ
l)LLw±Póó�Z,VäZ³F,¹QgŠzÆàZzg**ÑÆîg6,ÜZÜÅÂ[LL¸̈Æèoóó
Å¢ZÍwÐZq-ZzgZ½k5±ƒXŒVÐÍc*Z§~ÆZW,Z]ÅcÌÑzqƒYñÏā{
ÆZkzZîäß;gz{0+ZyÐ¸̈Æ**iuZzgpÐi·Ô¹÷}Zzg.e$$zggºÆ¤/ZsÃ
ÁQ|ZzgÀŠ~—-Vc*¹VÐ¦/ZgZX

LLQgŠzÆ9â¸̈ÅZâZ%ZƒHÆRiZg¸ðZzgzZÅö0ß;gzÔ÷}6,ŠZŠZ
âZ[Z}Z−+{yÆ**xZ̧zgZy~X»°¿Ô̧Zy~ZÒèo�ñ
zZáçAÐ0Ô̧l)±äÆaâàZæZŠÔÅ¶̂XãÆ
èoÌÔ̧ãÆĴ',b»ZÖgÌåÔZq-Šz~™s™ståā?
ä÷~̧pŠM™:àÔßÍVÃ5óó
¥xƒ@*ìŒVÐt–Y@*åā?ä{0+ZyÃ$+**xHz){z){YVāZq-~zZãîg

6,tåāZ¤/?ÌZklóÅ»ggzZðÃsBƒÔZzg÷~wZÃhY…ƒZzg{0+ZyÆa÷~
ģŠZg~Ã$+**ò»!*)̄ÂZKÇÃšßX¥xƒ@*ìŒVÐ–ŠHāZYZ¹ŸŠzXZq-�Û*Š{»
Ìf™åX¸̈»âHåā'+£é

G
g}MŠòâá™MñÔ'+£é

G
g~ÇYäÐZïg~÷Xóóÿ13þ

èÃg{Z½k:Üs¸̈ÅZiŠzZYi0+ÏÆjZáÐZÌ»qïìÉ¸̈ÅZgŠzâ
â+Åï6,ÌZW,Z0+Ziƒ@*Š3ðŠêìX{0+Zyß;gzÐ¸̈Æ©]Å÷áh+tƒÐ¬R

¶XZkÐic*Š{t©]LyZ[:ƒñƒVÐXZ%ˆZi*zyZyÆèo¯xZ}Z−+z
´ƒZ−+~�Û¢ÆâÎ÷~ŒÛ"$Zzg”‹ZÜmŠ@Y$ËìX

)2(
tY,̂{heÐ¬ā÷á²~~¸̈Æ!gŠ¿ZzggD**]ÃŠÄÔ5wÔgôz§Zzgn{Á

ZW,Z]ÆqïZkŠwŠzizZîä¾Z0+Zi~OW,HÔ¢zg~Š3ðŠêìā̧̈6,ZkZ§~Æ
ZW,Z]6,ó{eZàYñXZkjZáÐ¸̈»�~gŠ¿¹ZÌ»qïìXc*ŠÇ§̧̈~qàä

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



ZkÃgÏâ».e$ñW,QgŠzF,ÀŠc*ìZzgZÝâZOiZ{y²ÙÆ%ûLLŠ-ZÈ¸̈óó~Š¬Y
YìXZx̃yz5wÔZfŠÏZzgF,¿Š*ÆìÑ]Zkâ~TªÆqï÷Zy»÷á²Z:
Kù~ÐŠzg»Ìm7XzZ§Òy™äÆˆ¸̈âÆŠzu}{~˜÷:

LLZ¤/p~ZkzzÐāCÙ»xÃ}.ZÅ§sÐ&ƒVZzg}.ZÐ±Z7YYÔ
�¼¦/gZQkÆ)ÐMiZŠZzg�¼¦/gäzZÑìQk6,gZèƒVX1Mgiz
™**MMˆŠe$ÆÜs7ìÔ÷~tMgizìāZ[Š*~:gƒVZzgZ¤/

gƒVÂyz*y~:gƒVÔgzxìÔ̂ìÔZk,ZyìÔ�ZŠìÔtÌYäŠzÔ
pŠ~MiZŠzVÅYñC{ZzgM*:gØZr=ŠwŠZŠzVÅ‡Ç{ìXŠ&ÀŸ/õ GG

z{z‰Ü“MñÇāzZâ0+ÏÅ{Ð�Zk¦/g~ƒð{Ðic*Š{YV�Û‚ìÔ
�]0*ƒVZzg%ZkÆāÃð2Á°ŠŒÛZgŠzVÔu$|?ç EZòYƒVÔtì�¼
āí?¦/gZÔZzgtìT»~MgizqƒVXóóÿ23þ

ZkZˆkÅ»g�Ûâð¸̈ÅẐi7481YÅçßV~™sŠ@Y$ËìXZkzZîä
¸̈Æ¦gY�ŠZg~6,»g~¢[ÎðZzg7481YÐIZyÅi0+Ï~pŠÃ÷á²Ð¬LLY�ŠZg
Î7-zÎ̈KóóKZzggKiZŠÏÐÁF,Ë!*]6,õM:™ä»�gDyMìÔZk»åÆa
{ØƒŠHXpŠZ,VäZkzZîÆZW,Z‹$+Zzg7Òø

EIÃ0*õ‚wÌ̂CkHX¸̈ÃZ#¥xƒZ
āZ7g»�ZV‚wz�ZVŠzªgZzZyÅçBZ¶gZ]~ŠN™Qy»mƒZìÔÂZ,VäZk
Å}.#Ö~ZCŠ-ZyZg‚wHÔZkjZáÐZL½ãë/÷á¤/ŠZzgŠz„¾"Ã01BŠc2581YÆ
øg{Zq-â~˜÷:

LLZ7g»Z%¡Z·¹ìÔ"Ñz"„Šg7Mc*ìXƒ‹»:QŠOázƒZ
ƒVÔ1hJƒŠHƒVÔ¾ZƒŠHƒVÔu»gZôm,~~(,Z0*tg‚råXgKiZŠzV
~kHY@*åÔ7gZ7Òšï

EG0*@*åXZ[$+**xƒŠHƒVZzgZq-¹(,ZŠ“µŠH
ìÔËgc*„~Š4™7YÔ;V1Z*Šc*cc*æZb0™gZ{zgÌaZ™zV
¼M\ÃZ+{ZVƒVÔ¼ZLË³m,Ãz;VŠZ4™ŠzVÔŠdHßg]aZƒC
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ìXóóÿ33þ
6,zW™Zg@äZ1Z[6,¸g~Zq-]–:

LLXXX&â{ˆŠZrgÎZðZzg0ÓCá™¢5å
G

GL�Û8-Zzg�Ûd$“ÐZq-‚B
MiZŠƒñXóóÿ43þ
¸̈ÆÎZöógzVZzgZkñçq6,™zZßV~�Z™ZxäzZ§Z§~ÆāZ]ÃT

p!ÐŒZzgšº)ÐÒyHÔtZ-»zì:
LLXXXŠZzZ¢œî G

0{TÐY�ŠZg~»XŠgë',ëƒZXÄzZŠ[�ZyÅâœ~
i0+Ï~:wgnpÔ̧**ypgŠã»fg=ƒ‰ZzgƒÐ(,|™tā
ìÑ]~Zq-ŠZ½Zz[',0*ƒZXXX{Ægôz§»â°�M²ƒVÅ·g
:¶QkÆi}òÌ¹Ô̧Zq-Âtā%iZÅY�ŠZg~»z{[C)É
»½~(û&z{ZLgÄg3ƒÔ)Zzg»gŠZãÐ',ŒÛZggÄgì¸ÔŠîÐ
i}6,M¤/ZXZ,VäZÌY�ŠZg~ZzgâZ!ÅzäŠZg~‡ìg¿¶Ô÷áh+tZy

¶āZôm,Zzgyz*ãŠz2VÅæŠÐËgc*„~Ãðdi(ïYñp

{ÅfªzgÎZðät‚gZXŠgë',ë™Šc*XXXzZ§{ä¸̈Æg÷:
pZ[Zzg{0+ZÈß;gzÅŒÛZ"$»gÄg3ƒ‡ìgppÆZgây»™Š�XXXzZ§
{ÆŠZ½}òZkÐÌZëZ̧[J-%iZÅgzqãi0+ÏZq-Ú“Å
¶XZkLLMzm,lhzjxzT�ZVóó~%iZÃ»%ZãÂòY‚:ƒð1

Z,VäÈÌ:;g~X¸̈Å÷á²~)Zzgi0+Ï(»Zq-.e$ŠNZzg
Ô¤/¤/ÆQ3Zzĝ™,3 [Resilience] ̀P]M�Û,UZyÅÚÎŠMiâð

3ÆYìÔpzZ§{ä%iZÅ#ÂhŠ~X[zÃÒÂZ[ÌZ,Vä
F,u:ÅpZ[Z¹ZˆkƒŠHāƒ!*'ZK̈ã'Å7ZzgZK̈ãi0+Ï
~Z,%µMYD÷Z#,zŠgÆ‚t�ÖÁu7,D÷XXXZ[Zy
Æ¯x~tzgŸÆp}ic*Š{MäÑzqƒñÔìÑ]~ÂZiyzŒÛZgM

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



ŠHZzgZCZgz"ŒÛZg~Å(¬gÃ:gzZEäáàXZyŠZ½p=V»Zq-i
³tåāZ[%iZY�ŠZg~ÆŠ¬z~Ð)g{¿ƒ‰ÂŠzuZtåāZLZŠ!
·Z7ªQgŠzÆOñÃgÏ~ZÖgìw~“t™àZzgŠg!*gÐ

zZhƒ™QgŠz~ÄÍðZzgQ�óg~ÑzqÅpZyŠZ½p=V»ZÝ@
ZyÆŠg!*g~ŠzgÆQgŠz¯xÔŠz§¼gÆˆÆQgŠzèo~Š9ecXXX
Z,Vä3,zZyŠ‹Å»wÃY~~ZJVZzg)zVÅ"ÇāŠN™qÝ™1åÔ
¼gÆu)ÐZy»ÂZiyµz!*Ñ7ƒZXóóÿ53þ

zZ¢œî G
0Z§~6,¸̈»',Z{gZ„Ä~gŠ¿F,IÈ:~‚]ÈzV6,Œ)CÙÈ~

!*g{ZÃg(Zq-ÑÃãÃgÏÄìÔ&!*kxLL74k0î EG0¸̈óóÆ**xÐc*ŠHY@*ìXagZÏZÃg6,
ŒtF,IÈTÅÂ�~qà"Ðá™Z[J-CÙ̧̈Ùkg¥ZuyìÔÃgÏÄÅ
@*gõ~Zq-»̃gÅwg‚rìXZk»CÙÄªZzg@*|Å”]»qïìXâ´gZxÆìw
~þ

LL{{ä~�F,IÈZ,Vä–ì&ëñçqÅo9LÐZ§tÈ
Mh÷z{ÃgÏÄÆuâñ~÷·ZŸ†ìZ|ƒÒyZzgÎiz¢ZiÔ”‹
_.!*]ÃæÃgnpƒñt{‡ãÆ74k0î EGÐË§bÁ7É‰£â]6,
GZkÐ(,|ŠHìXóóÿ63þ
qàÅÞŠ]&ƒäÜHÔÆ_.%iZÆ³m,zVZzgŠz2Väà‹ÃgÏ~Zk
ÄÃ÷áï7ƒäŠc*XQy»ìwåāLLZkÄÅZ÷á®)Ð¸̈Å{åÆa©¬x6,MYñ
ÏXXX¸̈ÆŠz2VZzg³m,zVÅßZ0+76,Àƒ@*ìā{ÆzZîÃÖäÆZÈx~

Z,Vä¸̈ÅZq-4+ÄÃŸù™**IHXóóÿ73þ
à]Å!*ª]Ã¸̈äZq-¿Ðù´óu~¦HÔZk~Z,Vä74k0î EGÃÌ

÷áïHX
LLZk74k0î EGÆ_¬ÐZ0+Zi{ƒ@*ìāËðZzgZ§~ÅZfe$Ðic*Š{¸̈Ã
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gÎZðzfªÅ̀Z0V»ZˆkåXZk‚¢äZ¹"C{OW,HåX™ÄŠgŠÔ
ËðZzgfªÆZˆkÐQy»ŠwpyƒŠHåX@*ëZk74k0î EG~"‚$
Æ!*z�Š�

+B5Ðö
GE

G—6,zZi~Zzg/éìz{Zk!*]»¢o]ìāz{Z¡!¼
6,‡10*äÅŠg]gnp¸XZkÄ~ÌŠgŠzŠ§ÅZq-µdñ`Æ!*z�Š
ZyÅzWZÅ.lç

I!ÔØq„Zzg.ÒyÆÝlYOX÷Xóóÿ83þ
fs~ëZk74k0î EGÆÉZÃg»F,À™äÅ[™D÷:

)1(÷}§Šwä6,Š{Šg~™Dƒñ�Ûc*ŠzjVÃ‚i¯1ì)Zka(eLƒV ÈZÍw:
āi0+ZVÐW»M¸i™zVX)2(~ZkZ0+ZiÐÏgm,~™**eLƒVāµZ[Ðpy½u
ÑX)3(n{qàÆ!*z�ŠŠ*~ó{:y™**eLƒVÔqÅïGLZ§~~ÌÄÆfg)7}
Š3YƒVX)7(Z}c*§Šk,ÜŒV=p�Ûâ:ƒ**YVāte7ā~'+£é

G
g~Š.Æ�Z[

~ŠgzZi{ÅwjV!)8(;ñlg!ālg»Z3ÿXLyŠÐŠ™ä6,ë$øFLi0+ZVƒYD÷X)01(
Z}¤/zÓZ§ZVÔà~�Bû

G
LzÃì)Zzg(~"ZCëgZiZzgx̂¯g;ƒVX)21(÷~Z§~ŠZEÂ

7pŠ*ÐËplŠàÅQy)Ẑig;ð(7X

ÿZkÈÆ¬&ÄuŠgzZÌÆqï÷ā¸̈ä@*gOi0+ZVÐ)÷áh+ ÈŠzx:
«%û(Ñw³ÆZ-Zy~YäÅMgizÅX,MÐþ

)1(ÓCÙg8-~VYCìÔZh)Zzgpl‚(Óz{Ô�Z-ZÈ÷á{ÆŠg6,¥)2(÷~úŠÃ#Ö
YæZzgZ¤/°**„ìÂ!*Š÷á{ÆM>ŠZy~°ƒ!)3("g3ŠÔä÷Zy°Šc*Z\k!ZÐÂ

)!*Š÷á{Å(pZ[Ç{~',8-ÓSecåX)4(~z{)ƒVāZ¤/ZCi9ê
E

L®Š3ƒVÂHyzH
›yƒÆŠw÷~›)^gŠ~(~W')5(~z{)Á‚(®)¬Ô(ƒVāZ¤/b
÷~Y+$MñÂZk»•)÷}(u~pZVÅMzZiÐVYñX)6(Z§~~)Ì(÷Z@
Š7VÅÒ]Ð°iZVìZzg÷ZŠwŠg›Z0+zÓZ§ZVÐPìX)01(;ñi0+ZV!āŒV^ïIEL

@*gq-~ÌÃðgzÝ7ÔÎZñQypZ1V)’zV(Æ�P}ŠZgzVÅM\V~R÷X

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



)1(0*òâ!ZNƒYƒ)¾ZLw(ZzgŠgzZiÒi0+ZVÅwŠzāëMD÷X)3(=gZ3  ÈÎx:
¥x7ÔZzg'+£é

G
g~Ò]=egZCìÔ=ŠzgÐ„gZ3Š3ƒāëMD÷X)4(tzgŸÆ

gZ56,½zZÑLŠg“7ƒ@*Ô)Q(?YVJ�~™DƒÔ~MÂg;ƒV!X)6()ZLy
Å(i}ÆÇßV6,÷Z@*i{ÛrÃZzg)-V(yÅgzÞÃ(,JßāëMD÷X)8(;V!\gzëZk

®Ò0îE0)x,z@*gq-(~Z‡#Ö¦/,ƒVÐ)Å<å XEZ(ZLh6,**i™zāëMD÷X)01(aVā÷Z
MMKuZðZzgyŠZ�Ûzi~ìÔ÷}aÏuZð™zāëMD÷X)21(÷~$+**ò)Æeg(ä
ZJVÃÌ"Ç:™Šc*ìÔ)Zka()÷~**»ò»§3™H.wƒVÐ!

)1(M`Ì)¦/gZƒZ(ÀìāMë[I)f[(Å‚Ð',Mæƒg;ìX)3(  ÈXgx:
÷~u¦/“ÐgôzZÝaZƒ@*ìZzg÷~uâ“ÐpszçÀ©8ìX)5(÷~]Zzg
¤/ëg~ÔP}ŠZgzV»Z(g7XtÂ,zŠgÅY+$ÐZk6,âñgƒñ÷X)6(=)™ÆÔ
÷}{ÃŸù:™zā̧]Â÷}¬ģ{»¸i{ìX)8(M�yZq-¤/ZVât¿Ãi0+ZV~
Š9eLì)Zkaāz{(-ŠilÅ{Ð!*CÙMŠHì!)9(M`ÅgZ]÷~ßtpy¹V

ÐÑN!t¤/xpy÷}in®ÐMc*4ìX)01(~§Æ:LpVâÙYV™zVā÷~§pZg~
ÆagØ}.Zz0+~ÆÆ]k~ā{¤/ƒðìX)11(Zq-Z(.çGLàÆ%æFNxZjZwÐ÷Zgû÷~
ÃzV~(,|ŠHìX)21(½{y)3"(āZkzZ§§~÷Z§pZgì)Zka(%ÌYƒVÂ
Hp½%vā÷~ñ]6,gzäzZÑìX

)3(~ÂÑegƒV!Ñeg!™8ïELz‡gƒä»Šúò¹V!{){:()¬„(JìÔZÐ  ÈQ:
)'×h+(¤/x7™**eL!)4(~Â{ÐplƒVā¡¾æ

E
LçlÐMiZŠƒŠHƒVÔÃÂZwÆ;ðV**y

zY)ïY@*ìX)6(Z}ZvçãÆtñC�~1@*ƒVÔ¹VÐMD÷X÷Z@{ì)Â
H(i!*yÂMiZŠì!)7(CÙ¿¢5å

G
GL¤/ZV)gôZ§~(~gz@*ìZzgZ¤/7gz@*Âz{~ƒVÔ~ÂpŠ

6,gz@*ƒVā~pŠ6,¤/ZVƒVX)8(¤iŠ{Æapl8Zu§†gôìāz{{~ŠzuzV
ÆŠÄŠN™gf{ƒ@*ìX)11({Åæ])bâ{(Z¤/÷~Ã~ìÂpyŠwÃ(×ÇVÐ-V"
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ñwYV·c*YñX)21(~Ãðƒ̂Vā{Ðg;ðeƒV!÷ZfztÂÚ-VÆ)Ë:Ë(e
~¤/ëgƒ**eLìX

)1(~z{7&Zk)¤/ëg~zZ§~Æ(e~"M',zð»Zˆk:ƒ@*ƒÔH™zV  È¼:
,zŠgÐkB™ä»j,7ìX)3(gZiŠZ**ðY+zZßVÆaåÅgÎZðÔ(,~šìÔ

zg:{�Û8-ÐYzZáMiZg»Ãð§7X)6(~MsƒVZzgtqŠXZ§~ZkMs6,i8-Zzgí
~i8-MßŠƒäÅ$+**òÃ–gäÅÈ7)7(M{z{œ!āZ#i0+ZVÐ6,zZ:Mc*)Zzg(=

Zq-Z,ŠZ],}~ñZÔā~ŠxÌ:âgeX)9(Š7VÆÕÂg;ðÆˆŠwÐŠRYNÐ
pŠz2VÅ5#Öi9ê

E
L¾Ð(,|™ìX)21(÷}̄ÅMzZi)œð(„÷}ðÅ™zupÙ

»fg=ìÔZk¢5å
G

GL¤/ZV~÷~%Š4)'g]Ôx¹(5±ƒ!

