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Broader Definition of Child Labor-Conceptual
and Empirical Analysis

Rana Ejaz Ali Khan* Tasnim Khan**

Abstract:

Research on child labour usually works upon a definition of labour
which means work outside home and which is also economically
productive. But in recent years the definition of child labour has
undergone a change. It has been broadened to include all that
work which children undertake at home and which is economically
non-productive. Taking this broader definition of child labour the
present research conducted in the rural areas of Pakpatten and
Faisalabad shows how many children are affected by child labour
and which social, economic factors are responsible for it. The
research findings show that female chaildren bear greater burden
of labour and their work is not paid. The findings also dig into
various social and economic factors responsible for increased child
labour in rural areas.

1. Introduction

The estimation of child labor varies depending on how the child labor is defined.
In empirical literature on child labor, there is a tendency to narrow the discussion and
analysis to market labor. Market labor typically includes both work for wages and work
in a production process in the household that results in marketable output. So only
“economically active” children are classified as child laborers. The more conservative
definition of child labor dictates that only work for wages outside the home should be
considered as child labor. The presumption behind this interpretation is that any labor
inside the home, or in the family’s economic enterprises, is directly monitored (or
monitorable) by parents so its arduousness is internalized.

On the other hand, the liberal interpretation of child labor tends to include time
spent on household and chores in addition to economically active work (both for
wages and household enterprise)'. The presumption here is that work at home or in the
family enterprise can be as hard as work outside [Grootaert and Kanbur 1995]. As the
opportunity cost of schooling is concerned, little attention is paid to the role of
housework, rather most authors [Jensen and Nielsen 1997; Psacharopoulos 1997]
consider only the forgone wages from child labor as the opportunity cost of schooling.
However, it is widely known that work at home constitutes a large part of children’s

I Ray, 2000. included the domestic work in child labor and termed it as relaxed treatment of child labor.

* Doctoral Candidate in Department of Economics, Bahauddin Zakarya University, Multan
and faculty member Govermnet Faridia College, Pakpattan.
**  Chairperson Department of Economics, Islamia University, Bahawalpur.
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work-especially that of girls [Grootaert and Patrinos 1999]. In Pakistan, 82 percent of
girls in the age group of 10-14 years are neither attending school nor going for paid
work but are involved in home-care activity [cited in Burki and Shahnaz 2001].

There are a number of micro-studies in Pakistan, which estimated child labor
based on narrow definition of child labor (economically active children). The only
national level child labor survey [FBS 1996] also adopted the narrow definition of child
labor. In the paper we are going to estimate rural child labor adopting broader definition
and terming it as general child labor. First, we shall discuss, why the broader definition
is important for child labor analysis.

i) In rural areas of Pakistan, there is a large pool of children who at first glance,
appear to be idle as they report that they neither work nor are in school. They are
classified as home-care children or unpaid family workers who perform household
chores?. In fact these children are rarely idle although they do not directly contribute to
family budget, but their labor is important input to household production. These children
take up tasks at home to relieve the adults to join the workforce [Duraisamy 2000]. In
Pakistan about 70 percent of child labor is involved in unpaid family helping [Ghayur
1997:51]. Weiner and Noman [1995:216] narrated that in rural economy of Pakistan,
female child labor is extensive but largely unpaid and elder daughters often take over
household chores, to relieve their mothers for productive employment.

ii) Illahi [2001] argued for the inclusion of home-care activity in child labor and
making the definition broader. By not doing so, one runs the risk of overlooking effects
of some important factors on children’s time use, particularly that of girls. In order to
improve schooling outcomes, policy makers need to be aware of household factors
that constrain the schooling. The traditional approach of debate on child labor by
focusing on the choices between income generating activities of children and schooling
is likely to have a bias. Blunch and Verner [2000] stressed to analyze harmful child labor.
They defined harmful child labor as the activity that conflicts with education/human
capital accumulation of child. As home-care activity hinders the schooling of children
so it should be included in harmful child labor. Inclusion of home-care activity in child
labor makes the definition broader.

iii) Some studies [Skoufias 1993; Mason and Khandker 1997] have analyzed the
opportunities and constraints of child work at home and resulted that ignoring the
children’s housework is likely to ignore an important aspect of their work. Duraisamy
[2000] supported the notion and demonstrated that the future surveys should pay
more attention to enumerate carefully the activity of home-care, i.e. the activity of
children who are neither reported in school nor participated in work.

iv) It is robust in human capital literature that cost of schooling decreases the
demand for children’s education. Typically, there are two components of cost, i.e.
direct cost and indirect or opportunity costs [Rosenzweig 1990]. Not including

2 Cartwright and Patrinos. 1999. categorized the children who are not formally employed as
“home-care”.
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opportunity costs in analysis of demand for education may create a missing variable
problem. The opportunity cost of home-care children is comprised of the value of
foregone time in housework.

v) Cunningham and Viazzo [1996:45] pointed out that one of the main reasons for
making primary schooling compulsory in England, in 1880, was not so much to deal
with child labor but to compel children described as “unemployed” to go to school,
rather than to fall in to the clutches of idleness and ominous vices. The objectives of
the child labor and schooling policies were to send the children to school. Today the
Pakistani children out of school, whether they are economically active or doing home-
care need attention in this context.

vi) Cigno et. al. [2001] termed the children who are neither reporting school nor
participating in work as “nowhere” children and argued that in certain circumstances,
these children have such a low productivity that it is not worth employing them in any
economic activity, and their parents are too poor to send them to school. That may well
be the case, but we do not found it plausible that so many children are left totally idle
by choice. Cigno et. al. [2001:30] further found that the effect of the child’s sex and age,
of household composition, and of mother’s education on child laborers is of the same
kind for nowhere children, so the two groups may be one and the same thing or, at least,
that the nowhere children category contains a substantial proportion of working
children. Consequently nowhere should be considered as working children.

vii) Moreover, if the child labor estimated by narrow definition decreases overtime,
but the child labor by broader definition does not slide down, then all efforts done to
pull down child labor participation would go in vain. As the child labor by broader
definition will exist and school participation and ultimately human capital formation will
remain low. So the broader definition of child labor is important for policy perspective
[see also Burki and Shahnaz 2001]. As majority of the girls are involved in home-care
activity, so the policy aimed to decrease the narrow based child labor will be little
effective for girl child labor. The adverse situation of school participation by girls and
gender disparity would still exist.

viii) Bequele and Myers [1995:119] narrated that most widespread single risk that
child laborers face is the substantial amount of time loss undermining their basic
education. Therefore, all children without exception should receive at least basic
education. Work (that may be economic activity or home-care) that prevents them from
attending school is hazardous and it should be prohibited.

ix) The inefficient legislation is one of the causes of slow elimination of child
labor as home-care activity of children is excluded from legislation [Ahmed 2000]. On
the other hand legislation on compulsory education is one of the most effective
instruments for eliminating child labor. So strategies for elimination of child labor need
more information about both categories of child labor, i.e. economic activity and home-
care activity.

The home-care activity is bad form of child work, as it is undertaken at the expense

3
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of educational attainment. Specifically in developing countries such activity is often
performed at the expense of education, which makes it an important issue warranting
further analysis [Blunch and Verner 2000]. A better understanding of the two activities
(economic activity, and home-care) of children is likely to better inform the policy
debate on how child labor in general (economically active children and home-care
children) can be reduced. That is why the present study included the two categories in
general child labor and estimated them. In the coming pages the terms general child
labor and child labor are used alternatively. However, child labor by narrow definition
is termed as economically active children. Our main contribution is the use of broader
definition of child labor in the estimation and analysis of child labor in rural areas.

2. Methodology and Data Collection

ILO defined child labor as “‘economically active” children but we have gone beyond
the ILO definition of child labor to include home-care activity in child labor. Activity performed
by children inside or outside their home without remuneration other than work at household
enterprise is defined as domestic/home-care activity. Children are defined as the individuals
in the age cohort of 5-15 years. In the study the distinction between children in the age
group of 5-10 years and 11-15 years is made to emphasize the difference between child labor
of primary and post-primary school-age children.

Cluster sample technique is adopted for data collection and sample of the
population is selected randomly irrespective of the child labor. Although FBS [1996]
has also adopted cluster sample technique but the cluster was taken so that it has
concentration of child labor. This makes the present study distinct from previous study.
The sample observations of the present study consisted of two thousand households
from rural areas of Pakpattan and Faisalabad.

The survey collected information on the particulars of children who are
economically active, and those doing home-care. Using the data set, we examined the
variations in two categories of child labor by household socio-economic characteristics.
Non-child labor income is taken as the income of household to undertake the Basu and
Van [1998] axiom that household send their children to work if family income from non-
child resources is low. Only ownership of physical assets of the household is taken as
a characteristic of household to check the hypothesis of capital market failure as the
cause of child labor.

3. Objectives
The study is carried out to estimate the child labor in rural areas and to ascertain
the socio-economic aspects of child labor as:

Different categories (economic activity) of child labor

Gender dimensions of child labor

Child labor in primary school-age and secondary school-age group

Parent’s perspective of child laborers, i.e. income, employment, educational
status of parents and ownership of assets by household, etc.
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4. Results and discussion
The detailed results of the survey are as:

4.1 Magnitude of Child Labor: The categories of child labor in which a child falls vary
with the child’s age and gender. If boys and girls work in different ratios in child labor
categories, and age groups, in fact they have been differently affected by child labor.
The magnitude of child labor in the two categories of child labor by age and sex is
shown in table-1.

