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Finding A Voice: Literacy Use Among
Siraiki Women

Shirin Zubair

Abstract

This paper looks at the uses and conceptions of literacy among
women from a rural Siraiki community in Pakistan. Literacy is a
heavily gendered phenomenon in this community as women § access
to literacy was traditionally limited to Arabic literacy. However, a
gradual change is evident in women s uses of various literacies in
Arabic, Urdu and English. The paper particularly draws attention
to uses of literacy for self-expression among younger women such
as writing diaries and reading women's magazines, excerpts from
women s interviews and diaries are quoted to argue that contrary
to popular perceptions, these uses of literacies are significant in
that they reflect women's subjugated position in the social set-up
and a desire to find a voice through literacy. It has been argued
that the uses of literacy are very closely associated not only to
women § social roles but also to their inner feelings and emotions:
the uses of literacy described in this paper suggest that these literacy
practices are reflective of a search for a new identity.

Introduction

Research on women’s literacy use, reading of romance and women’s magazines,
television viewing has largely focused on western women (Ang 1985, Radway 1987,
Hermes 1995, Horsman 1987, Finders 1997, Morley 1986, Mace 1998, Rockhill 1993,
Stacey 1994). This paper describes the role of multiple literacies in the lives of women
from a non-western community. The analysis of excerpts from women’s speech (focus
groups, interviews) and writing (diaries) shows that these women’s engagements with
literacy are far from meaningless or trivial. Focusing on how women use literacy skills
to make sense of their lives and worlds, this paper strives to illustrate that contrary to
the appalling literacy rates shown by international aid agencies, literacy is integral to
their social as well as personal lives. It is suggested that younger women’s uses of
literacies in English and Urdu facilitate their search for a new identity as opposed to the
traditional gender roles. These literacy practices are not only reflective of women’s
social and communal roles, they are also a means of resistance to and transcendence
from the dominant traditional gender ideologies. Finders’ work (1996, 1997) on the
‘underlife’ and the ‘hidden literacies’ of junior high school girls’ literacy practices has
illustrated how social roles are shaped and maintained through reading of © teen ‘zeens’,
and how the note-writing composes an underlife beneath the school-sanctioned literacy
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practices. Finders’ work shows how people tend to resist an official view of who they
must be and what they must do. She went on to argue that more studies are needed that
examine the ‘ offstage regions’, with consideration of how ‘ hidden transcripts’ might
disrupt the public.

Ethnographic Data

Data for this paper comes from ethnographic fieldwork carried out in various
phases during June 1996-March 1998, in two adjoining villages in the Siraiki-speaking
area of Southern Punjab, Pakistan. The present ethnographic study fills a gap in the
existing literature on women’s literacy use, focusing on the lived experiences of thirty-
five women. The research on women’s literacy use has looked at western and African
contexts, overlooking the gendered nature of literacy in Asian contexts. The use of
ethnographic methods in this study was inspired by the work of contemporary
anthropologists, social linguists and literacy researchers like Heath (1983), Baynham
(1994), Barton and Hamilton (1998), and Street (1995) who argue that in order to capture
the diversity and complexity of various literacies in such under-developed communities,
one needs to take account of the ideological issues and social practices that surround
people’s literacy practices. Methodologically, Spivak (1988) has problematised the
necessity of speaking for people who have no voices, thus empowering the research
subjects. One way of achieving this goal is to let the methods be open-ended or
dialogic (Cameron et al. 1992). Participant observation, case studies and focus groups
have been used in an attempt to achieve these objectives, thus endeavouring to empower
the subjects by giving them a voice. The problem of finding a voice for themselves
emerged as one of the main issues when the older women used the metaphors silent
birds and caged birds to describe their lives and literacies. The data consist of six
focus group recordings, thirty five interviews, field notes, literacy documents and
participant observation in literacy events.