)1(Šz2!Šw~}ZzgM\VÐ.VŠz2!?¸̈§iŠ{ÆagzbZzggz—gzZVƒ  ÈÞ:
)2(6,zgŠÇg»]ìā?Hz¶Ko~ƒZzg÷áyzØ•ÆqïÌX)3(?™r#ÃƒäÆ
jZáÐH§ZiÌƒZzgā÷á²~~!k5åEL!*Š÷á>Ø6,�Ûz¿ÌƒX)6(~py~ª1$Î
g;ƒV1ŠNg;ƒVÔ?ÌŠdÔ~®)ƒV1Y}ƒVÔ?Ì)=(Yâ!)7(øg}Zzg'+£é

G
g}

Šgxy$zzÃ»ç@{ìÔ~',Z',ZkÅ0*È~™g;ƒVÔŠz2?ÌZkÅ0*È~™zX)01(Šz2!Z¤/?
)÷~g;ð~(eg{¤/~7™MhÂŠ¬»°ìÔM‡!Z¤/Šw7ìÂi!*yÂì!)11(t‚]È�
~äi0+ZV~‘÷Ô?Z¹�ÔŠdZzg7,ðX)21(Z#~7gƒVÇÂCÙ),x~=c*Š™z
ÐÔ=Zyìā),xK~Â=c*Š™zÐ„!)F,ÀgZ¶ZkgXQÔLL¸̈óóÝxgÎw$(

Z§~ZzgZ§~ÅgÎZðšµ¸̈ÃpyÆM²¥ÑˆÔpQgŠz÷á²~Æat‚¢Ô
í̃gU*"$ƒZX¸̈»ZŠ!·Z7$+wŠHXtp~ºmqÑ]~ZyÅ¢zg]¶ÔZÐÃgÏ
ÄÍð~Z‹Z½“ŒÛZg7Šc*YYÉt'Šg„ƒÇāZq-Âz{¦/Z̧Vg{ÔZ/‚w~
ÃgÏ~ZÚ¼È`¸āÃgÏÄ~QyÆ›Zb]Z*ŠƒäÃÃðç{7åX5481Y~
LLó{:MgizuZ�xóó)Š-ZÈÃgÏ(-ŠZgZ?xŠþÐ÷áùƒZZ#ātŠ-Zy5381Y~%A$ƒ

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



[åXÿ93þ!*‡°{ÃgÏÍð»M¸iZyÆẑªx®ÆŠâV~ƒZXLLÉgÁóóÅF,KMzD+z+
)8281Y(J-¸̈ÆÃgÏuâñ~554ZÃgX÷ZzgtZN[7ÔÉÓx¯xìZzgZk~
ÓxZ0sÆZÃg÷áï÷XÅ,â´gZxÆ_.tìXX�{:45ÄÔ†]:44ÄÔ
š~401ÄÔç1]:352ÄÔÀZÃg554

LLÍc*ù¦îg6,554~Ð943ÄZkÅ̂c*ŠÇg÷Zzg601ÄâIÆ¯x
Ða‰¸XZkÐU*"$ƒ@*ìZk^c*Šzu}/V~M',kÅ/
Ð¬%iZäÃgÏ6,Ãð{mÂz7Š~XZ[J-z{!*kxQgŠz„~˜gì
Ô̧ÃgÏÐZ¹ic*Š{‘®ÆâjwÐaZƒZXóóÿ04þ

M�Z[tŠBāÃgÏÍðÆZkZ/‚!Šzg~QgŠzÄ6,QyÅ.¾Šgg„Zzg
zZ§{ÆˆZ#LLÃ2YóóQÐLLîïyz*yóóƒñÂHßg]ƒðX7081YÐ8281Y

J-ŠzŠ;ÇV~¸̈ÆÀ7782QgŠzZÃgŠø7[ƒD÷ÔZ#āŒZzwŠ-Zy~Zy~Ð
999ZÃg÷áï÷X8281YÐ7481YÅŠzŠ;ÇV~ÀZÃg871Šø7[ƒD÷ZzgŒZzwÆ

aZy»ZN[951ZÃg÷X8481YÐ7581YÅZq-Š;ð~ÀQgŠzZÃgÅ®ZŠ488ìZzg
ŒZzwŠ-Zy~836Ä÷áïƒñXŠz§ZeÆˆÐ0*õ)2581YJ-(‚ßV~ÀZÃg444

ZzgŠ-ZyÆaÉZÃg483÷Xÿ14þ
èÃg{Z°ZŠzÑg¸̈ÅQgŠzÄÍðÅ§sS¤Æ‚BÂzÃl!ªCÙ™D÷ÔZk

%Z‡»:L÷á²ÅZKfZ]ZzgZLZx[Æ‚BkãÅ_.!*CZô`Æ(,|Yä~Ì
eð&+ZYYìXLL¥Çì%~TÂƒCìgzZVZzgóóXXX!*CÙÅŠ*ÐZšr~gê7,ZÂ÷á²ä
ŠZ½Š*~kãÃic*Š{™Šc*Ô¸zzìā¸̈ÆZkŠzgÆTŠgÄ‡g~Ðë¯xZzg-V
i!*ViŠƒñËZzgŠzgÆZÃg7ƒñÔpTzzÐQgŠzÄÍð¸̈ÆaZi'ā¢zg~
ƒðz{°vÐzZÕÅ”h+LL¢zg]óóŒÛZg0*CìXZk¢zg]ÅâÎÃ¡çÙ'Šg„

7XXXLLÄzZŠ[�ZyÅâœ~i0+Ï~¡:wgnpÔ̧**ypgŠã»fg=0‰óó
)Z™Zx(šµZ[J-¸̈äZL{Ð',Z{gZ„”ÁuÆ!*g}~Zk§b7Îe
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åÔtZµ!*]āZ,VäZñZµ6,qÁÓ#ÖÅæb~Lg\)éSZzgL)gŠîg6,)9ÃgÏ
~(¼È™̄g~ÑqÝ™**e;Ôp¸̈LÌËu»gÐ�g÷á²zZÕ»¦gÌ7™D
¸XZ[Šg!*gÐzZhƒ**e;ZzgCÙ76,XtpZéz‚bMæã(,JäÐ}ic*Š{"M',zðÆ

QkŠZrÃŠðäÅÃÒ¶TäŠþÆY�ŠZg~�`~QyÆ�Y£xÃ**‡&ÿELˆ°vy
àc*åX

¸̈Å7g~i0+Ï÷á@ìāz{Î(,~t™DÔ̧qÑ]$+wYä6,QÏŠg”zæÐ
QkÅˆ°Å[™DÔ̧“ÆˆläÅOñu¤/xƒä»gDyZyÅi0+ÏZzg÷á²~
CÙŠz»{āìX-V4ìā̧̈äi0+ZVÅ»wÃY~~�3,zZyqÝHZk»ZëF,+U¸å
āẐig;ðŠ§!*g÷á{6,œZŠ~YñXZkµ"»M¸iZ,Vä74k0î EGÅðÆiâä~„™Šc*X
Z#Šzu}ÈÆ¬&ZÃgÎZkg~ZkpZé»ZÖg™D÷XZ[z{ÎyÅZm~

ZLúŠÅÇ~°**eT÷ZzgZKÓ)K(ÅgzÝÐQkÆZ-ZâVÃ!3ðEOg™**eT÷XËZzg
ÎZöógäqàÐ%z~ZkÒyÃZÌ7Š~ā¸̈{Ðg;ƒäÆˆZLyYäÅ
OñxV»á™r#Æky~M™gì¸ZzgDz{[zZµƒZāLLÃy¿zZg;ƒZìÔ¬
Íg}Å{~åZ[»áÅ{~ƒVXóóZyÆZkZŠZxÅzzqàÆZyÓV~ˆlÅY$Ë
ì:

LL|]·Ź−+²sxV»á™r#·Šg÷á{%jxÆ�ZzgñÑ**
õZ−+Šku{óÆ7D¸X%iZæ]J-QyÆky~gìÔz{%iZÐ
.e$›gnpZ̧zgZ¹Å½d$Ð°~maZƒZåXóóÿ24þ
ªCÙì!*Š÷á{ZzgZ3ÿXL°ÆcZzgçÑ}~Zq-Hxgzqã,ÐZkZgnoä¸̈

ÅLLegZð®Ó45ëGE
Y

óó~ÌæŠÅZzģ̈ÅŠgzZiÒ÷á{6,œZ~ZL¡ñc~Å̂7-÷áï™ÆQk
ŠgÃT6,¸̈Æa¹vkQvŠHåÔ™s™zZäZzg[ZäÃÌe¯c*XZkjZáÐˆ
Zi7481YÅ÷á²~»_·™äÐ¬¢zg~ìā̧̈Zzg°vÆâÎ©]Æâè6,Zq-

ó{eZwàYñX

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



¸̈ÆŠZŠZ%iZ̧‡yá0571YÆµnª¥Ðyz*yzZgŠƒñÂZ’UÑƒg~
âZ[¥Z<)á°Ô3BâÞ3571Y(Æ5ixƒñXz‰4571YJ-z÷gìQŠþãZzg÷á{
¬ÝÅPZŠÏ)42BZ6,s6571Y(Æiâä~÷á„5ixƒñXÇ1{y)1771Y(~ÔZk
u»gÐzZhƒñZzgQpƒ™'gZzZ7gÆ;Vâ™~™àZzg-Vt{âZŠ{M¤/}vƒŠH

ZzgZ#¸̈M¤/}Ð31D2181Y~ŠþMñÂz{Gg{',kÆÔxVfzt"54ø
GJGZzg·Šg÷á{;"

?‚wÆZ̧zģ̈ZÌM¤/}~Šk‚wÆƒVÐZ#Šþ~8081Y~fztÔzàÇ
;Æeggz9â;:xCÙ}6,Q*Šƒ‰¸XZka˜VâCÙ#èGEL¸̈»"Š·ã~t'ā

¸̈Z,**UgziÇgÆƒDÔ;äfzt„ÃoZÈZðYV«Kg¿ÔŠg„7XtZ·t
qŠXaZö»³åÔZzgZk~;ÅLL$+fz¹óóÐic*Š{LL÷á<p!¼k,óó»g�ÛâåXÅ<å XEZ¸̈ZÌ
±Æ„¸ā;zfzt~©ÆÓxF,�ÛtÆ!*z�Šåf6ëM°Zzg_.!*CzZÕaZƒ_¶X
fzt"Æf6£gZzg�YwÌZ+¶āz{Óx/Z*Š\>î IXƒä6,µŠwÐõ™MhZ̧zgZ,V

äHÌXXÕŠzVä–ìāfzt"Ã!*Š÷á{ÐzZª›Éo]¶Z#ā7481YÐI¸̈
Z*›\>î IXƒ™oZÈZðÅÕ™ÌgìÂ̧ÁZiÁZk»ZÖg7™gì¸X

4B�Ñð0581YÐI¸̈»°ÐÃð!*‡°{m7åXLÏÔ–Ïc*÷áŠ~Ò{Å
½d$~ZyÆ�{c*«È™áYä»f™â´gZxäHpZ,¯xÅ¶KyŠ„7ÅZzg:

Z(¯x¸̈Åà]QgŠzc*ÃgÏ~MìXZkaÜZÜ»tIŠg„ì:
LLŠg!*§÷á„Ð¸̈ÆmÅZÍAÞŠ]z{�{ì�Z,VäZº÷á{U*ã

Åæb~¹åÔ�}»iì:

Šg,iâ:āÀgœógœ
DÙZgzŠzœzº{gZiŠg¾*

Íc*¸̈ä0521|)4381Y(~t�{¹åXóóÿ34þ
¸̈ÔfztÂ7̧āÜso]Å¯6,�{ëÔZº÷á{U*ãÅæbÐÌ÷áh+Zâ¾n:
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ƒAZk!*]ÐāQyŠâVZº÷á{ÆzàÇ»gzZîh×Z^g;åX!*Š÷á{s#ÖƒÐ(,}
ZzghŠZgZ1;uZ`Z−+ÅOñ¬PZŠ{˜$ZzgQkÅñ]Æˆa�̧zZáPZŠ{ÐÅ
zàÇ~ÆpZéq¸X

LLZº÷á{U*ãxÃÒ™gì¸ā·Šg÷á{;"ÃQyÆhÐøzx™Šc*YñÔ
Zke~Z,Vä;6,tZ²ZxÎc*ā÷á{¬ÝÆiâä~;ä!*Š÷á{Å
Zq-HÅÓŠg~Å¶Xóóÿ44þ
¸̈äZK¬Š]Ð6gƒ™ŒVÌŠZƒÎc*Z,VäÎeā!*Š÷á{�eLìÔz„ƒ@*ì

Å<å XEZZ,VäèÃg{�}~PZŠ{ÐÅÌæbÅÉtU*"$HāZkPZŠ}ÅF,šMZkZ0+ZiÐ
Åˆìāh@*`zª»ÇzZg_ƒä»ZIŒÛZg0*@*ìXZkzZîÆ¼„ŠyẐôm,zVä

Z1;ÆzàÇƒä»Z´y™Šc*ZzgZkÆ&‚wˆ82Bm4381YÃZº÷á{U*ã»ZÙwƒZZzgZŒ
„ŠyuZ`Z−+Z1;Ô·Šg÷á{ÆÄÐuk,MgZñªmƒñZzg-VZq-�}ÅLL(Ï

ðóó™ÆZ,Vä�uât»g~Å¶z{åÆaez[̂X
ZŠ!ÂZgõÅ�ÛZë™Š{¥â]Æ_.¸̈Å§sÐfzt"6,«a^ZyÆ901ZÃg

6,FFÃgÏ¿~QìTÆtŠzÄ¹czs÷:
»yzjx',Ði4V�Û}ðZ„
&¾æ E
YEgZiù·QgŠzā"g8-ðZ„

–vVÔq-Šzbz„ZiÎZŠgã
ÃgÏÁ@*|î;ñg8-g8-

ZzgMy~̂q~¸̈äzZã™Šc*āz{Qki!*y»÷á²„7ÔTi!*y»LL{‡ãyóófzt"ìX
CÙpŠg%gõoMV)ðZ„

LL¸̈ZÒfztŠ#~tÈwYD¸āfztÃZ*Š\>î IXƒä»ÑsqÝ
ìQyÅQgŠz÷á²~»èZtZhZä»È;Å÷á²~»èZtZhZ**ìÔZ¹
YIC**pŠ!*Š÷á{ÃYIU*"$™äÆáZŠsìXªCÙì¸̈ÆZkn
ÆZÃgÐ;ZzgÌßÒ{§ƒDƒVÐXóóÿ54þ
¸̈Z§~Æ‚+Aõ

E
ÐIÌ°vZzg!*Š÷á{ÐmÆZÏ”]ÐpZ;VÔ̧ZkÆ

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



ØZ@QyÅi0+ÏZzḡx~-V¬x7÷ÔT§b!*kxŒY@*ìXeì¸̈ZkÆMgizq
ƒVÔpZy»§i¿÷á²~Zzgi0+Ï~7481YJ-Zk§bÆdi�Y£xÃZLÐŠzg™ä»
ì4,Šq-™ä»7X÷áh+̃ZìÆz‰ÜZyÃKù~ÐLLs›óó°Š:ƒXpÃgÏ«Å
uJ-z{MM$zgi~Ð¹Šzg÷ZzgZyÆŸ~â-‚:DŠ3ðŠîìX

z‰ÜZq-‚7gLX7281Y~®YDƒñªx~ÆŠâV~**T$ZÀàZ−z!
M¸÷Ð5‡]Å�ÑZ_gOZzgXÆ:âäYä6,Z,Vä¢zg]qƒDƒñÌ
5‡]ÐZïgHÔZkÐt!*]ÈVƒYCìā¸̈�g÷á²ËŠg!*g~q¢~Š¶Æa
!*Ç»g7¸ÉgKiZŠ}ZzgZ÷Åw~ZKÙ|#eT¸X¾{‚w0̂481Y~Šþ
»Ò~6,zW~ÃJw™äÐZkaZïgHāóR,~N*\äyÐ!*CÙŠgzZi}6,M™ZLw
YV:HZzgtāâ™~¬ÐqÝ³]Zzgz‡g~ZŸ±Æa™**eT÷ZzgQk~¶Z¹
àg7ÔqÑVāZ¤/¸̈t5i#ÖZ(g™DÂZ¹Îgz9J-xCÙ{Šc*Y@*XY�ŠZgZ:¦§
§]ÆZy'×úâ]Åå“7481Y~ƒðÂZ,VäÅ+@î0„ÄÆ´z{Ì¸ÎeƒÇāZ}
»li}OYñc*M�yI^7,}XMMˆŠe$Æ_.Z,VähMgizq~Ã',zñ»g
ÑDƒñi0+{:g�Zzgi0+{g�ÔÂQyz*y~:g�»ÎeÔp§]ÅŠF,+¼ZŠZð6,Ì

X¬xZK̈âV)R̃6,(Å§bz{ÌÎaÎa™g{‰Zzg¿ÅR6,�Zky!*¹Xz{¸åāz{
:Üsi0+{g÷ÐÉyz*y~„g÷ÐZzgz{ÌŠþ~ÔQÏà~T~z{i0+ZVÌåÔ
˜V³]z**ñkZzgØ•zY{ÆZk**]{u~Š®ƒñ¸ZzgƒÐ(,|™tāZK@{
ÑZ¢ïEGL©Ã0*äZzg%"0î GE0{0+Zy6,Ð(„ÃŠðäÆaZ¹QÏŠg!*g~Y**ƒÇ˜VQy»%û

fzt"ÐŠzu}ŠgZ»ƒÇZzgz{»x)gãÍð(QÐÑzq™**ƒÇ&z{ZLa!*)̄)ŒÛZg
Š}`¸XÅ<å XEZëŠÙ÷āzZ§{Æˆ¸̈Æà]QgŠz~Ze7-›z!*6Ïƒä@

ìXŠ-ZÈ¸̈»ŠzuZZi+c#7491Y~-ŠZgZ?xŠþÐ÷áùƒZåXZkZi+cÆMy~
**¥xâ~�̄xŠg`ƒZÔâCÙ+¸̈äZÐ7481YǢg~»̂¹ƒZŒÛZgŠc*ìX

Zke~ƒÐ¬,{ZÃg»Zq-«ìÔ&¸̈ǢÐ·Šg÷á{Åæb~«
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»zl'ecXZk»iì
Z}˜VŠZ§™xìÒ"µz°s Z}÷Ó†©"ézn

æbÆ‚]ZÃgÆˆæ¬ñ¢zgZ−k,-VÄ™D÷:
¾~„Ô÷}Z�b£œÅÓ ¾~ŠZøÔ%~Z&b¢‡Åg�
¾ZZ0+Z¯³…÷}%äÅŠ? ¾ZZDÁF,3Ô%}ëÅâh+

èÃg{ZÃgÓxF,Îiz¢ZiÆ‚BtzZã™D÷āLLÁ"ìGGL÷á{óóÅ¢zg]Z[¸̈Æai0+Ï
Zzgñ]»çn0̂¶X

fzt"Zzg‰fztÐ¸̈ÆLLZŠ!Z%Ã]óó)XÅic*Š{F,z�{fZC‰ZzgM`J-ƒC
÷(Ãf‚~gÄ™æbÆ‚]ÄzV~Ðfs»Ä¹%æFN¯4ì:

¾~gë§¯854ø EEEI
L!*Áƒs ¾ZZ0+Z¯K÷á:iÅýLZAx

!*Š÷á{ÐZZ]ÅpZég~ÆˆŠzÄzV~)«Šg«(ßg‹zZ§6,gzÝeZs
ƒñ¬Ä~Ã@*{ó»:LM�ÈŠ#Cc*ZzgŠzu}~�Û¢Æ!*bgzZ*Å@*gõÃŠ®Ñ**
e;c*-VÈBāZk!*g}~ZLLLÃU*ã”{óóñ�Ã7HìX

lc¼!*iä@*»ā™}íÃf?
¬é̂ì0**8è

EELD+Û~V
h**‚iäe;ā:Š}íÃZâV
úeZàìuģZz‡]~ÇÖ

¸̈Î!ƒVÐā52B#7481YÐIZ¤/z{³°~ÐƒDÂZyÅLL‡ây
(Ëóó‡&ÿELŠ„Z0+ZiÃÂZw:gSXZ¤/Šzu}̂q~LL**8è

EELD+ÛóóÃzZ$k5Àö EGY
0Šg!*gzm÷á{»)t¦g

™,Â¸̈ws/wsŠg„÷X
„CÙt«Šgæ—·Šg÷á{ìp,{ZÃg~ÐÛÐÁªÀ‚]ZÃg~æs#

÷á{ìZzg!*¹Šk~Ðeg~ZZ]ÎyÅŠgŠqZ:ŠgpZ„ÔŠz~@*gõZzg&ÄzV~
¸̈äZKæbÅìX�{óg~»t¸̈»ZCZ0+ZiìÔZy$›Ò3¨é

G
GG‹Ä~�¼¹ŠHšµs

ì:
’ê
E

L4ÌÐ%ZB/Åiƒ ™§pÐ%Z™ØÅŠZhS

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



À÷~g¶Mñi„gZ‹¾ „÷~Ô÷Z0+z¯Z÷ágZ‹M
÷}Z)wÐ™CìF,ZzlÔ, ÷}Z·x?ƒCì¤tÔÂ±

ZyZÃg~¸̈»LLgzâãñ�óó»g�Ûâìā{Zzg{zgÆa�`Æ0*kÃðg¬e$MyYV
7ƒCÔZzgQ™r#{ÌÃy?¸̈XXXZ(¹VÐÑƒVā�‚}&!