Table-1. Magnitude of General Child Labor by Categories, Age and Sex (In Percentage)

categories age group  male female overall
(years)

Economically Active Children 5-10 0.50 1.06 1.58
11-15 3.03 1.92 495
5-15 353 298 6.51

Home-Care Children 5-10 850 9.85 18.85
11-15 457 13.6.6 18.17
5-15 13.07 2345 36.52

General Child Labor 5-10 9.00 1691 1991
11-15 7.6 9.52 23.12
5-15 16.6 2643 43.03

(a) By Categories of Child Labor: Generally, it is perceived that most of the child
labor is engaged in family-based enterprises—agriculture or non-farm business but in
South Asia work for wages constitute a significant portion of child labor [Ilahi 2001].
We found that in rural Pakistan majority of the child labor is engaged in home-care
activities and it is six times more than the economically active children [See, Duraisamy
2000 for such type of results for India]. About one in 15 children in rural areas of
Pakistan is engaged in economic activity and one in 3 is involved in homecare activity.
The excluding home-care or housework from child labor can significantly understate
the child labor and it can make bias the policy prescription.

(b) By Gender of the Children: There is a division of labor by gender in child
categories. In the age group of 5-15 years, more male children are involved in economic
activity tha female children but in home-care category girls do home-care double than
boys [See also, Durrant 1998 for Pakistan; Edmond and Turk 2002 for Vietnam].

There are competing views on why time-use by children differs by gender. One
argues that social roles and norms dictate the segregation of activities by gender—
girls mostly do household chores and boys engage themselves in income-generating.
The other suggests that differences in time use by gender can be explained by differences

5
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in economic activities and constraints that boys and girls face. An extreme position in
this regard is that work activities are divided along the lines of comparative advantage—
boys are better at market work and girls at housework.

(¢) By Age of Children: For the overall children, economic activity increases and
home-care activity slightly decreases in higher age group. As the general child labor is
combination of these two activities, the general child labor increases in higher age
group. For the boys and girls separately the economic activity increases in higher age
group but home-care activity decreases for boys in higher age group and it increases
for girls in higher age group.

4.2 Ratio of Child Labor Categories, by Age and Sex in General Child Labor:
Ahmed [2000] opined that for child labor elimination policies, the specific data
about child labor, i.e. child labor in different categories, age groups and sex is
needed. We find that in rural areas, 34.49 percent of the households are producing
child labor. Out of the households having school-age children, 64 percent are
producing child labor. The ratio of child labor in categories, in different age groups
and sex to general child labor is shown in table-2.

Table-2. Ratio of Child Labor Categories, by Age and Sex in General Child Labor

categories age group  male female overall
(years)
Economically Active Children 5-10 1.06 272 340
11-15 648 4.76 11.56
5-15 7.54 7.78 14.96
Home-Care Children 5-10 19.04 3537 55.78
11-15 10.20 17.00 2721
5-15 29.24 5237 82.99
(General Child Labor 5-10 21.63 38.79 6042
11-15 1751 2207 39.58
5-15 39.34 60.86 100

It is estimated that out of the general child labor (5-15 years) almost 15 percent
child laborers are economically active and equal ratio of girls and boys is involved in
this category. In the age cohort of 5-10 years girls are more involved in economic
activity as compared to boys but in the 11-15 years age group boys are more involved
as compared to girls. It means by increase in age boys are more likely to involve in
economic activity but girls are less likely to involve in this activity. Simply there are
socio-cultural and economic reasons for girls to remain economically inactive and to
take the responsibility of home-care, as in the category of home-care.

6
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Out of the general child labor (5-15 years) 82.99 percent are engaged in home-care
activity. In this category girls are more involved as compare to boys. By increase in age
the child participation in this category decreases for both males and females as well as
in all the age groups. This is the category in which highest ratio of general child labor
is involved. To get the school participation maximum this category needs stress in
child labor and schooling policies. As the children in this category have lower
opportunity cost of schooling in monetary terms so it is comparatively easier to send
them school. The policies to enhance school participation can be free schooling and
material aid (food in school, books, uniform, etc) to school-age children or parents.

It is generally narrated that more boys are involved in child labor in Pakistan [see,
FBS 1996 for Pakistan; Duraisamy 2000 for India] but we have taken the broader definition
of child labor, and it is concluded that more number of girls are involved in general child
labor as compare to boys. Deraff et. al. [1993] for Philippine, Skoufias [ 1994] for rural
areas of India, and Skoufias [ 1993] for rural households of South Asia have concluded
same type of results by using inclusive (broader) definition of child labor.

A number of studies have shown that child age is an important determinant of
child labor. The children are more likely to engage in child labor as grew older. The
intuition behind this is that the value of child labor increases with age, which enhance
the likelihood of child labor [see, Durrant 1998; Ray 2000 for Pakistan, see also, Blunch
and Verner 2000 for Ghana; Duraisamy 2000 for India]. Child labor increases with age
also because earnings foregone raises with age. As children grew older and their potential
earnings increase, they are pulled out of school. The present study found that in the
category of economically active children the ratio of child labor increases with age, i.e.
ratio of the child labor in the age cohort of 5-10 years is 3.4 percent but in the age cohort
of 11-15 years it becomes more than triple, i.e. 11.5 percent. So for the economically
active children increase in age enhances the opportunity cost of schooling, so more
children participate in labor market. On the other hand the home-care activity of children
decreases with age. Home-care takers in the age cohort of 5-10 years are almost 57
percent but in the age cohort of 11-15 years they are 27 percent. It is evident that by
increase in age the parents prefer for their children to engage in economic activity
instead of remaining economically inactive. That is, the opportunity cost of home-care
activity is less as compare to economic activity. The average age of the general child
laborers is estimated as 8.81 years, while for boys it is 9.6 years and for girls it is 7.75
years. It reveals the fact that girls start work at an earlier age as compare to boys
alternatively they end working earlier.

In Pakistan, survey results assumed that boys are not commonly involved in
domestic work but household chores account for more than 90 percent of girl’s labor
force [Ray 20001:350]. We find that boys are also involved in home-care activity in rural
areas, though the girl participation is double than that of boys.

4.3 Educational Experience of General Child Labor: The educational experience
of general child labor is significant to highlight for the policy intervention at the stage

7
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of education. The educational experience of general child labor is shown in table-3.

Table-3. Educational Status of general Child Laborers.

Educational Level Child Labor (Percentage)
MALE FEMALE

Illiterate 45.16 84.00
1-2 years 19.46 8.69
3-4 years 12.90 434
5-6 years 19.25 2.04
7-8 years 1 Nil
9-10 years Nil Nil
Total 100 100

A large share of general child laborers have little school experience which suggests
the existence of large pool of children working form a very young age. These children
are almost illiterate and equipped with few skills. These children will never be able to
compete for decent jobs later in life. As concerns the girls, the educational experience
of the girls is less than boys.

Households make their decision for child labor weighing expected cost and benefits
of the option between child schooling and labor. Primary schooling is relatively simple
and less costly as compared to middle and secondary education. Therefore the
probability of dropout from school increases after primary. Moreover, the opportunity
cost of the child’s school increases with age since older children can earn more wages,
which they must forego by going to school.

4.4 Household Income: Poverty affects the likelihood of a child to engage in child
labor positively, is a robust finding in economic literature [see, Chaudhary and Khan
2002; Duraisamy 2000; Ahmed 2000] but some findings [see, Canagarajah and Coulombe
1997; Nielson 1998], have found this link to be absent. The role of poverty proxy by
household income in determining child-labor decision needs further study. To highlight
the key relationship between child labor and household income, we have estimated the
percentage of child labor in different household income groups (see table-4). It brings
out the fact that the poor households have a higher percentage of child labor compared
to those with higher level of prosperity [see, also Duraisamy 2000 for India]. It is also
found that 75.45 percent of the households which supply child labor are living below
poverty line®, which corroborates the finding that poverty is one of the major causes of

3 Rupees 673.54 per capita per month is adopted as benchmark of Poverty Line, that is
estimated by Planning and Development Division, Government of Pakistan, for the Year 2002
[see CRPRID 2002:294].
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child labor. While in the overall households in the sample 51.38 percent are living below
poverty line.

Table-4. General Child Labor in Different Household Income Groups.

Household Income (Rupees) Child Labor (Percentage)
Up to 1000 17.04
1001-2000 29.93
2001-3000 30.5
3001-4000 12.69
4001-5000 283
5001-6000 1.12
6001-7000 1.12
7001-8000 0.77
More than 8000 1.00

Baland and Robinson [2000] argued that child labor is a device for transferring
resources from the future into the present. The parents with currently low level of
income engage their children in labor to get some income, making the future of the
children less productive. So they transfer comparatively higher future income into
lower current income. The other explanation may be that the families with lower income
cannot afford schooling expenditures so they send some/all children to work to support
the family income. Since the poor households spend the bulk of their income on food,
so the income provided by child laborers is critical for their survival.

4.5 Family Size: Family size and fertility is another variable that correlates with
child labor. Statistics by a number of studies have shown that bigger is the family, the
greater is the likelihood that the children will work and school attendance will therefore
decline [Hanushek 1992; Psacharopoulos 1997; Chaudhary and Khan 2002; Powell and
Steelman 1993]. We find that majority of the child labor comes from larger families (see,
table-5) and there is a positive correlation between family size and child labor. The
number of siblings (brothers and sisters of the child labor) in the age group of less than
16 years in the household also plays significant role in the decision of child labor.
There is a positive relation between the number of siblings and child labor participation
(see, table-6). The larger family size and larger number of siblings represent the
vulnerability of the family, as low-income households usually have larger family size
and larger number of children. So the population welfare and fertility control policies
are significant for elimination of child labor, but it is more important for rural areas and
low-income of households.
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Table-5. General Child Labor and Household Size.

Household Members Child Labor (Percentage)
Less than 5 2426
5-6 26.57
7-8 36.36
9-10 38.67
11-12 349
More than 12 Nil

Table-6. General Child Labor and Number of Brothers and Sisters (Under 15 Years of
Age).