Theoretical Framework

Drawing upon Street’s ideological model (1984), this paper looks at literacy
practices as part of broader gender roles and identities of women in a patriarchal,
agrarian community. In doing so, the paper attempts to understand women’s changing
identities in relation to various literacies and within the socio-cultural context of their
families, homes and the wider community. The ideological model of literacy proposed
by Street (1984) stresses the significance of the socialisation process in the construction
of the meaning of literacy for participants, and is therefore concerned with the general
social institutions through which this process takes place and not just the specific
educational ones. It distinguishes claims for the consequences of literacy from its real
significance for social groups. The investigation of literacy practices from this
perspective necessarily entails an ethnographic approach, which provides closely
detailed accounts of the whole cultural context in which those practices have meaning.
Street (1998) argues that research indicates literacy practices to be developing and
spreading in more complex ways, whilst the over-simplified government discourses
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reductively focus on falling standards and lack of literacy skills. He suggests that a
possible bridge is the new approach, which views language and literacy as social
practices and resources rather than a set of rules formally and narrowly defined.

Gender and Identity

A notion closely linked to language and literacy in people’s individual and
communal lives is that of gender and identity construction. In comparison to a mono-
literacy situation, a bi/multiliteracy situation readily identifies the categories such as
‘identity’ and ‘ideology’ (Baynham 1995) which are essential to the theoretical goal
that sets out to look at a literacy situation in terms of variety of ‘literacies’ within an
‘ideological model’ (Street 1984) or different worlds of literacy. Although anthropologists
do not agree on the issues of universality and variation in gender roles, feminists,
poststructuralists and literacy researchers believe that whereas sex is biologically
determined, gender is socially constructed within each society (Millet 1977, Stacey and
Price 1981, Dubisch 1986, Weedon 1987). This has to do with male and female roles
constructed within each society, and can give rise to different forms of literacy needs
in fulfiling a gender role and also in overcoming the stereotypes attached to these roles
(Cornes 1994). The role-related aspects of literacy use in the community under study
have been illustrated in Zubair (1999a), with instances of women reading the electricity
bills, and writing records, and men paying the bills and doing the household shopping.

Like all other patriarchal societies, this community is also dominated by male
values; the role models for women are defined by men (Hall 1990). The concept of
‘cultural identity’ according to Hall (1989) includes both -a collective ‘one true self’, in
terms of a shared culture/history and critical points of deep and significant difference
which constitute ‘what we really are’! Education is one of the most significant means of
women’s’ entry into the public sphere. ‘Identity empowerment’ occurs when women
move from domestic to public domain (Hall 1990).

Literacy and Social Class

The community is broadly divided into two classes i.e. the landowning and the
landless class. Women from the landowning class strictly observe purdah, which restricts
their mobility, thus perpetuating illiteracy and lack of awareness of their rights. This
strict adherence to purdah leads to the exclusion of women from the public domain.
However, some change is evident as more and more women from the younger generation
are gaining access to literacy in Urdu and English in addition to the traditional Arabic.
The notion of identity is inextricably tied to multi-literacies: gaining access to a code
goes hand in hand with an individual’s personal and social roles, as identities are partly
constructed and forged through language(s). Thus gaining access to English literacy
goes hand in hand with younger women’s new concept of their identity-and they
negotiate this change through their everyday (literacy) practices and through their talk
and behaviour. This is illustrated with examples from the data in the following parts of
the paper.
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The upper class women’s access to literacy is not hindered by lack of resources
but due to the traditional, archetypal role-models portrayed in religious teachings, text-
books, popular culture and media, all of which emphasise that women must be confined
to the domestic domain. These conditions are favourable to men who view female
literacy and education as a passport to economic as well as social autonomy and
independence, and therefore a threat to their power and control over them. The lower
class women have even less opportunities of learning literacy because their problems
are compounded due to the lack of financial and economic resources and constraints.

The traditional values and role expectations are inculcated by mothers into their
daughters; as young girls they internalise them and uphold the same values. Only
when they are exposed to the outside world through literacy and higher education, may
they realise inconsistencies in these values. The landowner class women who have
had access to college education and the western world via the satellite channels, films,
magazines and television programmes recognise these contradictions and
inconsistencies in male values and beliefs. An interesting pattern found in the data is
that whereas landowner class have easy access to dish channels, foreign films and the
media, the landless class girls are not allowed by their men (brothers, fathers) to watch
dish channels or Indian or English movies on video. They are only allowed to watch
local television. Some fathers do not allow their daughters to watch television at all.
They only allow them to watch news on television, which may not interest them. For
example, 20 year old Hajira was not allowed to watch movies or music programmes on
the television. She could only watch some teleplays and news. Her father insisted that
she watch news, whereas she was more interested in other things.

