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Lexico-thematic Coherence in the Waste Land

Dr. Aurangzeb*

Abstract

The general accusation against most of the post war literature
regarding its incoherent and fragmentary nature has been widely
accepted. Contrary to this allegation, I understand that despite
being sketchy or fractional at the outset, modern literature does
have internal unity. Without such an integrated organizational
pattern, no piece of literature can qualify the test of time. The same
applies to the Waste Land, a landmark in the 20™ Century. Deeper
level analyses at the aesthetic and semantic levels highlight an
explicit coherent pattern in the poem. The specific lexical choice
within the five parts of the poem demonstrates thematic development
both at the individual parts and the entire poem as a whole. Thus,
one observes that the Waste Land is an organic body composed of
five disproportionate parts, all made up of the same lexico-thematic
constituents.

Introduction

The poem, The Waste Land is generally considered as an obscure poem, lacking
coherence and thematic unity. Many argue that the multiplicity of myths makes it a
cultural document rather than a well-organized poem. It abounds in literary, mythological,
anthropological and religious allusions, demonstrating the poet’s erudition. The poet
himself claims that The Waste Land is an epic in miniature, not dealing with a generation,
but with modern humanity. However, despite being one of the greatest poems of the
twentieth century, no concerted effort has been made so far to highlight the coherence
of the poem. I contend that a great piece of literature by a poet of Eliot’s stature, and
with such an ambitious claim for the poem, cannot be mere a conglomeration of references
and allusions without any coherent pattern or unity. Therefore, through this paper, an
effort has been made to spotlight the coherent pattern of the poem both aesthetically
and linguistically. First, the individual parts of the poem are briefly discussed and their
aesthetic coherence established. Then all the five parts are briefly evaluated and their
cross-sectional coherence at the aesthetic level highlighted. As a next step, the poem
is handled at the lexical level whereby lexical items having the highest frequency
occurrence are presented in alphabetical order, each one being followed by brief
comments. Finally, a broad-based coherent relationship of the aesthetic and lexical
levels is highlighted and conclusion drawn.

Aesthetic Coherence
If the five parts of the poem are observed closely, one will notice how each part

* Department of English, Univesity of Punjab, Lahore.
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separately handles a theme, which is part of a broader theme. For instance, the first
part, “The Burial of the Dead”, deals with general characteristics of a Waste Land
through ‘ing’ participle, non-finite clauses, ‘breeding’, ‘mixing’, ‘stirring’, ‘covering’,
‘feeding’ and ‘coming’. This specific syntactic choice highlights that the poet is not
talking about a particular place or time; thus Eliot universalizes the notion of The Waste
Land through a conscious use of appropriate syntactic patterns. The readers only
know about possibilities of a generic wasteland in the first part.

The second part, “A Game of Chess”, presents the readers with a possibility of
the social set up of a generic wasteland through a game of chess. A chessboard
represents various hierarchical orders where the most important ones are the king and
the queen and the commonest ones, the pawns. Here, too, we have two broad social set
ups represented by the rich, neurotic woman, presented in a throne-like chair

The Chair she sat in, like a burnished throne,
Glowed on the marble

and, Lil, a lower class woman. The poem is about the wasteland where the two individuals
have problems of different nature. The poet suggests that every one in the wasteland
is in trouble which might be physical, psychological, or spiritual.

The third part, “The Fire Sermon”, implicitly refers to the major cause for turning
fertile land into a wasteland, which is the desire of the flesh. Buddha’s fire sermon
reveals that deliverance from sufferings is to be obtained through the suppression of
desires. Here, in the opening lines, a dilapidated river side is presented which is deserted
by the nymphs and their friends, the loitering heirs of city directors with no reference
to specific individuals.

The river’s tent is broken: the last finger of leaf
Clutch and sink into the wet bank. The wind
Crosses the brown land and, unheard. The nymphs are departed

This general account is then linked with a particular act of sexual violence through
Tereu and Philomela in a mythological perspective:

Twit twit twit

Jug jug jug jug jug jug
So rudely forced. Tereu

Then the poet focuses on two representatives of the lower middle class (the
typist woman and her lover) involved in sterile physical act. The readers also read
between the lines about the illicit relationship between Elizabeth and Leicester
representing the royalty and the three Thames daughters (or the Rhine daughters),
hinting at sexual waywardness in the religious domains. The concluding words of this
part, ‘burning’, burning’ metaphorically refer to the flames of the sensual fire which has
turned the entire land into waste. If the initial two parts of the poem give a general and
social account of the wasteland, the third part hints at the responsible factor for the
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deep rooted problem. Eliot also had the same view as he heavily relies on two main
sources, The Golden Bough by Sir James Frazer and From Ritual to Romance by
Jessie Weston. Both the books deal with the fertility cult, and restoration and return of
life to the land.

The fourth part, “Death by Water”, highlights the overall futility of life. It also
suggests that water, which is the most important life giving source, is simultaneously
a life taking force. So this part primarily hints at the basic paradox of life, subsuming
every mortal being through the character of Phlebas, the Phoenician sailor. One also
deduces lesson about the overall futility of life.

The last part, “What the Thunder Said”, once again introduces the physical
characteristics of the Waste Land through a stark presentation of a parched land badly
in need of water

Here is no water but only rock
Rock and no water and the sandy road

And no rock

If there were rock

And also water

And water

A spring

A pool among the rock

Drip drop drip drop drop drop drop

But there is no water

The excessive use of the lexical items related with wetness and dryness makes the
theme of drought even more severe. But the inherent problem of the land, which resulted
from the abuse of sex (primarily a life generating force), is to be resolved spiritually. The

three DA sounds, instead of being harbinger of actual rain, suggest ways how to
restore the fertility of the land.

Trans-sectional Aesthetic Coherence

The aesthetic canons of beauty and unity are operative in The Waste Land at
more than one level. At the aesthetic level, the main title of the poem, The Waste Land
functions as an umbrella term, where the five individual parts merge in the main title.
For instance, the first section, “The Burial of the Dead”, is considered a generic
introduction of The Waste Land, and the birth and death experience, both at the physical
and metaphorical levels. This generic aspect then subsumes the social aspect where
the social hierarchical patterns are offered through ‘A Game of Chess’, and manifested
through a neurotic, aristocratic woman, representing the top hierarchical order, and Lil,
a poor woman representing the lower class. Both the women have their own problems,
which implicitly suggest decadence of the wasteland, adversely affecting its inhabitants.
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The third part gradually unfolds through its title, ‘The Fire Sermon’, which suggests
that the major source of trouble in The Waste Land emanates from the abuse of sex. This
part, like the second one, but in a more elaborate manner, refers to a number of feminine
figures, ranging from lower (middle) class to the royalty, all indulged in illicit sexual
relationships, which ultimately results in ‘burning’, the last concluding word of this
part. The fourth part, ‘Death by Water’, refers to the basic paradox of The Waste Land.
If lack of water is the major cause of sterility and death, access of it, too, results in
death. An if death is the inevitable end in both fertile and sterile lands, then certain
steps need to be taken to make the end more meaningful. Therefore, the last part, “What
the Thunder Said’, through the sound of the thunder, suggests how to convert the
wasteland into fertile land, and how to make the inescapable end of life more meaningful.
The three ‘DA’ sounds having different meaning — Give, sympathise, control —offer
the ultimate remedial measure both at physical and spiritual level. Therefore, Eliot like
every great artist is confronted with a major problem, which he presents through the
interplay of different languages, songs, artistic devices, and ultimately ends up with a
subtle message thus, establishing the unity of the poem through the aesthetic level
both at the individual sections and inter-sectional levels. Therefore, the generalised
comments by various critics that the poem does not have any coherent order get
falsified. The poem also offers coherent pattern at the linguistic (Iexical) level. The
following is a detail investigation in this direction.

Lexical coherence

At the linguistic levels, the most important lexical items throughout the poem are
taken in alphabetical order with references to their frequency of occurrence, and are
presented in table form at the end. If looked at carefully, almost every lexical item of the
core vocabulary is semantically in harmony with the main title of the poem, which
falsifies the general perception that The Waste Land is a disorganized and disjointed
poem.

The following is an extensive account of the lexical items and their frequency of
occurrence. These lexical items are followed by brief comments with their line(s) numbers
and part(s) of the poem mentioned.

Antique:
The word antique is used twice in the poem:
Above the antique mantel was displayed (1: 97, Part IT)
You ought to be ashamed, I said, to look so antique (I: 156, Part II)

The first use suggests the poet’s belief in the past as a source of artistic value
and meaning through myth and artistic tradition. But the social set up where the term is
used presents an artificial and sensuous atmosphere that is alluring and disgusting
simultaneously. The noun phrase, ‘The antique mantel’, taken from Greek mythology
and work of art suggests beauty and meaningfulness, but the subject itself implies
horror of unrestrained sexuality.



Lexico-thematic Coherence in the Waste Land

The second use has a debased meaning in the modern sense, occurring in the
context of the abuse of sex. The first, the ancient use, is linked with rape, and the
second one with Lil’s premature ageing, resulting from abortion. Thus a shadow of
permanent waste or sterility replaces voluntary sterility through abortion.

Bed: This word is used twice, and both its uses present negative pictures related
with death and sexuality respectively:

Or has the sudden frost disturbed its bed? (1: 73, Part I)
On the divan are plied ( at night her bed) ( 1: 226, Part III)

Bells: The word bell is used twice, the second is reminiscent of the first and both
are reminder of human destiny:

The peal of bells (1: 288, Part I1I)
tolling reminiscent bells (1: 384, Part V)

Body parts: Names of body parts are used extensively with the highest frequency
of occurrence, with a predominance of ‘the eye’ image:

your arms full, and your hair wet, I could not

speak, and my eyes failed (11: 38,39, Part1)

Those are pearls that were his eyes (1: 48, Part I)

And here is the one-eyed merchant, and this card

Which is blank, is something he carries on his back (11: 52-53 Part I)
And each man fixed his eyes before his feet (1: 65, PartI)

Another hid his eyes behind his wing (1: 81, Part IT)

Those are pearls that were his eyes.

Are you alive, or not? Is there nothing in your head (11: 125-26, Part IT)
With my hair down, so (I: 133, Part I)

Pressing lidless eyes and waiting for a knock upon the door. (I: 138, Part II)
To get yourself some teeth. (1: 144, Part IT)

[ can’t help it, she said, pulling a long face (1: 158, Part II)

The rattle of the bones, and chuckle spread from ear to ear_(1: 186, Part I1I)
Dragging its slimy belly on the bank (1: 188, Part III)

White bodies naked on the low damp ground (I: 193, Part III)

Rattled by the rat’s foot only, year to year. (1:195, Part III)

The wash their feet in soda water (1: 201, Part III)

At the violet hour, when the eyes and back (1: 215, Part III)

Old man with wrinkled female breast (1: 219, Part IIT)

Old man with wrinkled dugs (1: 228, Part I1I)

Exploring hands encounter no defence (1: 240, Part I1I)

Her brain allows one half-formed thought to pass (1: 251, Part I1I)
She smoothes her hair with automatic hand (1: 255, Part I1I)

By Richmond I raised my knees (1: 294, Part I1I)

My feet are at Moorgate,and my heart
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Under my feet. (11: 296-97, Part I1I)

The broken fingernails of dirty hands (1: 303, Part I1I)

Sweat is dry and feet are in the sand (1: 337, Part V)

Dead mountain mouth of carious teeth that cannot spit (I1: 339, Part V)
But red sullen faces sneer and snarl (1: 344, Part V)

A woman drew her long black hair out tight (1: 378, Part V)

And bats with baby faces in the violet light (I: 380, Part V)

My friend, blood shaking my heart (1: 403, Part V)

The sea was calm, your heart would have responded (1: 421, Part V)

If we look at all these examples, almost every part of the body being referred to is
either in a state of anguish, debasement, deterioration, or in physical or spiritual torture.
The eye ceases to serve the function of seeing the glorious manifestations of nature,
the ears only hear ‘rattle of the bones’, the head is empty, the finger nails are broken,
the belly is slimy, the faces are red and sullen, the breasts are wrinkled, the teeth are
carious, and so on. Therefore, these different parts of the body succinctly manifest a
state of utter physical desertion.

Bones: Bones symbolize death and this image is used in a number of places in
the poem, pervading through almost all the different parts:

Where the dead men lost their bones. (1: 117, Part IT)

The rattle of the bones, and the chuckle spread from ear to ear. (I: 186, Part I1I)
And bones cast in low dry garret (1: 194, Part III)

A current under sea

Picked his bones in whispers (11:315-16, PartIV)

Dry bones can harm no one. (1: 390, Part V)

Broken: The Waste Land depicts a picture of broken objects representing a state
of chaos and confusion. A few lexical items depicting such a topsy-turvy phenomenon
occur throughout some of the parts of the poem.