Number of brothers and sitsers child labor (percentage)

1 4.86
2 11.11
3 17.36
4 25
5 1944
6 1041
7 9.02
8 138
9 040
10 1.1

Total 100

4.6 Parental Education: Several theoretical contributions on the determinants
of child labor emphasize the importance of educating a single generation of parents
and its long-term implications for decision-making for future generations. Ray [2000]
included the domestic work in the definition of child labor and narrated that raising
women’s education has a significant negative impact on child labor. Educational status
of the parents separately for father and mother of child laborers estimated in the present
study is shown in table-7.

10
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Table-7. General Child Labor and Educational Level of Parents.

Level of education Child Labor (Percentage)

Illiterate FATHER’S EDUCATION 82.97
MOTHER’S EDUCTION 9148

15 FATHER’S EDUCATION 85
MOTHER’S EDUCTION 531

68 FATHER’S EDUCATION 53
MOTHER’S EDUCTION 1.06

9-10 FATHER’S EDUCATION 1.06
MOTHER’S EDUCTION 212

11-12 FATHER’S EDUCATION 212

MOTHER’S EDUCTION Nil

13-14 FATHER’S EDUCATION Nil

MOTHER’S EDUCTION Nil

It is found that majority of the child labor come from the illiterate parents [see
also, Chaudhary and Khan 2002]. Child labor from the families with only primary level
of education of parents is very low as compare to illiterate parents, i.e. only five years
education of parents may result in decrease in child labor [see also, Durrant 1998;
Duraisamy 2000]. There exists an inverse relation between child labor and parental
education. In the policy making adult education needs attention specifically mother’s
education. Strauss and Thomas [1995] found that level of education overwhelms all
other family characteristics for the elimination of child labor. There may be several
possible explanations. For example, educated parents have a greater appreciation for
the value of education on the other hand uneducated parents simply want to believe
that the human-capital decisions made by their own parents were correct.

4.7 Father s Work and Employment Status: It is generally perceived that inability
of the poor households to insure themselves against income fluctuations can result in
increased child labor. One source of income fluctuation can be unexpected changes in
the employment status of household members [see, Jacoby and Skoufias 1997]. Children
from unemployed and non-active households are more likely to prone child labor [Blunch
and Verner 2000]. The work and employment status of the father estimated by the
present study are shown in table-8.

11
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Table-8. General Child Labor and Characteristics of Father and Household.

Characterisitcs of Fathers and Households Child Labor (Percentage)
Unemployed Fathers 532
Economically Non-active Fathers 10.38
Asset-less Households 9042

We used the broader definition of child labor and found that in rural areas of
Pakistan only 5.32 percent of general child labor comes from the households where
fathers are unemployed and 10.38 percent comes from the households where fathers
are economically inactive. In rural areas there exist the combine family system and there
is higher ratio of dependents. So in rural areas economic activity of the fathers does not
matter in general child labor. Moreover, in the broader definition of child labor, homecare
activity is included which is usually done under social norms so child labor is irrelevant
to working status of fathers. Similarly, child labor is non-related to the employment
status of fathers. The explanation is that the rural population is facing higher disguised
unemployment, lower productivity level, low wages, extended formal sector, and
ultimately higher poverty, so despite of work and employment the parents are forced to
engage their children in general child labor. In the policy formulation for the elimination
of general child labor, increased productivity of labor is needed along with decreased
disguised unemployment.

4.8 Household Productive Assets: Household productive assets play an important
role in the child-labor decision [Blunch and Verner 2000]. If a household owns assets it
is easier for a child to work inside its home than for outside employment, so one may
expect more child labor in households with home enterprises. Further it is easier for a
child to begin to contribute to household enterprise at an earlier age than for a work
outside the home [Durrant 1998]. There are a number of assets that require a
complimentary input of labor, and families may expect to get that labor from their children.
Thus, a strategy of increasing access to capital markets through provision of assets
may not always lower child labor, at least in the short run.

Family assets matter in another way, that is, the rural households with assets can
more readily delete the adverse income events. The assets provide the household with
the ability to manage uncertainty in income, as a consequence, child labor is not required
by the households. Furthermore, families with assets also have more access to capital
markets so they can fund a child’s education without an informal loan. In each case,
either managing uncertainty in income or expanding access to formal capital markets to
families who otherwise lack collateral may lead to a reduction in child labor.

Child labor and ownership of productive assets by the households is shown in
table-8. It is found that in rural areas a large majority of the child labor comes from the
asset-less households [see also, Edmonds and Turk 2000]. The result is attributable to
the fact that households with assets are wealthier than households that do not have
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assets. They have access to capital market and have smooth flow of income which
needs no child labor.

5. Summary of Results
Summary of the survey results is as follows:

One out of every three households is producing general child labor in rural
areas

Two out of every three households, which have school-age children are
producing general child labor in rural areas

Average age of the child laborers (overall—male and female) is 8.81 years
Average age of male child laborers is 9.6 years

Average age of female child laborers is 7.75 years

Almost half of the sample household is living below poverty line
Three-forth of the child labor producing households are living below poverty
line

General child labor (broader definition) decreases with age, but participation
of children in economic activities increases with age

Child labor rises with household size and number of siblings (up to 15 years of
age) in the household

In broader definition of child labor girl children are more involved in labor as
compare to boys

Child labor engaged in home-care activity is three times the economically
active child labor in rural areas

Girls are engaged home-care activity almost double than boys

Majority of the child labor is illiterate or having extremely low level of education
Majority of the child labor come from low-income households and child labor
is inversely proportional to household income

Working and employment status of the parents do not matter for child labor in
rural areas

Child labor is inversely proportional to the educational level of parents,
separately for father and mother

Majority of the child labor comes from asset less households
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Sociolinguistics: Study of Language
in the Social Context

Dr. Farida Yousaf*

Abstract

Sociolinguistics is the field that studies the relation between
language and society, between the users of language and the social
structures in which the users of language live. The study of language
in the social context has become more important in the modern age.
One of the most revealing opportunities for studying language
socialization is in the case of children growing bilingually. The
study of bilingualism provides and excellent laboratory for
observing how a child can learn to be member of two or more distinct
societies. A major topic in sociolinguistic is the connection between
the structures, vocabularies and ways of using particular languages
and the social roles of the men and women who speak these
languages. We find reflexes of gender differences in language for
most societies differentiate between men and women in various
marked ways. Power is an important influence on language in most
urban societies. Language has become to be seen as the major locus
of ideology and so of major significance with respect to power.
Language, culture and thought are impinged into each other in
many ways. Most of language is contained with in culture and a
society § language is an important aspect of its culture. The relation
of language to culture is that of the part to whole. Thus
Sociolinguistics explores new areas of interrelationship between
language and society and plays a vital role in maintaining the
social context of language.

Sociolinguistics is the field that studies the relation between language and society,
between the users of language and the social structures in which the users of language
live. It is a field of study that assumes that human society is made up of many related
patterns and behaviours, some of which are linguistic. The study of language is no
longer an abstract study of grammatical rules, but in modern age language is more
important in the social context.

Language is a tool of communication and a source of maintaining the social
relationship, for instance, mother and child talk to each other in order to nurture the
social bond between them and to develop a sense of companionship between themselves.
Similarly when we meet strangers, the way they talk, informs us about their social and
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varieties are influential and powerful, and why speakers of other varieties are regularly
discriminated against. These questions concern the use of a language or a language
variety as a whole rather than individual variations and asking them makes the study of
language a means to understand a society.

Sociolinguists believe that the study of language must go beyond the sentences
that are the principal focus of descriptive and theoretical linguistics. It must go beyond
language and bring in social context. It must deal with the “real texts that make up
human communication and the social situations in which they are used. The focus of
attention shifts from the sentence to the act of communication, the speech event.

Dell Hymes (1974) suggested that any communicative use of language or speech
event is constituted by seven distinct factors, each associated with a different function.
The first two are the speaker-writer and the hearer-reader; the third is the message form
passed between them, which is drawn from the resources of a speech code, the fourth
factor. Fifth is the context, sixth is the channel, visual in case of writing or sign language
or aural in the case of speech; seventh is the setting in which the speech event is
located. (2)

Bilingual and Bilingualism

One of the most revealing opportunities for studying language socialization is in
the case of children growing up bilingually, for they manage not just to keep the two
languages separate but also learn to realize which people can be addressed in a mixture
of the two languages. In this way, bilingual children can be said to develop control over
three distinct varieties of language. The study of bilingualism provides an excellent
laboratory for learning how a child can learn to be member of two or more distinct
societies.