IZi,ŠzÄzV~¸̈äZ�b£œÃñ]zia»çnŒÛZgŠc*åX«ÆMy~Šz
Ä@*µ5åGL'×h+ÆjZáÐçAÅ4,Z•Ã.e$@*|Æ‚BÒy™D÷:

¦ƒC%~{§ÔÂ:™@*V (ƒC%~qªÔÂ:Šê1
~ZðzZâVÔ-{¤ð~te„ GÃyzkVÔ)âZi~~tŠk,!

LL-{¤ðóóZzgLL)âZi~óó~zZªŠk,ƒðX7481YÆˆ&‚w»²āÔ¹ic*Š{ìXt!*]
‡&ÿEL¨gìāZŒZÑ¶gÅÞŠ]Æ_.!*Š÷á{ä\gÙg§gj+i+.$Æ**x–åÔZ¤/Qkz‰Ü
¸̈ÆZx[!*Š÷á{Ð\gl™ZäÆañW,ƒDÂQ»áxVZzgœZŒZv{yÜ

LL‡~\gØVóóÆƒDƒñ¸̈ÅZ—Øð~7ä&‚wµ‰?ZkÆ„CÙŠz:L

÷ÔZq-Âz„T»ÒyƒZā̧̈~âè~LLÎo(^ïGLāóóÆ$zV»¥cÔŠzg9}ƒ™
¡ZKYæVÐ$+%ÅÃÒÅ¶ÔZ*Š\>î IXÆ‚BZzgpŠ\>î IXÆ‚BŠþÆZŠ!õf6,Ì�¼
ƒ@*åQkƒäï™�Û¢ÆŠgxyŠzg~ÅUÃ¹(,JŠc*åXŠzu~zzfzt"Å’,çL³m,ÆZÌ
F‚w!*¹¸)fzt"ä51BâÞ4581YÃzÃ]0*ð(

LLfzt8081YÐZ*›;¸ÔZyÅñ�ŠÏ~ÃðZzgZ*›÷á{ZzgoZÈZÂƒ
7YåZzģ̈ZkÐÁ6,¤®)7™Mh¸Xóóÿ64þ

Šgxy»�gZ3ïÑŠHz{ªCÙìËZzgßg‹qw~¸̈ÃLÌ‡&ÿELJw:ƒ@*ÔpH
<āö~Ý§zZÑ¸̈lgÐ;gZƒZåXÅ<å XEZ4B�Ñð0581YÃb0*gdZzg&g¶�ZCÙ»

7Òšï
EGX™ÔÜZ−z!ŠÛZ<ÔÂxkBÆæ!*]Ðu�ÛZiƒ™bÎgz9‚Ñ:xCÙ{0*äZzg
ZkÆúnLL$4gzióóÆ**xÐ�g~{0+ZyÅ@*gõe÷á²Z:Ç)QgŠzÐ(ÃgÏ~g¶™ä
ÎXZkñµ6,QkLL@trq-óó»f™¢zg~ì�¸̈ZâZvM}ÐÑñ‰LLŠyóóÆñµ6,È™
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á‰ZzgT»iì:
{uZ+i0+Ï?āß7ƒV~ ŠZì7,ZƒZF,}Šg6,7ƒV~

ÃðZzgƒ@*ÂZkñµ6,Zq-izgŠZg�{Hp¸̈äMJÄzVÅçw~!*Š÷á{Åæb
Æ‚BÍ0+SƒðÂ�÷á²ÔÉ-V}āLL!*Š÷á{Æf™~æb÷á²óóZK¤èÔu:6ÔLLZzg
ÁkH{ÇgóóƒäÆ:L7åL."$ÆÔÇgƒäÆ‚B‚BLLâ™:ƒäóóÆZ³ZiZzgÚÆ
ËƒYä»f™ÔX¼™Šc*:

z{Šy‰āë¸â™7ƒV~ ¸̈znpZgƒÔŠz÷á{Ã™¬
·Šg÷á{Ô!*Š÷á{Â‰¸ZzgæÔ̧XÃ¥xìX¾qwtZëìāÑÄÔÎZÑÄÆSpZgä
‚hñ‚]Îgz9ÆSpZgÆzf~bÎgz9»‚Ñ:ZŸ†™Šc*Zzg-V¸̈ÅÓxF,

LL¸ÏóóÆ!*z�ŠQkãCŠ~gº»Z�ZxH�¸̈Zzg!*Š÷á{~åZzgTgºÅñ�ŠÏ6,¸̈
»ZÜZgQyZc*x~¹(,|ŠHåXXX÷á²ƒ**ÔZôƒzgtz̄ƒ**ÔçãZzgßgÂVÆ{Ûƒ**ÔZy
g¤V»Z�Zx™ÆÔŠþÆ�`Zzg·Šg÷á{äZq-Zi÷á²1$+**x¿ÃZkÅÓxF,zWZÅ.lç

I!
ÉZLU~(Š}™TzWZÅ�ç

E°»bCÙ{H¸̈Æ§sŠZgzVÃQkÅŠZŠ¢zgŠb
ecX

Ẑi7481YÆjZáÐ¸̈»�̄xïƒZZkÅz„Šg`fsì:
®ZŠZÃg çw»^q �Ñg

3 ~Zzg),ÄóÐ-V̄»xMƒV 1D

3 yøgZ�:gzDÌÂzk,ZVƒ@* 2D

11 ƒð@*íÂ¼!*“ïIL@*íÌå 3D

8 f™Qk6,~zl»ZzgQÒVZC 4D

11 t:¶øg~ëāz™Ác*gƒ@* 5D

3 :å¼Â}.ZåÔ¼:ƒ@*Â}.Zƒ@* 6D

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



9 yZ#¯1F,}Šg6,Ô¾% 7D

7 ?YâÔ?Ã)Ð�gÌzgZ{ƒ 8D

7 $h»4è
G

GÃë:gzN�fz¾ÃA 9D

6 ÃðŠy¤/i0+ÇãZzgì 01D
01 ÃðQy%æEM7MC 11D
11 ŠÁ**ŠZVÔNƒZHì 21D
01 Œ¤̈/p/uÄ¾wZYì 31D
21 “}Æ**xÐ"$Øƒ@*ì 41D
11 CÙZq-!*]?ëƒ?āÂHì 51D
01 Z#èEEL%*ƒZ™}Ãð 61D
9 Qk),x~=7k�§K 71D

ÿ74þ 4 ~Z¹CzVZzg¼:} 81D
èÃg{çßVÆÓxZÃģ̈äŒZzwŠ-Zy)ŠZZi+c1681Y(~÷áïKÎZñçw

�51»tÄ÷áï7ƒe:
z{pŠ¾āLLC¾~MgizHìóó '×{ÂZ#ìāZ}MÓ**g‚ëÐ

g;ðÆˆ‚wÔÎZ‚wÆ²á~ZVg{çB)¼**å�()ÀZÃg931(¸̈ÅgãÍð
ÅY+$SàÂzÃªCÙ™C÷ZzgQtXçB¶w».e$Zd%:÷Ô�Zk!*]ÅzZã[÷
ā̧̈ŠþÆZŠ!©**ó6,ŠzŠ;ÇVÅ@ÏÆẐ*›gãÆîg6,ā{Z�Ûziƒgì÷Xtz{

gãì�Oîg6,LLg—ÃgÏóó¾Yä»hŠZgìXZyçßV~Z§~ÆjZáÐ¸̈»
ZˆkÔ„ZzgMgizqc*V¹úc*Vîg6,Š@Y$Ë÷X�ñçqZyçßV~ÔƒÐic*Š{Q½Z
ƒZŠ3ðŠêìz{°vÐzZÕÅ”h+pZéZzg!*Š÷á{Ðë¯òÅMgiz)ñZzgZZáÆ
!*z�Š¹zZãîg6,Š@Y$ËìX
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çw»�Ñg
1 Šgâ0+Ï~¸̈¼07,}ÂYâV

Z#ģ"¤/{åÔ**o¤/{¤å
1D

2 ˆq-/zgqÔ!*gÂŠê!*g}
»lgçZV„Š§c*g»Šg!*Vƒ@*

2D

3 {~ì¾}z“Ãz„i³Åc*Š
;VÔ¼Zug+

÷
E
EL¤/ZV!*g~iîÌå

3D

4 Š}z{TŠgfªëç~N*BÐ
!*g}MÙ�ÔZy»0*òVZC

4D

BB Šg›Šw�V“J-YƒVZyÃŠîƒV
QÄ_VÓgZK{)pGVZC

5D

BB ëë$ÖY@*ÔM\ä…$+Ñ
)>{Ð÷}Ô÷M*VZC

6D

BB @*™}:âi~™1ìŠÔÃ
Šz„ÅDe$~ëäëi!*VZC

7D

5 t¹VÅŠz4ìā¶÷Šz„**Û
Ãðeg{‚iƒ@*ÔÃð§}gƒ@*

8D

BB t)&ÿ
J

L¦sÔtF,ZÒy¸̈"

NëzàB�:!*Š{pZgƒ@*
9D

pZzqàÅgzZe$Æx:ƒäÅÃðzz7:
LL‹ìTz‰Ütçw%iZä!*Š÷á{Ã‹ðÂ!*Š÷á{ä\Í™¹LL‚ëÂ

Z#ÌZ(:BXóóXXX%iZä¹LL—gÂZ[ÌZ(„B÷óó1tZka
Zg÷áŠƒZìā~ZKzÑe$6,fzg:ƒYƒVXóóÿ84þ

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



çw�
7 yZ#¯1F,}Šg6,¾%

YäÇZ[ÌÂ:%Zy¾%
01D

BB ë÷Z#g„:=¤‰ÜK
YâVËÆŠwÅ~Yð¾%

11D

BB ¾ZƒV~ÂecŠz**ƒZZ]
ù77ƒV!*](g¾%

21D

BB ¸̈":™—g~Â!*g!*g²n
ªCÙì¾ZqwƒQy6,Ô¾%

31D

8 ?Yâ?Ã)Ð�gÌzgZ{ƒ
íÃÌ7ygƒÂHkH{ƒ

41D

BB Hz{Ì"s¿zh**Ùk÷
â**ā?Æ7pgæzâ{ƒ

51D

BB ¸̈Ì¤/:ƒÂ¼Z(¢g7
Š*ƒÔc*g[ÔZzg%Z!*Š÷á{ƒ

61D

11 ÃðQy%æEM7MC
Ãðßg]7ÃMC

71D

21 ë÷”tZzgz{"iZg
c*ZÞtầZHì

81D

BB ëÃZyÐzÃÅì
�7Y…zÃHì

91D

BB Yy?6,�g™@*ƒV
~7Y}Š¬Hì

02D
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BB ~äâ**ā¼7¸̈"

j;BMñÂ%æENZHì
12D

31 "ÔŠ,Â'×ZSk~ÎZMì
z{¢ZTÃ:ƒpñÎZwZYì

22D

BB Š&ÀŸ/õ GG0*D÷(tGVÐH;
Su',aä¹ìāt‚wZYì

32D

BB åÎVÃgÇ{ÅþLZºu!
÷á{Æ!*r~t@*i{.wZYì

42D

¾{ZÃgÅZq-)�Ñg41(%æFN»gZzgªÅqïçwÆegÄzV~!*Š÷á{ÅæbÅÔQZe7-

Zˆkƒ@*ìāçwÆ®Æ‚Bt**Z»°ì:
41 ~�øcƒVM&4è

J
GELçwpZã~

tÌ¾Z„™Äfzt‚ÛZƒ@*ì
52D

ŠzuẐqW'»qïìÔTÅ@*GZŒ„Ä)�\ì(Ð-VƒCì:
41 gSc¸̈"Ô=ZkŠâZð~çs

M`¼ŠgŠ%}Šw~ÎZƒ@*ì
62D

51 CÙZq-!*]?ëƒ?āÂHì
"¼ātZ0+Z¯WHì

72D

BB g„:¤‰Ü%gZzgZ¤/ƒÌ
Â¾Qy?vāMgizHì

82D

BB ƒZì\>î IX»rr#Q}ìSF,Z@*
z¤/:à~¸̈"ÅM',zHì

92D

ZkçwÆ!*g}~ÜZÜä–:
LL¸̈4B�Ñð0581YÃ{0+ZÈmÅ@*gõ™6,HgƒñXZkÐðh~

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



æ]ˆZ,VäZq-çw½XXXZÌJ-ËÕŠZzg[ÅÃZk§s7ˆ
āZybZÃg~¸̈ä;"Zzgfzt"ÐZL©]Å7g~ŠZ*yÒyÅ
ìXóóÿ94þ
ÜZÜ™r#äZkçwÆ0581YÆˆÅðƒäÆŠzo]7GZq-Âtāt

çwŠ-ZÈ¸̈ÅZ÷á®)ZÍw)1481Y(ZzgZ÷á®)Šzx)7481Y(~÷áï7ÔZk»�Z[tātÓx
F,¯x&ëZ§~ÆzZ§ÆjZáÐ¸̈ÆgŠ¿Æîg6,ŠNgì÷ÔŠ-ZyÅŠzâV
Z÷áoV~÷áï7ÔQyÅŠzu~Š?tāXXXLL¸̈ÆaZk|x»\Qkz‰ÜJ-Ie

7åZ#J-āz{pŠ;"Æ5ix:ƒDÔYVā!*Š÷á{ÆQ*Š6,Zâ?a^¸̈Æae
7¶Xóóÿ05þ

ZkŠ?~»°ziyìÔpZk!*]»Zkygz×ìā̧̈ä°vÆËÌx²}
~T~·Šg÷á{ñ�ŠƒVÔ7,SƒÔQkßg]~\~LL÷á{År+Aóó÷á²ÅMgizBñ
ÏÔZkZ%ÆØZ@ñ�Š÷ā¸̈0581YÐ¬ZzgzZ§Z§~Æ°̂vÆx²zV~
Ñ•�Ûâgì¸X12B�Ûzg~8481Y»’k,™Š{¸̈»Zq-ÃgÏâ¯xÒÑjH")**ŠgZ‹¸̈
~ZÍAâ(»Z½kì:

LLÀ�g~PZŠzV~ÐZq-ä),Äx²{ÂÅ¶Zzg÷á²zVÃçwpZã
ÅŠú]Š~¶Ô=Z[Äì»ŠârÂg;7Ô:ËZk§sâb¶1
ÈÏ"egÏOVp{mQÏgziÔZ#ZkH~Y**åÉÐQkz‰ÜZ#

0*Ë~´ƒZx²}~Ñ•ÆaYg;åÔPZÃg"Ôf‚~
zZgŠƒñXóóÿ15þ
QZqÐiZ²ÙZzg»àŠZkTgŸZ,¯Ä¸̈Æ>äZÐẐi7481YÅçwŒÛZgŠc*

ìXZkîszŸs#ÆˆëQŠz§ZeÆQyZÃgÃ5±™D÷X~°vÐmÅ
MgizZzgë¯ò÷á{Å¡úc*Vì:
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61 Qk),x~=7k�§K
´g;Z¤/pZ÷ág}ƒZK

03D

BB Šw„Âì(^ïGLŠg!*VÐegŠH
~ZzgYƒVŠgÐF,}0œZK

13D

BB ¸̈
'+āö
G

¼āAÇ�Z[H
â**ā?¹KZzgz{‹K

23D

ZyZÃgÆY,̂}ÆˆZ[ëQkŠzg~¸̈Æ_./zZˆk6,ƒÐqz~ìwÃ@*{óÔ
¼k,Åƒe$ÔZ,p}6,FFZÃgŠÙ÷:

2 yøgZ�:gzDÌÂzk,ZVƒ@*
d¤/d:ƒ@*ÂÒ!*Vƒ@*

1D

3 ?Ð"Yì=ZKn„»Š
Zk~¼÷á<p!¼k,Ìå

2D

BB ñ}YD÷�Û¤VÆ‘6,**h
MŠòÃðøgZŠÄ’k,Ìå

3D

4 f™Qk6,~zl»ZzgQÒVZC
0ŠHg«Myå�gZiŠZVZC

4D

BB ë¹VÆŠZ**Ô̧¾{~«¸
":LƒZ¸̈ŠÔM�VZC

5D

5 t:¶øg~ëāz™Ác*gƒ@*
Z¤/ZzgògT¸ZOgƒ@*

6D

6 ƒðæ]ā¸̈"%ŠH6,c*ŠM@*ì
z{CÙZq-!*]6,Iā-Vƒ@*ÂHƒ@*

7D

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



41 p[å¬ÐƒDÂëZL$+pZ{
ā>eT÷Zzg%æENZƒ@*ì

8D

61 Z#èEEL%*ƒZ™}Ãð
%}™ÄÅŠzZ™}Ãð

9D

BB Z#Âµ„QJˆ¸̈"