A heap of broken images, where the sun beats (I: 22, Part I)
The river ‘s tent is broken (1: 173, Part III)

The broken fingernails of dirty hands. (I: 303, Part I1I)

Or under seals broken by the lean solicitor (1: 408, Part V)
Revive for a moment a broken Coriolanus (1: 416, Part V)

Colours: A whole spectrum of colours is used covering ‘black’, ‘brown’, ‘green’,
‘orange’, ‘red’, ‘violet’, and ‘white’. Colours representing a dilapidated state, sterility
or sexual provocation such as, ‘brown’, ‘red’ and ‘violet’ have a high frequency of
occurrence; whereas ‘black’, representing chaos and confusion has the second highest
frequency; ‘white’, a representative colour of purity and chastity, is used twice only,
and ‘green’, which symbolizes fertility and life is used only once in the entire poem:

There is shadow under this red rock

Come in under the shadow of this red rock (11: 25,26, Part I)

6
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Under the brown fog of a winter dawn, (1: 61, Part I)

Burned green and orange, framed by coloured stone (1: 95, Part IT)
Crosses the brown land unheard. (1: 175, Part I1I)

Under the brown fog of a winter noon (1: 208, Part III)

At the violet hour when the eye and back (1: 215, Part I1I)

At the violet hour, the evening hour that strives. (1: 220, Part III)
Red and gold (1: 283, Part I1I)

White towers (1: 289, Part IIT)

After the touch light red on sweaty faces (1: 322, Part V)

But red sullen faces sneer and snarl. (1: 344, Part V)

But when I look ahead up the white road (1: 361, Part V)

Gliding wrapt in brown mantle, hooded (1: 363, Part V)

Cracks and reforms and bursts in the violet air (1: 372, Part V)

A woman drew her long black hair out tight (1: 377, Part V)

And bats with baby faces in the violet light (1: 379, Part V)
And crawled head downward down a blackened wall. (1: 381, Part V)
Waited for rain while the black clouds (1: 396, Part V)

Dead: The word ‘dead’ is a substitute for the wasteland, and the entire poem is
concerned with the issue of life and death both physically and spiritually. Thus, this is
the only lexical item used in all the five parts of the poem.

Lilacs out of the dead land (I: 2, Part I)

And the dead tree gives no shelter (I: 23, PartI)

I was neither

Living nor dead, and I knew nothing. (1l: 39- 40, Part I)

With a dead sound on the final stroke of nine (1: 68, Part I)

Where the dead men lost their bones (I: 116, Part IT)

And walked among the lowest of the dead. (1: 245, Part I1I)

Phlebas the Phoenician, a fortnight dead (1: 312, Part IV)

He who was living is now dead (1: 328, Part V)

Dead mountain mouth of carious teeth that cannot spit (1: 339, Part V)

The other lexical items belonging to the same word class are ‘death’ and ‘died’, which
are used with a very low frequency:

Fear death by water (1: 55, PartI)

I had not thought death had undone so many (I: 63, PartI)

And on the king my father’s death before him (1: 192, Part I1I)

She’s had five already, and nearly died of young George. (1: 160, Part IT)

Dry: Dryness is essential feature of The Waste Land, standing in utter
contradistinction to the wetness theme; therefore, this lexical item is used at a number
of places throughout the poem.

A little life with dried tubers. (I: 7, PartI)
And the dry stone no sound of water. (1: 24, Part I)

7
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And bones cast in a little low dry garret (1: 194, Part III)

Her drying combinations touched by the sun’s last rays (1: 225, Part III)
Sweat is dry and feet are in the sand (1: 337, Part V)

But dry sterile thunder without rain (1: 342, Part V)

And dry grass singing (1: 354, Part V)

Dry bones can harm no one. (1: 390, Part V)

Fear: Fear is a dominant feeling in The Waste Land which manifests at a few
places in the poem:

And I was frightened. (1: 15, PartI)
I will show you fear in a handful of dust (l: 30, Part I)
Fear death by water (I: 55, PartI)

Fish: Although fish seems to be quite out of place in The Waste Land, this lexical
item implicitly refers to the cult of fertility and vegetation through the Fisher king.

While I was fishing in the dull canal (1: 189, Part III)
Where fishmen lounge at noon (1: 263, Part I1I)

I sat upon the shore

Fishing with arid plain behind me (11 : 424-25, Part V)

Garden: Garden is used twice in the entire poem, but both these uses suggest a
gruesome picture of horror rather than covey a sense of beauty, fertility and greenness:

The corpse you planted last year in your garden. (1: 71, PartI)
After the frosty silence in the garden (1: 323, Part V)

Light: The lexeme ‘light’ is used at seven different places in three different senses:
literal, metaphorical and symbolic:

Looking into the heart of light, the silence (1: 41, PartI)
Reflecting light on the table (1: 83, Part II)

In which sad light a curved dolphin swam (1: 96, Part II)
Under the fire light, under the brush, her hair (1: 108, Part II)
Clears her breakfast, lights

Her stove (1l: 222-23, Part I1I)

After the torch light red on sweaty faces (1: 322, Part V)

In a flash of lightening. Then a damp gust (1: 393, Part V)

If the first use refers to a sense of loss, the next four suggest a literal sense in a
descriptive and narrative context. The sixth use conveys a deeper sense of physical
anguish at its apex in an absolutely parched, arid land, whereas the last one is a harbinger
of transforming sterility into fertility.

Living: This term is used four times in the entire poem, but everywhere is
accompanied by death or dying. If The Waste Land manifests a state of decay, it also
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demonstrates continuity of that process.

I was neither

Living nor dead, and I knew nothing (11: 39-40, Part I)
Are you alive or not? (1: 126, Part II)

He who was living is now dead

We who were living are now dying. (11: 328-29, Part V)

Mountain: Mountain is the dominant physical feature of The Waste Land,
highlighting the prevalent sense of aridity and dryness. The following lines demonstrate
this aspect:

In the mountain, there you feel free (1: 17, PartI)

Of thunder of spring over distant mountain (1: 327, Part V)

The road winding above among the mountains

Which are mountains of rock without water (11: 333-34, Part V)

Dead mountain mouth of carious teeth that cannot spit (1: 339, Part V)
There is not even silence among the mountain (1: 341, Part V)

There is not even solitude in the mountains (1: 343, Part V)

What is the city over the mountain  (1: 371, Part V)

In this decayed hole among the mountains (1: 385, Part V)

Rain: Rain is the dire need of the wasteland and this image both overlaps with
and reinforces the water or the thunder image.

Dull roots with spring rain (1: 4, Part I)

With a shower of rain (1: 9, PartI)

And if it rains, a closed car at four (1: 136, Part II)
But dry sterile thunder without rain (1: 342, Part V)
Then a damp gust

Bringing rain (11: 393-94, Part V)

Ganga was sunken, and the limp leaves

Waited for rains (11: 395-96, Part V)

Rat: The ‘rat’ image further exacerbates the sense of decadence and abhorrence
prevalent in The Waste Land. The same image is used repeatedly by the poet in his
earlier works also.

[ think we are in rat’s alley (I: 115, Part II)
A rat crept softly through the vegetation (I: 187, Part III)
Rattled by the rat’s foot only (I: 195, Part III)

Rock: The rock image overlaps with the mountain and both reinforce the notion
of dryness.

There is shadow under this red rock
Come in under the shadow of this red rock (11: 25-26, Part I)
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Here is Belladona, the Lady of the Rock (1: 49, Part )

Here is no water but only rock (1: 331, Part V)

Which is the mountains of rock without water (1: 334, Part V)
Amongst the rock one cannot stop or think (1: 336, Part V)
If there were only water amongst the rock (1: 338, Part

If there were water

And no rocks

If there were rock (11: 346-48, Part V)

A pool among the rock (l: 351, Part V)

But sound of water over a rock (1: 355, Part V)

Seasons: There are a few references to the three major seasons of the year, i.e.,
spring, summer and winter, but quite in consonance with the bizarre nature of the land,
none of the seasons is used in the traditional sense:

Stirring

Dull roots in spring rain

Winter keptus warm  (11: 3-5, Part I)

Summer surprised us, coming over the Starnbergerse (1: 8, PartI)
I read much of the night, and go south in the winter (l: 18, PartI)
which shall bring

Sweeney to Mrs. Porter in the spring. (11: 197-98, Part I1I)

Of thunder of spring over distant mountains (1: 327, Part V)

Shadow: This image is the reverse of reality, presenting the unnatural aspect of
the land; however, its use is confined to the first part of the poem only, dealing with the
generic features of the wasteland.

There is shadow under this red rock

Come in under the shadow of this rock. (1l: 25-26, Part I)

Your shadow at morning striding behind you

Or your shadow at evening rising to meet you. (11: 28-29, Part I)

Silence: Silence overlaps with the theme of fear prevalent in the poem,
nevertheless, the actual use of the lexeme has a very low frequency.

Looking into the heart of light, the silence (1: 41, PartI)
There is not even silence in the mountain (1: 341, Part V)
The jungle crouched, humped in silence. (1: 398, Part V)

Sound: This lexeme primarily conveys an urge for water rather than referring to a
social noisy humdrum life.

And the dry stone no sound of water (1: 24, PartI)
But sound of water over arock (l: 355, Part V)
What is that sound high in the air (1: 366, Part V)

10
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Speak: Due to the prevalent fear motif, there is emphasis on speech to break the
silence. Despite repeated insistence, the addressee(s) does not speak, but once words
are uttered, the entire complexion of the wasteland appear to change.

Speak to me, why do you never speak, speak (1: 112, Part IT)
Sweet Thames, run softly, for I speak not loud or long (1:184, Part I1I)
Then spoke the thunder (1: 399, Part V)

Time: The temporal reference pervades the first three parts of the poem,
subsuming the different periods of the day.

I read much of the night, and go south in the winter. (I: 18, PartI)

Your shadow at morning striding behind you

Or your shadow at evening rising to meet you (11: 28-29, Part I)

Under the brown fog of a winter dawn_ (I: 61, Part I)

My nerves are bad tonight. Yes bad. Stay with me. (I: 111, Part IT)

Or other testimony of summer nights. (1: 179, Part I1I)

On a winter evening round behind the gashouse (1: 190, Part I1T)
Under the brown fog of a winter noon (1: 208, Part III)

On the divan are piled (at night her bed) (I: 226, Part I1I)

Where fishmen lounge at noon (I: 263, Part III)

If looked at carefully, most of these temporal references have an aura of bleakness
and confusion.

Towers: Tower is the symbol of civilization, cultural order and authority, and so
the destruction of this symbol could suggest anarchy, lawlessness and disorder. The
September 11 attack on the twin towers in New York was deemed synonymous as an
attack on the civilised world by the president of the United States of America. In The
Waste Land, Eliot moves from an idealized pure tower, through destruction, to an
impossible, nightmare vision of an upside down tower.

White towers (1: 289, Part I1I)
Falling towers (1: 373, Part V)
And upside down in air were towers (1: 382, Part V)

Vegetation: Anumber of lexical items directly and indirectly refer to the vegetation
theme. It sounds unusual to expect lexical items of this category in a dry, deserted land,
but true to the notion of drought and aridity, the choice of diction rather than referring
to fertility and life has a tinge of decadence.

Dull roots with spring rain ~ (l: 4, PartI)

A little life with dried tubers (1: 7, PartI)

What are the roots that clutch, what branches grow (1: 19, Part I)
And the dead tree gives now shelter, the cricket no relief (1:23, PartI)
That corpse you planted last year in your garden

Has it begun to sprout? Will it bloom this year (I: 71-72, PartI)

11
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A rat crept softly through the vegetation. (1: 187, Part III)

Water:- The last and the most significant lexical item is water, a key symbol of life

and fertility in the wasteland. Like the lexeme ‘dead’, the water image is used almost in
all the parts of the Poem, and this symbol has even higher frequency of occurrence
than ‘dead’. Through ‘water’, the deadness of the wasteland can be brought back to

life:

And the dry stone no sound of water (1: 24, Part I)

Fear death by water (l: 55, PartI)

The hot water at ten (l: 135, Part IT)

By the waters of Leman I sat down and wept. (1: 182, Part I1I)
The wash their feet in soda water (l: 201, Part III)

This music crept by me upon the waters (1: 257, Part I1I)
Here is no water but only rock

Rock and no water and the sandy rock (ll: 331-32, Part V)
Which are mountains of rock without water

If there were water we should stop and drink (1:334-35, Part V)
If there were only water amongst the rock (1: 338, Part V)

If there were water  (1: 345, Part V)

And also water

And water

A spring

A pool among the rock

If there were the sound of water only (1: 348-352, Part V)

But sound of water over arock (l: 355, Part V)

But there is no water (1: 358, Part V)

The lexical items presented in alphabetical order above reveal the core vocabulary,

which form the texture of The Waste Land, and has been presented in the_following

table:

12
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Table 1
Part | Part Il Part Il Part IV Part V
Lexemesin |Line Numbers | Line Numbers |Line Numbers | Line Numbers | Line Numbers |Frequency
alphabatil
order
Antique 97, 156, 02
Bed 73 226, 02
Bells 288 384 02
Body Parts |38, 39, 48, 52,| 81, 125, 126, |186,188, 193, 337,339, 344, 34
53, 65 133,138, 144, [195,201, 215, 378,380, 403,
158 219,228, 240, 421
251,255,294,
296, 297, 303
Bones 117, 186, 194, 316 390 05
Broken 22, 173, 303 408,416 05
Colours 25, 26, 61 95 175,208,215, 322,344,361, 19
220,283, 289, 363,372,377,
379,381, 396,
Dead/ Death| 2, 23, 40, 116, 160 192,245 312 328,339 13
| Died 55, 63, 68
Dry 7,24 194,225 337 342, 354,390 08
Fear 15, 30, 55 03
Fish 189,263 425 03
Garden 71 323 02
Light M 83,96,108 222 322,393 07
Living 40 126 328,329 04
Mountain |17 327,333,334,339,| 09
341,343,371,385
Rain 4,9 136 342,394,396, 05
Rat 115 187,195 03
Rock 25,26,49 331,334,336,338,| 11
347,348,351,355
Seasons 4,5,8,18 198 327 06
Shadow 25, 26,28,29 04
Silence 41 341,398 03
Sound 24 355, 366 03
Speak 112 184 399 03
Time 18, 28, 29, 61 | 111, 179, 190, 208, 10
226,263
Towers 289 373,382 03
Vegetation |4, 7, 19, 23, 187 07
71,72
Water 24, 55, 135, 182, 201, 257, 331,332, 334, 335,| 17

338,346, 348, 349,
352 355, 358
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The contextual meaning of almost every lexical item is quite in consonance with
the main title of the poem. One can investigate significance of the titles of individual
parts of the poem through the choice of vocabulary within each part, and can also see
expansion of the specific lexical choices throughout the parts, featuring relation and
co-ordination among the different parts which would suggest unity of the poem from
the point of view of linguistics. Such a unity does exist. Therefore, the entire discussion
through a relationship of aesthetic and lexical leads to the coherence of the poem:

Table: 2

Aesthetic lexical | lexical Il
Significance of the relevance of lexical significance of thecore lexical
sectional Title items in sections itemsat inter-sectional level
Relationship of The Relationship amongst
individual titles With the different sectionsat
The Broader title i.e. lexical level and their
The Waste Land connection i.e. ,

The Waste Land
Coherence of the
poem at both aesthetic
and lexical level

Conclusion

Every great poem is a microcosm, encapsulating a unique vision of a poet. Similarly,
every great work of art, through a process of selection and rejection, tries to convert
disharmony into harmony and chaos into cosmos. Eliot, too, presents a chaotic world
where everything appears to be in disarray, but he also suggests ways and means in
the last part, how to restore harmony. Besides, every great work of art deals with
sympathy for mankind and this inherent message one gets from The Waste Land through
the three DA sounds ‘Datta’, ‘Dayadhvam’, ‘Damayata’: give, sympathise, control.
The Waste Land may appear to be a mere accumulation of literary bits and pieces
packed in its five parts, but a deeper aesthetic and lexical analysis is quite contrary to
this view. It is a well designed and thought out piece of work consistently pursuing a
major theme, which is supported by minor themes and characters. And finally, one
observes emergence of harmony from this seemingly disproportionate poem of five
parts at more than one level.
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Pakistani English: A Socialinguistic Variety

Dr. Mubina Talaat*

Abstract

In this paper, it has been explained on the basis of results obtained
from an investigation held in Britain, how Pakistani English has
diverged from Standard English, unnoticed by its speakers. The
analysis and discussion are based on a qualitative research method,
but quantitative data has been provided for confirmation of
tentative results obtained from in-depth analysis of a text. The
tentative results of analysis lead to developing an argument about
how it is viewed by the Western reader, and how it should be
regarded by its users as a variety in its own right. It should not
carry any stigma because it is used creatively in the social context
of Pakistan. This context is distinctly ‘bilingual’ and therefore it
should not be compared to the norms of monolingual use.

1.0 Introduction

There is a great diversity in Pakistani English (PE). It is not any one thing. It has
many sub-varieties in it. It is not possible even to talk about all aspects of any one
given sub-variety. There are too many issues involved and too little research on this
topic. In this paper, then, the sub-variety chosen for study is closest to standard
English (SE) though not exactly like it. The sub-varieties at a greater distance from the
native speakers’ English are relatively easy to identify. But the sub-varieties close to
SE need to be identified carefully.

In order to do this, only one text has been selected for in-depth analysis. The discussion
starts in the following section 1.1 with a brief note on the selection of ‘text’ for data and
the procedure of analysis based on qualitative research methodology (Hakim:1987).

1.1 Text and Analysis

The aim of the study is to explore the sociolinguistic differences in those texts
that do not appear considerably different from SE on the level of grammar and
vocabulary — to bilingual speakers themselves. It is not a study of already specified
linguistic features of grammar or vocabulary. This is an explorative enquiry into what is
Pakistani English, seen from the point of native speakers. Hence it is based on a
comparison of responses of two groups of informants, on Pakistani, the other British,
to a text which has been carefully chosen. The text and method of study are described
in detail.

The text analysed here was selected carefully over a period of time by showing it

* Associate Professor, Department of English, Bahauddin Zakariya University, Multan.
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to 70 Pakistani teachers of English along with two other texts. They were shown 3 texts
and asked to select only one which they thought was closest to SE, or farthest from it.
The same procedure was repeated among a group of British English (BE) speakers at
the university of Essex, Colchester. There was no difference in the opinion of these
two groups about which text was closest to (or farthest from) SE. Still, Political Upstarts,
the text thus selected, elicited notably different responses from these two groups. In
order to pinpoint the linguistic categories which sparked off differences of opinion, the
text was ‘re-written’— partially, by a native speaker of BE on request. This re-written or
‘amended’ version of the text was then shown to a number of competent users of
Pakistani English. A controversy then ensued, and this generated a lot of discussion
on the nature of differences in the use of English in this particular text.

It should also be mentioned that the text has been taken from a newspaper. So it
is a piece of public discourse. However, it appeared in a column that invites personal
comments on some social or political problem of the country. In this piece the writer has
expressed his personal views (or better, sentiments) on a political topic. Hence it stands
mid-way between a public discourse and a personal discourse. That the text lies close
to SE on the ‘cline of bilingualism’ (Kachru:1982) will become obvious from a
comparison with other texts given for this purpose (Appendix-I). It neither shows any
major syntactical deviation of the nature found in Mobs Attack, nor lexical divergences
of the kind found in Rising Prices (Appendix-1). The text was discussed first with
several groups of Pakistani readers and then with native speakers of BE. The analysis
is based on a comparison of their views. The rationale for this kind of approach to
individual text analysis is given below.

Rationale for Analysis

The analysis of the text is carried out according to the principles of qualitative
research methodology for the following reasons. Pakistani English is not a ready made
variety of English. It is a variety still in the making and should be approached as a
process (of contact) rather than as a finished product, at least at the initial stages of
enquiry. Such an approach requires the possibility of an explorative, in-depth study
(see Talaat: 1988, Talaat: 2002 for detail), without any a priori hypothesis. An explorative
analysis of language can be carried out in individual texts only. In this way it becomes
possible to draw some tentative conclusions at first. These tentative conclusions may
provide guidelines for collecting further evidence in the form of quantitative data,
wherever possible.

The explorative analysis consists in eliciting the response of a number of BE
speakers to the text to compare it with perceptions of Pakistani users of English.
However, in order to specify the reaction of the native speakers it was considered
essential to ask a native speaker to re-write it — completely or partially — to transform it
to some ‘native’ version of English. This re-written text made it possible to discuss the
response of native speakers with Pakistani bilinguals and ask for their views on it.

This difference of ‘response’ among the native speakers and the non-native
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speakers is discussed in the following sections. First, an account of the reactions of
the native speakers of standard British English is given in section 1.2.

1.2 Native Speakers’ Views
The following text was given to the students of postgraduate classes in Linguistics,
at the University of Essex, Colchester, England.

Political Upstarts
Some people are always a disgrace to whatever office they hold. And we have
plenty of them amongst us, humph! I wonder what great sin this nation has
committed that it has, more often than not, been made to endure the curse of
mediocrity. Or how else would you explain the plutocracy thrusted upon us by
these political upstarts.
One such would-be gentleman, whose permanent abode is vulgarity, continues
to grow in his office though he refuses to grow in stature. In case you are in a
quandary as to what bird you make of this reference, he is the past, the present,
and the future chief of the Pakistan Mediocrity League. Yes, right you are.
After vulgarizing many ministries he now has a new role. Are not we our own best
enemy? Hazrat Ali was once asked why internal strifes which marked his rule has
not surfaced during the period of his predecessors. “It all depends on the quality
of advice one receives from one’s companions”, pat came the answer.
Strange is the dynamics of our polity which throws up pigmies into the political
arena who then acquire an exaggerated sense of their importance and ability. The
people of this land may be untutored they can still tell a politician from a political
beast. It was a wonderful morning until I read the distasteful elevation of this
person. Oh God, save us from the reign of mediocrity.

The native speakers of BE were flustered by two things in the text:

1. Moral tone
2. Ornamental or ‘“frilly flowery © English

These remark may appear to be general and non-specific at first. But the re-
written version of the text has helped in making these responses specific. The immediate
reaction of the native speakers of British English (BE) relates to the ‘style features’ of
the text, reflected in the use of certain words as the following:

humph!

pigmy
abode

Some expressions were simply disliked. For example:

vulgarizing of ministries
would be gentleman
distasteful elevation
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pat came the answer

These opinions were expressed at first through random comments of several BE
speaking informants. But later on a consensus emerged gradually. A general description
of the differences as perceived by the majority of informants is given below.

All native speakers of BE considered the use of ‘humph’ unacceptable. ‘It has
turned the text into an ‘ancient’ piece of writing’, commented one BE speaker. Some
students at the University of Essex also added pigmies and abode to the list but not all
BE speakers agreed. Those above the age of 20, and people more engaged in the
reading of literature said that these items were literary words. The use of ‘pigmy’ has
now acquired certain negative connotations in the political register of BE, of which
Pakistani users are not aware.

The view that the text is written in ‘frilly, flowery’ English emerged repeatedly
though, during discussions of various words and phrases. The word order in the
clause ‘Strange is the dynamics of our polity’ (instead of ‘The dynamics of our polity
is strange’) was identified as being ‘rhetorical’ or even ‘theatrical’ by some speakers of
BE. The sentence beginning with ‘what great sin this nation has committed....” had a
‘moral overtone’, and the next one that starts with ‘In case you are in a quandary as to
what bird...” was found to be ‘a quandary indeed!’. The latter was considered to be
conveying a sense of arrogance and moral superiority. The exclamatory remark ‘Oh
God’ turned out to be a cultural item as the BE speakers found it ‘odd’.

The use of thrusted for ‘thrust’ and strifes for ‘strife’ were merely pointed out by
one or two people without any ‘strong’ reaction attached to them. None suggested any
change in the expression ‘best enemy’ (instead of ‘worst enemy’). The word pat in ‘pat
came the answer’ was removed from the text with a simple ‘why?” Only one BE speaker
noticed that ‘Are not we’ should have been ‘Are we not’ in order of arrangement. The
expressions distasteful elevation and vulgarising of ministries were not much approved
by the majority of informants who speak BE. The sentence ‘he is the present, the past
and the future chief ...” was pronounced to be unEnglish in construction. The ‘catalogue’
like ‘the present, past and future’ elicited a unanimous disapproval from speakers of
BE.

The final comment was made on the element of ambiguity caused in paragraph
No.3, in which ‘the would-be gentleman’ who has ‘vulgarised the ministries’ is never
clearly identified. The sentence °...he is the present, the past and future chief of the
Mediocrity League’ is followed a remark that affirms “Yes you are right’. British English
speakers, understandably, could not decode the reference. To most British informants
this appeared ambiguous. But this is a ‘context-dependent’ reference. Pakistani readers
understand that PML is a reference to Pakistan Muslim League, and its leader is the
person under attack in this piece of satire.

These views of the British English speakers were communicated to Pakistani
users of English in various workshops of English Language Teaching. It generated a

reaction of shock and surprise. In the following section 1.3, the reaction of Pakistani
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users of English is described in detail.

1.3. Views of the Pakistani Users

All Pakistani informants who had been constantly consulted ever since the present
investigation began — at first independently of the British group of informants and
latter, to discuss the British informants’ reaction to the text, viewed the text in a different
light. They were unanimous in rating the text as ‘good English’. Though the use of
‘humph,” was conceded to be old, it was also described as rare occurrence. As for the
use of strifes for ‘strife’ and the past form thrusted for ‘thrust’ is concerned, Pakistani
users were less inclined to look upon them as aberrations than to view them a sign of
the writer’s confidence to take a few liberties with language, under ‘a creative urge’.
Nobody desired any change in these. The majority of Pakistani informants expressed
views which are summarised below.

The Pakistani users openly expressed the view that if the text does not show any
divergence from the rule of grammar as stated in the grammar books consulted and
recommended in the syllabi of English, reactions like ‘old, verbose, wordy and long-
winded’ ought to be treated a matter of opinion. Such opinions do not have a ‘genuine’
linguistic ground. As for words and phrases, if grammar books and dictionaries do not
provide a clear statement about how a word can be used, or what words can/not be
combined to form a phrase, words will be combined to form ‘odd combinations’. And
since misapplication of rules cannot be prevented altogether in the case of foreign
language speakers, thrusted or strifes cannot be regarded as serious aberrations in a
text that does not show any major grammatical deviation from the norm. This is probably
a signal that pedagogical perspective would be a relevant perspective in the discussion
of PE.

Similarly, expressions such as ‘distasteful elevation’ or ‘vulgarising the ministries’
and ‘pat came the answer’ were strongly defended as an example of creative use of
English, which showed the confidence of the user and a greater concern for meanings
than for correct words. These expressions create meanings that are comprehensible for
everyone. If anything, they are more interesting for Pakistani bilinguals for ‘blending’
English with Urdu (or other native languages). Similar views have also been expressed
by other researchers on a competent use of non-native varieties of English (Bokamba:
1982, Bamgbose:1982, Kachru:1982, Kirk-Green:1971, Sey:1973), where blending
languages is considered to be a norm.

Hence, if a catalogue of words such as ‘the present, the past and the future
chief...” strikes as unfamiliar to the English ear, it serves to make the statement more
emphatic for Pakistani bilinguals, as they will understand it with reference to a ‘fused
grammar’ (Gorlach: 1994) of bilinguals. Similarly if anyone should ask, why pat should
be used in ‘pat came the answer,’ it is another example of a ‘blended’ expression.

It will not be out of place to mention that SE expressions like ‘pat answer’ or ‘pat
remark,’(meaning a ‘well prepared answer’) are frequently used in code-mixed speech.
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In Urdu too, there is a phrase /jhat pat jawab deyna/ which means ‘to give instant
answer’. Often, jhat is removed from the Urdu collocation and we are left with:

pat sey jawab dia or
fat sey jawab dia

In pat came the answer, both meanings of the word pat are blended through a slight
variation in the word order. For example, it could be:

‘.....came the patanswer’. [SE]
Instead it says:
....pat came the answer’ [PE]

And for Pakistani bilinguals, in this order of words, ‘pat’ not only means ‘a
spontaneous response’ but also ‘instantly came the answer’. Inventions of this kind
are quite widespread in PE (see Appendix-II).