Bilinguals have a repertoire of domain-related rules of language choice. The home-
school or the home-work switch is probably the most common with one language
learned at home from parents and the second learned at school and used at work. When
there is a language shift in progress, certain traditional domains may remain favoured
for the use of one language. Our own society is the most unique example in this case.
A Pakistani child learns his mother tongue at home, becomes acquainted to Urdu as
national language at school, then as he grows older, he has to acquire the knowledge of
English language for academic and official correspondence. In the present Scenario
English has become compulsory language from the beginning of education. But in
spite of that there are a lot of failures in English every year due to the lack of social
context where English can be frequently used in all the four aspects of speech, writing,
reading, listening and speaking. Even the most competent teachers of English language
refrain from speaking it outside the classroom. Similarly apart from the official
correspondence the officers tend to use their mother tongue or national language. In
our teaching institutions teachers of language lay more emphasis on reading and writing
as these skills are inevitably essential from examination point of view. Due to the
ignorance towards speech competence, students know a great deal about English
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Whereas earlier research on language and gender has analyzed and theorized
differences between the language of men and women in terms of deficient, different
and dominance, finding differences is no longer an issue among social linguists, their
main concern now is to situate language and behavior with in the larger socio cultural
practices and discourses. (Gee 1990)* Instead of studying differences and thus
essentializing them as characteristic of men’s and women’s speech and form of talk
gender research is now more occupied with social aspect rather than with linguistic or
biological category. Thus the differences are to be located in social context. Haeri’s
work (2002) on the life histories of highly successful professional women shows that
contrary to the idea of Pakistani women as backward and domesticated in the western
discourses, there is diversity and variation in women’s experience, roles and identities
even within a Muslim country like Pakistan. She writes

“....at a particular moment in the life of a society, a family
and an individual, gender identity, roles and relations may
be different from or improvisations on the norm which means
that the norm itself is subject to historical and situational
fluctuations. Likewise gender identity and gender relations
do not remain static or unresponsive to social change nor
can we assume that they always “fit” the cultural ideal”. *

Of the social causes of gender differentiation in speech style, one of the most
critical appears to be level of education. In all studies, it has been shown that the
greater the disparities between educational opportunities for boys and girls, the greater
the differences between male and female speech. When offered an equal educational
opportunity, there seems to be a tendency for woman to be more sensitive than men to
the status norms of language. Hence exploring the correlations between gender-related
linguistic differences and social differences between the genders is another way to see
how closely language and social variation are related.

Language and Power

Recent contributions to social theory have explored the role of language in the
exercise, maintenance and change of power. Language, then has come to be seen as the
major locus of ideology, and so of major significance with respect to power. Foucault’s
work (1980) has ascribed a central role to discourse in the development specifically
modern forms of power. It has been argued by social theorists that language,
assumptions and meanings, values and attitudes constitute discourse and that the
concept of discourse allows us to speak of the importance of language as a way of
framing reality and shaping how we see ourselves and the world. (Foucault® 1980 Gee
1990) Foucault’s concept of discourse does not only refer to language but to processes
of social interaction through which meaning is constructed, recognized, contested,
negotiated and reconstructed. Gee (1990, 1992) goes on to argue that meanings reside
in social practices and discourses rather than in formal properties of language. He
defines discourse as a “socio culturally distinctive and integrated way of thinking
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Language Culture and Thought

The exact nature of the relation between language and culture has fascinated and
continues to fascinate people from a wide variety of backgrounds. That there should
be some kind of relationship between the sounds, words and syntax of a language and
the ways in which speakers of that language experience the world and behave in it,
seems so obvious as to be true.

Culture may be defined as the kind of knowledge which is learnt from other
people we share our culture with other people through language. Similarly the exchange
of ideas thoughts and concepts are possible only through language.

The word culture refers to some “property” of a community. It can be called the
artifacts of the community Good enough (1957) defines culture in the following manner

“As I see it, a society’s culture consists of whatever it is
one has to know or believe in order to operate in a manner
acceptable to its members. Culture, being what people have
to learn as distinct from their biological heritage, must consist
of the end-product of learning knowledge in a most general
sense of the term”’

If culture is knowledge, it can exit only inside people’s mind and language is the
only tool to study it. In the same way the term “thought” covers a number of different
types of mental activity and lies in the province of cognitive psychologists. It includes
memory, inference, proposition and concepts.

Language thought and culture are impinged into each other in many ways. On the
first hand all linguistic items are the products of the concepts that are formed by the
mind the semantic aspect of language is also based on ideas and concepts. According
to R.A. Hudson (1998)

“What is stored as a language system is a set of remembered
concepts, which are the items of language, together with
the concepts or properties which constitute their meanings
and more concepts which define their social distribution
when we speak or listen we make use of the concepts we
already know in order to infer propositions (the meaning of
sentences) and also to infer social categories defined in
terms of concepts” ®

Language provides a screen or filter to reality; it determines how speakers perceive
and organize the world around them, both the natural world and social world.
Consequently the language we speak helps to form our world view. It defines our
experience for us; we don’t use it simply to report that experience. It is not neutral but
gets in the way, imposing habits of both looking and thinking. One interesting way in
which people use language in daily living is to refer to various kinds of kinship. Kinship
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The Need of Introducing Communicative
Syllabuses for Teaching English in Pakistan

Abdul Hafeez*

Abstract

English is taught as a compulsory subject at different levels (mostly
from class I to BA/BSc level) mainly using grammar translation
syllabuses in Pakistan. The teacher plays a dominating role in the
classroom and the students are rarely involved in the teaching —
learning process. The syllabuses put emphasis on the usage rather
than the use of language. The students are given intensive practices
in reading and writing. The purpose is, however, not to develop
their skills but to prepare them for their exams (Hafeez 1997¢c). As a
result, they learn the grammar rules and acquire limited reading
and writing skills but are hardly able to use English for different
communicative purposes (Hafeez 1997c, 1998b). This paper, keeping
the importance of English and the objectives of teaching this
language in the country in view, makes an attempt to explain how
the situation can be improved by introducing communicative
syllabuses.

1. Importance of English

English is a very important language in Pakistan. It is the medium of instruction in
the institutions of higher education and is widely used on radio and television in the
country. Several newspapers, periodicals and books on different subjects are published
in English. It is the official language of all the government departments and private
organizations in Pakistan. The knowledge of English is considered to be essential for
getting good jobs as exams and interviews for civil services, armed forces and other
attractive posts are conducted in this language. In fact, it enjoys the position in Pakistan
which no other language does (for details see Abbas 1992, Gilani, 1996, Gilani & Gilani
1998, Hafeez, 1996, 1997a, 1997b, 1997¢, 1998a, 1998b, Malik 1996).

2. Objectives of English Language Teaching
Keeping the importance and the need of the learners to learn this language in
Pakistan in view, the objectives of teaching English, broadly, are as follows:

i The students need to learn the language to use it for communicative purposes.
ii  They need to develop their listening skills so to understand instructions fromtheir
superiors if they are doing job, and they are able to understand lectures, etc if
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they are studying in a situation where medium of instruction is English and so on.

iii  They need to develop their speaking skills so that they are able to speak English
with some confidence while being interviewed for jobs, and If they are studying
in English medium institutions, they can speak to their teachers and discuss
different things with them in English and may have to speak English in other
situations.

iv  They need to develop their reading skills to comprehend different types of texts.

v They need to develop their writing skills so that they can write different things
such as writing reports, etc if they are in job, and taking notes, attempting question
papers for which they will need to describe and narrate things, and so on, if they
study in English medium institutions after doing their Intermediate and may
fulfill other different needs in terms of writing. (for details Hafeez 1996, 1997b,
1998b).

3. Communicative Syllabuses

3.1 Background

Before the communicative syllabuses were introduced, it was felt that the other
syllabus types, which put emphasis mainly on teaching of grammatical points, were not
able to prepare the learners to use the target language in real life situations. According
to Wilkins (1976), this problem had become specially urgent in Europe where the
European Community had expanded and grown in importance bringing countries closer
together and yet each member country had its own language(s). A study was
commissioned by the Council of Europe to examine the situation and then make
recommendations for improving the situation so that the people from the member
countries could communicate for survival as visitors to a foreign country or with foreign
visitors to their own country. For this purpose, different language learning theories
and language teaching models were discussed and examined and it was agreed that
‘Language Acquisition’ is the model for learning a second language, ie to design
syllabuses on the principles based on the Mentalist Language Learning Theory (see
Aitchison 1983, Littlewood 1996, Wilkins 1985). Efforts were also made to offer solutions
to the problems of classroom organization and the relationship between teachers and
students. It was felt that not only the knowledge of rules but also the ability to use
these rules for determining appropriate use of language in living situations had to be
taken into account. So, attempts were made to specify in practical terms the foreign
language learning skills which were needed for communication, and the things which
the learners would be doing in the target language were taken into consideration before
designing a syllabus (see Cunningsworth 1995). The point that it might be very difficult
to provide similar situations for teaching a second language as we have in acquiring in
our first language, certain ways can be adopted for mastering the target language was
also taken into consideration(see Wilkins 1985).

3.2 Why Use Communicative Syllabuses?
i Communicative syllabuses stress the importance of providing learners with
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opportunities to use their English for communicative purposes and, characteristically,
attempt to integrate such activities into a wider programme of language learning. It is
believed that we learn language most effectively by using it in realistic situations, so
communicative syllabuses aim at developing students’ ability to use the target language
through activities which actually simulate target performance (Nunan 1989).

ii  As has already been mentioned, students know the rules of language but are not
able to use them for communicative purposes. They need to have both the knowledge
of usage as well as use as it is not sufficient for learners to simply have knowledge of
target language forms, meanings and functions, they must also be able to apply this
knowledge in negotiating meaning while communicating (see Larsen - Freeman 1986,
Widdowson 1978). Widdowson (1979:118) also supports this view:” One kind of meaning
is that which language items have as elements of language systems and the other is
that which they have when they are actually put to use in acts of communication’. The
communicative syllabuses pay due attention to these points.

iii ~ According to Brumfit (1981) while using language, we negotiate our meaning by
interacting and adjusting to the shared knowledge, the assumptions and also the
linguistic ability of the person we are talking to. Even in reading and writing, we are
constantly trying to interpret the intentions or the interpretations of the writer or reader
and adjusting ourselves accordingly and so communicative syllabuses not only arrange
to provide ‘ the repertoire’ of linguistic items but also the ‘repertoire of strategies’ for
using them in concrete situations (Littlewood (1981:1).