I wanted to go to school but my father was not in favour..I still want to learn
more but he says Islam does not allow girls to pursue education (Hajira 26/12/98)

The women from the landless class may not be restricted in terms of physical
mobility within their respective villages like their landowning counterparts, but are
constrained by time. The women from this class work hard in and outside of their
homes and find it difficult to allocate time to reading and writing activities. Young
teenage girls who go to school have to work at home, help their mothers with domestic
chores before they get time to finish their schoolwork. During the harvest season,
these girls’ access to schools and literacy is further curtailed by their family’s demand,
motivated by financial requirements, that they work in the fields with them.

Women’s literacy practices

Baynham (1995) defines literacy practice as ‘a concrete human activity’, involving
not just the objective facts of what people do with literacy, but also what they associate
with what they do, how they construct its value, and the ideologies that surround it.
The concept of practice is linked to subjective elements in literacy practices. It involves
the attitudes of people-what people think about what they do. It also involves the
concept of values (Barton 1994, Barton and Padmore 1991); it focuses on the subjectivity
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and agency dimension of practice. In the remainder of the paper, follows an analysis of
the patterns that cut across literacy practices of diary writing and reading of newspapers
and magazines.

Reading of newspapers and women’s magazines
Some interesting gendered patterns related to newspaper reading are:

a) the allocation of time and place
b) choice of the paper
¢) choice of reading sections

Women read the newspapers at different times during the day, often during leisure
time. The time women can allocate to read papers and magazines also relates to the
division of labour. Women read the paper in their leisure time, while it is an important
daytime activity for men. The choice of the paper also reflects a gendered preference.
Women’s leanings seemed to be towards left-wing papers like Pakistan, and Jang;
these papers are trendy and glamorous in that they give a lot of coverage to fashion,
gossip and celebrities, and coloured pictures, especially in their weekly editions. Not
surprisingly, in these papers and magazines, women tend to read more fiction than
facts. The choice of particular sections read by women are also related to their prescribed
social and familial roles. For example, a young woman elaborates her preference for
women’s magazines:

I am more interested in women s magazines and in what they eat, drink, wear
and do. I find men very boring- there s no charm in their lives-1 don t like my brother s
attitude- they want crisp, clean clothes to wear, ready-made food- they do nothing
positive in their day- women and girls are far more interesting. We talk about issues
and topics (Huma 31/12/96)

Some said they only read the headlines while others said they only read some
particular columns e.g. religious column in the paper. A pattern found in the data is that
whereas the middle aged group and young girls read various types of articles and
world-news in the newspapers, the religious columns and the headlines are read mostly
by older group of women. Some of the younger women read news from across the
world to remain well informed about the current happenings internationally. Some said
they specially read news about the events and happenings in the lives of their favourite
celebrities, like actors, sportsmen or politicians. Lady Diana, Benazir Bhutto and Imran
Khan are a few names news of whose personal lives are read with interest by younger
women. However, it is worthwhile to note that women have to choose times and spaces
for reading and writing between heavily gendered home activities. Some women reported
reading the newspaper at bedtime as they do not get free time to read it during the day.

Discussing literacy time and family time for working class mothers in England,
Mace (1998) uses the word play while elaborating on the meanings of literacy in mother’s
lives. She argues that certain kinds of literacy behaviour simply looked like play in
conflict with the work of mothering. Like many other leisure activities, Mace (1998)
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found that literacy for mothers is something saved for the time before and/or after the
years of childbearing and mothering. Similarly (and to an even greater degree), most
married women in this Siraiki community seemed to find no time to devote to such
leisure activities as reading and writing. The younger and middle-aged group women
are generally more interested in romantic fiction and women’s magazines. Writing about
the practices of reading women’s magazines, Hermes (1995) observes that everyday
practices far from being meaningless are highly significant in that they can be a form of
resistance to the mainstream cultural practices. It can be argued that the young women’s
reading of romantic fiction and writing of personal diaries is significant in two respects:
firstly as self- expression because women are denied a public voice, and secondly as a
denial of and resistance to the dominant male culture.