The SE-Version written with the help of one BE speaker was completely rejected
by the Pakistani informants as ‘a distortion’ of the original text. The changes made are
highlighted with the help ofitalics.

Political Upstart
Some people are always a disgrace to whatever office they hold. And we have
plenty of them amongst us, humph! I wonder what great sin this nation has
committed that it has been cursed with being an inferior land. Or how else would
you explain why power is in the hands of the wealthy?
One such person who is extremely rude and offensive, continues to grow in his
office though he refuses to grow in stature. In case you are in a quandary as to
what bird you make of this reference, he is the past, was the present, and will be
the future chief of the Pakistan Mediocrity League. Yes, right you are.
After humiliating many ministries he now has a new role. Are not we our own
best enemy? Hazrat Ali was once asked why internal conflicts which marked his
rule had not surfaced during the period of his predecessors. “It all depends on
the quality of advice one receives from one’s companions” was the reply.
Pakistani politics is such a strange force that it brings in completely bizarre and
odd people who then acquire an exaggerated sense of their importance and ability.
The people of this land may be uneducated they can still tell a politician from a
political beast. It had started off as a wonderful morning until I read the news of
this person s elevation. Dear Lord, save this country from the reign of mediocrity.
(SE version)

The Pakistani informants invariably expressed the opinion that the ‘force’ of the
piece was considerably reduced by the changes that have been made in this text. It no
longer conveyed the same ‘heard-hitting’ message as the original text. The changes
made in this text were rejected by the majority of Pakistani informants. The reasons for
rejection are summarized in the following section 1.4.
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1.4. Why Difference?

Some reasons for the rejection of native English version of the text are more
obvious than the others. For example, an obvious reason for such a forceful rejection
of the native speakers’ version is that it broke the internal semantic unity of the text.
Anyone can see that the original text is developed around two ideas, which are intimately
connected:

reign of mediocrity
vulgarity..... vulgarizing of ministries

In the context of the text, ‘vulgarising’ is connected with ‘mediocrity’. ‘Vulgarity’
is spread by a ‘would-be gentleman’ who ‘lives in an abode of vulgarity’ and is the
“Chief of Pakistan Mediocrity League”. The use of ‘pigmies’ is connected with
‘mediocrity’ which justifies the reference to ‘stature’ in the comment - °...refuses to
grow in stature’ while he continues to grow in his ‘office’. On top of it all, the text makes
a hidden reference to the Pakistan Muslim League, through a play upon the word
‘Mediocrity League’

Now the changes made in the SE-Version break the inherent semantic unity of the
text, built through a series of word images. These images enrich each other. The original
text also refers to the unnamed politician as ‘would-be gentleman’ which means ‘not a
gentleman yet’. In the SE-Version, one such person neutralizes the negative qualities of
the political figure described. The changes made in the SE-Version ‘weaken’ the power
of the entire text which lies in the inter-connected of ‘mediocrity’ and ‘vulgarity’.

Quite clearly, the vocabulary is replaced in the SE-version, in conformity to the
native speakers’ ideas of ‘correct’ ‘modern’ and ‘polite’ expression. Consequently —

‘curse of mediocrity’ becomes ‘cursed with being an inferior land’
‘plutocracy’ becomes ‘power is in the hand of the wealthy’
‘would-be gentleman’ is turned into ‘extremely rude and offensive’
‘you are in a quandary’ becomes ‘still uncertain’

‘vulgarizing many ministries’ is ‘humiliating ministries’

internal strifes becomes ‘conflicts’

‘Strange is the dynamics of our polity’ is ‘Pakistani politics is such a strange
force’

‘pigmies’ becomes ‘bizarre and odd people’

‘untutored’ is ‘uneducated’

¢ distasteful elevation’ is reduced to ‘this person’s elevation’

And finally there are the following corrections of expression:

...he is the past, the present, and the future chief of the Pakistan Mediocrity
League ...he is the past, was the present, and will be the future chief ....

It was a wonderful morning until I read the distasteful elevation of this person.
It had started off as a wonderful morning until I read...
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These corrections, many Pakistani informants found unnecessary.

All corrections, except the last two, are either inspired by the British notion of
‘politically correct’ language or by notions of ‘politeness’. As a consequence of it, the
word mediocrity is so diligently avoided that it is replaced with ‘we are cursed with an
inferior land’ !!! This text represents the most fundamental differences between British
society and Pakistani society, which arise for the following reasons.

In Britain, a political satire is not directed at a civil or military dictator. In Pakistan,
it aims at hitting tyrannical rulers and military dictators. Consequently, open and direct
condemnation is rare and a sign of courage and grit. The word ‘pigmy’ or ‘mediocrity’
isnot directed at ‘race’ as has been the case in BE. For the Pakistanis it has no ‘racial’
connotations. One must not forget, then, that Political Upstart is a political satire and it
aims at criticizing a political figure unambiguously. The presumption indeed is that the
elected representatives, turning easily into dictators and not fulfilling the wishes of the
people do lack imagination and must be criticized. A representative political figure who
does not come up with imaginative solutions to the problems of his nation must be
condemned as ‘mediocrity’. A direct, forceful statement in the teeth of such opposition
is a sign of vigour. But also a sense of desperation created by the futility of any protest
provides a powerful incentive for invective for abuse. Or else how is one to deal with
one’s rage?

Under these circumstances, the idea of “politically correct’ language (in essence
a product of democratic feelings represented in politics) cannot flourish. In Western
societies, the language of media may have to adjust itself to the ‘revised social norms’
of public discourse off and on. Itis also true that the British (and Western) concept of
‘politically correct language’ in some specific areas is not relevant to the situation in
Pakistan. Our political context and ideals are different from Western societies.

Then, as already said in section 1.3, some of the references in this text are context
dependent too. None of the Pakistani informants thought that the text was ambiguous,
because everyone knew who the ‘would-be gentleman’ in this piece of satire was. It is
clear to all Pakistanis that Pakistan Mediocrity League is a reference to the Pakistan
Muslim League. No wonder that speakers of BE have appeared to Pakistani users of
English as over-reacting to the use of ‘normal words and expression.’ Certain items are
context-dependent and the users of BE are not familiar with the whole context of Pakistani
situation.

In this text the least suspected item for criticism, among Pakistanis, was the use of
‘Oh God’. This created quite a sensation among all the Pakistani informants. The surprise
sprung from the fact ‘even such items’ too have been mentioned in the use of ‘language’.
The general reaction was: “How can one stop calling upon God or Lord merely because
it is not popular among the middle class BE speakers”.

The BE speakers insisted that their reactions sprang from the ‘nature of the
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language used’. They referred to some words, collocations and phrases. But the Pakistani
informants insisted that the response of BE speakers was based on purely ‘cultural
differences’ and had no genuine ‘linguistic’ ground. The genuine linguistic response is
‘grammatical divergence’ or misuse of words.

Now, the response of each group may have some justification. Since this text has
drawn upon literary vocabulary like abode, quandary, pigmies which the young British
students thought ‘old’ and the middle aged informants ‘formal,” the dependence of PE
on the written sources is clearly indicated in it. But even within the speakers of SE, the
response of the well-read, educated and relatively mature readers varied considerably
from one feature to the other. The older generation (plus forty) did not object so much
to vocabulary (pigmy, abode, quandary) as to certain ‘comments’ which were not
palatable to their taste (calling upon God, ‘distasteful elevation’ etc). There were,
however, a few who did express some delight over the use of expressions like ‘lives an
abode of vulgarity’ and critical remarks like ‘ refuses to grow in stature even if continues
to grow in office.” This later remark, as pointed out earlier was considered to be, by a
majority of (younger group of) informants, a statement loaded with ‘moral judgement.’
Most Western speakers of English associate the use of old words with conservative
values (or social system), which is again a controversial point.

The Pakistani group of informants saw this text as a creative use of English.
When it was pointed out to them that some of its vocabulary was considered to be old,
and morally loaded, many shrugged their shoulders, to brush aside these judgments.
This is understandable too. The Pakistani users are more familiar with old vocabulary
because of their contact with written forms of English (classical literature and legal
English) in the absence of contact with spoken varieties. However, the reason why the
informants thought that the text was creative was on account of the combinations
made out of, say, even old words. So it is not just old words, but the inventiveness of
‘abode of vulgarity’ ‘one would-be gentleman’ of “vulgarising of ministries’ that most
Pakistani informants relished. They appreciated the ‘new combinations’ and ‘subtle
variations’ or twists which blended English with subtle shades of meaning from Urdu
(L1). The blending is considered to be a creative feature of the text by Pakistani users.
This is the point where the use of English is apparently entangled in a skein of attitudinal
differences.

It is clear, for example, that:

1)  Pakistani users of English judge their own performance of English against a
‘norm’ of English language use which allows them flexibility not only on the
levels of phonology and lexis but also on ‘finer’ levels of grammar.

2)  Pakistani users of English have demonstrated in practical terms, through
rejection of revised BE text, their half- conscious belief that English in
Pakistan has its own pragmatics since the socio-cultural norms and religio-
political contexts are different.

So finally the question arises: Is this text an isolated phenomenon or are there
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more like it? If yes, do they help us to identify a sub-variety in Pakistani English? The
texts given in Appendix-II will make it clear that the use of old words in new combinations
is a feature of many Pakistani texts. In the context of Pakistan, it is irrelevant how the
Western readers regard such English. Their views become relevant only for the minority
who may visit Western countries at some later stage in life. It is sufficient to remember
for Pakistani users of English that a variety of texts taken together reveal an underlying
similarity in the habit of use. This is the use of all the available resources of our bi- or
multilingual codes to create new combinations, for successful communication. In the
following section we shall look at the contours of the text that may help us to identify
a sub-variety in PE.

1.5 Socio-linguistic Contours of Pakistani English

The discussion of Political Upstarts in the fore-gone section 1.2 has shown that
the Western readers of PE think that the vocabulary of the text is relatively outdated.
This is not however the only variety in which old words and expressions have been
preserved. In Western minds, old words are associated with old and conservative
values (Gorlach:1991). But American English contains many old words not necessarily
equated with old values. We have already seen in PE that old words are put to new uses
too. Secondly, they also think that PE is wordy or verbose. The academic implication of
the second difference is that it lacks precision. The third difference that emerged from
the foregone discussion is that the Western readers think that PE has a moral tone.
Although this is a tricky notion to describe, the reaction over the use of ‘God’ is fairly
representative of this difference.

The text helps us to understand that differences between PE and SE exist on two
levels:

1. Linguistic
2. Socio-cultural (on account of religious sentiments and political circumstances)

Linguistic differences may be minor - seen from the point of view of Pakistani
users. But they seem to exist on the level of grammar — for the level of morpheme is a
(subtle) level of grammar. This is the most crucial level of language change according
to Weinreich (1958). Now, most Pakistani users of English do not regard all morphological
variations as part of ‘grammar.’ For, grammar for them consists in learning tenses and
general rules like direct/indirect or active/passive transformations. That is why the
majority fails to recognize thrusted, strifes as examples of grammatical variation. Also,
morphological variations found in this particular text are regarded to be creative because
they are viewed in the total communicative competence of the writer. The total
competence includes languages more than one. Then also the writer has taken liberties
with ‘word morphemes’ merely ‘occasionally’ in the same way as with lexical collocations.
Lexical words (with their morphological ending) are an open set of language and admit
both variation and invention in use. On top of it all, our experience of the use of a
second language, like Urdu in the native context, forces us to assume liberal values in
the use of ‘other’ languages. In the Indo-Pakistani sub-continent ‘linguistic differences’
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count only when two varieties become mutually unintelligible. It is more important to
speak many languages (even if imperfectly) than to speak one with perfection. There is
a considerable flexibility in the norms of the use of a language - even in writing. For
example, Urdu has had at least four different regions of standardization including Punjab.

The flexibility in our norms we owe not only to multilingual, but also to oral norms
of culture. Here, the ‘word’ does not enjoy the same sanctity as in the Western tradition
of writing. In our bi-or multilingual context nothing is as important as ‘meaning’ —
because the word will vanish. Besides, meaning does not lie in the word. It lies in the
context and the ‘shared knowledge’ of the readers and writers. All texts presented in
Appendix-II are written in a style that draws on our familiar habits of “bilingual speech.’
which permit verbosity, circular arguments and so on (Kachru:1999).

Far more shocking for Pakistani users are judgements of SE speakers resulting, of
course, from a host of socio-cultural factors and summarized in one phrase — PE has
‘moral overtones.” For example appeals to ‘God’ are a big cultural difference. In SE,
such appeals are rare and always invite negative reactions from the readers. Although
most Pakistanis would be surprised to hear it, this forms the basis of a major divide
between the east and the West. The seriousness with which this difference is treated
by native speakers of English is lost upon the speakers of PE. This difference is,
however, deep, abiding and one which sparks off conflicts not immediately resolvable
atall.

Pakistani English has its distinct features then. Its structure, form and functions
represent a diffusion into oral, multilingual norms of expression dictated in some measure
by religious systems of belief that seems to work against abstract values of Western
culture favouring secularization.

APPENDIX. |

Note: Political Upstarts can be compared to the following texts in order to work
out how it compares with other texts in Pakistani English. The following texts belong to
the middle point on a cline of bilingualism. Political Upstarts stands closer to the
Standard English than the following texts.

Rising Prices

There remains a continuous and unchecked upward trend in the price structure of
essential commodities. It has naturally become unbearable for the common man to
make a living in the society. Unfortunately no political party tries to peep into the lives
of people. How a person succeeds in making his both ends meet is at least not the
business of our political parties. On prices, our past and present government’s record
is truly dismal; not only did it fail to rein in inflation but, what is much worse, it actually
contributed to a further increase in prices by pushing up the cost of various essential
commodities including petroleum products. This was bound to reflect adversely on the
price level. There does not exist a realistic connection between the wages and the
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market prices. The people as such are encouraged to adopt illegal means to make a
living rather to survive. Utility shops are not sufficient in number to cope up with the
situation. In Turkey a peon gets as much salary as his officer. In Iran there exits a
Khilafat system under which an employee having more children gets more salary. We,
in our country, also need such type of drastic policies. God better knows such time will
ever come in our country and in our life.