iv.  Communicative syllabuses are arranged keeping the needs of learners in view
and so are specified not only in terms of language items learners are likely to need but
also in terms of the kinds of meaning they may want to express and the things they may
want to do with the language. So, the language to be taught is chosen according to the
social and cultural relationship involved, ie the most socially appropriate form of the
language learners are speaking or would speak is selected in order to ‘fit in” with the
society in which they are or would be participating (Littlewood 1981). And, according
to Widdowson (1979:118), ‘communication only takes place when we make use of
sentences to perform a variety of different acts of essentially social nature and so the
teachers arrange group work and pair work which enable the students to use the
language practising all the language skills. The situation becomes student centred
rather than teacher centred.

v Taking into consideration grammatical and lexical items that will be needed by the
learners, materials taking into account the different ways in which people use language
are developed. They may be organized around topics, or functions of language-and
they will be so organized that students are forced to try to express themselves through
the language, often without much help of the teachers, ie the teaching techniques suit
the learning situations. Communicative syllabuses see language teaching as an effort to
involve ‘the whole person’ that is it can not be treated as a purely technical exercise but it
should relate to students’ genuine feelings, interests and needs (See Brumfit 1987).
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4. Advantages

i Communicative syllabuses, according to Richards and Rodgers (1986), aim at
developing procedures for the teaching of four language skills that acknowledge the
interdependence of language and communication. Thus no skill is ignored as is the
case in grammar translation syllabuses as mentioned before and so students can achieve
all kinds of competence required for effective communication and the objectives
mentioned above can be achieved.

ii ~ Communicative syllabuses offer a classroom where learners use the foreign
language and which provides them a point of accountability for assigned work in the
form of tasks given to the students which they perform by using the foreign language.
They do the activities using the target language which they will need outside the
classroom. The activities are communicative and task oriented. Task is an activity
which is carried out as a result of processing or understanding language (Breen 1987,
Nunan 1989). The use of a variety of different kinds of tasks in language teaching is
said to make language teaching more communicative because it provides a purpose for
classroom activity which goes beyond the practice of language for its own sake.

iii ~ The communicative syllabuses make the classroom a small world of social relations
in which needs are found or contrived and the second language is put to use and it is
shown how things happen as a result of using language and for which the learners
have to have the knowledge of linguistic forms, meanings and functions. They have to
learn that different forms can be used to perform a function and that a single form can
serve a variety of functions. They learn the usage as well as the use of language. The
classroom encourages student to student interaction and also co-operation because
they can remove the inhibitions of those who feel intimidated by formal classroom
activities and so the amount of students’ talking time is increased which provides them
an opportunity to express themselves in the target language. Not only that but also the
students are offered a great deal of practice in making appropriate choices in terms of
register, grammatical points, appropriate vocabulary and so on.

iv. The communicative syllabuses offer student centred activities in which the focus
is placed on the students who become the protagonists of their own learning. The
activities are designed keeping in view the level of understanding, the interests and the
feelings of the students which are supposed to give them hidden practice of language
points without making them conscious of it. The role of the teacher in the classroom is
that of a manager, an initiator, a facilitator, and an advisor, etc, who is always there to
help and guide the students (Harmer 1991).

v Above all, the materials written or selected for the students reflect the uses
(present and future) which learners will make of the language ie the materials correspond
to learners need and match the aims and objectives of the language learning programme.
It helps students to equip themselves for using language effectively for their own
purposes.
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5. Conclusion

If we look at the situation with reference to the use of English as a second
language and the objectives outlined above, we can very confidently remark that
communicative syllabuses can cater for the needs of the learners and so it is strongly
recommended that communicative syllabuses should be introduced for teaching English
in the country as these syllabuses pay due attention to all the language skills and can
prepare students to use the language for communicative purposes. They do not offer
a situation where teachers play a dominating role; students are equally involved in the
teaching-learning process by offering them interesting and motivating activities and
teaching materials.
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Analyzing the Forms & Techniques of Teaching
Listening Comprehension

Ghulam Mustafa Mashori*

Abstract

Teaching of listening is probably the most ignored component of
ELT in Pakistan. Though it is the first window of mind, which gives
birth to the very concept of language acquisition, it has not been
studied in pedagogical perspective. There is a relevantly good
rationale to discuss the nature of listening; it is a reciprocal process,
and an active rather than a passive skill of communication, hence
there are necessary techniques to master it by using variety of texts.
The paper; therefore, is an attempt to analyze such forms & techniques
of teaching listening, which could possibly help our teachers to
understand this very important skill and use the same in ESL
classrooms.

Introduction

Teaching of listening is generally neglected, as it is believed that this skill can be
mastered automatically by accepting the environmental influence, Mckeating (1981).
However listening is taught integratively with speaking as both relate each other in the
process of communication. Bowen and Madsen (1985) argue that though the listening
function in language use can be isolated, it is typically linked to speaking in normal
patterns of vocal interchange, with regular shifts or roles in oral discourse between
speaker and hearer. Certainly role shifts are a typical feature of language use, and one
that is particularly applicable to language education. Nevertheless there are situations
where listening is exclusively employed, as when a radio or television presentation or
a movie is the focus of a listener’s attention. A similar relationship prevails when a
subject attends an actual dramatic performance, or listens to a live lecturer. Listening is
occasionally referred to as a “passive” skill. This interpretation oversimplifies the
definition of listening; a listener is far from passive as he receives, analyzes, and interprets
the oral signals that come his way, recreating the message of the speaker. The order in
which language skills are acquired by native speakers, and frequently assumed as most
appropriate for second language learners, is first listening and then speaking, with
reading and writing coming later, usually as part of a formal educational program.

Definition and Nature of Listening

Geddes (1981) defined communication as a two-sided process: a message cannot
be communicated unless there is someone to receive it. Discussions of the implications
of a communicative approach to the teaching of spoken language tend to emphasize

* Assistant Professor, Department of English, Shah Abdul Latif University Khairpur.
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the development of the student’s ability as sender of spoken messages, by looking at
the language activity normally called listening, I want to focus on the development of
the student’s ability as receiver of spoken messages. Obviously he will need to have
some knowledge of the language forms he hears. What I am particularly interested in,
however, is how we can train him to understand and respond to the realization of these
forms in communication.

It is of course somewhat misleading to suggest that, when discussing spoken
communication, we can isolate listening from other language skills. There are times
when the only language skill we use is listening, as when we eavesdrop on a conversation
on the bus, or listen to the radio or attend a public lecture. But, more often than not,
other language skills will be involved in the communication. With so much of our lives
spent in conversation with other, listening and speaking are the two that most often co-
occur. This means that the on-going speech reflects and requires the feedback given
by the addressee(s), and a process of mutual adjustment is evident as the roles of
addresser and addressee are continually exchanged Geddes (1981). The implications
for a teaching methodology are clear: often we cannot restrict our focus to speaking or
listening but must consider both skills together.

Reading and writing skills may also be needed at the same time as listening skills.
I said above that we may sometimes only listen to a lecture. But a college or university
student will probably want to take notes as well as listen, both to help his concentration
as well as for later recall purposes. For some lectures he may need to use reading skills
to follow a printed handout or notes written on the blackboard. Examples can be found
in social communication as well. When a friend phones me to suggest we spend the
evening at the cinema together I may continue to listen to him talking about arrangements
for meeting as I skim through the newspaper to find out what time the film we want to
see starts.

The nature of the additional skills required will depend on our purpose in listening.
What is important to note is that, as in reading, we never listen without a purpose. Even
when we note the intended receiver of communication, as in eavesdropping situations,
we listen with a purpose — either because we are spies or because we have nothing
better to do on a tedious bus journey or because our curiosity has been aroused, and
we wish to satisfy it. and our purpose in listening will affect how we listen and what we
select from the stream of sound. Again, this has obvious implications for a teaching
methodology.

The more one tries to analyze just what the listener’s task involves, the more
impressed one becomes at the human ability to understand speech! Widdowson (1978)
has made a useful distinction between ‘hearing’ and ‘listening’. He uses ‘hearing’ to
refer to the listener’s ability to recognize language elements in the stream of sound and,
through his knowledge of the phonological and grammatical systems of the language,
to relate these elements to each other in clauses and sentences and to understand the
meaning of these sentence. He reserves ‘listening’ to refer to the ability to understand
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how a particular sentence relates to what else has been said and its function in the
communication. It is at this stage that the listener selects what is relevant to his purpose
and rejects what is irrelevant. This distinction is similar to Rivers’ (1966 p 142) distinction
between two levels of activity in a foreign language: the recognition level and the
selection level. I will restrict myself'to ‘listening” and the selection level.

Inow want to look at some of the implications for classroom methodology of the
ideas outlined above. Let us start with the question of text selection. When we select
listening texts for our students, we sometimes want the text to serve as a model for the
students’ own production. Texts of this kind are not sufficient, however, to prepare the
student for all his eventual communicative needs. In selecting additional texts we will
be guided by these needs and by the suitability of the texts for training the student to
‘listen” and select. What does this mean in practical terms?

In considering the needs we will be concerned with such variables as the number
of speakers and the sex and age of each, the kind of English they speak (native of non-
native; American, British, etc; accent and dialect), register, subject matter. In addition
we will want to help the student to understand spontaneous speech with all its ‘ums’
and ‘ers’, its ungrammatical features, incomplete sentences and mid-utterance changes
of direction. This raises obvious problems. An authentic text of spontaneous speech
may confront the student with so many problem that he will simply panic. We need to
find texts that will give the student controlled and guided experience.

Nicholas (1988) defined listening in several ways. First, it has been said that
listening is not a passive but an active process of perceiving and constructing a
message from a stream of sound. This process depends on what one knows about the
phonological, grammatical, lexical, and cultural systems of a language. Proficient listeners
apply these internalized systems to what they are hearing, thus forming expectations
of what is to come. As knowledge of these systems increases, so does the ability to
comprehend steams of spoken discourse. In addition, a shared knowledge of the real
world between the speaker and the listener becomes crucial to total comprehension of
the message.