YVË»Š™}Ãð
01D

71 "Ü†„¦/gCìƒ¤/p/å
|]ÌÀ}ÐāëHHK

11D

81 ÷~ë~§¤/ZÚå
ŠwÌc*g[FŠbƒD

21D

BB M„Y@*z{gZ{6,¸̈"

ÃðŠyZzgÌ$ƒD
31D

My~èÃg{ŠzâVÄzV6,!*nKM÷"ÆtŠzÄc*ŠMD÷:
Zq-gnpZq-ÅDG~ »lāŠwŠzÂƒDG~
/äëÐ"zÃðÅ QkÆZdñÇJ-:74/õ EJG

H=Qkiâä~ā̧̈¹÷}gôÐŠzeg¸ÔZ,VäS¤Ð÷»_·HƒÔpŠ
ZyÆŒVZkiâäÆZÃg~Îiz¢ZiZzgÒÈ§¹ìZzg÷ÆZ‹ZsÑ»ƒÐZë

ÄÌZÏiâäÅçw»\ìX
3 gãÆ

'+āö
G

Q*Š7ƒ¸̈"

ë÷ZŒiâä~Ãð÷"Ìå
qŠXZ§~»Zq-ZzgZë!gŠ¿§Åâ:ZzgZˆkgôÅ”h+ßgÂVÅ̂~øg}‚tM@*
ìXZkjZáÐÉZÃgçßVÅF,KMZzg�ÑgÆ‚BŠg`KYD÷:
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çw�5 gÀ÷Ð$z{ÛāQ:[
&§™gìƒtZ¤/ÑZgƒ@*

1D

BB §Z¤/pYV�ìtƒ¹VāŠwì
§GZ¤/:ƒ@*Ô§gziÇgƒ@*

2D

BB ¼V¾Ð~āHì‘§%æEN~šì
=H%æENZå%**Z¤/Zq-!*gƒ@*

3D

01 M
$ø
GI

LŠzic~t¤/ò¹V
Î¯§;ñ.àZzgì

4D

21 ŠÁ**ŠZVNƒZHì
MyZkŠgŠÅŠzZHì

5D

51 gÍV~ŠzhDQäÆë7‡b
Z#Mç„Ð:]ÔÂQÛHì

6D

61 Z#èEEL%*ƒZ™}Ãð
÷}™ÄÅŠzZ™}Ãð

7D

71 ¾gzi<:F,Z÷áK°z
¾Šyøg}u?:Mg}`K

8D

pZ4ø XI
L%vÔçwÅ÷á²~»¹=w*yìÔ¸̈ÆŒVZkÅÒ]ZzgàqÔ7åEO‹

ZŠZZzg§›ÒyÓxZŠzZgÅ÷á²~~‡&ÿELŠh+ìÔ@*ëTŠgp&~p}%vzMgizñ%vˆ
Zi7481YÆ¯x~QìZk»�Z[7X¸̈ÆQkc*ŠÇgâ»]ìāLLMgiz™**MM̂Še$

ÆÜs7Ô÷~tMgizìāZ[Š*~:gƒVXóóšµt‚¢§‹¸̈~Z+ŠgŠ**ugÎZð

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



ZzgÑou"M',zðåāñ]Z¹Z+ÚŠ3ðŠîƒÏTÅÕÅYnZzgZ¹tÌ¥xå
āz„!*]**eƒYCìTÅÕ”]ÐÅYñÔZka%vÅMgizÆ‚B‚B‹‹
%vÌŠ@Y$Ëì:

5 ƒñ%Æë�gÎZÔƒñYV:¾¾Šgc*
:L»i{QÞÔ:}'×Zgƒ@*

1D

6 ƒZZ#§Ð-V"fÂ§HuÆÉ»
:ƒ@*¤/].Z@ÐÂiZâ?ŠOZƒ@*

2D

BB ƒðæ]ā¸̈%ŠHÔ6,c*ŠM@*ì q 3D
7 ¸̈Ì¤/:ƒÂ¼Z(¢g7 q 4D
01 ÃðŠy¤/i0+ÇãZzgì

ZLY~ëäVãZzgì
5D

BB ƒ(…¸̈šNƒÓx
Zq-%v**�ãZzgì

6D

BB ñ]»Zq-Šy¥ì
’YVgZ]½7MC

7D

BB %D÷Mgiz~%äÅ
ñ]MCìÔ6,7MC

8D

21 ¢{Šgc*~�ïYñÂŠgc*ƒYñ
»xZYìz{T»ā$ówZYì

9D

tÄzu]Zß�Š~ˆiâ]»qï¢zgìpp»ÓxF,ŒÛÜÔLLMgizñz™wóó6,ŠZwìXQgŠz
çwÆ=w¬xp}~́Ã:ZÜª]‰tzgŸÔÂÀÔÀÅíZzgZK̈yŠz4z){»¸̈
ÆŒVZmCzZX!Z0+Zi~f™¹ÁìXtZµ!*]āz{Zyp}ÉçwÆCÙ*yÃZK
ìwZ�Ûzi~6,FF*yM�Û´Æa"Šg$ZEw™D÷XpZkŠzgÅ÷á²~~÷áh+«%û

138

Journal of Research (Faculty of Languages & Islamic Studies)



139

Z,VäZk§bÌÎeZzgCkHT§bƒÎ!ZzgCk™D÷XZyZÃg~¸̈Å
˜!pM�ÛÁ́ìpTzZW,¹ìÔ5±ƒ:

çw�61 :¼Ô¤/%æENZ™}Ãð :’Ô¤/%æENZ¾Ãð 1D
BB jŠz¤/æ™}Ãð gzußÔ¤/ß−Ãð 2D
BB ¾Åq~#gzZ™}Ãð Ãyì�7ìq~#q 3D
BB YVË»Š™}Ãð Z#ÂµÅQJˆ¸̈" 4D
çw�21 ZzgŠgz÷ÅœZHì ;V>™F,Z>ƒÇ 5D

¸̈ÅfZ]Zzg®»gZ:,Å4CZzg;C̈zVÆaZyÆ¯x~p}g—

Åc]ÔàqZzg7åEO]Ã»x!ÐZEwHY@*ìÔg—!*kxøzòÆTZˆk»aZ™Š{ƒ@*
ìÔZkÆZò[ÔÓxF,”]Æ‚BÔZkiâä~Ñi%î0§]¸̈Ô̧Ä5±ƒV:

3 ƒð@*íÂ¼!*)̄@*íÌå
M\MD¸1ÃðÁV�Ìå

1D

8 Q½ZƒZÕ[~ìÔZyÆÔZq-@*g
%@*ƒV~āt:ËÅó{ƒ

2D

9 ZK‹~íÃ:™Š®ˆO
÷}íÐ»ÃYV¾ZyA

3D

51 tg—ìāz{ƒ@*ìëK?Ð
z¤/:p½$+Mñi~°zHì

4D

81 «ƒc*šƒ�¼ƒ
»lā?%}aƒD

5D

9¸̈»Àò̈zLìÔZyÅ÷á²~~X3„:c*F,»:ZgzV»E+™{!*kxHY@*ìÔZy»
Zq-Zë®»gZ:U9ìX¸̈Æ¯x~ZkÅ�ÛZzZãÆjZáÐZ¤/t¹Yñā9Zy»ìÒ

%gìÂ"Y:ƒÇXZVg{Î�kZzg!*zyÆiâäÅçßV~¸̈Å9c*]uŠgz"Ô

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



iCÙ**ug'×e$Zzg¹f�ZZáÅqïƒäÆ:LuŠgz$Zzg—ZŠ!£xÅqï÷X
Zk»M¸i7481Y~ZyÅQgŠz÷á²~ÆŠzu}ŠzgÆ‚Bƒ@*ìXZkiâäÆ)ZzgˆÆÌ(
CÙÄÆ̈zL6,LL9tóóƒä»áy¦/g@*ìZzgt¡áy7ƒ@*Ôpfs~îZªÆpsÐ
Üsz„ZÃgŠg`KYD÷X~9¹úc*VZzg"íe$»qïƒŠHìÔZzgIZi,Šv
jZßVÆ�Šg`ZÃgÌŠz!*g{÷áï7KYgì}Ã@*„‚ZzgM�yŠ#z){ÄZ**]Æ
�¹Ð9tZÃgIZi,¦/g`÷:

3 ë¸%äÃ9}0*k:Mc*:�
MyQkØcÆF,¿~Ãð¾Ìå

1D

BB ñ}YD÷�Û¤VÆ‘6,**h
MŠòÃðøgZŠÄ’k,Ìå

2D

4 f™Qk6,~zl»ZzgQÒVZC
0ŠHg«Myå�gZiŠZVZC

3D

BB Š}z{TŠgfªëç~N*BÐ
!*g}MÙ�Zy»0*òVZC

4D

5 F,}z°}6,74/õ EJGëÂtYyÑ^Y**
āpÙÐ%:YDZ¤/Z±gƒ@*

5D

BB F,~**iÅÐY**āÈJåÇ1ŠZ
LÂ:ÂhYZ¤/Z2Zgƒ@*

6D

8 “7ñZ~.{gz¯÷Ð
‡LÞZ¤/g«ìÔÂ?ÍZ{ƒ

7D

BB Hz{Ì"±0î YEL¿zh**Ùk÷
â**ā?Æ7Ôyæzâ{ƒ

8D
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9 �ÐÂ¼¯x7ÔpZ}0+*

÷Zsx²;3ð XGZ¤/**)%æEMA
9D

11 Ÿ¾ìÐYƒÐ¸̈"

Ñx?Ã17MC
01D

31 ëÃ¥xì¼AÅ|¸̈"

ŠwÆplgppÃ¸̈"tìwZYì
11D

41 Í&7Ô6,Z0+Ziˆ°Šd

“{�gÐu¤/Ä§ƒ@*ì
21D

BB YV:I,@s**zuËZŠāë
pŠZVÑD÷¤/¾æƒ@*ì

31D

51 :?~t™ÖÔ:',t~tZŠZ
ÃðCƒāz{ØcHpHì

41D

51 ƒZì\>î IX»rr#Q}ìSF,Z@*
z¤/:à~¸̈"ÅM',zHì

51D

61 ÑqzMM6,æZg�
Z,‡LÞ»H™}Ãð

61D

BB !*]6,zZV−!*y.Ìì
z{}Zzg_5é NE™}Ãð

71D

BB HHåä\gÐ
Z[£gZ{ú™}Ãð

81D

71 Ä~)Å:7,~ƒ}tp
Š¶Îì1�%ZiK

91D

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



BB ¡ÅìZzg!*]1p%æEN~7
ÈáÐQkä%zVz°}zÃK

02D

¸̈ÆŒV9~ù»KÌìZzgtÌ÷áh+ZÏŠz§ZeÅŠ+ìÔZkiâä~¸̈»
Z±g”h+œóÐêzbå:

1 ~Zzg),xóÐ-V¯»xMƒV
¤/~äÅ¶Â/Ô‚¹ÃHƒZå

1D

3 ƒð@*íÂ¼!*“ïIL@*íÌå
M\MD¸1ÃðÁV�Ìå

2D

01 Š}ÆâìŠ8ì**)%æEM

¼Â�xi!*ãZzgì
3D

21 Z#ā�07Ãðñ�Š)«(
Qtu)Z}}.ZHì

4D

ºmÄ~gD**]ZzgZy~**]ÅzŸs#™äzZáZÃgÆjZáÆˆZ[ZkŠzgÅZy
çßV»ZµÐf™¢zg~ì�¸̈ÅZ§~ÆiâäÅf6Zzg_.!*Cßg]qwÃ'×h+K~
æŠŠî÷XZy~ZÍAçwLLt:¶øg~ëāz™Ác*gƒ@*óóÆizZàìXtçw¸̈Æ
uâ›¶w~"u—£xÅqïìXZ¤/¸̈ÆQgŠz¯xÐŠk4+çßV»ZN[ÌH
YñÂtQy~¢zg÷áïƒÏX7g~çwÅc6,§ÔÃ@*„‚Ô9ZzgpZ4ø XI

L%vzË**ò»Zˆk
qz~ìX

LLÃðŠy¤/i0+ÇãZzgìóóÆiÅqïçwÆCÙÄ6,¸̈ÆqŠ!îI0Z§~ÅzZãY\
Š3ðŠîìXiÐ\J-CÙÄQkŠÄÆqïŠ"ÅË:ËòÅ§sZ÷ág{™@*ìXt
ÄËjZá~÷áï7ƒZ:

6,¼Z[Æu¤/ZãZzgì !*g;Š@÷QyÅgª
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šµlgÆjZáÐ¸̈6,M�yÅtu¤/ZãâèZzgwÅ‚g~LLÁc*]óóÐZµZzg(,|™
¶XZkjZáÐŠ~çwLLÃðQy%æEM7MCóóÆizZàìX¯x¸̈~ZkÐ(,|™c*k

zZfŠÏÆñeÅqïZzgÃðçw7XZkçwÆ�ZÃgËÌñçqÆ�÷áï:ƒn~
Ð¼t÷:

Z[Ë!*]6,7MC MÐMC¶qÁŠw?ç
6,ËSŠO7MC Y}ƒVNZ[¤®)zi@
zg:H!*]™7MC ì¼Z+„!*]�8ïFNFƒV

¼øg~¸7MC ëz;VÐ÷˜VÐëÃÌ
ZkjZáÅMy~çwLLZ#èEEL%*ƒZ™}ÃðóóìXTÅ7g~c6,¸̈Æ‚OZ§~ÆŠgŠz

™[Æ‚B‚B—F,ZÜ¹gÍ-V»ŠgkZzgSÌQìX
˜jZáÐ¸̈Æat‚¢Î1Ô™ÄŠgŠÔZfe$Ô"M',zðZzggÎZð»qïåÔZk

6,TŠgÌZ\kHYñÁìÔpZkí̃g»ƒÐ(,ZÃZ+{QgŠzÄÃƒZX7481YÆˆZ#
¸̈Šz!*g{QgŠzçwZzg÷á²~ÃxMñÂ9sV~z{÷á²~ðƒðÔT6,QgŠzçwÍðÅ
7g~@*gõOîg6,õ™$ËìX0581Y~°vÐzZhƒäÆˆ¸̈äQgŠz~T—
0*tçwÅãCŠg¿ÔQkÆ!*g}~pŠZ,VäÒÑjH"Ã–:)1581Y(

LLŠZŠŠbāZ¤/gã0*›Hc*ZÚiÃãÂZkÅß̧g]ƒÏc*¼Zzĝóóÿ25þ
Zzg2581YÆZq-â~Oîg6,-VZÖgõH:

LL¸ð}.ZÆzZWçwÅŠZŠŠbÔZ¤/gãtìÂ÷"z%iZHë¸ÔZ¤/z{gã
åÔÂQtHìXXXóóÿ35þ

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



jZÙzjZ!Y]

Ôm382Ô‚»gDi™Ô›ÔZÍwÔ72BŠc9891Y ¸̈ŠgzÈ{: »àŠZkTgŸÔ 1D
Ôm09Ô„ÄzZŠ[ÔÑƒgÔ0*vZVZi+c5791Y f°æL¸̈ â´gZxÔ 2D

Ô¢ÎxÔm55D45ÔZ³F,¹ZgŠz0*ÎyÔ™ZcÔZÍw ¸̈Æèo ÜZÜ)%A$(Ô 3D
0991Y

Ôm92ÔZŠZg{p¢ïEGLZsðÔÑƒgÔŠzx2891Y §‹¸̈ �·Z™ZxÔ 4D
Ôm92Ô¸̈ZXk^Ô5Š‹9891Y c*ŠÇ§̧̈ Z®s@qàÔ 5Ô6D

óóZiÝxgÎw$Ôm581ÔdÂ[{:ÔÑƒgÔŠZZi+c4491Y ¸̈ fZ!LL 7D
Ôm46D362 ¯x¬à Ò—âxŠZk¬àŠŠ~Ô 8D

ÔpZzŒÂòÔ,·Š‹Ôm171 Š‹»My~‚÷ Ô›Ô¢4Ô�617ÔfZ! ZŒZÑ¶g 9D
Ôm181 ¸̈ ÝxgÎw$Ô 01D

Ôm61 Š‹»My~‚÷ fZ!pZzŒÂòÔ 11D
Ôm681 ¸̈ Z1ZæxMiZŠXfZ!ÝxgÎw$Ô 21D

Ô51BZ~1481YÔm4ÔDMg»ÇiÔŠ‹ Š‹QgŠzZ¶g 31D
ÔZipZzŒÂòÔm47D571 Š‹»My~‚÷ Ô›XfZ! ZŒZÑ¶g 41D

Ôm92 c*ŠÇ§¸̈ fZ!Z®s@qàÔ 51D
Ôm46D362 ¯x¬à Ò—âxŠZk¬àŠŠ~Ô 61D

Ô,·Z‰xÔŠ‹Ôm873 E+™{ÄZñQgŠz ñß~™*Z−+Ô 71D
Ôm03 c*ŠÇ§̧̈ Z®s@qàÔ 81D

Ôm381 ¸̈ ÝxgÎw$Ô 91D
Ôm781 ¸̈ fZ!ÝxgÎw$Ô 02D
ÔF,ÀgZ¶ÔÄ�64Ô74Ô84 74k0î EG0¸̈ F,IÈX 12D
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Ôm581 ¸̈ fZ!ÝxgÎw$Ô 22D
m681 ZsÔ 32@*52D

Ôm92D03 c*ŠÇ§̧̈ ¸̈»Zq-ÃgÏâÔF,ÀZ®s@qàÔ 62D
Ôm021 §‹¸̈ fZ!�Z™ZxÔ 72D

Ôm362 ¯x¬à Ò—âxŠZk¬àŠŠ~Ô 82D
Ôm481 ¸̈ ÝxgÎw$Ô 92D

ÔÜZÜÔ¢ZÍwÔmxÔ™ZcÔZÍw9891Y)Zzg(eZË±¥Z°Ý ¸̈Æèo 03Ô13DfZ!Ô
Ôm61ÔÑƒgÔZÍw9891Y ¸̈»duâ›

Ôm03 c*ŠÇ§̧̈ Z®s@qàÔ 23D
Ô¢ZÍwÔm852 ¸̈Æèo ÜZÜ)%A$(Ô 33D

Ôm03ÔZŠZg{c*ŠÇ§̧̈Ô™ZcÔZÍw9691Y ¸̈ƒZY}& 6,zW™Zg@Ô 43D
Ôm521D921 §‹¸̈ �·Z™ZxÔ 53D

Ôm901 f°æL¸̈ â´gZxÔ 63D
Ôm381 ¸̈ ÝxgÎw$Ô 73D

Ôm09ÔZ³F,¹QgŠzyÔŠþ0991Y ¸̈6,P’k,, XŠ]ZœjÔ 83D
Ôm98Ô›8891Y Š-ZÈ¸̈)»ï( »àŠZkTgŸÔ 93D

Ôm331ÔŠ‹5891Y %§̧̈ â´gZxÔ 04D
)»ï(Ôm22D32 Š-ZÈ¸̈ »àŠZkTgŸÔ 14D

Ôm13 c*ŠÇ§̧̈ Z®s@qàÔ 24D
Ôm21ÔZÍwÔŠ‹4791Y ¸̈Zzg÷á;È�gt ÜZÜÔ 34D

m31 ZsÔ 44D
m02D12 ZsÔ 54D

Ôm681 ¸̈ ÝxgÎw$Ô 64D

zZuCïZzģ̈»!g›¿    ¸̈»‚OZ§~



)»ï(Ôm092@*992 Š-ZÈ¸̈ »àŠZkTgŸÔ 74D
Ôm041 c*ŠÇ§̧̈ Z®s@qàÔ 84D

Ôm22D32 ¸̈Zzg÷á;È�gt ÜZÜÔ 94D
m32 ZsÔ 05D

Ôm48ÔÂÒ]ÔÑƒgÔZÍw9691Y ˆ¶¸̈ fZ!�gZ£Ãgz¹Ô 15D
Ôm21Ô™ZcÔZÍw9491Y **ŠgZ‹¸̈ MÃt@MÃtÔ 25D

m62 ZsÔ 35D
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yŠZ�ÛziLLógóóÅZÐZŠe$ ë)dzZŠ!̀ZZ+ÆÚø~
eZËŸiàã

Abstract

The Nigar is an eminent literary journal of Urdu which emerged on the

literary horizons in Feb. 1922 under the editorship of the renowned literary

personality Allama Niaz Fateh Puri from Agra. The journal then moved to

Lucknow in 1927. It was published from Lucknow till 1962. In 1962 the journal

was published from Karachi as the founder-editor Allama Niaz Fatehpuri left

India seeking Pakistani nationality. The Nigar has been published from

Karachi since then. Professor Dr. Farman Fatehpuri became its editor after

the demise of Allama Niaz Fatehpuri in May 1966. This literary journal, from

the very beginning, set new trends in Urdu literature. It promoted liberalism

and enlightenment in the orthodox society of the Sub-continent through its

columns, essays and editorial notes. This paper briefly presents its services

from the very beginning till 2000.