Mobs Attack

Sheikhupura — Disgusted over police failure to control highway robberies, theft
and burglaries in Faroogabad and adjacent areas, a mob of over 5,000 local people
attacked Farooqabad Police Station and burned all its records to ashes besides damaging
police station premises building on Monday morning.

Upheaval occurred when people read about two dacoities in Sharifpur locality in
the houses of Khudabuksh and Gulam Rasool Qureshi in which armed dacoits had
decamped with cash Rs.3,000 and Rs.5,000 with jewelry worth 40,000, respectively
besides causing death of the latter with a bullet while saving preventing kidnapping
the kidnap of his minor little son. The enraged demonstrators dislodged the gates,
doors and windows of police station and set them on fire. Telephone and communication
set up was disrupted. The demonstrators also smashed the police post at Farooqabad
and destroyed all its belongings furniture/records. Traffic on Sheikhupura-Sargodha
road was blocked by the demonstrators with the help of burning tyres and other hurdles.
The running of trains through Farooqabad was also disrupted. District authorities
reached the spot to bring the situation under control. Police force available there fired
teargas shells and lathi-charged to disperse the demonstrators.

The processionists and demontrators also threw bricks and stones at law enforcing
agencies and ten policemen sustained injuries in the clash. A jeepster of the Ilaqa
Magistrate was also set on fire by the demonstrators. DIG Police, Lahore Range, visited
Farooqabad and reviewed law and order situation.

APPENDIX-II

The following texts are reproduced to show how several texts, written by different
writers on a variety of topics share the same kind of ‘creativity’ in the use of English.
This proves that Political Upstart is not an isolated phenomenon. It merely represents
a characteristic habit of use of English in a bilingual context. The invented expression
is written in italics.

1. Lastly, and I know this is low on everyone’s priority, why inflict more boredom
on the poor people? As it is they are having a rough time at the hands of Aslam
Azhar and his Light Brigade. Why pile another insult on the masses who are
having a hard time making both ends meet?
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Pithily, ‘Music Viewsik’, the second album of Fareeha Pervaiz, is yet not successful
in creating any lasting impression like her maiden venture ‘Patang Baz Sajna’
among music lovers. And for this seeming failure, she cannot be awarded grace
marks because it is her second attempt.

Safia Bibi is raped and sent to jail for lack of evidence. Every time a woman
complains to the police, the result is a nullified situation. There is reluctance on
the police side, which has a sickening extent. The authorities have an attitude
where they think the more they ignore, the fewer cases will be reported.

What would the father of the nation say to the abusive, bitter and unforgiving
politics of today in Pakistan?........ May be he would be told to keep away from
politics and not meddle in our internal quarrels. One can imagine some fiery
speaker haranguing in Mochi Gate saying to the Quaid, “ What do you know of
the gut politics and the problem of the people? You go back to Bombay where
you came from.”

Problems, that’s what is next. The moment the Punjab government goes on air
and I admit that they have enough hot air to do so, they’ll be straightaway in
knee-deep trouble. The ruling party will start taking out processions protesting
against the one-sided coverage the PUNJTV is giving to the nation.

Medical students protesting against the injustice meted out to their white-
coated brethren in the Ganga Ram Hospital attempted to bring out a procession.
When this was a lathi-charged, the medicos holed up in the hospital. As they
brick-batted the police, the uniformed men lobbed tear-gas shells into the hospital
compound. The day’s fight exhausted individual aggression in the absence of
any credible organization to articulate their demands and the whole strike simply
petered out.

Up and up we went through impossibly narrow and steep roads, past olive and
fig trees and bushes laden with all kinds of fruits. The views were breathtaking as
we ascended, but being people of the plains, our hearts were in our mouths more
than once.

Manifestos of the political parties promise so much in exchange for the citizen’s
vote that one is apt to dream that after November 1988 Pakistan will become a land
of milk and honey where the sheep and the wolf will drink from the same water
hole. Modest and measurable goals are not hard to accomplish provided we
attack the root cause of all our ills, bribery and corruption. After all these cruel
years we must overcome the corrupt among us. Surrender to them this time and
even the wisest amongst us will not have the slightest idea where it will end. Dust
in my mouth for what I am to say, for if we fail now, history will write the obituary.
“Here lies Pakistan which perished due to self-inflicted wounds of corruption.”
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Language Learning Strategies Employed
by L2 Learners

Dr. Mamuna Ghani*

Abstract

Learning strategies are involved in all types of learning and
teaching like science, maths, history, languages and other subjects,
both in formal (classroom) and informal learning environments.
Language learning strategies are the often-conscious steps or
behaviours used by language learners to enhance the acquisition,
storage, retention, recall, and use of new information (Rigney, 1978;
Oxford, 1990). In this paper I am going to discuss the role of language
learning strategies which are supposed to facilitate the language
learning process. I will also review some of the latest literature
related to language learning strategies. Research supports that
there is a relationship between language learning strategies and
proficiency.

Learning strategies are procedures, employed by the learners, in order to make
their own language learning as successful as possible. .....language learning strategies
— specific actions, behaviours, steps, or techniques that students (often intentionally)
use to improve their progress in developing L2 skills. These strategies can facilitate the
internalization, storage, retrieval, or use of the new language. Strategies are tools for
the self-directed involvement necessary for developing communicative ability. (Oxford,
1992/1993:p.18). According to O’Mallay and Chamot (1990: 43) learning strategies may
include:

focussing on selected aspects of new information, analysing and monitoring
information during acquisition, organizing or elaborating on new information during
the encoding process, evaluating the learning when it is completed, or assuring
oneself that the learning will be successful as a way to allay anxiety.

Learners have been found to vary considerably in both the overall frequency
with which they employ strategies and also the particular types of strategies they use
(O’Malley et al. 1985a; Chamot et al. 1987; 1988; Ehrman 1990). Different students
adopt different behaviours or strategies to learn a new language. Some learners who
are very shy and introvert learn a second language through grammar drills and sentence
analysis. They do the rehearsal as much as they can in isolation. On the other hand,
sociable and extrovert learners avoid grammar drills but seek out social conversation in
English. They are satisfied that they can get the general meaning without knowing
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every word. Some learners constantly try to build a mental model or big picture of the
language. They avoid step-by-step language learning. Few of them are familiar more to
the senses (movement, sound, sight, and touch) than to intuition, look for English texts
that proceed one step at a time. They use flashcards, and with other classmates, they
initiate “total physical response” exercises that involve all the senses.

These learners use different kinds of language learning strategies, or specific
actions and behaviours to help them learn. Their strategies differ greatly, at least in part
because their general learning styles (overall approaches to learning and the
environment) are so varied. Some students learn words by breaking them down into
their components. Some of them consciously use guessing when they read. Strategies
are the tools for active, self-directed involvement needed for developing L2
communicative ability (O’Malley & Chamot, 1990). There is research evidence that
conscious and tailored use of such strategies is related to language achievement and
proficiency. According to O’ Malley and Chamot (1990), there are three main types of
strategies used by L2 learners.

1. Metacognitive Strategies involve planning and thinking about learning, such as
planning one’s learning, monitoring one’s own speech or writing, and evaluating how
successful a particular strategy is.

2. Cognitive Strategies ‘operate directly on incoming information, manipulating it in
ways that enhance learning’ (1990:44). They involve conscious ways of tackling
learning, such as note-taking, resourcing (use of dictionaries and other resources) and
organizing information.

3. Social Strategies mean learning by interacting with others, such as working with
fellow students or asking the teacher’s help. The powerful social and affective strategies
are found less often in L2 research. This is, perhaps, because these behaviours are not
studied frequently by L2 researchers, and because learners are not familiar with paying
attention to their own feelings and social relationships as part of the L2 learning process
(Oxford, 1990b).

Some of the strategies or group of strategies are associated with particular
language skills. For example, L2 writing, like L1 writing, benefits from the learning
strategies of planning, self-monitoring, deduction, and substitution. On the other hand
L2 speaking demands strategies such as risk-taking, paraphrasing, circumlocution,
self-monitoring, and self-evaluation. L2 listening comprehension is facilitated by
strategies of elaboration, inferencing, selective attention, and self-monitoring, while
reading comprehension uses strategies like reading aloud, guessing, deduction, and
summarizing (Chamot & Kupper, 1989). Well tailored combinations of strategies are
more effective than single strategies. There is research evidence that (see reviews by
Skehan, 1989; Oxford 1989; Oxford & Crookall, 1989) successful learners have a tendency
to use learning strategies that are suitable to the material, the task, and to their own
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objectives, needs, and stage of learning. More proficient learners use a wider range of
strategies in a greater number of situations than do less proficient learners, but the
relationship between strategy use and proficiency is complex. Research indicates that
language learners at all levels use strategies (Chamot & Kupper, 1989), but that some or
most of them are not fully aware of the strategies they use or the strategies that might
be most helpful to use.

Good language Learner Strategies. Good language learners show full involvement in
language learning. They appreciate teachers who are systematic, logical and clear, but
prefer to treat them as ‘informants’ rather than to rely on them. (Picket 1978). Naimen et
al (1978) quoted in Cook (1996) found six types of strategies which were common in
(GLLs) Good Language Learners.

GLL Strategy 1: find a language learning style that suits you.

GLL Strategy 2: involves yourselfin the language learning process.

GLL Strategy 3: develop an awareness of language both as system and as
Communication.

GLL Strategy 4: pay constant attention to expanding your language.

GLL Strategy 5: develop the L2 as a separate system.

GLL Strategy 6: take into account the demands that L2 Learning imposes.

In her teacher-oriented text, Oxford (1990a: 9) describes her view of LLS (Language
Learning Strategies) by mentioning the following features.

expand the role of language teachers

are problem-oriented

involve many aspects, not just the cognitive
can be taught

are flexible

are influenced by a variety of factors.

allow learners to become more self-directed

Factors Influencing the Choice of L2 Learning Strategies Oxford (1990a)
synthesized existing research on how the following factors influence the choice of
strategies used among students learning a second language.

Motivation. Motivated students tend to use more strategies than less motivated students,
and their particular reason for studying the language (motivational orientation, especially
for career prospects) was important in the choice of strategies.

Gender. Female learners reported greater overall strategy use than male learners in

many studies (although sometimes males do better than females in the use of a particular
strategy).
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Cultural background. Rote memorization and other forms of memorization found to be
more common among some Asian students than among students from other cultural
backgrounds.

Attitudes and beliefs. These two factors showed a positive effect on the choice of
learners’ strategy use. Those with negative attitudes and beliefs often show poor
strategy use or lack of orchestration of strategies.

Type of task. The type of the task helps to decide the strategies employed to carry out
the task.

Age and L2 stage. Students of different ages and stages of L2 learning use different
strategies, with certain strategies often being used by older or more advanced students.

Learning style. Learning style (general approach to language learning) often helps in
the choice of L2 learning strategies. For example, analytic-style students prefer strategies
such as contrastive analysis, dividing words and phrases, while overall students use
strategies to find meaning (guessing, scanning, predicting) and to communicate without
knowing all the words (paraphrasing, gesturing).

Tolerance of Ambiguity. Students who are more tolerant of ambiguity use different
learning strategies in some instances than do students who are less tolerant of ambiguity.

Language Learning Strategies and Second/Foreign Learning and Teaching According
to Oxford (1990a:1) Language learning strategies “...are especially important for language
learning because they are tools for active, self-directed involvement, which is essential
for developing communicative competence”. Within ‘communicative’ approaches to
language teaching a key goal for the learner is to develop communicative competence
in the target language. Communication strategies are used by speakers intentionally
and consciously in order to cope with difficulties in communicating in a L2/FL (Bialystok,
1990).

Research supports this idea that training students to use LLS can help them to be
better language learners. Naiman, Frohlich, Stern, and Todesco (1978, 1996), Rubin
(1975), and Stern (1975) commenting on ‘good language learners’ suggested a number
of strategies that such students employ, ranging from using an active task approach in
and watching one’s L2 performance to listening to the radio in the L2 and communicating
with native speakers. A study by O’Malley and Chamot (1990) also supported this fact
that successful L2 learners are aware of the strategies they employ and why they use
them. But an interesting argument is also raised by Skehan (1989) which suggests that
“there is always the possibility that the ‘good’ language learning strategies...are also
used by bad language learners, but other reasons cause them to be unsuccessful” (p.
76). Vann and Abraham’s (1990:192) study answered this argument which found that
both ‘good’ and ‘unsuccessful’ language learners can be active users of similar
strategies, though it is important that they also discovered that their unsuccessful

34



Some Principles for Designing A Communicative Course

learners “apparently...lacked...what are often called metacognitive strategies...which
would enable them to assess the task and bring to bear the necessary strategies for its
completion”. All this discussion suggests that a number and mixture of strategies are
important if L2 teachers help students both in learning the Second/Foreign language
and in becoming good language learners.

Conclusion

In this research paper we have tried to present a brief description of language
learning strategies (LLS). We also tried to explain what LLS are and how different
learners in different contexts use them. Relevant literature presented by latest researchers
has also been reviewed in order to keep the readers up to date. Our own teaching
experience shows that, using LLS in the L2 class helps learners in their language
learning and also teachers to improve their teaching.
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Some Principles for Designing
A Communicative Course

Ghulam Mustafa Mashori*

Abstarct

There is an increasing awareness of the fact that we need to design
new courses of English language teaching, as the old syllabi have
become outdated. The new syllabuses should be based on
communicative approach to language. The old syllabuses based
on structural principles have not been successful in enabling the
foreign learners of English to use English effectively in real life
situations. Hence in this paper, some theoretical and methodological
steps have been proposed to design a syllabus. This is done in the
light of the results that we have drawn from various attempts already
made elsewhere in research in the area of communicative syllabus
design.