In an EFL situation, the importance of the cultural context of the spoken language
cannot be overemphasized. A lack of understanding of this cultural information can be
amajor impediment to listening comprehension, and the teacher should make an effort
to become acquainted enough with the cultural context to be able to explain it to
students prior to the listening task. This might include, for example, names of people
and places given orally in a newscast, dialogue, or story, as well as comments of
historical or cultural nature.

Understanding what listening entails helps us not only to select and design
activities for learning; it also allows us to define the teacher’s role in developing oral/
aural language skills. The teacher should be the exemplary listener, listening to students
with understanding, tolerance, and patience. The teacher who listens with understanding
creates a relaxed, trusting environment for language learning which is much more inviting
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than one in which a teacher demands a perfect response to every question — although
there are times when an exact response may be desired, as in pronunciation and grammar
drills and in evaluation exercises, for example.

Students have to learn how to listen, just as they have to learn how to speak, and
therefore they should be exposed frequently, from the earliest stages of language
learning, to listening-comprehension activities based on natural, authentic speech.
Moreover, teachers need to prepare students psychologically for the listening activity,
telling them that they will not be able to understand everything they hear and that they
should not panic because of this. Instead, students should be invited to guess at the
meaning of words and phrases they do not comprehend. Listening activities should
encourage students to develop tolerance and acceptance of those features of language
that they do not yet comprehend due to certain degree of ambiguity while listening to
the spoken language. This will enable them to focus on anticipating what is to come
and on getting the gist (i.e., the main points, the essence) of a speaker’s intended
meaning or message.

Developing tolerance of the unknown is not an easy task, however, and this
means that the teacher needs to give systematic (not sporadic) listening practice in
identifying and selecting information. This calls for methodically planned activities in
listening comprehension and speaking through regular, thorough, and repeated
practice. When we apply these techniques at Shah Abdul Latif University students we
see great change in listening comprehension level. At intermediate and advanced levels,
these might take the following forms:

Forms of listening

i Pre-listening

. Set learner expectations about what they are going to hear by using visual aids
(pictures, photos, and drawings).

. Set theme/topic/setting by discussing the topic with regard to the learners’ culture
and comparing it to the L, culture represented by the speaker.
Present new vocabulary/idiomatic expression.
Give a reason/purpose for listening; assign a concrete task to be completed by
students.

ii.  Listening

. Listen the first time for general comprehension.

. Listen the second time, pausing after meaningful “chunks” of language to discuss
what has been said and what is to follow, checking for comprehension.

. Listen several more times, stopping to answer students’ questions and to create
pauses for language processing.

e Allow time for completion of the listening task. Students should be responding in
some physical way to the listening passage, either by indicating appropriate
pictures or answers to multiple-choice questions, completing a cloze exercise,
true/false, filling in the blanks of incomplete sentences or of a grid, or writing
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short answers to questions.
. Listen a final time; all students should confirm by responding in writing or orally
to the teacher’s questions that they have gotten the gist of the listening passage.

iii. Post-listening

e  Teacher discusses students’ reaction to the content of the listening selection and
compares their answers with his own.

. Teacher asks students thought provoking questions to encourage discussion
about how the speaker’s message relates to them.

. Set students to work in pairs to create dialogues or synopses based on the
listening selection.
Engage students in role-play based on the listening selection.
Assign reading and writing activities based on the listening passage.

The above teaching Format has proved effective with the students of mixed
ability in the interior of Sindh .The same can be applied with no or little modification to
different situations in Pakistani perspective.

Stages of Listening
Rivers (1968) suggested following four stages in teaching of listening.

Stage 1. Identification

At this stage students need practice in discrimination of sounds and in the elements
of meaning conveyed by stress, pitch, and intonation. An exercise of consisting
dialogues is appropriate.

State 2. Identification and Selection without Retention

At this stage the student listens to a connected sequence with a development of
thought which he tries to follow. The student and the teacher are satisfied if he has
followed the passage as delivered without worrying about ability to recount or discuss
what he has heard. The most suitable materials for this stage are simple plays or sketches
depicting normal situations in which the characters use the common, repetitious speech
of conversation. The parts should be read with normal everyday diction, not the artificial
diction employed on the stage. Also suitable are dramatic readings, by several
participants, of stories with a considerable amount of conversation. At a more advanced
stage students may listen to group conversations where two or three native speakers
with easily identifiable differences of voice discuss a subject of interest to the student.

Stage 3: Identification and Guided Selection with Short-Term Retention

Material similar to that for Stage 2 may be used, with clearly distinctive voices
and lively themes. At this stage the student is given some questions beforehand, not a
great number, and he listens for the answers which he marks on a question sheet as he
hears them, or, at a more advanced stage, after he has listened to the whole passage.
The passage should be repeated so that the student may have further practice in
listening and selecting, and may have an opportunity to verify his answers.
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Stage 4: Identification, Selection and Long-Term Retention:

This is the final stage. Here the student is encouraged to listen freely to all kinds of
material. He may listen to literary extracts, plays, poems, and lectures on literary or
cultural subjects related to his work, or he may listen to all kinds of aural material (news
bulletin, discussions on subjects of typical interest, plays, songs, film scenarios) for
his own pleasure. At this stage he should have practice in listening to regional accents
and to all types of voices. After a period of listening, the student is expected to be able
to talk or write about what he has heard.

Techniques of Listening

Zaytoun (1988) suggested a few techniques for teaching listening for foreign
learners. (a) Teacher if possible should expose the students to real life situations in
which native speakers of English use the language in a spontaneous conversational
and communicative way. (b) An other technique to teaching listening is using short
taped-segments of Radio or TV news and weather reports. (¢) To encourage the use of
language laboratory. A method of teaching listening should take into account the skill
elements and their subsequent development. In a listening situation, as states Rivers
(1968) a student should recognize without effort sound patterns (Sound discriminations
affecting meaning, intonation patterns, significant levels of pitch, word groupings),
grammatical sequences and tenses, modifiers and function words, cliches, expletives
or hesitation expressions which can be ignored as irrelevant to the message, levels of
discourse (colloquial or formal), emotional overtones (excited, disappointed, peremptory,
cautious, angry utterances), as well as regional, social, or dialectal variations. Rivers
(1968) suggested following four stages in teaching of listening.

Candlin (1987) asserted that effective teaching of listening involves motivation
and stimulation. The teacher before teaching or introducing any activity, should ask
some questions to motivate the learners so as willingly to involve them in the activities.

Listening is a complex operation integrating the distinct components of perception
and linguistic knowledge in ways, which are poorly, understood, Rivers and Temperly
(1978). Some linguistic maintain that knowledge of the same system of grammatical
rules of a language is basic to both listening and speaking. Some psychologists, on the
other hand, believe the rules we apply are different and that we employ perceptual
strategies for surface scanning of what we are hearing, stopping to penetrate to
underlying relations only to resolve ambiguities or untangle complexities.

Extensive & Intensive Listening

Rixon (1986) observed that at times a person might find himself listening to
something in a relaxed way, not concentrating on every word, but for the sheer pleasure
of following the content of what is said. An example might be the experience of listening
to an interesting or amusing radio program, which poses no particular problems of
language or difficulty of concepts. At other times the same person might find himself in
a situation where he has to listen with great attention, because he is trying to pick up
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and remember a series of important instructions, as in the case of the employee listening
to his boss’s orders. Alternatively, the speaker might be using complex or unfamiliar
language, as with an undergraduate listening to lecture on a subject new to him.

The parallels between a native speaker and a learner are not exact here, but there
is certainly a case for giving students the two different types of listening experience —
those in which the language-level is well within their present capacity, and which
therefore allow them to listen for pleasure or interest without having to make a great
effort to overcome linguistic difficulties, and those in which they need to pay more
attention to content and language. The first sort of experience can last quite a long
time, several minutes, as in the case of easy stories read aloud by the teacher or heard
on tape. They can also be quite short, when, for example, they hear a short poem or
joke, just for pleasure or fun. In both cases they are not asked to do ‘language work’ on
what they hear but have the satisfaction of an almost complete, direct, understanding
of something worth hearing. This type of listening can be called extensive listening (by
analogy with extensive reading, a term widely used in the teaching world. It is an
experience which it is important to give all students to keep their motivation and interest
high, as well as giving them valuable extra contact with English in its spoken form.

The second type of listening might be called intensive listening (again by analogy
with reading). This is perhaps the more widely used form of listening practice in modern
classrooms. Here, the students are asked to listen to a passage with the aim of collecting
and organizing the information that it contains. The type of passage used, is usually a
little different from that used for extensive listening. It contains more concrete
information, which may be quite densely packed, and often is not as easy for the
students to understand on first hearing. This is because the aim is to give the students
challenge, to allow them to develop listening skills or knowledge of language through
the efforts they make, guided by exercises or activities related to the passage. For this
reason, passages for intensive listening should be short, not more than a few minutes
long, because they should be played several times, straight through or in sections
(usually in both ways during a lesson). This is so that students have the chance to get
to grips with the contents and to have several tries at parts that at first hearing they
may find difficult. Practically, the passages need to be short in order to be fit within the
time limits of a lesson, and also because of the effort that the students will be expending
in their attempts to make out as much as possible. Such heavy concentration on a long
passage would be extremely tiring, and would probably result in making students
dislike the experience rather than finding it challenging but rewarding.

The Use of Recorded and live listening material in
Teaching Listening

These days, the use of recorded tapes or cassettes for listening comprehension
has become standard. This has many advantages, but it is important to remember that
students can also benefit from listening to the teacher or to each other in live listening
practice.