',R~ZgŠzÆZŠ!g‚bÅ@*gõ~LLógóó�Ûzg~2291âY~ÔQkz‰ÜƒqƒZZ#oÆ

CÙ́ºÐZgŠzÆZŠ!̀ZZ+ÅZq-ëw®ZŠi!*yzZŠ[Å}.#ÖÆâz½¿¶X‰Zë
ZzggDy‚ig‚bLLógóóÐ¬ZgŠzZŠ[ÆQ¬6,gzÝ0™dà.™gìZ̧zg‰LLógóóÆˆ

ZLºmzözŠ£œÆ�iZŠ[6,%ŠZgƒñZzg¼²āJ-ZgŠzi!*yzZŠ[Å}.#ÖÆ!*[

~ZK·§YV‚ÛZ›î™ZŒZ›iâ:»Dgƒ™©Ð¸T$ƒ‰X
LLógóóZLë)g‚b~ÐzZuZŠ!̀h+{ì��Ûzg~2291âYÐ@*qw)0002âY(ZKâ;:

Z÷áoVÐ!*‡°ÏÆ‚B÷áùƒg;ìXâ;:Z÷áoVÆ‚BZKi0+Ï»W¸i™äzZág‚b

~ÐLLø-Vóó†g~2291âYÐ7591âYJ-÷áùƒ™Èƒ[ìXZkŠzgZy~ÌZkÅZ÷áoV

~zMWDgì÷XLL.&ëEYLìwóó†g~4291âY~ÑƒgÐYg~ƒZXZZz‡]~ZkÆ

Zæk,gì÷XZÐZq-Z±gÐîsZÅ™,ç NZŠ!̀h+{ÈMh÷pZ[¹²áÐZkÅ

â;:Z÷á®)Æ!*‡°{e~VW[ìX

ë)dzZŠ!̀ZZ+ÆÚø~yŠZ�ÛziLLógóóÅZÐZŠe$



LLZŠ!Š*óó9291âY~÷áùƒ**ÑzqƒZX¼„²āˆZkÅZ÷á®)~VWŠHX9591âY
Ðt�â„ZŠ!̀h+}Æîg6,÷áùƒäÎXZkÅÀ/aZ:‚wk�ìX

LL‚¹óó÷á@Z£ŠŠ~ÅZŠZg]~0391âY~Š‹ÐYg~ƒZXWiZŠ~Æz‰Ü7491âY~Zk
ÅZ÷áoV~ÌVW**ÑzqƒZX÷á@Z£ŠŠ~ÅzÃ]7691âYÆẐkÆPÑg}„©¬x

6,WnXWiZŠ~Ð¬ZzgẐkÅÀi0+Ïe:‚wk�ìX
LLógóóÆë)g‚bi!*yzZŠ[Å}.#ÖÆe~Z¤/pZC»Š™ŠZggnp÷pZL

ZkZÐZŠ~™ŠZgÃLLógóóÅ§bîs²āJ-m�~»x[7ƒnXLLógóó�Ûzg~2291âY~
W¤/{ÐƒqƒZÂZkÆæk,´)*iì7g~Æf‚~ZgŠzÅZŠ!zôDŠ*~¡Zq-6,d»
ZŸ†™**7åÉz{ZÐQÈDzZŠ[Å\kuä»Zq-Zëza¯äÆ³xÆ‚BZk%æFN{g
zZŠ~~Wñ¸XLLógóóÆZ̀ZYÐ¬z{Zg‚bÆZŠZgCo~÷áïgì¸Zzgtx@{z

Š/™`¸ā{ØZŠ!g‚áÅßg]~îs²āJ-!ŒÒüLZŠ[6,‡ìgxZ[Âƒ[ìX
çÑ}Æ‚Bm‡ìgppÆa¢zg~ìāg‚áÅZŠ!EVÆ‚B‚B�YzçÑC
ExÃÌ(Š~YñXOçLLógóóÆ!*ãæk,´)*iì7g~äZ(„HXZzgZkÆ³~LLógóó
ZKPZ÷áoVÆˆ:ÜsâàÒpÐpŠÓƒŠHÉZkÆ‡gM»IZkŠgzWƒ[åā

ˆÅi0+Ï~ËVÆŠ-ZDƒYäÐLLógóó»ZU*Xez!*ÌÂZkÅZ÷á®)~V7Wc*XLLógóó
ZL‡gMÅ½7gçz-$ÐZKgziZ‚ÛzVF,¹Åoiwð™@*g;XZŠ!ZzgèIo·VÐZq-

WŠ|ŠiLLógóóÅi0+ÏÃç{ÑhƒZ1!*ãæk,ÆéZzg',ŠZ“äZkÅgZ{ÅK7ƒäŠ~X
LLógóóW¤/{Ð3291âY~È0*wWŠHX7291âY~È0*wÐ©vƒZX©~t�Ñð

2691âYJ-!*‡°ÏÆ‚B÷áùƒ@*g;X�Ûzg~2291âYÐ�Ñð2691âYJ-*iì7g~Å‘zgziÅ

ẑ£V»"gLLógóó„g;XZk²ā~LLógóóäZKZzAZ÷á®)ÐDzZŠ[»�£g7HåÔ
Qk~',Z',ZŸ†„ƒ@*g;XLLógóóZzg*i"Æ£g6,7gZZF,**ÃðW‚y»x7åYè–weZË·
ZŒÃgz¹

LLóg©Åf6i0+ÏÆÚ¿]~ÐåXZz‘6~™8ïELDZzg™8ïEL
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fztƒäÅTyt¶āLLógóó»yh+ZgƒZzg*i"™r#ÅgZ-V6,c™Y

ƒXLLógóó¡ZŠ!̀h+{7ÉZq-ZŠZg{ÔZq-gDyZzgZq-ŠgåXLLógóó»**x
0+z>Z!YÔÎyZ=ZgkZzg©-Eg;Æ‚B1Y@*åZzgLLógóó~*y

¾Y**z(„å‰āZydZŠZgzVÐ�ïYñXóó)1(
ZŠ!Š*~5gzZìVZzg’rV»!*)̄¬xîg6,ZŠ!g‚b„gì÷XZgŠz~LL�d$

ZÑÜtóóÔLL&yóóZzgLL*ZŠ[óóÅVBñ�Š÷XLLógóóZ¤/pÃð5’q-77™e1LLógóóZL
™ŠZgÆjZáÐ‰’rVÃñW,¯ä~çzyzæŠÇg¢zgg;ìX

QgŠz~gzâã’q-ÃLL&yóóÐ™[HY@*ìXZkgzâã’q-Ã6,zZymJä~=Š
©gugxÔu~ZÃŠ~ÔZ1ZæxWiZŠÆU/U*iì7g~ZzgLLógóó»**xÌW@*ìXLLógóóÅgz×
ìàÅgzZe$Æ‚BZˆµ)wÅgzZe$ZgŠz~gzâã�~ZŸ±»!*)̄µìXLL�d$

ZÑÜtóóÆfg)u¦Z£{yäñçqZzg„ÆjZáÐXgD**]ÃZgŠzZŠ[~gzZ`Šc*å
ZyÆxËc*gáLO¿ägzâ+MÃÀŠc*Xp*i"»LLógóóZyŠzâV’rV»@ZâZ`ìXWiZŠ~

„Zzggz×ìà*iÆŒV%uZzgg3Z|[ÅeÝaƒñìXi!*yzÒyÔñZŠZzgñç¬]

Å7¿ÆjZáÐLLógóóÅ}.â]¬Ðñ�ŠZzgˆ~ƒqƒäzZáXg‚bÐZk

a»Š÷āZkäiâäÆ$+sƒñ'×Z`»‚BZk§bŠc*ā].h+e$Zzḡ_5½3ï GGGÔŠzâVÃ
7Vîg6,ZL;V�ÛzrŠc*X

Š*z].h+ÆZkpzg]ZâZ`»!*)̄LLógóóÆæk,´)*iì7g~¸XX»_·ZgŠz
Ô²!ÔÃgÏZzgŠvi!*âVÆŠ*z].h+ZŠ[Æ‚B‚B-g\Æ].h+ExZzgi!*âVJ-;ƒZ

åXZŠZgÆjZáÐZ¤/z{ætÆŠ−ZŠ{Â̧ExÅF,¹Zzg�YF,¹~f[ÅÃlÌQyÃ

OW,Gƒñ‰XLLógóóÆŠz§*i»Y,̂{tzZã™@*ìā*i"äZLZŠ!̀h+}Æfg)Qk

DzZŠ[Ã�ÛzrŠc*�t]Ð!*ÑF,ƒ™„Å5gZ÷\A£é N
E@*ìÔF,¹ÆoiwJ-Ñä~æŠÇgƒ@*

ìX¦rÆZ0+ƒzVÐïw™„zÃÅgz,VÐçÑ}Ãëg™@*ìXLLógóó~�ÛŠÅ�d$

zs~8jè NEz)wÅZW,W�Û´Zq-µŠgÆîg6,ÃWCìX=zyŠZzg4,Z•èìwÅÓxEVÃ

ë)dzZŠ!̀ZZ+ÆÚø~yŠZ�ÛziLLógóóÅZÐZŠe$



plŠàZzgplìàÆjZßVÐHxZzglxY**Y@*ìXcz*SkÆ;VExÅ¤/{¤ÇV
ÆazgÆîg6,dizHxICìX),gÏZ�Zx»]Š{Zzh|™q-§†R,ŠÆZßw6,o]

ÆYßVÅzßà6,Z®g7™CÉ),gv“WÆWŠZ[zZ0+Zi2ä~ŠŒ~Ì™CìXOç
ëŠÙ÷ā*i"zóg"äZLZg»ð^~TUÃƒÐic*Š{gz×g3z{gz×ìàÔyŠZ�Ûzi~
Zzg_wZix»åZzgZkäZgŠzi!*yzZŠ[»ŠZðZkŠgzW™Šc*āExÆXẐk~ƒWñX

LLógóóCÙÒpÐ»ŠS:]»Zq-dzZŠ!̀h+{åXZkÆæk,´)*i"ÅZKºm„~
ò¶XZrVäZKZŠZg]ÆÓx²ā~‡gMÃ)1CWÎŠÏ�ÛZë™äÆ‚B‚BQyÆ

f6Z¬Ã—™äÅÃÒÅXQyÅZk§bÅÃ@V»iZzĝko]LLógóóÆz{{m»Ý÷�
xîg6,æk,Å„zÃ»³ƒD¸XZk§bÆ»>V~ZzqLL5¡]óóÃqÝìX
LL5¡]óóÆ�æk,ógÔqÑ‹q¢{Æç5]z)b6,gzÝeZs¸XLL5¡]óó~

¸òZzgÎZŅ̃Zò(„ÆÝz�ÛZi6,gzÝeZàYCZzgyz*yÆZgŠzpZV6Ã7Wæ{(Ï
p=VÐ!*ģ3Y@*X5¡]~(„Æ´z{i0+ÏÆŠzu})b=Ôz].ZyÔè<ØZzg

çÑ]Æñç¬]6,ÌZÖ§ìw™DZzg*i"Zy~ZLzW_¬ÅZ‚k6,ƒÔßÃ~
Zzg˜ªÆZ0+ƒzVÃŠzg™äÅÃÒ™DXLLógóóÅtÃc*Cò*i"ì7g~ÆÓx²r0îJ

ZŠZg]ÆŠzgZyxîg6,‡ìg„XZzgOîg6,¹Y@*ìāLLógóóÆLL5¡]óóÅ{§¹Ð

ßvLLIógóó~÷áïƒ‰XÃc*Cò»tö’,ç NÆöÅ§bLLógóóÆ{~„Wc*Xz¤/:
ZgŠzÆŠv̀ZZ+~æk,Åp~Æ‚B„g‚áÅÃc*CÏÌ$+wYCg„÷XÃc*CEV

Æ$+%Æ‚B„¹Ð‡gMg‚áÆ‚BZCm»™fe÷Z#āLLógóó»IZW,W¸i

Ðîs²āJ-Zq-6„g;XÉz‰ÜÆ‚B‚BZk~ZŸ†ƒ@*g;X
LLógóóÅDzZŠ[Å}.â]»Zq-Zzg»ŠUZk»»ÝLL!*[ZÑ§góóåXZk»ÝÅâÎ
(¶Zk~‡gMÅ@*g]ÔZŠ!ZzgdZåVÃZyÆÇ‰ÎZÑ]ÅgzÝ~iHY@*åX

Zk»ÝÆ:6,Š{£œ~gz×ìàZzgyŠZ�Ûzi~»�ÛzråXZgŠzÆZŠ!̀ZZ+Å@*gõ~tLLógóó
Å«ìāZkä¬x‡gMÃZK̈ebc*ðDÐgzÙk™Zc*XLLógóóÆZk»ÝÅZÌzZÃŠe$Å
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ŠgzYC„',Zñƒ™DƒñeZËZâZgZ£˜÷Ô
LL1Dt!*[*i"Zzgóg"ÆZkÝZzg·Z7»1ìÔTÆ_.
ÎZÑ]Åj,Z‚ÛZðŠgZÝ„~Zg»YZzgyŠZ�Ûzi~Æ¿Ã¾e$ŠêìX
2DtŠgzZi{ZŠ'VÔ÷á²zVZzg¬>V6,7•ÉCÙRÆÎZw6,zZƒ@*ìX
3DñçqZzgÎZwÆZ|[ÅÃð{7X
4DZK̈ebc*ð¥â]ÅgzZe$ZgŠz~7¶X
5D!*[ZÑ§g~ZVñ‰ÎZÑ]„~zZŠ!It#Ægz\~/ßg]

p}LLógóóZzgçǛZZ+~÷áïƒñXóó)2(
LLógóóÆ»Š™ŠZg»qïZq-ZzgZëŸLLâ!zâmóóåT~LLógóóÆæk,ë)ÄZÆ

¯xÆõÍzçT$Ãik,cÑD¸Xi!*yzÒyZzgìwÅpçVZzg{ñV»Y,̂{1Y@*X*i"Å
Zk§bÅWÃŠW¹ŠHXÄÆZd£gÃ‡ìgpp~LLógóó»tZ0+ZiZgŠzÆŠvZŠ!̀ZZ+

~Ã7W@*XZkÅzz÷áh+tìāÄÅûZzg‘ÐêL²zn~TZ+gZuÅ¢zg]ƒCìz{*i"Æ

ÎZZkŠzgÆŠzu}æk,zV~Ã7W@*XZkÆ´z{ZŠ[ÆZd¦gÃ‡ìgpp~*i"Æ%û»

"!*uZzg&+gæk,Ì*i"ÆÎZÃðŠzuZ7MX
LLógóóÅgzZe$~Zq-Zzg»ÝLL!*[ZÑÙŠóóZkÒpÐZëZzg»ŠìāZk~ZÂ1V

Zzgg‚ßV6,Wzû{HY@*åXtû}LLógóóÆæk,Æ´z{DzZŠ[Å‰Zë†]’k,™C
‰XZk~Â1VÆ¬gsÉZkÅZÌÆ7Ã÷~W~ÃeZàYC¶XTÐ

ñç»cÆŠZ½/Zzgñç¬C8jè NEzFzZãƒ™‚tWYDXZyûzVÐ:Üs'Ã
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Abstract

This paper points out the achievements of textual criticism of

Baba-e-Urdu. Baba-e-Urdu Maulvi Abdul Haq was the first to set the trend of

"textual criticism" in the research arena of Urdu Language and literature. He

published ancient poetical and prose texts with "Muqadama", critical

apparatus, references and Farhang. The importance of his edited texts does

not only depend on the sequence of texts, but also lay in the process of their

discovery which, in turn, has enriched the history of Urdu language and

literature.
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zà"ÃZgŠz»ª÷á²C™÷á²~»LL!*zZMŠxóóŒÛZgŠ}Šc*åXñß~†Z/äZL"0*c*VØtz®
Æ–g}Š*"¤]Åˆl™ÆZgŠzZŠ[Å@*gõ„$+weZàZzgzà"Š0ÅOñZgŠz÷á²~~

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



ZÍq»Z̃LL†Ú÷á{óóÆu!*0+|Šc*X)4(
ŠÁ~zà")á°:9111|(ÐŠzÎ‚w¬ZgŠzi!*y’k,~M_¶XÓxZ0½Kš~Ô

çwÔ«Ô¥!*¦z){»fí{�ÛZëƒ™à]%A$ƒ`¸X�~ŠZ*3Zzg4èY_‰X
¾nŠ0ZŠ[Æ÷á‚gñ�Š1̧ZyÃŠ*ñZgŠzÐzZ�™ZäzZÑÃð7åXñß~†Z/

ŠK]Æ¬zg÷2VäŠ0ZŠ[6,»x™ÆZgŠzZŠ[Å@*gõ�āZVgz,œ~ÐÑzq
ƒC¶Zk~Fœ-V»ZŸ†™Šc*X́Z−+;×˜÷:

LLñÑ**äŠ²£45é EG]Æ0¹»xHìZKÂ1VZzgp}Ð
Š²£45é EG]ÆyZy~‡.ÞŠgZzgÑë*öZŸ†HXóó)5(

7291YZzg8291YÆ�â„LLZgŠzóóÆZÑgzV~ŠK]6,ñß~†Z/äFZëp}‘X
LL¾Cóó6,Zq-xÂ[èZkÆ´z{LL5zµóóÅLLƒgkóóZzgLLÚœ~óóX¾C"Å
LL+GóóZzgLLZ**)óóz){%A$™Æ÷áùXX–weZËg«Î::

LLQgŠz»Š*ŠzgZy„)ñß~†Z/(Åî]Å$+zªi0+{
ìXóó)6(

D+z+QïÅZq-.e$Zë÷ácìXŠ*áy~ŠzuzVÅ’k,,ZzgZyÆZbZZÒt

™YD÷X'Å‰),·’k,,÷áïƒäÐg{YC÷X'ÅzZªóg÷á]~Ì

‰Zz‡]’pƒYCìÔQtÌìā"©ÙÏZK(Zq-iyZyìZyÆ´z{"¤]Ã
97,−Ì'g]»Šgzg‚rìX‰Zz‡]Zq-„QÆZ¶V~Z%Ã]0*ñYD
÷X[»»xìāZq-‡.ÞZ±gQ»g™}XZkgZ{~[ÃeƒzVŠØZgc*V7MC÷X9
â~.Šø7[7ƒDQÌ�¼Šø7[ìZkÅ¯6,ÃïÐ»x¢8[Åf)ŠZg~ìXVà
F,KM~%A$ÃZq-§qÝl)recZzgZkÆ9̂QÅ!*iy™ãecZ%Ã]¬
Šg`™ÆjZÙŠ¶eÂXeZËŠHyPåÆ4,Šq-:

LLZ%Ã]¬¡œ»»xìpl)ZzgjZÙ%A$Æ+DÅ
âi~™D÷Xóó)7(
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ñß~†Z/ä7g}ïmZzgŠc*-$ŠZg~ÔœZzgYxãÆ‚BŠ*Ä~Zzg�~áyÃ
Šgc*Ä™Æl)XZ%Ã]¬ZzgjZÙÆ‚B÷áùHZzgZgŠzï~D+z+QÅ!*Ÿ‚gzZe$»
M¸iHXñß~†Z/Æ%A$zæzyKƒñáyÃŠg`fs8{ð OV~„HYYì:

�~áy )3( Ä~áy )2( E+™} )1(

ñß~†Z/ä�E+™}%A$Kz{ÄZñZgŠzÆZ’ZðE+™zV~Ð÷XtE+™}

ÄzKÆZŠzZg~ø»]Å—ãzZŠÒCƒZzgÄ~zÅg~gz-VÅÙ|#~æŠÇgU*"$ƒD
÷Xñß~†Z/ä:ÜstāZyZzgZ¾0*gÜÃ5i0+ÏŠ~ÉZy»ZzgZyÆ!{3¨4è

EE
GEÆ¬gsÌ

zg]l)c*Šâp’k,KXïzW»Zq-%³ËQc*"»W~zóiZztó{Ð¬gs

ÌìXeZËàk,E~˜÷:
LLñÑ**ä�ló‘÷z{ZyÅ§sÐZ�xŠ�YäzZá
»gD+z+Æfs~&LL—WóóIe34/õ XJGã~ZÌgnp÷Zy
lñVÐñÑ**Æó_·ÔW~iZztó{ZzgD+z´§&»gÅ
£gÙÏ~(,~æŠQìXóó)8(

LL–W,ZÆZxóóñÑ**ÝxZMiZŠìZò)6111|&0021Y(Å@*;ìXZk~À˜yz*yZzgSîLZY

zfñìZxÆqÑ]ÒyK‰÷XLL–W,ZÆZxóóÃñß~†Z/ä0191Y~%A$™Æ÷áù
HXló~˜÷:

LLñÑ**ÝxZMiZŠÅ£?~Ðic*Š{F,®@*gõÅZk÷ácÆ
0÷&®Z�YZ°Ywë÷ZzgMiZŠ"äZk!*]6,õªCÙH
ìāyz*y~¬z„÷2VäZk®6,̄QVc*Xóó)9(

LLŸyÄZYóó)ZgŠzÄZY»E+™{(Ö3,ZíbZzg8-M!*Š~)8511|&5471Y(»E+™{ìÔ�

!*!*ñZgŠzä%A$™ÆlóÆ‚B8291Y~Z³F,¹ZgŠzZzg8-M!*ŠÐ÷áù
™Zc*X

LL&yï]óó�·ªxZ−+‡ìe0+7g~)á°:8021|&3971Y(»tE+™{ñß~†Z/ä9291Y

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



~«!*gZ³F,¹ZgŠzZzg8-M!*ŠÐZLlóÆ‚B÷áùHXZk~‡ì"É
021ÄZY»E+™{ìX‡ì"äZkE+™}Ã&5V~„HìXÄZñn}Ô

ÎgZyá̂Œ4èGEÔÄZñOy+X‡ì"äZLE+™}Æ‚BZL¯x»ZN[Ì

Šc*ì�¹ÁìXZk~ÜsLLZ³óóÆPÄ÷Zkañß~†Z/ä‡ì"
Æ¯x»Zq-YìZN[ÌZkló~÷áï™Šc*Zzg‡ì"Å÷á²~Ð0Šv
E+™{ógzVÅgZñÜ™Dƒñ÷á²ÅwÐÌ‡ì"Æ_¬Æe~

ZLl)Æfg)zZ�Û¥â]�ÛZë™Š~÷X
LLE+™{gãÍc*Vóó±ìZ+¤/Šm,~)á°:4221|(Å@*;ìXZ,VäZkÅ@*;»M¸i

6511|~HåZ#āZk»]6611|ÃƒZXZkE+™}Ãñß~†Z/ä«!*g&

ZN¶VÅæŠÐ%A$™ÆZ³F,¹ZgŠzZzg8-M!*ŠÐ3391Y~÷áùHX
‡èâgZ−+@{yÃë)á°:6821|(»E+™{LL&yZÈZYóó8631|~åƒZXñß~†Z/

äZkE+™}Ã3391Y~lóÆ‚B÷áùHXtE+™{|Z]Æ211)Zq-Î!*g{(ÄZYÆ
ZjZwz̄x6,ŒìX

ñß~†Z/Æ%A$KƒñE+™zV~÷i÷")5311|D5221|(ÆE+™}LLï]

ZÈZYóóÃ{mZÌqÝìX÷i÷"äZkE+™}Ã™»M¸i1611|~„™Šc*åXtE+™{
5611|~åƒZXñß~†Z/äLLï]ZÈZYóól)ZzgjZÙÆ‚BZ³F,¹ZgŠzZzg8-M!*ŠÐ
5391Y~÷áùHXZ,VäLLZN[¯x÷"óó)1291Y(Zzgf™÷")8291Y(÷áù™äÆL̂Lï]

ZÈZYóóÅD+z+Æfg)_·÷"ÅZëš/~å™Š~XZkE+™}Æló~Z,VäZkÅ
ZÌ6,6Z0+ZiÐ̈gHX÷áïE+™{ÄZY6,÷"ÆZ0+Zi×Æe~ñß~†Z/äÜsZÚ–

āZk~À˜ZzgZÒÄZYÆ¯x6,²:Zzg"!*»:W0*ðYCìXLLï]ZÈZYóóÆló
~˜÷:

LL÷™r#Åà]QyÆÄzKÉçwÅzzÐìpZyÅ�
ÅtŠzÂÁªï]ZÈZYóóZzgLLf™÷óóÌZKn7g‰XXXX
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LLï]ZÈZYóóÑzqÐMyJ-Šà~–ŠHìZzgÎZñŠÁÆ
PÄZYÆ!*¹ƒÆƒŠàÆ÷á²÷ZzgZy~ZÒÄZYZ,
÷XÐ÷™r#&+Z‹pŠzZ�¸Xt÷™r#ÅZ’Zð

"Zzg¬Ý�ZãÅwìXóó)01(
ñß~†Z/ätE+™{Zq-RN°ÅæŠÐTH:

LL6āÂ[ÆF,)Ð¥xƒÇt¦†Zßà³ªÆa–
ŠHåXXXX÷™r#äZLE+™}~¦™r#ÅÒnÐ
Z.Š{ÌHìXE+™}ÅÂ"$2711|ÅìXª"Ð

‚]‚w–̂ŠHìXâÌ™sZzgè,ìXóó)11(
LLÉÚT$óóZ‡Z{yÕ"Zzg8-M!*Š~)á°:4021|(Å@*;ìXtE+™{2911|@*4911|Æ

Šgxã²á~–ŠH&!*!*ñZgŠzä6391Y~%A$HXZ,VäZkE+™}Ã
Ã{:M/ÆN°ÅæŠÐ%A$HXló~˜÷:

LLt̄ZÒ(Ð1¦{Ô*ZzgêŠìZzgZkÆ‰8{ð OVÅÂ"$

~ZÒZ5Å™Vñ�Š÷Zzgßâ+ÅzzÐZÃgziyzdÐ
{g`ƒ‰÷qŠzu}E+™zVZzgŠ-ZâVÐc*(tzòtÆ
jZáÐŠg„HŠHìXóó)21(

ZkE+™}~ZHzy÷á²zV»f™ƒZìXX~ÐPÑàyÐmgnp÷Zzg!*¹ic*Š{F,
ñ³Æë)Zzgëzí÷Z,÷á²zVÆ!*g}~ñ³Å¥â]ic*Š{÷ZzgZyÆqÑ]

˜z‰Ü@*gõz_54è
E

GEz){ÌŠg`™Š�‰÷XeZËð¯t˜÷:
LL§]Ô,Zzg¯xÆ!*g}~W~ñZŠÅ¶Æ!*z�ŠLLÉ
ÚT$óóÆ@*g]zÎZ¤UÅZÌZÐŸiE+™zVÅz„~

÷áï™ä6,6g™CìXóó)31(
ZkE+™}Æfg)Š0÷á²zVÆqÑ]i0+ÏÆ¹ÐÍÚøg}‚tMD÷ZzgZ,

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



zZu]z›ëJ-øg~g‚ðƒCìXÐ@*gõZŠ[ÅF,KM~»°æŠQìXÞ[Z−+
U*Ü̂Æ4,Šq-:

LL!*!*ñQgŠzäLLÉÚT$óóÅD+z+Æfg)ZgŠzE+™{óg~Å
gzZe$ÃZq-6!*[ÐgzÙk™Zc*ZzgZgŠzZŠ[Å@*gõ~QyË

”{UƒVÅ¶KyŠ„™ZðX»$©�î EG
0M¸iŠÁÅui}Ð

ƒZXóó)41(
LLÝxẐãŸ"óó)á°:0421|&2281Y(Æ&E+™}LL-W,c*óó)4391Y(E+™{y~)3391Y(
ZzgLLgc*nZÅ©|Cé

E
óó)4391Y(ñß~†Z/ä%A$KXLL-W,c*óóÃgÏÍÄZY»E+™{ìXtE+™{

)9911|&4871Y(~–ŠHXtE+™{51÷á²zV6,ŒìXLLE+™{y~óóZgŠzÄZYÐ0ìXt
E+™{)9021|&4981Y(~åƒZXZk~Zq-ÎZVÏÄZYZzg0*õ÷á²Z]»f™ìX
LLgc*nZÅ©|Cé

E
óóÌZgŠzÄZYÐ0ìXtŸ"»ŠZZzgMy~E+™{ì�)1221|&6321|(Æ

ŠgxyåƒZXLLgc*nZÅ©|Cé
E

óóÔLL-W,c*óóZzgLLE+™{y~óóÆšÅwg‚rìXZk~Ÿ"ä
ZyßÍVÃ”gs™Zc*ìX~Zq-(,~®ZŠZyÄZYÅì�ZyÆŸ’~Ýc*ZyÆ
Zx[zçÜ+Æ÷á¤/Š¸X

ñß~†Z/Æ%ûzæz:Ä~áyÃë&”V~„™Mh÷:
ZN[¯x )3( ŠzZz+ )2( š~ )1(

pZz¦·÷ZW,")\:8411|()51(Åš~LLpZ[zìwóóÃñß~†Z/ä6291Y~

%A$HXZ,Väš~ÃŠz"¤]�ÛZë™Æ÷áùHXš~Æ÷áùƒäÆẐIZgŠzÃZW,"Æ
ZŠ!%¥»ZˆkƒZXló~˜÷:

LLZk»Zq-̄÷}',ZŠg¦�MYZ/™r#ä=5�Z¹
}ÐïŠHå~ZkÅZ&bzF,KM~̂zsåāñß~Î

ZÑs™r#0+z~äZ:qŠ~āZ¹Zq-¯Z³Z&be$k0î GE

)·g(ÆÃ{äÐŠø7[ƒZìZzgZ#Z¹t¥xƒZā~
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Z³Å§sÐZÐ÷áù™äzZÑƒVÂz{̄÷}0*kŸŠc*
TÐ=Zk°Åo~¹æŠBXóó)61(

ñß~†Z/äZkš~ÅD+z+~Š*gÌZ�Å0*È~Åì}LLäóóÃLL7óóXLLSz}óóÃ
Å¶KyŠ„qí~™Š~ìpãCŠ~̄Ãy‚ìZkÅzŸs#7 LLwÐz}óó–XZ%Ã‹¬

Å̂X

š-V~ƒÐZëš~$Õä Nzµ)á°:0661Y()71(ÅLLÚœ~óóìÔ&ñß~
†Z/ä«!*g9391Y~%A$™ÆZLiâäÆÒpÐ®D+z+»4+%:7HX
LLÚœ~óó~Í<{ÆÎy·†Ú÷á{Zzg¸väÅŠZ*yç¾ÒyÅˆìXñß~

†Z/ätš~Šz¶VÅæŠÐ%A$ÅXló~˜÷:
LLtš~~äŠz¶VÅæŠÐ%A$ÅXZq-N̄÷}0*kì
�¹6,Z**¥xƒ@*ìp**³Zzg**åìXZÍwzMyZzgÖ@~

Ðzgt¸T$÷XŠzuZ̄',ßñi*ßy»ìT»@|1ŠH
åXóó)81(

ZL°ÆgÌZ�Zzg—ãS:]»f™™Dƒñ˜÷:
LLZk»gÌZ�Ðn»ìâ¬ìpZÖp~ZÒwzsA»
»xZ²Z[Ð1ŠHìSîZywzsAÆa�ÂÆMy~

MD÷}Zk^·ÃLL�"g*1áÂÔCyæóó-V–ìLL�

[g*1wÂÔCyæóó~äZkgÌZ�»a%:ÌÂ[~

Š}Šc*ìXóó)91(
Zy!*ÂVÐZ0+Zi{ƒ@*ìāñß~†Z/äZkš~ÅD+z+~XœÅìZzgMy~ÂZÖp
Å�Û}Ì÷áï™Š~ìX

LL¾Cóó)á°:5801|&4761Y(ÅŠzšc*VLL+GóóZzgLLZ**)óóñß~†Z/ä%A$

™Æ÷áùXXLL+Góóel)z�Û}2591Y~%A$ÅXñß~†Z/äZkš~ÃÁÁ

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



¶VÅæŠÐ%A$HXZke~ÃðzŸs#7QXÜsZÚ–ìā:
LL÷}0*kZq-Â[ÆF°÷Zy~ƒÐŠ*3901|»

ìª"Ð52‚w»̂Xóó)02(
!*!*ñZgŠzä¸„ZÏ°ÃãCŠ¯c*p,·QÐZ0+Zi{ƒ@*ìāŠzu}N¶VÐÌZ,V

äZ.Š{HìYèYOqí~LLyóó»¶Ky¯™Z%s¬ªCÙHìXQÆMy~!*!*ñZgŠz
äMÔÅ�Û}ZÖpÌ÷áï™Š~ìTÅ$+zªZÃg»ÈK~M‚ãƒ̂ìX

ñß~†Z/ä¾C")5801|&4761Y(Åš~LLZ**)ó[2591Y~%A$ÅXLLZ**)óó
~Z¬Šw÷á{U*ãÆ»g**ñV»ÒyìXñß~†Z/ä¾CÆqÑ]z¯xÅï™ÆZq-
Â[>ZyLL¾Cóó@*;ÅXT~¾CÅ£?LL+GóóXLLZ**)óóXLL@*gõ\g~óóÃ
gzÙk™ZDƒñZyƒ6,×û{HìXLLZ**)óóÅS:]ÃÒy™Dƒñ˜÷:

LL¾C»¾wtìāZkä@*g]zZu]Ã9F,KMÔ(,~ZôoZzg
¡Æ‚BÒyHì8jèELÒyZzgiz§¯xÆ¬xZ|[ƒD
ƒñ}@*g]¡Ð̂zi7HX@*gõÐzZu]Ã5k}

�Ût:0*�ÇXóó)12(
„@Åš~LLkB**)¬ÝZ{yzM8Y{óóñß~†Z/ä&¶VÅæŠÐ%A$ÅX

LLZq-̄÷ZfZCìZÐLLZ³óóÐ̈HŠHìXŠzuZ̄=ñß~
†Z?™r#zVNäÁe$�Ûâc*�)[(ÐñÎxìZzgŠZ

ä'gZY¯gkÆ (William Irvine) z{̄ì�›z@Mgzy
(Indian Ã{äÐqÝHZzgg‚!LLZ&++ZAYg~óó

!*"$â{†g~zâga“4091Y~e Antiquary of India)

Zôm,~F,3Æ÷áùHXt̄)`(ìXóó)22(
ñß~†Z/äLLkB**)¬ÝZ{yzM8Y{óóÅD+z+~ªÏoÐÌ»x1ìZzgªkÐ
�Â(,Jñ÷Z¹¸¯~ÉŠc*ìÔŠzu}¶VÐ£™̈ÆZ%s¬ÃÌªCÙ™Šc*ìÔ
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ZkLLkB**)óó~¦¬ÝZ{yZzgÂxZ<ÆŠgxyƒäzZàkBZzg¬ÝZ{yÅÞŠ]»
ZjZw7HŠHìXtÄ@*g]wÐ{mZÌgBbìXZk~ñß~†Z/Æ–w�**xZzg
_54è
E

GEMñ÷z{@*gõÆÒpÐ!*Ç9÷X
ñß~†Z/ä÷á²~ÆŠzŠ-ZyÌ%A$KªŠ-ZypZz·÷ZW,")8411|(»ì�

0391Y~›-Eg;6,öZ¥/|ÐT™Zc*Xñß~†Z/ätŠ-ZyŠzN¶VÅæŠÐ%A$HX
Zq-̄YeZ̄sðŠ‹ÆÃ{äZzgŠzuZÃ{:M/©gM!*Š»åX!*!*ñZgŠzǟYeÃ

¤Šïƒñ̄M/ZzgZE+™zVZzgŠvfgZùÐZW,"»�¯x¦HåZyƒÅæŠÐ
LLŠ-ZyZW,"óó%A$HXtŠ-ZyLLgŠpzZgóóìZzg!*!*ñZgŠzÆ8ÔÆŠâdÅËqÆ‚B
Z
(ā@.ç
H

XG)87(,]6,ŒìXãCŠ~QÆ´z{ZÃg~�ZÖp»Z%sìZ,VäøDñµ
,]Æ)g}ZkÅÌ¶K0+„™Š~ìX

ŠzuZŠ-Zy÷†Zt@*!*VŠŠ~)á°:3611|&0571Y(»ì�ñß~†Z/ä5391Y~

%A$™Æ÷áùHXZkÅD+z+ñß~†Z/ä&¶VÅæŠÐÅìX
LLZq-̄�ƒÐ?Zzgåìz{HxH]',`ñ‚Š@*F,tn
ŠŠ~»¾ìŠzuZg^aZXk^ægZk-Eg;»ŠZZ³
»Xóó)32(

ZyÐV¶VÅæŠÐ!*!*ñZgŠzä@*!*VÅ÷á²~»9Q7™äÅÃÒÅìX
ñß~†Z/äŠZrŠŠ~)6421|&1381Y@*2231|&5091Y(Zzg÷i÷")5311|D5221|(

Æ¯xÅD+z+ÌÅXLLZN[ŠZróó6491Y~%A$HXLLZN[ŠZróóÆló~ñß~†Z/

äâZ[%iZ{yŠZrŠŠ~ÆqÑ]i0+ÏZzg÷á²~ÅS:]6,Z)àcÅìX
LLZN[¯x÷"óó~ñß~†Z/ä÷Åç1]D�ÛŠc*]D¥!*È]DeZŠD«]D