1. Introduction

The aim of this paper is to give a logical basis for a communicative course, which
can be designed for students who study English as a foreign language. We will mention
fundamental reasons for the steps in designing such a course, and give a theoretical
support for their selections. There is a great need to understand and incorporate the
basic principles of course designing in the courses. Our course books as a matter of
fact have become out-dated that ineffective in developing the required skills of language
as communication. In this paper, we will discuss and suggest the basic principles of an
effective course, after studying the research-based principles found in the earlier
research and empirical studies. First of all, we would need to set the goals of a language
course.

2. Goals

According to Dubin and Olshtain (1986), a communicative curriculum is based on
view of the nature of language, a cognitive-based view of language learning,and a
humanistic approach in education. Our goals should be influenced by these three
considerations. We agree with the concept of communicative competence given by
Hymes (1972), which entails not only the form of the language, but also what to say, to
whom, and how to say it appropriately in any given situation. It is concerned with the
social and cultural knowledge and speakers are supposed to have, which enables them
to use and interpret linguistic forms. Communicative competence includes knowledge
of appropriacy. In the audio lingual methodology, the learners were not able to use the
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language appropriately. They were taught in separate sentences instead of language
as discourse in context.

Bell (1981) observes that language is a social skill which exists so that individual
and group needs may be satisfied. He will, therefore, include knowledge of, and ability
to use linguistic and social knowledge to create accurate and appropriate communicative
acts. Fluency, accuracy and appropriacy along with skills of language use should be
the goals.

For curriculum planning and material development our emphasis should be designing
tasks which allow the learners to experience a variety of cognitive activities. We should
make them think about the input and do something meaningful with it. In this way, they
not only understand the input given, but also use language communicatively. The
learners become aware of individual learning styles in participating actively in pairs
and groups and inter-action with each other and the texts. We should provide enough
opportunities to the learners to employ such cognitive processes as hypothesis testing,
simplification and overage realization, by allowing them to speak freely without any
fear of coersion. They are expected to use different strategies and tactics according to
these purposes and needs. We should also provide them opportunities for context
embedded and context-reduced language use, with emphasis on meaning rather than
form. We should try to distinguish between language used m every day face-to-face
interaction where fluency or communicative strategies are of greater importance and
school setting where the learning tasks demand cognitive strategies in classroom
activities. Agreeing with Dubin and Olshtain (1986), we should incorporate the principles
of defining course objectives, considering the learners’ proficiency, of developing
learning tasks giving attention to their cognitive abilities, of designing activities for
language use enabling them to develop necessary skills to interact with each other, and
of planning the overall course incorporating both fluency and accuracy.

Though the direct method has proved better in Pakistan than many other methods
yet many learners in this method were able to produce perfect sentences only in
classroom practice, but were unable to face situations in which real communication
was necessary. The pattern practice they were engaged in, failed to develop their
communicative competence. We, therefore, consider it proper to choose the integrative
(holistic) view which emphasizes the totality of language learning, and which works
best with a communicative approach (Dubin and Olshtain 1986).

A humanistic curriculum stresses thinking, feeling, and action;it tries to relate
subject matter to learners’ basic needs and lives; and it advances the self as an object
of learning. Learners, therefore, accept responsibility for their own learning, initiate
activities, express feelings and opinions about needs and abilities. The teacher acts as
a facilitator of their learning.

Having the above goals in mind, we should now discuss the objectives.
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3. Objectives

We should intend to achieve the following objectives in designing a course:

1.  Emphasis should be given to meaningful communication. Texts chosen should
be authentic. Tasks should be communicative and the outcomes be negotiated in
the interaction.

2. We should consider the learner as the center of attention.

3. Learning is considered as a self realizing experience. Thelearner has an active role
in the decision making process.

4. Other learners are considered as a support group. They interact with each other,
help, and evaluate themselves as well as each other in pair/group work.

5. The teacher’s role is that of a helper and facilitator. Students needs should be
given due consideration in the Syllabi as well as materials.

Following Nunan’s perspectives in curriculum planning, we should take decisions
in relation to identifying learners needs and purposes, establishing goals and objectives,
selecting and grading content, organizing appropriate learning arrangements, selecting,
adapting and developing materials, learning tasks, and assessment and evaluation
tools. These principles should be reflected in the course based on principles of
communicative activities, interaction, and in tests of communicative performance. We
should also consider Bell’s (1981) ten steps in designing courses, for example, specifying
the learners and their purposes, deciding on methodology, testing and providing feed-
back. In addition to this, Yalden’s (1987) suggestions in this respect, should also be
considered.

4. Needs Survey

Yalden (1987) includes communication requirements, personal needs, motivation,
and characteristics of learning, classroom needs, learners’ desires and wants, and
those needs which may come in their future, vocational or recreational pursuits. What
learners will have to be able to do in foreign language for their communicative..needs,
should be given a place in the course. Oral communication which might be needed for
recreational or academic pursuits should be recognized as an essential objective. It not
only helps them practice conversation in classroom, but also provides insight into
understanding of foreign culture. The communicative needs of the students should be
related to areas of activity, topics and language functions appropriate to interaction in
the classroom. The choice of syllabus should be based on the communicative needs
and wishes of the learners in terms of self-expression and purposeful or transactional
behavior. Working on the proportional syllabus in which a balance is kept between
emphasis on form and communicative functions,as suggested by Yalden (1987), an
integrated thematic based, and learner centred approach should be chosen. This
approach grows out of thematic-topic based situations in the form of authentic materials
depicting real life situations, and functional-structural activities.
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5. Components

The components of the syllabus should be to acquire language, the setting in
which the learners use language, the role of learners as interlocutors, communicative
events in which they participate, learners functions, the notions involved, the skills
involved in ‘knitting together of the course, and rhetorical skills, levels of spoken and
written language needed, the grammatical context needed, of a notional-functional
syllabus (Wilkins 1976). Skills are abilities in learners to use language appropriately
and efficiently.

6. Choice of Syllabus

As Brumfit and Johnson (1987) observe language teaching has shifted the
emphasis away from, ‘mastery of language use’ to ‘mastery of language structure’.
Mastery of language use teaches the students how to mean as well as how to create
form. The National/functional approach has immediate practical value and it will be
demonstrably superior to the grammatical syllabus. The learner wants communicative
ability. He will need a course where what he learns, may be said to have ‘high surrender
value’ in Pit Corder’s terms. (Wilkins 1976). We should, therefore, adopt Wilkin’s analytic
strategy for syllabus organization. It is expected that the students will themselves
analyze the data presented to them, probably sub-consciously, will acquire language
and convert it functionally to their use.

Widdowson’s (1987) arguments for giving discourse prominent place in the course,
should be given due importance. Emphasis should be given on a concern for the use of
sentences in combination, with the features of cohesion and coherence, in place of
sentences in isolation, Pakistani students need to learn and understand cohesion and
coherence features very much.

6.1 Language Use

Language should be presented in such a way as to reveal its character as
communication. (Alien and Widdowson: 1987). We should, therefore, use a lot of
dialogues in our materials, and give the learners sufficient practice in the use of
language for communication. Ability to use language relates to the parameters of
possibility, feasibility, appropriacy. and performance as suggested by Brumfit and
Johnson (1987). It is a part of competence which allows for the role of non-cognitive
factors such as motivation (Hymes:1972). The primacy of speech is emphasis on fluency-
Therefore, fluency rather than accuracy should be the basis of the course. Accuracy
will take care of itself with the passage of time and practice.

A sentence can be grammatically possible, feasible, but inappropriate.
Appropriateness suggests relationship to contextual features. Communication being
the aim, we should give importance to tasks based on transfer of information, information
gap, problems solution and free discussions. The learner is expected to be more
responsive to an emphasis on fluency. We communicate with them as far as possible
with all available resources, present language items necessary for effective
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communication and [hen provide with tasks to practice communication in these abilities
because of the structural approach. Communication only takes place when we use
sentences to perform communicative acts. Van Ek (1976),also observes that an adequate
course should be based on a notional/functional syllabus. Learners should be
systematically trained to fulfil various language functions to handle various notions.
We should therefore base the objectives on Van Ek’s suggestions for different
inventories in the syllabus. Notions, functions, and structures needed for effective
communication should be grouped together in the syllabus, to be used in the units of
the course. These objectives are 10 enable the majority with sufficient proficiency to
make communication possible, and are based on exploitation of every day real-life
situations including methodology initiation.

6.2 Skills

We specify language ability as skill rather than knowledge. Therefore,we should
focus on the skills in the language activities. Cunnings worth(1984) observes that the
learners need practice in copying with communicative
situations involving the realistic integration of language skills and the development of
cognitive strategies. Our classroom activities should, therefore, be representative of
and be modelled on the process that takes place in real language use.” We think dialogues
practice, integrated skills are communicative and useful for presenting language of real
use.

6.3 Inventories

Our inventories should be founded on notional/functional approach as it suggests
tremendous merit of placing communicative purpose at the center of the course. Our
course should set realistic learning tasks, provide teaching and learning of real language,
give emphasis on listening and reading activities before rushing into premature
performance, should give learners real purpose for communicating, motivate and
stimulate their thinking, should express basic communicative functions, develop
naturally from the existing direct method, exploit socio-linguistic principles, introduce
interesting and useful topical materials and provide wide spread promotion of language
(Finnochiaro and Brumfit 1983).

6.4 Themes and Topics

Themes should be divided into units and topics related to the themes. They
should be divided further into lessons, because language should be used meaningfully
about a particular subject which is relevant, interesting, and worth communication. Van
Ek’s topics should also be taken into consideration and be adapted according to the
personal and cultural needs of the learners. Topics should be used as basis for teaching
language in context with discourse features. Thus, the input should be interesting and
easily comprehensible due to visual aids such as pictures and charts. According to
Van Ek (1976) teaching would not be possible unless needed. Instead of functions or
structures, topics as the basis of input, are quite natural in a communicative approach,
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because people generally talk about a particular topic in a text form.

6.5 Functions

Function is the communicative use to which an utterance or text is put. According
to Nunan (1988) functions arc the communicative purposes for use of language, while
notions are the conceptual meanings. We should not grade the linguistic input in order
of functions, but should use the experiential content as the starting point. Therefore,
the content should be themes and topic-based because language is a vehicle for
communicating about something. We should include those functions, which are required
to be used by the students meaningfully. We should provide all necessary functions so
that they may have purpose to do something with the language. These functions
should be embedded in the context and topics.

6.6 Structures

Relevant structures which go with the functions should also be provided to
them. The emphasis should be on the functions rather than usage. Grammar is naturally
and implicitly supposed to be acquired by the students. (Krashen 1981). We should
stress on meaning and use rather than grammar rules. The students understand the
structure in use and ‘pickup’ the ‘feel’ of the rules by actually using them in context.
According to Van Ek (1976), they acquire grammar by putting it to immediate use.

6.7 Lexical Items
We should also provide them a list of words needed for use when talking about
some topics. They should be trained to deduce the meaning of new words in context.

7- Materials

We should base the materials on the principles of material evaluation by
Cunningsworth (1984). They are related to aims and objectives. They help students to
use language effectively for their own purposes. Particularly in dialogues- role-plays
and an ability to carry through real transaction Learner’s needs should be kept in mind
before the selection materials. Learning units should be related to each other. We
should consider the relationship between learning process and the learner’s who adopt
different Strategies in pair/group work with out any hesitation or fear of making mistakes.
In the materials, we should integrate notional and functional meanings with grammar,
thematic content and Lexis, as suggested by Dubin and Olshtain(1986). The materials
should be derived from a description of discourse which effects the transfer from
grammatical competence to communicative competence as suggested by Brumfit and
Johnson (1987). The main perspective should be on skills and communication.

8. Lesson Outlines

We should provide summaries of each lesson which will help the teacher in
evaluating the materials and remind him of the main objectives, procedures, tasks, and
the skills involved in the lesson. A quick look at these out lines ,before the class, will
greatly facilitate teaching.
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9. Tasks

Lessons should start with motivation and stimulation questions to relate the
situation with the topic and to bring out of existing knowledge of the students to
develop independent thinking and prediction. We should have activities and tasks
based on transfer of information and information gaps, which the students engage in.
while listening or reading and after listening and reading texts. The criteria offered by
Candlin (1987) in Nunan,for judging the worth of tasks should be taken into consideration.
The tasks should promote attention to meaning, purpose, and negotiation, draw
objective from the communicative needs, sometimes allow for different solutions should
be challenging, involve language use, provide opportunities for language practice,
promote problem solving, sharing of information, and ensure effectiveness of useful
communication in pairs and groups. In the tasks, we should provide interaction element
to promote language use in which learners negotiate meaning as suggested by Nunan
(1988). The-tasks should include discussion on pictures, providing missing parts of a
dialogue, problem solution, filling tables, finding main ideas, finding specific information,
recognizing discourse features Judging statements as true or false, role-playing,
discussing freely, and writing letters, reports, and paragraphs.

10. Teacher’s Guide

The teachers’ guide help the teacher understand the objective purpose, and the
components of the lesson. Step by step instructions should be given to help him
understand and be convinced with the techniques used and the reasons behind them.
He can easily plan his lesson and modify it according to the needs and the situation.
Practice in classroom tests should be given to the students.