39



Journal of Research (Faculty of Languages & Islamic Studies) 2004 Vol.6

Authentic and specially constructed Materials

Rixon (1986) found that most of the teachers want to give their students some
thing realistic to listen to, because they want to equip them to cope with listening in
real life. This has led to a great interest in so-called authentic materials.

Authentic listening materials consist of speech recorded in real situations, often
without the speakers’ knowledge at the time, so that the students are encountering a
totally natural ‘slice of life’.

The advantages of using materials of this type for some purposes are clear, but
the teacher should also consider some possible drawbacks and limitations.

(1) The English heard is real, not the construction of a textbook writer or an actor’s
performance. This makes it both more interesting for students, and satisfying if
they are able to understand what these genuine English speakers are saying.

(i) Because the speech is a sample of real English, you have the scope to do work on
it that a scripted, acted, listening passage might not permit. You could, for example,
look at accent, tone of voice and actual expressions used, confident that you are
using good linguistic data.

Narrowing the Options technique

According to a Psycholinguistic theory of teaching listening narrowing the options
technique brings about considerable development in listening abilities. Rixon (1986)
carried out experiments in which both native and non-native speakers of English have
taken part show the value of exercises and activities in which the learner is given the
chance to resolve any doubts he may have by using information which helps him to
‘narrow the options’ about what is being said.

In one experiment, a recorded phrase is said very unclearly, with a lot of background
noise and other interference to make things harder. At first, the listener can make out
nothing. Then he is given a small number of phrases, and is told that one of them is the
phrase in the recording. He has to listen again and choose which is the correct one.
Having been given this hint, he is usually able to recognize the correct phrase when he
hears the recording again. On subsequent playing of the tape, he seems to ‘hear’ the
phrase more and more easily and often ends up wondering why he found it so difficult
in the first place.

Experiments which as this trend supports is to the sort of teaching that encourages
students to form their own expectations about what they will hear. This seems to help
them to recognize and understand much more than if they had come to a listening
passage ‘cold’ without any preparation. There are two main techniques.

(a) Students are told the topic of the listening passage and are asked to guess some
of the words or phrases they think they might hear.
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(b) They are given a list of words, which might possibly occur in the passage, and are
asked to listen for which ones occur and which do not.

Both these techniques ‘narrow the options’, in that students have in mind a
limited set of language items against which to match what they hear. Both techniques
can notably increase the amount of language recognized at first hearing, although the
first option makes more demands on the students’ imagination and common sense.

Conclusion

In Pakistani universities listening of English is generally not according to the
above principles other than in very few institutions otherwise listening is learnt
automatically. The state of listening is much better in institutions where Direct Method
of teaching English is applied, whereas in the government run colleges or public sector
institutions, no such method is applied to promote listening of any type. Therefore by
introducing the above discussed techniques based on communicative approach to
listening, the students will be more interested to listen and communicate, and they can
also enjoy taking the active part in the activities prescribed. Teachers of English, therefore
has to realize that listening is not a passive but an active process of perceiving and
constructing a message from a stream of sounds. This process depends on what one
knows about the phonological, grammatical, lexical, and cultural systems of a language.
The only way out is to learn to teach the target skill.
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Relationship between the attitude of students
towards English and their achievement at Higher
Secondary stage

Saadia Haider* Aleem Shakir**

Abstract

Applied linguists have often correlated achievement with attitude
towards language. A study aimed at testing the validity of this
claim was carried out. Two instruments - a 5— point Liker type
summated rating scale and an achievement test- were developed.
Both the tests were administered to 154 A-Level and Intermediate
male/ female urban/rural students. The significance of difference
between mean performances of different pairs of samples was
statistically computed through z — test. Although the overall value
of “r”i.e. 0.25 is low, yet the positive value indicates that magnitude
of attitude does affect the achievement of Higher Secondary students
in the subject of English.

Introduction

A language test is a device that aims at assessing how much has been learnt in a
foreign/ second language course or some part of it. Within educational context, the
domain of foreign language teaching and testing is a special case of interest. According
to Oller (1979, P. 3):

“Language tests may be administered as tests per se, and secondly,
to investigate learner’s characteristics using language tests as
elicitation procedure”.

Achievement testing plays a dominant role in all types of instructional programs.
An achievement test is a systematic procedure for determining the amount of knowledge
a student has learnt. Achievement tests are directly related to language courses, their
purpose being to establish how successful individual students, or the courses
themselves, have been in achieving objectives. Validity of tests depends upon
identifying and achieving instructional objectives. Hughes (1996, P.11) believes that

“To base test-content on course objectives, is much to be preferred.
It will provide more accurate information about individual and group
achievement, and it is likely to promote a more beneficial back-wash
effect on teaching”

* Lecturer, Department of English, Bahauddin Zakariya University, Multan.
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Attitudes are not directly observable but are inferred from a person’s overt
behaviour either verbal or non-verbal. On the basis of observation of a person’s
consistent behaviour pattern to a stimulus, we may conclude that s/he displays this or
that attitude. Attitudes are relatively stable especially in adults. According to Mehrens
and Lehmann (1978, P. 238):

“Attitudes are descriptions of how people feel and typically behave
rather than description of what they know or can do.
Attitudes are predispositions to respond overtly to social subjects”.

Attitudes vary in direction. Students, who have a favourable attitude towards a
school subject, are positively directed. Students who avoid a certain subject or any
school —related activity, are negatively directed. Attitudes differ in intensity or strength.
One might have a slightly favourable attitude where as another might be strongly
against any subject, object or policy. Some information concerning attitudes can be
discovered by observation but a more complete assessment requires that observation
be supplemented by reports of the students’ feelings and opinions. The simplest and
widely used method of measuring attitude, is through attitude scale i.e. to list clearly
favourable or unfavourable attitude statements, requiring the students to respond to
the same.

There is considerable evidence that attitudes may be more closely associated
with second language attainment or achievement. According to Oller (1979, P. 138):

“Attitudes are merely one of the types of factors that give rise to
motivation which eventually result in attainment of proficiency in a
second language. By this line of reasoning, attitudes are considered
to be causally related to achievement in a second language, even
though the relationship is not apt to be a very strong one”

Score on an English attitude scale could be correlated with ultimate success in
the subject of English as measured by an achievement test and may be assumed that if
the resulting coefficient is high, the attitude test would be considered as a good predictor.

Statement of the Problem

This study aims at determining the relationship between the attitude of students
towards English and their achievement in the subject of English at Higher Secondary
stage.

Hypothesis

Attitude towards the subject of English does not have any impact on the achievement
in the subject.
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Method

A 5—point Liker type summated rating scale was developed. Out of 30 statements,
11 were stated in the negative form. The second research instrument was an Achievement
Test for which maximum marks were 40. Keeping in view the standard of achievement of
students of Higher Secondary Classes and after seeking expert advice from six specialists
in the field of testing and measurement, the draft of the achievement test, was finalized.
Both the tests were administered on 154 students. The sample included three pairs of
sub —samples A—level students (60) and Intermediate (94); Male students (71)
and female (83); Urban (94) and rural (60).

Both instruments were scored with the help of scoring keys. For both tests, the
significance of difference between mean performances of different pairs of samples
was statistically computed by using z — test.

M1-M2
z = [(sDh2  (5D2)2
N1 N2

Results and Discussion
Mean performances were compared and inferences were drawn and recorded in

the form of the table:

Table: 1 Comparison and inferences

Comparable Construct | Criticall Table Nul
Sample Ratio |Valueat| >or<| Inference | Hypothesis
(CR) | 0.05
A-Level and | Achievement | 5.67 1.96 > Difference | Rejected
Intermediate Significant
Attitude 0.53 1.96 < Difference | Accepted
Insignificant

Male and Achievement | 1.11 1.96 < Difference | Accepted
Female Insignificant

Attitude 03 1.96 < Difference | Accepted
Insignificant

Urban and Achievement | 4.38 1.96 > Difference | Rejected
Rural Significant

Attitude 1.19 1.96 < Difference | Accepted
Insignificant
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The mean performance of A — Level students was significantly better than that of
Intermediate group on Achievement test. Moreover, students from urban area had
performed on achievement test, distinctly better than the group from rural area. In can
of male and female groups, both performed similarly. For Attitude Scale, all the three
pairs of samples showed almost similar performances.

30 — item rating scale was used to determine the attitude of the students. Four
factors — nature of the subject; confidence in the subject; intrinsic interest; External
pressure — were identified. Score of each student in the sample, was separately recorded
under each factor and multiple correlation coefficient between all the four factors, was
computed and recorded in the form of Factor — matrix.

Table 2: Correlation of Coefficient — Factor Matrix

Factor F, F, F, F,
F, 1 0.37 042 048
F, 0.37 1 0.53 0.23
F, 042 0.53 1 046
F, 048 0.28 046 1

Table shows that all factors were positively correlated with one another that
indicated that there was a reasonable level of harmony and internal consistency within
factors. All factors were contributing towards measuring students’ attitude in an almost
equally effective way. This internal consistency and coordination ensured the validity
of the attitude scale.

Correlation coefficient between students’ achievement and attitude, for all the
three pairs, was also computed. For A — level and intermediate, the values of “r”” were
0.36 and 0.22; for male and female, these were 0.31 and 0.21 and for urban and rural, the
values were 0.33 and 0.20. For the whole sample, the value of “r”” was computed to be
0.25. Although, it was low, yet the positive value indicated that the level and magnitude
of attitude does affect the achievement of Higher Secondary students in the subject of

English.
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Abstract

This research has been divided into tow Part:

First part :

Theory, it consists to preface about The Aestheticism Imagery and

historical continuous for the scholars of old Arabic criticism, who has studied
The Aestheticism Imagery of Holy Quran.

Second part :

Applied; there is in this first part: Imagery for which the scholar has studied
about previously the Aestheticism Imagery generally, and The Quranic
Dialogue specially.