šc*]ÆÄZ**]Æ�÷"Æ¯x»ZN[7HìXZN[¯xÐ¬QW)95(,]»
l)ìÔT~÷"Åi0+ÏÆ!*g}~ócÆ‚B‚BZyÆ¯xÅzÝZzg!�~6,
“ÒZ0+Zi~ìÑ]»ZÖgHìXXÐ÷"Æ¯xÅãCŠ~S:]zZãƒYC÷X

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



LLT§b‰Zz‡]«gÅRŠÚ~©àZzg"ØgzÑÃMC
ìpZkÆnDÙZgzVØ,ñbyƒC÷ZzgZq-ðîñ
gBb÷ZÏ§bZ¤/p÷"™r#ÆZÃgÆZÖp5ìÔŠÁÔ(
Zzg‚Š{ƒD÷pZyÅµ~…»�lc*ŠgŠÖgLìXóó
)42(

ñß~†Z/äZkló~÷"Å÷á²~ÆZUƒVZzgEVÃZk§b7HìātIË
ßg]"Y:ƒÇāTqÃ÷ÙÏÅgzZe$¹Y@*ìZkgzZe$»îZÏlóÐ¯XeZË
„Š]',w~˜÷:

LLZy~÷"Åi0+ÏZzg÷á²~Æ!*g}~�ù]Z�Ûzi!*'÷
Zy6,M`J-ËäÃðZŸ†7HqÑè÷"6,ïzW»ŸM`

ÌYg~ìZzg‰ßÍVä),øpŠ÷™r#Æ!*g}~(,Z»x
Hìp!*!*ñZgŠzäZLlâ]~÷"6,�¼–ìZkÆ
‚tZyÅw¼Ì7g{YCXóó)52(

ñß~†Z/äXŠ*�~áyÅD+z+ÅZyÃëŠg`fs8{ð OV~„™Mh÷:
—*] 4D ¦s 3D ÎZö 2D ŠZ*y 1D

ŠZ*âV~$Õä Nzµ)á°:0661Y(ÅLLƒgkóóÅF,KMzD+z+ñß~†Z/»ƒÐ
Zë»g**)ìXZ,Vä3391Y~l)Zzg�Û}Æ‚BLLƒgkóóÃZ³F,¹ZgŠzZzg8-M!*ŠÐ

÷áùHZzgñÑ**·@MiZŠäLLMƒ§]óó~�ŠúòHåā̃Å™.Þs)5411|&

33D2371Y(ZgŠz�Å«Â[ìZkÅF,Šh+ÅX$Õä Nzµä†Zv†Ú÷á{Å�Ûâö6,tš~
)5401|&5361Y("Å¶XtZgŠzÅŠ*F,+Â1V~ÐìT~ŒzGÅ“Zzg=
zŠwÆcÆÃ¢zõ

GOÅßg]~7HŠHìXLLƒgkóóÆâ~.Ð0ñß~†Z/»ìwåā
Zk»8~î O·¼Z0]45ëEGëklO7g~Æ¢~î GOŒzŠwÐâpfìX

LLzµä}Zk»f™7Hāt¢~î GOZÐ¹VÐ5XŠâp7,"
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ÐÐt™s¥xƒ@*ìāÍc*tZÏÅZXŠìZzgZÏÆŠârÅ
Q3ìqÑèt!*]7ìt%æFN¯ŠZ*yƒÐ¬·¼Z0
]45ëEGëklO7g~äèXóó)62(
÷ZðŠŠ~ÅŠZ*yLL!*rz·góóÌñß~†Z/ä%A$ÅZzgZk6,�l)–óZ±g

Ðz{ñß~†Z/»ZëF,+l)ìXZk~Z,VäLL!*rz·góóÆâ~.6,(,~ù]Z�Ûzic

ÅZzgcÆˆ�³ïÑz{M`ÌSàZÌ»qïìX÷ZðäLL!*rz·góóÆŠâd~t
!*]U*"$™äÅÃÒÅ¶āLL!*rz·góó»rZ÷ÆzÅLLXgŠgz÷óóÐâpfìpñß~

†Z/äZkÃßU*"$HZzgZkË6,ãāLL!*rz·góó»â~.LLâ§¯%uóóìX
LL|tìātÃgÏÅÂ[»F,À7¢~î GOz„ì1Zk»â~.

OñÃgÏÆZgŠzÅÂ[LLâ§¯%uóóìZkÆñ³÷·@

«{yj/dZN*z}Æg�zZá¸X÷ZðäÃgÏ
Â[ZzgZkÆF,3»f™ÂH1â§¯%u»f™™sZhZ

‰Xóó)72(
ñß~†Z/äÐVÂ1VÆ‰£â]»£™̈ÆZLZkìwÃŠg„U*"$HìXZk§b

LL!*rz·góóÆâ~.Æ!*g}~�ß.¬xƒ̂¶z{Šzgƒ̂XZkló~z{ic*Š{F,óUÅ
§sázgìÔZkaZk~W~Uic*Š{úc*V:ƒeXZ%‰—ãUƒVÅzŸs#Z,V
ä¢zgÅX

÷i÷")5311|D5221|(ÅpŠâ“ÎZö/~LLf™÷"óóZyÅ§]Zzg,Æ_¬

Æe~Zq-Râ~.ÅwgBbìÔ&ƒÐ¬ñß~†Z/ä”gs™Zc*X
LLøg~i!*y~Zq-7pVE+™}ÄZYÆ‘‰÷ZzgZÌ

J-tŸYg~ì1ËE+™}~ZkÂ[LLf™÷"óó»**x7X
MiZŠä¹,Ð÷™r#Æ¯xZzg$}43©5é

GEGEE]Åz„Š~

ìpLLf™÷óó»f™Zk~Ì7XÎZñeZË4ôÆāZkä

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



ZKz„~f™HìZzg}Zk»Ø7Xóó)82(
LLf™÷óóÃgÏ~ìXñß~†Z/äZk»ZgŠz~Üā»g™Æ�â„LLZgŠzóóZ6,s6291Y~

÷áù™Zc*Zzg_·÷"Æe~ZkÂ[ÅZÌÃzZãHXZk»ÃgÏQñß~†Z/ä8291Y
~Z³F,¹ZgŠzÐN*U$~÷áù™Zc*XZk»ZÝQ)651(,]6,ŒìXä,]»Zk

~!*!*ñZgŠz»l)Ì÷áïìXló~ñß~†Z/ä÷"Æ@*g]Åg6,{mîg6,cÅ
ìZzgZ¹Zq-ZdŠgZ»ñgcU*"$HìX

LLcZ`Z°^¨4è
IG

GEóóñß~†Z/äel)z�Û}©gM!*ŠŠÁÐ%A$™Æ4291Y~

÷áù™ZðZzgCc*āt±·+È{âZiuŠgZiÅ"ì�Š0ZgŠz»Š*%:ìXló~

Z,VätÌ–:

LLßvZK£?Ã‰x‹Zzg**ñg),gÇÈŠ+Ð™[™Šï
÷Zk¯6,=åtµg;ā�g‚á÷}0*kñ�Š÷z{|

~|]È{âZiuŠgZiÅ"÷c*7Xóó)92(
LLcZ`Z°^¨4è

IG
GEóó»Ì̄ñß~†Z/Æ0*kñ�Šåp'Æ`ƒäÅzzÐz{ZÐ

÷áù™äÐ!*igìpZ#LL@*`óóÆZi+ñÆfg)eZË·‡ÌÆÃ{:~

LLcZ`Z°^¨4è
IG

GEóóÆZq-ZzgN°»Ø`ÂZkÆ_¬ÆˆZ¹ZkÅZ÷á®)»ìwMc*X
Z¹tÂ¢åāLLcZ`Z°^¨4è

IG
GEóó|]È{âZiÆiâäc*ZkÐŒÛRÇÅ"ìpz{

È{âZiuŠgZiÐZkÂ[ÆZÔ[6,¼ic*Š{t7Z̧zgZkÆˆz{TË6,ãZk»
ÜāZ,VäZL*yLLZgŠzi!*yzZŠ[óó~7™Šc*X�ZyÅzÃ]Æˆâx)LLë̄óó™ZcÔ
Z~2691Y~÷áùƒZX

LLcZ`Z°^¨4è
IG

GE~ä©gM!*ŠŠÁÐ÷áùÅ¶X=Zkz‰ÜÌ

7gZ¢:åātpZzÈ{âZiÅ"ìXpZzÈ{âZiÅ£?
M{÷ZzgZyÅƒÂÁÃgÏc*²!~÷XXXX}Zk!*]»

Z÷ág{J-70*c*Y@*āŠ0c*Š*ZgŠz~ÌZyÅÃð"ìX
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ŒÛ+ªktìātZyÆÃgÏÔ²!g‚ßVÆF,3÷�ZyÆ
**xÐ™[™Š�‰÷XZknÅ$+®)øg~i!*âV~ƒC
MðìXóó)03(

eZËï¾äLLcZ`Z°^¨4è
IG

GEóó»'LL**òÂ[É™tU*"$™äÅÃÒÅìā
LLcZ`Z°^¨4è

IG
GEóóÈ{âZiuŠgZiÅ7É$zx÷á{+›7gÅ"ì�$zx™r#Æ„

g‚!LLˆz]Zß�Šóó»ÜāìXZkcÐsÃLLcZ`Z°^¨4è
IG

GEóóZgŠzZŠ[Å@*gõ~ZKi!*y

ÅŠZ#ÖÆ:LZÌgBbìXZ¤/ptÃðZŠ!"7ìÉZk»ñçq¦szZÜtìX
ZkÂ[ÅZÍAZ÷á®)»Z̃Ìñß~†Z/Æ„uìX

i!*yzÒyÆZ)bZzgç5]Ðñß~†Z/ÃåŠpg„ìX¸zzìāZy
lâ]~Ì�ZŠ!Â1V6,‘‰÷z{ZgŠzi!*yZzgZkÆ—ãUƒV6,((‰¹„�
Z÷ág}™D÷X}ï]ZÈZYÆló~Z,Vä÷"ÆjZáÐZgŠzi!*yÆZ’Zð**x
gã6,ZÖgìwHìZzgŸ"ÆE+™zV6,�l)–XZk~Ì—ãç5]ÃÃZ0+Zi7HX
—*]ÆjZáÐ×cñß~†Z/äZylâ]~ÅìX�Z+Â1V6,‘‰÷
X»ñçqi!*yz—yÆZU÷XZy~Šgc*ñ®ÄÔ̧Z°ZgŠzÔ�Û}Z˜q]ºÔ

,¬]ŠZgZnÀ¢6z){Ælâ]{mZÌgnp÷XZy~((ZgŠzi!*yÐzZA:zZÕ
»ZÖgÃM@*ìXZkaZyÅï¡ï7g{YCÉZk~i!*yÅ›gkaZ™ŠîìX
¸zzìāz{—ãïÆë{Ðë{ZzgÈÐÈñçqÃÌ¼Zk§bÒy™D÷ā
z{ŠßV~(¯©8ìXi!*yÐzZA:Îƒ»ZÖgZ,VäLœgeZ‹ZgŠz¹)7391Y(XLLZgŠz
i!*yÅ¤DPXàZ»',ÅÃ~óóX)0591Y(LL0*7°Z‹ZgŠz¹óó)7591Y(XLZzgLL:eÛ

œgeZ‹ZgŠz¹óóÅF,KMzD+z+™ÆHXZyÆ´z{Z,VäægZk-Eg;ÆZÚzf$
ÆZJy»»[Ì%A$H�Z³F,¹ZgŠzŠ‹Ð0491Y~÷áùƒZX

—ãjZáÐZ¶KYÅLLŠgc*ñ®ÄóóÅD+z+ñß~†Z/»Zë»g**)ìXLLŠgc*ñ
®ÄóóZgŠz̧Z°â+Å@*gõ~Zë£xgBbìXtÂ[7081Y~"ƒðZkÆà:',k

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



[̂Z−+{y·Šg»Ãgz~äZÐZL-Më[¬Å.5éG[%”M!*Š~/ozZÈxñß~Z£Z
Í0*ñ~T™Zc*åX)13(

Zk°Åå!ZzgÂ[ÅZÌÆ7Ãñß~†Z/äZKLL¸Z°ZgŠzóóÆŠz‚wˆ

6191Y~LLŠgc*ñ®ÄlóóóÆ‚B÷áùÅZzgZ¶KYÅÃ@VÅŠZŠŠ~X
LL±Z¶KYÅƒÐ(,~c*ŠÇgZzg‡.ÞŠg"LLŠgc*ñ®Äóóì
Zk~ZgŠzÜszèXyX²znz‡BZzgçãzÒyz){»f™ì
XXXX‰ï]Z,ÒyK÷XÅŠgz„™Mh÷qi!*y

»fztìXÜszèÆ̧Z°Ì(,~s„ZzgYöÆ‚B
ÒyK‰÷Zzgª]ƒCìāZk!*g}~X!*ÂV»Z,Vä
ìwHìOy+ÃÌz{7Î�Xóó)23(

ñß~†Z/Å%ûzæz:Â1VÆZkZ)àY,̂}ÆˆØ¸ìāZyÆdzZŠ!»g**ñV»
ƒÐgz×!*[ZyÆlâ]ZzgæzyÂÁ÷XZyÆlóóz"3¨å GEG~Z±gÐ{mZÌ

Æqï÷XtÂÁZgŠzÆŠ*¯òZŠ[ÐmgBb÷Xñß~†Z/äZyÂ1V6,ló
É™:ÜsZy»¬gs™Zc*ÉózW~iZztÃÐZy6,¼Zk§bgzÝeZàāX–Vät
ÂÁè÷ZyÆqÑ]Ô,ÔâjwZzgZŠ!%¥ÆÓxâz{wzZãƒYD÷X**x.Š
ÌV»t¬xZ0+Ziƒ@*ìāz{"ÑgjZßVÐ7,"zZáÃ%ú[™**eT÷X¦S‚Š~!*ÂV

6,ÌZk§bqd/õ I
G˜÷āZÝñçq:©~Y7,@*ìXZk§bZyÅ’k,TÃz{pŠï»

÷á‚gB÷7,"zZáÆaÍgÄŠ®{0™g{YCìXp!*!*ñZgŠzÅï¬xó’k,zVÅ
§bQzƒðÔÈZzg6,Zn{7ìX–weZËZºZzge~

LL†Z/Ågzlï·"'g7ZkÅ2wzu`zZãìz{
"¤]Å¡Ñ̀g~7™DZy»°ŠNgÏìZyÆ;V
ZN[ñçqÆçA~ÌÂZiy0*c*Y@*ìXz{ï·7
™DZyÅï»gMæÔxZzgù]Z�ÛziƒCìXóó)33(
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ñß~†Z/ÆZylâ]ÐZyÅzÝDÔóÃÔW~ù]ZzgdZ0+ZiÒyÅgzÝYKZzg
Z¹~Ð‰~óZÝoÅ¶KyŠ„ÌÅˆXeZËŠHyPåZL*yLLZgŠzÅZŠ!ï
MiZŠ~Ð¬óó~˜÷:

LLñß~†Z/Æ¹Ð–VÃZiuâF,KMŠ¶Å¢zg]ì}

Ÿ"ÆLLE+™{y~óóÃZ,VäZq-**³°Å¯6,Y\Šc*X
LLcZ`Z°^¨4è

IG
GEóóÃgŠx¹Å¯6,Z,VäpZzÈ{âZiÐ

™[™ÆZq-(,~ß.ÃgZòHXóó)43(
™V"—÷1tÌÂ¨g™äÅqìāÄ"¤]Ë**òÆµ{âV~Š®ZKñ]»

ZOg™gì¸āñß~†Z/»Š„D6,zgMÐ(,JÔZ¹ˆlHÔZyÆ¤/Šz½gÃ™sHZzgQ

%A$™ÆZIDÆ‚tQyÃ7HX–w6,zWŸi@

LLZyŠâVZ#āï»yZy¹¼ñß~†Z/ÅÃ@VÐ
zWF,ƒŠHìZzgZkÆic*Š{Ðic*Š{z‚bZzgâ~.ƒ‰÷ËÌ

¿»QJ™tÈŠbāñß~†Z/Ãð(,}[7÷ÔZq-¹

„M‚y!*]ìpZkÐZyÆ»g**ñVÅZÌnƒðÃ7
MCYèZyÅwZq-[Ðic*Š{Zq-+ÔZq-gdg%ZzgZq-
W@Åg„ìpz{ßv�āŠªâÏìÑ]Æâ´÷Zzg@*gõ~
_54è
E

GE5s÷z{ñß~™r#Æ»g**ñVÃ>ZkÃÐYV
ŠBz{ÂÜstŠÙ÷āñß~™r#äïÆyZy~

¹V¹V̂™,3ð÷Xóó)53(
‡è†ZßŠzŠäg‚!LLçÜóó`ÔÑg{31Ð51J-~Zq-?*yLL†Z/¨

[óó)63(–ZzgtU*"$Hāñß~†Z/Zq-)Zo[¸z{ÃgÏ„gÂVÆpK~Ìœ
™YDÔ̧Z,VäLLcZ`Z°^¨4è

IG
GEóóZzgLLE+™{y~óó»**³QY\Šc*XutìāLLZN[

¯x÷"óó~tÜZs#Ì7ÅātZN[à]Æ¾°6,FFìXZyÆáyZ%s¬Ð¬g~

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



ƒD÷XÍZ%s¬»ŠbF,KMQÅIŠc*]~ÐìXgæŒ{yZL*yLLD+z+Zzg

ïÆgD**]óó~˜÷:
LLñß~™r#Æ0*kZÚz‰Üå„7āz{YyÎ»hZŠZ™

MhXtÌ‹ŠHìz{ZÒŠzuzVÐÌZL»x~æŠ1™D¸

pÂ1V6,**xZ-»ƒ@*åpzZ§tìāX–V6,Qy»**x
¨æzyŠg`ìZy~MŠZ[D+z+Å0*È~¹ÁÃMCìXóó

)73(

ZyƒZ‹ZŸ]zZ%Ã]Æ!*z�Š|tìāñß~†Z/Å¼Šî]Z+÷X~Òy

KƒñZyÆï]„ÃM`J-ßvŠOZDMgì÷}ZN[¯x÷"Ô!*rz·gÔÚœ~Æ
lóÔ;V¼Z,¢zg÷X6,Z‹ZŸ]ZVñ‰Zzg*$©�î EG

0Ã7™äÅÃÒÅˆ}cZ`

Z°^¨4è
IG

GEZzgƒgkX

LLcZ`Z°^¨4è
IG

GEóóÆe~eZËï¾Åï»f™ëä¬HZÏ§bLLƒgkóóÆ
â~.Æ!*g}~!*!*ñZgŠz»ìwåāZk»¢~î GO·¼Z0]45ëEGëklO7g~)á°:258|(Æ
¢~î GOLL8jè NEzŠwóóÐâpfìpŠ-~÷a;y%Z_‚‚é»äZ6,s9491Y~tZÏsHā
ëkÆ¢~î GOLL8jè NEzŠwóó»â~.·gÆ™×(.çI»©]egZ)LL6,1Š|PgzŠ}óó5601YÅ"
ìXeZËâgZ‚ZºäZkïÃZLZq-*y~7HX)83(
ZÏ§bLLf°æL÷"óóÆnZgŠzF,36,‡è†ZßŠzŠäJNìÅì:

LLÜá~{]ZÝo÷XXXXÃgÏ~øZzgÀÅ§b{wz{ß
~�Ût7ZzgÃgÏÐZgŠz~F,À™,Ðc*ÃgÏÆ_̈ZgŠz
~7™,ÐÂ¬tŠNBÐā{ß¾§bMc*ìXf™~t
&̃VÆaÙƒZìZzgtÐVØCÙ{!7ÔâñV7
¸XZOxZ−z!)qŠZ<Zy»pZCÙiZŠ{Ôf™Ôm27(‚Ñ§kB

)M8Z−z!Zy»¸�Ôf™Ôm931(ÔMgiz)÷ÅÎ$âV»¸ðÔ
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,]76Ô57z){(eZË†Z/äZOxZ−z!ZzgqŠZ<Æ
gº»f™„7HX‚Ñ§kBÃM8Z−z!)m642(ZzgMgizÃ
÷c*ZyÆ¸ð),]702Ô902Ô212Ô312Ô642(»{ß–ìX
ZgŠz~{ßÜsØCÙ{!Ãë÷XÃgÏ{ßÅ(ZgŠz~{ßÑ**ZÏ

ßg]~9ƒYìāÃgÏ~zZªØCÙ{!%ZŠƒXóó)93(
ZyƒZ‹ZŸ]Æ!*z�ŠZLŠzgÅ¥â]Æ_.ZzgïÆæz‚bQyÃ½Ô̧QyÆ

7Ãñß~†Z/Åî]‡&ÿELŠg÷XïzD+z+Æ�ZßwM`‚tMñ÷z{Zkz‰Ü
ñß~†Z/Æ‚t7Z̧zgtÌZK(Zq-|ìāï~Ãðqî7ƒCËz‰ÜZ¤/
Zzgq»Dƒ@*ìÂZk»Èt7ƒ@*ā¬ÆKƒñ»xÅÃðZÌ„:g„XeZË©Zp

˜÷:
LLZz(,3(,yZâVZzgup¡V~�ßvªgZ3ïs÷Qy»
»xic*Š{ZëZzgŠ‰ÜÔƒ@*ìX/ÚZyßÍVÆ�Z¹
gZ2VÃ'×h+ûZgZzg™s™ÆM‚y^Æ‡.Þ¯Šï÷XXXX
t7āñß~†Z/ïÃ¡ÒÈMyB¸ZzgZkÅ|Ð
zZ�7¸Z¹Zh§b¥xåāZŠ!Zzgdç5]~Z+

ïæzœÐÌ%æEN~ì÷áfz**Šg„ƒCìXóó)04(
ñß~†Z/»IåātÔïz[Åv]~ÐgSìXZŠ[»»ïfz¾ÐCÙZq-Ã
‚7ƒ@*X(,}(,}ÕŠZzg–Ãl™V™YD÷pZkÐZyÆ»x6,ws7M@*X
tF,¹Æâú7ìÉz{¡Å§sgÉð™CìXÓVÅÈwauMäzZá)�ÛÃ

g3†yÐXŠîìX)14(
ñß~†Z/lñV~¢zg]Æ�@*g]Zzg'Z5ðqÑ]ÌÒy™Šï÷}

)&yÄZY(Æló~|̧Z]»X)+y(Æló~̄Ó¾æ†Zzḡg^z@»ÒÆZgŠz
Æ¬>V»ZzgZLz‰ÜÅî]ÅgzÝ~Z(óNÒy™YD÷�ïÅŠ*~5gZƒVÅ

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



¶KyŠ„™@*ìX}E+™{y~Æló~˜÷:
LLZq-!*]Zzg‡.ÞÒpZyE+™zV~0*ðYCì˜VJ-ïƒZ

ìZgŠzÄZY~Ÿ"¬¿÷2VäZgŠz»Âi!*yÆsV

~ZEwHìXpi!*yZgŠzñv»ÂƒÐ¬÷"™r#

äZLE+™{ï]ZÈZY~–ìXóó)24(
ñß~†Z/ZK§sÐ7g~ÃÒ™D÷āïzD+z+»hZŠZƒYñLLÉÚT$óóÆ

ló~˜÷:
LLÃ{:M/»¯TÐtE+™{%A$HŠHìZÒ(Ð
1¦{Zzg*zêzbìZkaZkÅF,KM~¹Š‰ÜZVã7,~X
ZkÆ‰8{ð OV»»A$¹ßâöìZÒZ5Å™Vñ�Š÷
ZzgZÒZÃgßâ+ÅzzÐziyZzgdÐ{g`ƒ‰÷XZyÃ
Šzu}E+™zVZzgŠ-ZâVÆ(tzòtÐŠg„™**7,ZXóó)34(

Zk§bñß~†Z/Åæz:ÂÁZzgló˜Vñç¬]ÆàqÔ÷ZðÔïzWÔDz®ZzgZy
Åf;-$ÆZd%ä÷z÷ZgŠzÐZyÆzZA:_.[zØtÆÌâi÷XZ,Vä�–A
Ì–XZkÅ›ZzgZkÃ—Ð—F,™äÆ_."Ð–XgæZ£œjäß7¹ā

LLZgŠzÆ!*g}~u¦ä�pZ[Š¬åZkÅ̈ñß~™r#

Å}.â]~QìXóó)44(
ZgŠzï~D+z+QÅ!*Ÿ‚gzZe$»M¸iñß~†Z/äHXD+z+Æe~Ë"
ÆZq-„N°6,Zr™¢8Z,Väoƒ7ŒÉZkÆÓxeZÄB{ðw¶V»ØÎ™Zzg‰

ØZ@ÅgzÝ~ËZq-°ÃãCŠ~ây™Šzu}¶VÐZy»£™̈ÆQ%A$HZzgZ%Ã]Å
qd/õ I

G~¶KyŠ„™Š~XZ%˜VF¶VÐZ,VäZ.Š{HZzgZ%Ã]qd/õ I
G~Šg`KZy

~tzŸs#!*¹g{̂āz{Z%Ã]¾°Æ÷XZ,VäªÏoÐÌ»x1X‰(QÆ
)¢zg~8{ð OVÃv.sÌHZzgŠ*£?Ã%A$™Dz‰ÜÂZÖpÅ�Û}Ì÷áïÅX
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t!*]ÌZK(Šg„ìā‰Q7,"~ZyÐ™VÌƒNp!*!*ñZgŠzÆ
æzyKƒñáyÃ].h+ZßwD+z+ÅãK6,6,´Šg„7XZyÆæzyKƒñáyÅ
Z÷á®)ÅZÌF,KMQ~7ÉŠgc*ÄQ~ìXTÅ$+zªñß~†Z/äFÎ‚wÆ
ŠDøg~ÃzVÆ‚tQ«Š�XtŠ*áyZ,Vä‰ÌY9M`ëƒZ-Ð»x

heZzgZ-»jZ!Š¶6,6gÃMD÷XtLL**Óxóó»xZ¤/z{:™YDÂ÷áh+ƒ„:0*@*XZºnZgŠz
ïzD+z+ÅgzZe$~ñß~†Z/ÆZy»g;ñúc*VÃËßg]ÃZ0+Zi7HYYX6,zW
qZ£{y»tI!*ÇOì:

LLw»ñgcZ#�,œ~ÆÛZÍw~ZgŠzÆ—*CZzg
W~uâñ»Y,̂{áÇÂZÐñß~†Z/Æ&;-ê XG

!*"y»g**ñV
Å9Ñ»Z0+Zi{ƒnÇXXXXŠ*ZŠ[Æ÷á‚gzVÔÄZYÆ
ŠzZz+zZN!*]Zzg÷7zŠzVZzgE+™zVÃñß~†Z/äT
Š¢ïGGLÃZzg8jè NELfztÆ‚B7HìZkÅ$+zªZgŠzÃF,KMz
D+z+Ã»Z(—£gïŠHìTÐz{**MÙ¶Xóó)54(

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



jZ!Y]

ñß~†Z/äWÐ0ÃðxÂ[7èXZyÆW~Ãc*]ZyÆ 1D/

ózW~p}Ôlâ]ÔûzVÔh]ZzgŠzu~’k,zVÅæŠÐ³KYMh÷
q·F,Z[Z{y!*iäLLWZ‹†Z/óóÆÄZyÆ�Z‰™Æ÷áù™Šc*ìX
ñß~†Z/ä«!*gŠ0ZŠ[Æ˜0*gzV»¬gs™Zc*XŠ0E+™zV~ŸyÄZY /

ZzgÉÚT$XŠ0Äz�ÅÂ1V~Úœ~Xš~kB**)¬ÝZ{VzM8Y{X

+GXZ**)XcZ`Z°^¨4è
IG

GEXƒgkXŠ0ZŠ[Ð0W~Ã~ZgŠzÅ
›zú~ß5ñ™Zx»»xXLL¾Cóó{mîg6,‡.Þf™÷XZkÆÆ´z{ñß~
†Z/äg‚!LLZgŠzóó~Š0ZŠ[Æ0F—0*tp}‘÷XÆfg)ŠÁ

ÆÄZYZzg�ógzVÃZg!*ƒDÐgzÙk™Zc*ZzgZyÅÄz�Æ%äÌ7KX

ŠK]ÆK~ñß~†Z/»Zq-Zzg‡&ÿELŠg»g**)tìāZ,VäZ³F,¹ZgŠz
Zzg8-M!*ŠÆZgŠzÃ{äÅãCŠeZàZzgŠ0NÂ1VÃ¦™ä»M¸iHX
ñß~†Z/Æó»g**ñV~p}ÐsÃx£?~LLZgŠzÅ›zú~ /

ß5ñ™Zx»»xX%jxŠ‹»ÒX¾CXl)Úœ~XƒgkXl)!*rz·gX
l)cZ`Z°^¨4è

IG
GEX̧Z°ZgŠzXl)+yXl)h]Çg‚VŠ@*ÏX%W»ZW,

ÃgÏi!*y6,Xóó{mîg6,‡&ÿELf™÷X
ñß~†Z/ä:ÜsZgŠz’q-Æ7gzÅwÐi!*yÅ}.#ÖÅÉdR6, /

¸Z°X¹XZ˜q]XŠ*ZŠ[0*gzVÅïXgÌZ�Zzgi!*yÆŠvd)b6,
£?X@*c]Xh]zlâ]Zzgp}Æfg)ZgŠzÅ!ò—ã}.â]Z�x
Š,X

ZgŠz~û{óg~ÅgzZe$Ãñß~†Z/Å$+zª�Ûzr5XZyÆûzVÆFù´ /
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ZŠ!û}ZzgWZ]†Z/Æ**xÐ÷áùƒ`÷X�WÔïÔ—*]Ô�Zzg
÷á²~z){Ð0£?6,‘‰÷Xtû}iW»4+%:÷ÔXÐ
czè$©�î EG

0ÃÃ�Ûzr5X
ñß~™r#äçÜoVÆN%î‘�LLPë)óóÆ**xÐÂ!ßg]~ /

÷áùƒñX
ZgŠz~l)óg~Å!*Ÿ‚gzZe$»M¸iñß~†Z/äHXZ,VäZkgzZe$ÃZk /

p!Ð',@*āl)óg~ÃZq-x®ÅwqÝƒ̂X%iZ·áäLLlâ]

†Z/óóŠz¢zV~1391Y~%A$KXeZË„Š]',w~äLLlâ‹†Z/óó»
ZŸ†”{Zi+c4691Y~Mlâ]ÆZŸ±Æ‚B%A$™Æ÷áù™Zc*X
ñß~™r#äM®ZŠ~èo‘tèoZyÅÀ:ZzgŠgŠqËÆâi÷XZy /

ÆèoÆFù´÷áùƒ`÷X,Æa5±�Ûâ�LLè¹†Z/óó)%û(
eZË„Š]',w~XLLè¹†Z/óó)%û(YŠzZðXè¹†Z/¯xMwZ£uzg
ñß~™r#äƒxóñf$~áWÅwÐÌ»xHÔ¹ÐŠ*E+™zVÆ /

"¤]»F,ÀHXZôm,~ZgŠzÅYì¸]XzäZ˜q]XŠ*ÆZŠÒ‹¬DÆ
F,3LLZ³óóÆPÃgxÐ÷áù™ZñX
ñß~†Z/Æh]z»gk,Šz¢zV~Z³F,¹ZgŠzÔŠ‹ä÷áùKXeZË„Š] /

',w~ä)h‹†Z/(»ZŸ†”{Zi+cZLlóÆ‚B2591Y~Z³F,¹
ZgŠzÔ™ZcÐ÷áù™Zc*Xñß~™r#Æth]ZLÇÆ(ÏÔ�YÔ�R

~**]ZzgZŠ!z—ã’k]ÅxŠ*zm,÷X
ñß~™r#äbg‚bÆZ̀ZYzZŠZg]»�Û9ÌZ�xŠc*XT~g‚!LLZfóó /

)7981Y(X�â„ZgŠz)1291Y(X�â„‚b)8291Y(Gg{gzi{LLøg~i!*yóó
)9391Y(âx)LLçâ]óó)6491Y(�â„LL@*gõz((]óó)1591Y(÷áï÷X
ñß~†Z/02BZ~0781YÃaZƒñZzgZHâ}‚wÅ/~61BZ~1691Y~ 2D

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



zÃ]0*ðX
·@MiZŠXMƒ§]X)%û(eZË+»ª~Ôm69Ô„¬DÔÑƒgÔ0991Y 3D

ñß~†Z/ä†g~2291Y~�â„LLZgŠzóó~Îy·†Ú÷á{Æà]6,£! 4D

–XT~†Ú÷á{Æ!*g}~ù]Z�Ûzi¥â]Æ‚B‚BZyÅ÷á²~Å
pçVZzg{ñVÃÌQY¤/HX

óó˜!LL×†Z/óó)%û(eZË¥ eZËñÑ**†Z/ZzgŠ²£45é EG] Ź−+;×XLL 5D

Z°ÝÔm92XZß‡gXÅÔÑƒg5991Y
óó˜!LLñß~†Z/DZŠ!z—ã eZË†Z/Æó»g**ó g«Î:ÔeZËXLL 6D

}.â]óó¢ZÍw)%û(ÜZÜÔm58ÔZ³F,¹ZgŠzyÔ5Š‹2991Y
óó˜!LLZgŠz~Zßwïóó¢ ZgŠzÅZŠ!ïMiZŠ~Ð¬ ŠHyPåÔeZËXLL 7D

Šzx)%û(Z*Î:jÔm502Ôzgezn,yDi5991Y
óó˜!LLñß~†Z/DZŠ!z—ã}.â]óó ñÑ**†Z/ÅóD+z+ àk,E~ÔeZËXLL 8D

¢ŠzxÔm751ÔZ³F,¹ZgŠz)y(5Š‹3991Y
óóm734ÔZgŠzZOò�|Ô4691Y lâ‹†Z/ „Š]',w~ÔeZËXLL 9D

l)LLï]ZÈZYóó)%û(ñß~†Z/XÔm8ÔZ³F,¹ZgŠzÔ™Zc9791Y)!*gŠzx( 01D

m8 ZsÔ 11D

l)LLÉÚT$óómo 21D

óóm884Ô²,-e7Ô© ÄZñZgŠzÆE+™} eZËð¯tXLL 31X

Þ[Z−+U*Ü̂LL!*!*ñZgŠzñß~†Z/D§]Zzgd}.â]óóm531ÔZ³F,¹ 41D

ZgŠzó™Zc5891Y

ð¯tÔeZËÔZL*ỹ!LL÷á²óóŠc9791Y~˜÷āgZñ‹BIËZgä 51D

ZW,"Å@*gõzÑŠ])âgÓZâ#Ö(Ð8411|ïàìXóóXXfZ!eZËŠHyPåXLLZgŠz

š~Ñày~óó¢ZÍwÔm492ÔZ³F,¹ZgŠz)y(5Š‹Ô7891Y
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l)LLpZ[zìwóóm` 61D

fZ!Yzh+zbiï IIHX$Õä NzµX‚‚Z»ŠòÔ5Š‹2991YÔm81XXXLLzµÅ@*gõaZö 71D

1551YÔ6551YÆâÎŒÛZgŠ~Y$ËìXzÃ]6561YZzg1761YÆŠgxãiâä~

0*ðXóó
l)LLÚœ~óóm61 81D

Zs 91D

l)LL+Góóm11 02D

ñß~†Z/X¾CXm67ÔZ³F,¹ZgŠz)y(5Š‹8891Y 12D

„Š]',w~ÔeZËXlâ‹†Z/Ôm517 22D

l)LLŠ-ZÈ@*!*Vóó 32D

l)LLZN[¯x÷"óóm42 42D

„Š]',w~ÔeZËXlâ‹†Z/Ôl) 52D

l)LLƒgkóóm6 62D

l)LL!*rz·góóm2 72D

l)LLf™÷óómm 82D

l)LLcZ`Z°^¨4è
IG

GEóóm5 92D

ñß~†Z/LLZgŠzi!*yZzgZŠ[óó˜!LLë̄óó™ZcÔm78ÔZ~2691Y 03D

Þ[Z−+U*Ü̂XLL!*!*ñZgŠzñß~†Z/D§]Zzgd}.â]óóm241 13D

l)LLŠgc*ñ®Äóóm4 23D

ZºZzge~ÔeZËXLL†Z/D!*!*ñZgŠzóó˜!LL',vÉóó)!*!*ñZgŠz�(61BZ~ 33D

3691YÔm572

ŠHyPåÔeZËXLLZgŠzÅZŠ!ïMiZŠ~Ð¬óóXLLZgŠz~ZßÁïóó)%û 43D

Z*XÎ:jÔ¢ŠzxÔm902Ôzgezn,yDiÔZsxM!*Š5991Y

LL!*!*ñQg™zñß~†Z/ÅD+z´}.â]óó



Ÿi@Ô6,zWXLLñß~†Z/óó˜!LL¸òi!*yóóZ~3691YÔm44 53D

*̧yâx)LL¸òi!*yóóZ~1002Y)!*!*ñZgŠz�(~Šz!*g{÷áùƒZX /

‡è†ZßŠzŠ»t?*yLL†Z/[̈óó5991YÔ}.ZjZzg@êÑ$k,~Ô` 63D

äÂ!ßg]~÷áùHXtÂ[942,]6,ŒìXZk~LLf™÷óó0û{f™
÷XZN[¯x÷Xï]ZÈZYX#-*î GG

0ZN[¯x÷X+yXÇg‚VŠ@*ÏZzg-W,c*óó6,
-cñ�ŠìX

gæŒ{yXLLD+z+ZzgïÆgD**]óó˜!LLZgŠz~Zßwïóó¢ZÍwÔm382Ô 73D

Çg{̧òi!*yÔZsxM!*ŠÔ9891Y
ŠHyPåÔeZËXZgŠz~ïzD+z+Æ£g»Y,̂{óó˜!LLZ¥/|̃G+óó 83D

28D9891YÔm113

‡è†ZßŠzŠXLL†Z/[̈óóm2Ô}.ZjZzg@êÑ$k,~ÔỒ5991Y 93D

©ZpÔeZËXLLñß~†Z/DZgŠz»Z7g{óó˜!LLñß~†Z/DZŠ!z—ã}.â]óó 04D

)%û(ÜZÜÔm031X¢Šzx
·áÔ%iZXLLlâ‹†Z/óó¢ŠzxÔm902X„Z',Z4-.0î XGGÔ©gM!*ŠŠÁÔ1391Y 14D

„Š]',w~ÔeZËXLLlâ‹†Z/óóm501 24D

ZsÔm311 34D

gæZ£œjXLLm;ñ¤/ZVâtóóm772 44D

¥Z°ÝÔeZËXLLf™†Z/óóm621Ô_5ëEYLéXÅÔÑƒg5791YÔ)!*gZÍw( 54D
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