11. Tests

We should try to relate the tests to the teaching so that they have a good feed
back effect. The tests should be intended to assess the learner’s performance and
attainment. They provide a focus for purposeful communication. (Heaton 1988). They
are supposed to increase the effectiveness of teaching by making adjustments according
to difficulties. They provide the students opportunities to show their abilities to perform
certain tasks similar to what they did in their classrooms-

Although language skills are fairly integrated, we should have separate tests for
all the four major skills including discourse features to ensure their development.
Heaton’s (1988I) suggestions should he followed for tests by including dialogues,
short utterances, picture description, ability to understand the gist, extracting key
information and writing paragraphs. The tests should be subjective as well as objective.
Vocabulary be tested for meanings in context. The tests should reflect actual teaching.
They should be based on classroom tasks. Traps should be avoided in the choices.
Emphasis be put on meaning rather than form and structure- An integrative approach
in testing should be adopted by testing language in context, concerned with meaning,
and communicative effects of discourse. We think the tests should be valid and reliable.
They should be mainly concerned with comprehension and ability to use language,
(Brumfit and Johnson 1987). We should give a key to answers subjective.
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12. Conclusion

Having analyzed and described the basic principles of designing a language

course along with supporting evidence from research based literature survey, we are
now in a position to conclude that these principles of setting goals, keeping the
objectives in mind, finding the needs, choosing the right kind of syllabus, emphasizing
language use and skills, choosing appropriate themes and topics with proper language
functions, the structures, appropriate tests according to the teaching, are very much
essential and needed in course designing. By keeping these principles in mind and
incorporating these principles, we hope that the course will be able to achieve the
goals and objectives.
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Towards designing a course for the Front Office
Department staff at Pakistani Hotels

Aleem Shakir* Sadia Haider

Abstract

English is a major medium of communication among guests and
staff in four and five staff hotels in Pakistan. However, due to complete
absence of any English for Occupational Purposes (EOP) research
in the Pakistani hotels, the hotel establishments have to suffice
with non-customized English language courses at the hotel-run
training centers. The present research aims at providing the ground
for designing a tailor-made English language course for the Front
Office Department staff. It identifies the key situations of guest-staff
encounter and skills required by the staff to communicate with the
guests in these situations. The data for this research was collected
at eight 4 and 5 star hotels in Multan, Islamabad, Lahore,
Faisalabad, Karachi, Peshawar, Bhurban and Quetta mainly
through observation; interview was used as a supplementary tool.
Two kinds of observation techniques were employed i.e. shadowing
and participant observation. The results show that the need for
skill of spoken interaction is common to all the staff, one major
difference being in the channel, telephonic or face to face. Some
personnel, that include Telephone Operator, Reservation Incharge,
Concierge Incharge, and Business Center Secretary, need the note-
taking skill while they are engaged in spoken interaction. Only
one personnel i.e. Reservation Incharge needs two additional skills-
reading and writing. Guest Relations Olfficer’s (GRO) job is the
most diversified and challenging of all. The research also suggests
different steps to achieve the finale of the course design based on
this research.

Key words: Target Situation Analysis, Course designing, English for Occupational
Purposes (EOP)

1. Introduction

1.1. Statement of the problem

No research to date has been carried out in Pakistan to explore the hotels as
potential sites of English for Occupational Purposes (EOP) research. As a consequence
of this lack, the hotel-run training centers have to suffice with the non-customized

* Lecturer Department of English, Bahauddin Zakariya University, Multan.
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English language syllabuses that have very low surrender value. This research aims at
identifying the situations in which the in-service staff of the Front Office Department ,
the staff with the highest amount of interaction with the guests, in the Pakistani four
and five star hotels have to operate so that it can provide basis for carrying out further
research for the purpose of designing a cost-effective and tailor-made course for the
intended learners.

1.2. Defining the Front Office Department

Three major departments in the hotels are directly involved in providing services to the
guests: Front Office Department, Food and Beverages Department, and Housekeeping
Department. As soon as you head towards a hotel gate, you enter the services of the
Front Office Department. The Front Office Department provides services to the guests
through the following personnel:

Bell Staff: Bell Captain and Bellmen
Telephone Operator

Guest Relations Officer

Protocol Officer (Reception Desk)

Front Office Cashier (Reception Desk)
Reservation Incharge

Concierge Incharge (Concierge)

Business Center Secretary (Business Center)
Airport Supervisor (Airport Unit)

0. Driver

I -V R SR

1.3. Review of the resources available for training the staff

Two kind of resources exist for training the hotel staff in Pakistan. The first
source is the training departments themselves, established in all four and five star
hotels. As per our investigation and information provided by the managers at different
hotels, no research has ever been carried out in the past in Pakistan to systematically
investigate the situations in which the staff has to interact with the guest and
consequently no customized materials have been prepared. Due to this very handicap,
the hotel-run training centers use EGP courses that are too broad to cater to the specific
needs of the in-service staff. Some hotels have taken the bold step to hire the services
of some experts: however, situation is not much different. The researchers, on the
identification of the hotels, had some meetings with them. It was found that the resource
persons were not properly qualified for the job.

The second source of learning for the staff can be books produced by some
foreign authors: Hotel English by Ronna Timpa and Lyn Pizor (first publilshed 2001) is
such an attempt. It aims at training the hotel staff in communicating with ‘guests, co-
workers and supervisors’ (p.1) which in Pakistani situation turns irrelevant as the staff
needs English exclusively neither for communicating with co-workers nor with the
management. Secondly, the course trivializes the concept of ‘communication’ in hotels.
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Different elements as range of facilities offered , status, value and expectation of the
guest tax the ability of a worker and offers challenges to perform in a wide range of
situations. Then, a number of verbal and non-verbal elements contribute to what is
called communication. The presently emerging need to understand the cross-cultural
aspects of communication has complicated the phenomenon to much more extent.
Mudie and Cottam(1999, p. 113) liken the service encounter with performance in theatre
where ““ every line, gesture, etc. is rigidly specified in the sacred script”. Any course
that does not take all these aspects into account, cannot expect to achieve more than
superficial goals.

As it has been shown in the above discussion, the fact that the resources available
for training the Front Office Department staff in the Pakistani hotels are not specific to
their needs, necessitates an inquiry into the situations in which the implied staff is to
interact so that a focused language course may be developed sometime in future.

2. Method

2.2. Instruments and subjects
The following methods were employed for the collection of data:

Observation

The data mostly comes from observation of as varied situations as was possible,
supplemented by interviews. More than one kind of observation techniques were
employed with a view to collect intensive data. The following techniques were employed
for the purpose of observation:

1- Shadowing

‘To shadow someone is to follow everything they do for a block of time such as day,
several consecutive days or one day a month’. (Dudley-Evans 1998, p.135). It aimed at
observing the authentic communication that takes place between the guests and the
staff. Shadowing workers have been the source of a number of very important aspects
of guest-staff communication.

2- Participant observation

The researchers involved themselves in the workplace communication by assuming
the role of guest as well as staff. We would like to thank all those hotels that allowed us
to make observations in the capacity of staff at their respective departments. The
researchers assumed the role of guest in face to face as well as telephonic communication.
As many as 100 calls were made to different hotels.

e Interviews

Three versions of interviews i.e. management version, staff version and guest
version were prepared. At each of our research sites, one Front Office Department
Manager, one member from all the staff as found conveniently, and 10 guests were
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interviewed. However, the researchers could not interview but just a single Airport
Supervisor at Islamabad International Airport, Pakistan. The following kinds of
interviews were conducted for the collection of data.

Non-directive interviews

This kind of interview has the benefit of getting at the heart of problems by giving
the respondent complete liberty in speech. Such interviews were conducted with the
hotel staff and visitors, especially during piloting. They have been found greatly helpful
especially at the earlier phases of the inquiry.

Structured interviews

Another name for structured interview is research interview (Cohen and Manion
1980). As, this kind of interview has the advantage of greater reliability of measurement,
so it was conducted with managers, staff, and guests all. Two kinds of items, fixed
alternative items and open-ended items, were used in the construction of the schedules.

Semi-interviews

Sometime the interview shaded into an informal sitting with the staff. Such a way
of data collection may not be accessible in some other EOP research settings. The
administration of the Holiday Inn, Multan, was kind enough to allow one of the
researchers an employee like status at the hotel, thus allowing entitlement to a number
of things which is the prerogative of only the hotel staff. During meals at 1 O’ clock and
tea breaks at 4 O’ clock, the researcher had a chance to get into such quarters of inquiry
which would not have rendered themselves into other tools of research. These informal
discussions helped clarifying a number of things about hotel operations and staff-
guest communication.

e Training of the staff
One of the researchers had a chance to conduct some training sessions at one of the
research sites that also was a source of valuable insights.

e Multiple researcher
Five individuals from our different research sites were requested to act as parallel
researchers for the purpose of gaining a double-check on the observations made. Each
of them was given training in the basics of this research (2 hours) and on-site observation
(3 hours). This mode was used to increase the internal reliability of this research, which
largely relies on observation.

1.2. Procedure

The research started with a pilot survey in June 2002. This piloting was aimed at
identifying potential tools of research for this study. The following hotels were visited
during July-August, 2002, for piloting purposes: Pearl Continental Hotel, Bhurban;
Holiday Inn, Multan; Avari Hotel, Lahore and Serena Hotel, Islamabad. Then different
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hotels in Pakistan were requested to allow the researchers to carry out research on their
premises. Only the following five hotels consented to this proposal:

1- Holiday Inn, Multan

2- Marriott, Islamabad

3- Avari, Lahore

4- Holiday Inn, Islamabad
5- Serena, Faisalabad

The research began from the Holiday Inn, Multan, in July. It was extended to
other sites later on. At each research site, the data was collected mainly through
observation, however, it was supplemented by interviews. Three versions of interviews,
namely, staff version, guest version, and management version were used. In all the
above mentioned hotels, one member from the each category of the personnel of the
Front Office Department, as identified in 1.2 above, was selected to be the respondent.
No less than two hundred hours were spent observing the nature of the guest-staff
communication.

3. Results

3.1. Summary of the model used for data analysis

The data analysis is based on John Munby’s (1978) Communicative Needs
Processor (CNP), a model for assessing the communicative needs of the language
learner. Munby advocates to collect data on nine categories for successful building of
a customized course. The model may be summarized as below.

1. Participant: Information in this category consists of ‘identity’, in Munby’s term, of
the learner. It includes information on age, sex, nationality etc. All this information may
not be relevant in each situation: some time only one or two of them may apply. The
information of nationality will be much relevant in our case where the Pakistani staff
has to communicate with culturally different people.

2. Purposive domain: It refers to the identification of the exact purpose for which the
language will be used: educational or occupational, in our case the latter.

3. Setting: This category relates to the information about physical and psychosocial
setting of the place of work. From the host of categories identified by Munby, the
following are relevant to our staff working in hotels:

Physical Setting
o Place of work (hotel premises in our case)
e Frequency of use of the language (high in our case)
e Duration (about eight hours in our case)
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Psychosocial Setting
Aesthetic/refined, quiet, hurried, formal, hierarchic, conciliatory (as contrasted to
argumentative)

4. Interaction: relationships between the interlocutors: relationship between the staff
and the guest can be located somewhere in the range of consumer/producer, buyer/
seller, customer/server

5. Instrumentality: It requires information on medium of communication, mode of
communication and channel of communication that may be specified further as below:

Medium of Communication: spoken or written (in our case both)
Mode of Communication: monologue spoken to be written, monologue written
to be read, dialogue spoken to be heard etc.
Channel of Communication: face to face, telephonic, print(unilateral)
e 6. Dialect: in our case standard British/ American English

7. Target Level: It is to be specified with reference to Dimensions and Conditions, in
Munby’s own term. These two reference points can be further specified as under:

e Dimensions: size of utterance/text, complexity of utterance/text, range of
forms and functions, delicacy of forms, flexibility of communication etc. which
is to be determined after carrying out discourse and genre analysis of the
spoken and written text as suggested in Section 4.2 (Step-1).

e Conditions: tolerance of errors, tolerance of lack of fluency etc. (very low in
our case)

e  8.Communicative Event: This category relates to what the learner has to do:
communicative activities, topics etc.

9. Communicative Key: This consists of attitudinal tones learner has to master. Some
of the attitudinal tones relevant for the staff are: entertaining (as contrasted to tedious),
sensitive/ discriminating, hoping, cautious( as contrasted to reckless), caring ( as
contrasted to different), modest (as contrasted to prideful), formal, friendly, courteous,
sociable, pleased, patient, grateful, respectful, praising, regretting (as contrasted to
unapologetic), temperate(as contrasted to immoderate), willing, active, concordant (as
contrasted to dissentient), lenient (as contrasted to harsh), obedient, assenting (as
contrasted to arguing)

3.2- Findings

Most aspects of Munby’s CNP as Purposive Domain (Occupational purpose),
Setting(hotel premises), Interaction (relationship between interlocutors i.e. customer/
server), and Dialect (Standard British/American English) are common among the Front
Office Department staff. Therefore, the following discussion will focus on two reference
points:

1-Communicative Event: what the learner has to do
2-Instrumentality
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e Channel of Communication: face to face, telephonic, print etc.
e  Skillsrequired’, Spoken interaction (listening and speaking both), note-taking
(while engaged in spoken interaction), reading, writing etc.

3.2.1 Bell Staff: Bell Captain and Bellmen
Communicative Event

The Bell Desk manned by a Bell Captain, Incharge of this Desk, and many Bellmen
is set up nearest to the hotel door. The staff is involved in communicating to the guests
in the following situations.

Helping guests managing their luggage to the room while checking in
Helping guests with their luggage in the event of checking out
Delivering messages to guests

Delivering guest mail

Instrumentality
Channel of communication: face to face
Skills required: spoken interaction

3.2.2 Telephone Operator

Communicative Event

Telephone operator’s basic job is to give passage to different in-coming calls to different
departments. However, beyond this job they may have to make wake-up calls and page
guests. Telephone Operator in most cases carries out the following activities during
his job.