Then the scholar analysis the Dialogue for the Prophet Mousy, (P.B.U.H.) in
verse of Asho’ara’ technically — concentrated on the view of the
Aestheticism Imagery as a scholar thinks and puts the all details
concentrated on Dialogue to take Sean by Sean in Dialogue for narration of
the Aestheticism Imagery and its impact in convenient of meaning to
listener/reader.
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Abstract:

Multan is not only one of the oldest cities in the world but also has been cultural and
educational centre in the valleys of Sindh and Hind for Years. It is considered as old as
"HARRAPA and MOINJODORO" of "Gandhara art". The significance of Multan in
cultural, educational and social context is shown from the fact that, this city is not only
mentioned in the history thousand years ago but also present in the same situation.
Because of this significance, many well known thinkers and philosophers came to
Multan from far off lands. Al-bairuni is one of those and he is considered as the great
Geographer, Mathematician Astronomer, Historian and Philosopher. He himself came
to Multan and wrote in his books whatever was witnessed by him. This paper has
accessed the possible information about Multan which is discussed in those books
along with the life history of Al-bairuni and introduction of his books for the
facilitation of research.
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"By his vast Indian studies the later generations were so much impressed
that they believed that he had travelled in India for forty years, But after a long
study of the subject, I am fully convinced that most of his studies were carried
out in Ghaznah with the help of the Indian Scholars living there. There is no
doubt that he travelled in some parts of the Western Punjab up to Multan. But
beyond that he never went and knew of Sindh, like other parts of India. Only
from the account of other people who had travelled in or, belonged to those
regions. How many years did he actually devote to these Indian studies? It may
surprise many, but it is another proof of his great genius, that Before writing his
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Indica he does not appear to have given more than four or five years of his time
to these exacting Indian studies." (1)
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Abstract:

Internet plays an important role in gloibalization and a sitaution has been thus created
on account of in which dialogues across distances become possible. Hence many
Western scholars have started finding ‘contradictions’ in the Holy Quran which are
normally the result of limited knowledge of Arabic and the linguistic style of the holy
book. In fact a particular website created for this purpose, and several articles can be
found on this theme. In the present article, reasons for confusion in the understanding
of the Quranivc verses are analysed in detail
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OBJECTION NO. 1 (16):
The event of worship of the golden calf
1. Does Aaron share in Israelities's guilt?

a. No (20:85-90)

b. Yes (20:92 & &:15)
2. The Israelities repented about worshipping the golden calf BEFORE
Moses returned from the mountain (7:149), Yet, they refused to repent but
rather continued to worship the calf until Moses came back (20:91).

OBJECTION NO. 2 (17):
Was Jonah Cast on the desert shore or was he not?

"Then we cast him on the desert shore while He was sick" (37:145). "Had not
graced from his Lord reached him, he would indeed has been cast off on the naked

shore while he was reprobate" (68:49).

OBJECTION NO. 3 (18):
Moses and the Injil
Jesus is born more than 1,000 years after Moses, but in 7:157 Allah speaks to

Moses about what is written in the Injil (the book given to Jesus).
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But we cast him upon the wilderness, and he was sick and was caused to
grow over him a tree of gourd (37:145)

Had there not ever taken him a blessing from his Lord, he would have
been cast upon the wilderness being condemned (68:49).
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Conclusion No 1:

According to above mentioned Quranic passage, we come to know that
Moses asked for forgiveness from Allah for Aaron. Therefore, it became clear
that Aaron did not pray for forgiveness for himself. If Aaron himself had asked
for forgiveness, then this would have been a case of contradiction. One can
rightly claim that Aaron committed no mistake. Thus he did not share in
Israelities guilt. This is obvious from the passage. Moses merely questioned
Aaron that if Israelities had started worshipping the calf, he would have left
them and followed him. The question is whether, it was possible to do so at that
time? The answer is in negative. How was it possible to leave the people
without the leader? When Aaron saw Israelies are worshipping the calf, he
admonished them. But when they continued to do so and tried to kill him, he
abstained and waited for his brother.

Randy was right to state that Aaron is only a guilty of not wanting to split
up the children of Israel. Aaron (in the old Testament story) ordered to bring the
gold for making a molten calf, fashioned with a gravity tools, and built an alter
before the calf (Exod. xxxii.2-5). The Holy Bible, P-78). Our version differs
than that of the old Testament. We can not believe that Aaron, who was
appointed by Allah to assist Moses as Allah's Messenger could descend so low
as to reduce the people into idolatry, whatever his human weaknesses might be.
(ii) This is also questioned that whether the people repented before Moses
came back to them or otherwise. Moses was furious enough when he came to
know that the people worshipped the calf after he had left them behind. It was
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natural for Moses that he showed his anger to the Israelites. This itself shows
that at the arrival of Moses, people were still worshipping the calf. It is also to
note that the Quran never stated that people have repented before Moses came
to them. One should be clear that in each case only those points are referred to,
which are necessary to the argument in hand. Randy Desmond has also stated
that the words "Wa Lamma" mean at the time of and not denoting the
sequence in time. On the basis of this discussion we can safely conclude that
there is no conflict between 7:149 and 20:91.

Conclusion No 2:

There is no contradiction in sura (37:145) and (68:49). The well known
Muslim translators have rendered these verses differing in style and in some
minor points. For example, Pickthall translated the verse "(37:145)", "Then we
cast him on a desert shore while he was sick". He translated the other verse
(68:49), "Had it not been that favour from his Lord reached him, he surely
would have been cast into the wilderness while he was reprobate
(madhmoomun).

When we read both the verses altogether, we are able to draw the
conclusion, that Jonah was cast on the desert shore and was saved from the
misery. This was award of his repentance. God accepted his repentance,
pardoned him and saved him from the misery.

The entire situation reveals that the Jonah had been granted with better
condition to get himself flourished ..... The growing of the gourd-tree and the
milk (of goat) were the special blessings which were sent by the Gracious God.
The situation of the sickness would have continued, if the divine grace had not
pardoned him with such kind of above mentioned favours. Therefore, no
contradiction can be claimed on this point.

ConclusionNo.3:

The contradiction may be solved by studying the drift of the verses in
detail. The point lies in the applicability of the same meaning of word in present
and future tense. The word "YAJEDOONAHU" is not confined to one era or
the particular period. It applies to both eras i.e. present and future.

The writer is not willing to accept the response of
Randy Desmond, who translated it referring to future.
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The writer insists that meaning of the verse refers to
the present. So much so it is quite possible that the
khitab of the verse is now moved from Moses to
Muhammad (PBUH). The Jews and Christians of the
time are addressed. It is told to them that they should
follow the prophet Muhammad (PBUH) who is
unlettered. He was mentioned in Torah as well as in
Injil. If we take this meaning granted, then there is no
contradiction at all. The author's worry is that the
passage speaks about in present. The answer to this
worry can be given that, this may be one of the cases
of Aslub-e-Quran. For example, surah Baqarah verse
40, addresses Bani Israel. After this, some other
statements are given. While verse 47, again addresses
Bani Israeil. The proposed objection appears to be the
same. The story of Moses is interrupted by giving
information about Muhammad (PBUH). Later the
story of Moses continues. Thus, the seeming
contradiction claimed by the author stands nowhere.
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Abstract:

In this article, a historical development in the presentation of women characters in
Urdu fiction from a feminist perspective has been traced. It starts from the study of
Azad and Sharar who distinctly focused on the education of women in their social
perspective in the 19 century. Then it moves to Prem Chand to Ismat Chugtai, Qurat
Ain haider and finally to the modern feminists.
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Abstract:

This paper is critical and Research Evaluation of Faiz Ahmad Faiz's complete poetic
works known as "Nuskha Haiya Wafa". By evaluating this Quliyat of Faiz, the author
of this article has provided a detailed suty of Faiz's Poetry. This Quliyat consist of
seven collection of Faiz. While giving a comprehensive view or the back-ground of
Faiz's Poetry and ideology, author has also pointed out the main aspects and trends of
his poetic genius. By doing so writer has given examples of relevant verses and poems
from the whole Quliyat. In this way, it is brief selection of Faiz's most representative
verses.
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Abstract:

This research article introduces the contribution of Ibn-e-Haneef, a renowned scholar,
in the field of Mythology with special reference of Urdu Language. Only a few scholar
of Urdu have shown their interest in this particular subject. Ibn-e-Haneef's work makes
him the most important scholar of this tradition in Urdu. He wrote more than ten
books in which he translated Mythologies of different ages, Nations and Countries. In
these books, he also gave his readers all the required material to help to understand
these mythologies in a better way. He wrote about Middle Eastern, Greek, Egyptian
and Hindu Mythologies. He is the only scholar belonging to sub-continent, who wrote
about Eastern Mythologies with a great range of variety and a sense of pride. His work
as a Encyclopedic value. He is, no doubt, the most remarkable scholar of this tradition.
His work both in quality and quantity gives him great respect among the scholars of
his field.
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Abstract:

Allama Niaz Fatehpuri, editor of the famous Urdu literary magazine 'Nigar' wrote
consistently about the India -Pakistan relations in his editorials during 1950s. His point
of view was that - sooner or later both countries will have to address their differences
and become friends. The present article studies the arguments of these editorials
written by Niaz Fatehpuri to establish their relevance to and significance for the
contemporary political situation.
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Abstract:

"Aabey Hayat' in Urdu fiction is considered to be a classic of Urdu literature and is still
immensely popular. However it is considered to be weak in historical references which
it invokes on a vast scale. The present research undertakes a study of its historical
sources to evaluate the authenticity of references. The study discovers how numerous
the references are - that is a significant factor in creating the impression that the
references are not accurate, because they pose a challenge for the reader and analyst.
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