Transferring incoming calls to different departments
Taking down messages

Upgrade and down grade guest room facilities
Blocking and releasing Do Not Disturb (DND) rooms
Providing information on guest reservation
Answering call from a broken down elevator

Helping guests in dialing international calls for guests

Instrumentality
Channel of communication: telephonic
Skills required: spoken interaction and note-taking

3.2.3 Guest Relations Officer (GRO)
Communicative Event

Guest Relations Officer’s(GRO) main function is to assist, inform and entertain
guests. The GRO, often a female, offers the following services to the guests:

e  Welcoming and bidding farewell to guests
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Offering assistance in checking in and out

Arranging airline reservations and confirmations

Escorting VIP’s to functions

Familiarizing hotel facilities offered, as well as local entertainment, to the
guests

e Accompanying guests for sightseeing and shopping

Instrumentality
Channel of communication: face to face and telephonic
Skills required: spoken interaction

3.2.4 Protocol Officer (Reception Desk)
Communicative Event
Protocol Officer checks-in the guests who
e might have made prior reservation
e might not have made prior reservation
He also issues duplicate keys to the guests, if they happen to misplace them.

Instrumentality
Channel of communication: face to face
Skills required: spoken interaction

3.2.5 Front Office Cashier (Reception Desk)
Communicative Event
Front Office Cashier carries out the following guest-contact tasks.

e checking out the guest
e handling requests for currency exchange or change

Instrumentality
Channel of communication: face to face
Skills required: spoken interaction

3.2.6 Reservation Incharge
Communicative Event

Reservation Incharge makes room reservations. In this process, s/he is involved
in the following activities:

making new reservations

making amendments in the previous reservation, as desired by the guest
reading letters/ faxes requesting booking

responding to letters/ faxes requesting accommodation
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Instrumentality
Channel of communication: telephonic/ print
Skills required: spoken interaction, note-taking, reading and writing

3.2.7 Concierge Incharge (Concierge)
Communicative Event

Concierge is a sort of errand boy. The Concierge Incharge extends the following
services to the guests.

making reservation

booking and confirmations of reserved seats

arrange theatre/cinema tickets etc., as required by the guests
free packaging

Instrumentality
Channel of communication: face to face and telephonic
Skills required: spoken interaction and note-taking

3.2.8 Business Center Secretary (Business Center)
Communicative Event
The Business Center Secretary provides the following services to the guests.

Delivering in-coming fax/telex to the guests

Attending to the requests for outgoing fax/ telex

Handling typing requests

Handling photocopying requests

Handling requests for printing of cards/stationary
Handling requests for private offices, conference rooms etc
Handling guest air mail and sea-freight services

Making appointments

Renting out equipments

Instrumentality
Channel of communication: telephonic and face to face
Skills required: spoken interaction and note-taking

3.2.9 Airport Supervisor (Airport Unit)
Communicative Event

Airport Supervisor, usually a male, carries out the following guest-contact
activities during his job:

o  Welcoming hotel guests (with prior reservation)
e Suggesting the travelers who might be landing without any reservation to
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stay at their hotel
e Entertaining guests if the shuttle is not readily available

Instrumentality
Channel of communication: face to face
Skills required: spoken interaction

3.2.10 Driver
Communicative Event
The guests normally talk to the Driver about the following.

e Distances and ways to different places
e Some unfamiliar objects they happen to observe on the way

They also pass short orders with respect to driver’s driving.
Instrumentality
Channel of Communication: face to face

Skills required: spoken interaction

4. Discussion

4.1. Conclusions

None of the staff except Operator, GRO, Reservation Incharge, Concierge
Incharge, and Business Center Secretary use telephonic channel. Only the
GRO, Concierge Incharge and Business Center Secretary make use of both
the channels i.e. face to face and telephonic.

Only one member among the staff, the Reservation Incharge, uses print
channel.

All the staff belonging to the Front Office Department requires the skill of
spoken interaction to a varying degree.

Only the Reservation Incharge needs reading skills and writing skills. They
have to read the letters/ faxes from the prospective clients requesting booking
and have to respond accordingly.

Note-taking (while engaged in spoken interaction) is needed by the Operator,
Concierge Incharge, Reservations Incharge and Business Center Secretary
only.

There is a general attitude of neglect towards hiring multilingual staff in the
Asian hotels as pointed out by Lovelock (1996) also. It was hypothesized
that the visitor’s landing on the airport without any prior reservation may
easily be attracted by greeting and talking to them in their respective
languages, which was practically tested at the Islamabad International Airport,
Pakistan, when one of the researchers, on behalf of one of an Airport
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Supervisor talked to a French group of travelers in French. A survey, later on,
was conducted the results of which show that almost 79% guests, belonging
to other than English speaking countries, wished to be talked to in their
respective tongues. How much may the multilingual staff cost is a matter of
further consideration. However, money spent thus will at least be justified in
view of the increased volume of business.

4.2. Recommendations: Suggestions for course design

This paper may be regarded the first step towards designing a customized course
for the Front Office Department staff of the hotel industry staff in Pakistan. However, in
order to achieve the finale of a tailor-made course, much further research is needed
which may be carried out systematically as suggested below.

Step-1 The first thing to be done is to analyze the discourse that takes place
among the guests and the staff in all the situation as pointed out in the sections named
Communicative Event. This discourse takes place in three channels: face to face,
telephonic, and print.

Face to face and telephonic interaction may be analyzed applying the models of
discourse analysis. Intuitions may have to be borrowed from Sinclair and Coulthard’s
(1975) model of discourse analysis. This model developed on classroom interaction is
based on Halliday’s (1961) rank-scale model. Sinclair and Coulthard employ the following
five categories in their analysis- moving from highest to the lowest- lesson, transaction,
exchange, move, act. We may use the following categories: communicative event,
transaction, exchange, move, act- moving from the unit highest in rank to the lowest.
Practically speaking, the analysis may be carried out as follows: based on the
communicative events as identified above, first, transactions will be marked. Then
within each transaction, exchange types; and within each exchange, move types; and
finally within each move; act types will be identified. However, it may be pointed out
that Sinclair and Coulthard’s categories may not be able to provide an exclusive source
of analysis and problems may be faced especially with respect to exchange and act
types. Defining new exchange types and acts will be a challenging job which may,
however, be accomplished by invoking the functional criteria. One major portion of
effort then will have to be dedicated to cross-cultural aspects of non-verbal
communication. Paul Ekman and Wallace Friesen (cited in Trenholm 1995) have shown
that some aspects of non-linguistic behavior may be same across the cultures. However,
they maintain, a number of non-verbal behaviors still are not international which has
very strong pedagogical implications for the staff working in hotels that are often
frequented by multi-cultural people from all over the world.

We suggest that the analysis of letters/ faxes (print channel) may be carried out in
the light of the genre analysis tradition. Swales (1990) and Bhatia (1993 ) may prove the
best sources in this respect.
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Step- 2 Designing the syllabus

Essential differences in the discourse of different staff members may lead to
designing separate syllabuses for all the staff. Nonetheless some points of
homogeneity may unite the staff members into some groups.

Inventory of the syllabus: Units of organization may be situational i.e.
checking in a guest. All the communicative events as to be found in Section
3 above may serve as situational units. These situations would of course be
woven around different functions in Wilkin’s (1976 ) sense, equivalent to
possible exchange types as requesting, eliciting etc. These functions will be
realized through different structures roughly equivalent to acts or moves.
Thus the final form of inventory will be composed at least of three elements.
Selection of skills and relative focus on each skills will be set in accordance
both with Communicative Event and Instrumentality.

Grading/ Sequencing: Trainees in the hotel environment are exposed to
different jobs in gradual steps. The same criteria may be adopted in grading/
sequencing of the content of syllabus itself. The other useful criteria may be
‘frequency of tasks’ to be carried out by the staff.

Final parameters may again need to be set in view of particular learners at
different hotels: Pilbeam’s (1979) formula TSA-PSA= Needs, may suffice for
this purpose.

Step-3 Materials designing and testing

Learner preferences must be given a judicious place in designing of every
aspect of this course. Secondly, any de-motivational material, as cited by
Hutchinson and Waters (1987), should also be avoided. The researchers will
partially side here themselves with Hutchinson and Waters who canvass to
adopt ESP as an ‘approach’ than ‘product’. However, we propose to
incorporate authenticity, taking care of the underlying skills at the same time.
Activities should be ‘task-based’ in Prabhu’s (1987) sense. However, his
extreme inductivism may be avoided in favor of a middle way-
“consciousness-raising”, as proposed by Rutherford and Smith (1985) in
order to avoid the danger of unbearably slow development as it may otherwise
be the case. Secondly, errors may fossilize for the eradication of which the
hotel-run centers, being run on the principle of cost-effectiveness, may not
show enough patience.

No activity should go beyond the time limit of 45 minutes because this is the
average time available for the training sessions in the hotel-run training
centers.

We strongly recommend to pilot the materials before use.

No hotel in Pakistan has adopted any means of evaluation: it is strongly
recommended that a specific test battery to evaluate the performance of the
staff may be developed. Douglas (2000) may be extremely helpful in this
respect.
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Abstract:

It has been argued in this treatise that eastern and western attitudes to
literary criticism cannot be one, or even similar. All efforts by writers/critics of
the Indo-Pakistani sub-continent to absorb western philosophies or
methodologies have ended in a fiasco. None of the Urdu writers from Hali
down to the moderns has ever been able to apply, successfully, any western
critical methodology to a creative writing in Urdu. It is not that they were not
able critics. It is because eastern and western ways of thinking and feeling
are drastically different from each other. Consequently literature produced in
eastern societies and representing our cultural values cannot be evaluated by
applying theories or methodologies developed in a different system of
philosophical, cultural and social values. Hence this is a futile activity and
must be abandoned altogether.
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Abstract:

It has been argued in this essay that critical thinking essentially leads to
analytical process that leads to research. For example in modern Urdu
criticism one not only finds an increasing trend towards rational argument,
evidence and analysis, but it is also beginning to draw heavily upon scientific
and sociological facts. Then again the need to write a history of literature also
forces one to do research. Hence one major trend in modern criticism is this
increasing inter-dependence of critical thinking and research.
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Abstract:

This is essay highlights the importance of Linguistics as the basis of new
philosophy in art and literature. It aims to argue that the basic ideas of
linguistics are essential now to develop a new understanding of literary texts
and characteristic style features of the writers. This argument has been
supported from several books s written in English and Urdu that demonstrate
the importance of stylistics in the study and analysis of literary texts.
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Abstract:

This paper presents an argument about why modern trends of literary
criticism have not taken roots in Urdu. It begins by highlighting the fact that
the subject of Linguistics and premises of Modern Philosophy have not been
properly introduced in Urdu. Therefore the modern trends of criticism
developed in these disciplines have not found a way in the mainstream of
Urdu literary or critical traditions. Hence even though the new criticism in Urdu
is loaded with the names of De Saussure, Levi Strauss, Roland Barthes,
Jonathan Culler, Derrida, Lacan, Terry Eagelton etc., the ideas of modern
critical theory have neither been properly understood, nor propagated and
absorbed in Urdu. Also these names have been used by modern Urdu critics
merely to project and promote their own narrow ideologues. The effort to
popularise their views has not succeeded merely because it has not been
seriously made at all. Consequently, any reference to these theories
appears to be merely a cheap trick to win attention or superficial at beast.
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assertion that they do not understand. This
eliminates even opposition, their last
negative relationship with truth.
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Abstract:

Shaukat Siddiqui, a great Urdu writer, is often compared to Charles Dickens
in his depiction of social reality. Hence in this paper, a comparison of Shaukat
Siddiqui nad Charles Dickens is undertaken. The comparison aims at
showing not only the similaries in the portrayal of social inequalities, but also
the differences not previously recognised at all. The major difference that has
been presented in this study of the two writers is that Charles Dickens was
optimistic and hopeful whereas Shaukat Siddqui's outlook is pervaded by
apessimism.
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Charles Dickens "The Mystery of Edwin Drood", -2
Oxford University Press, 1982.
Cliff's Notes, Dickens Pickwick Papers Notes, P.6, =3

C.K. Hillegass U.S.A 1970.
"Dickens was taken out of school and set to menial jobs about the
household. In time, to help augment the family income, Dickens was given a job
in a blacking factory among course companions."
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Humphry House, "The Dickens World", P.10, -8
Oxford University Press, 1971.
"The great novelist, like others of his time, was a reformer. His stories,

whether sad or humorous, often served as a protest against the abuses of the
social and political life of has time."
Ibid, P.10. -9
"Dickens history is inseparable from Dickens reformism .......... and even
accentuates an interest in Dickens's exposure of past abuses; self- congratulation
harmonizes only too easily with the christmas spirit. Debtors are no longer
jailed; money - lenders are more strictly supervised; and a parish boy who asks
for more can be sent to a clinic for analysis. Good are the old days were, the
new are in some ways better, and Dickens helped to make them so."
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Macmillan and Co. Ltd. 1968.

"He understood it with unwavering hostility. Every book he produced
was not only a celebration of the true wealth of life, it was an attack on the
forces of cruelty and selfishness."

Sagaree Sengupta, Shaukat Siddiqi Pakistan's Venerable -13
Man of Letters, P.66, Persimmon Spring New York, 2001.

"Siddiqi is one of the few writers who have had the courage to describe

the realities of life in modern Pakistan."
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Stephen Wall (ed) "Charles Dickens," P.66, -16

Penguin Books, 1970.
"] have great faith in the poor; to the best of my ability. I always

endeavour to present them in a favourable light to the rich; and I shall never
cease, | hope untill I die, to advocate their being made as happy and as wise as
the circumstances of their conditions in its utmost improvement, will admit of
their becoming."

Philip Collins, "The Critical Heritage" P.502, -17

New York Barnes and Noble INC, 1971.

"He is a very great loss. He had a large loving mind and the strongest

sympathy with the poorer classes. He felt sure that a better feeling, and much
greater union of classes would take place in time. And I prey earnestly it may."
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