Writing about time and literacy, Mace (1998) interpreted mother’s writing time as
a means of transcending temporal realities through literacy, as ‘the mother who works
at home is the family timekeeper’ (1998: 18), and cannot afford the luxury of ‘literacy
and its pleasures’. Thus this act of reading functions as a way of transcending the
mundane through their literacy skills and practices and envisaging an alternative albeit
imaginative culture of their own. As for Radway’s readers (1984) reading of romances
was a declaration of independence: a kind of minor rebellion against the position
accorded by the dominant patriarchal discourse, that of the caring housewife and
mother. A similar interpretation might be given to these women’s reading and writing
practices, who, try to resist the dominant cultural practices by creating a world of their
own and an alternative set of values as opposed to the male culture through romance
reading and finding a voice through creative writing.

Diary Writing

Diary writing and diary keeping is a very prominent literacy use in the community.
It exists across genders but there are differences in terms of its use, frequency and
maintenance. Reading woman’s magazines and writing personal diaries emerge as two
very distinct literacy practices that the young women engage themselves in very
regularly. It was found to be common and very popular among younger, especially
unmarried women. Almost all young and middle age women who were interviewed had
kept personal diaries at some point in their lives. Some daily write diaries. These diaries
consist of pages of personal feelings, intimate thoughts, and self-reflection. Some
women also write quotable quotes which they call the golden words i.e. the words of
wisdom from religion, philosophy and famous scholars of the East and West.

Some women in their mid-thirties wrote diaries before their marriages, but said
that they have stopped writing them after marriage but have kept their old diaries as
memoirs. Some women who write a diary do not let anyone else read or even have a
peep into their personal diaries. The diaries are their private possessions and they are
personal and somewhat sacred. Something very deep and subjective was discovered
in their diary writing as some of them had composed their own verses, poems and short
stories and had preserved the diaries for a long time. As Mace (1998) has argued,
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literacy engages our imaginations, intellects, emotions and memories, and is a matter of
enormous mystery. These literacy practices are tied in to the availability of time and
space in their lives, and simultaneously they serve as a means of temporal excursions
from the mundane into the realms of the imagination. These diaries are strictly personal
only to be read by the writer, but some women did volunteer to offer a few pages from
their diaries to be used as documents in this research. These diary pages are intimate,
uncensored expression of feelings and contain details about their day-to-day
experiences.

While looking at the emotive aspects of literacy in Nukulaelae letters, Besnier
(1995) argues that it is commonly assumed that spoken language is universally more
involved, emotional and better suited for the representation of emotions than written
language. He argues that these claims are supported with data from mainstream western
contexts where writing is viewed as being less ‘ subjective’, less ‘emotional’. However,
Besnier’s research and the present data suggest otherwise. In the following paragraphs,
excerpts from the personal diaries of young women show how literacy is linked to our
deepest feelings and emotions.

Example 1

After dinner I took my radio and went upstairs on the terrace. I liked a drama
which was on air. It was about an educated daughter-in-law who is a doctor. She
wants to work but her husband and mother-in-law do not approve. They want her to
remain domesticated. She feels suffocated. At last, she leaves her husband and takes
up work. She earns her own living, has her own house and car. I thought strange
thoughts after listening to this play, whether she made a right decision or not. I kept
thinking until I dozed off. (Documents from fieldwork Dec97-Mar98).

This extract provides evidence of the younger women’s use of writing skills as an
expression of the self and the conflicting ideologies regarding women’s space and role
in the community. The young woman’s preoccupation with the issues of female education
and employment, self-realisation through work rather than marriage, challenging and
renegotiating the existing stereotypes regarding personal and social identity, are well
illustrated through this quotation from her personal diary. However, it is pertinent to
note that this critical awareness of literacy -the use of literacy skills not only to read
and write the word but also to read the world (Freire 1988)- was witnessed only among
younger women. Although the older women described themselves as caged and silent
birds in focus groups, unlike their younger counterparts they did not raise these
questions. As these younger women become exposed to the western and local media,
they are in the process of examining their own lives in relation to the new images of
women portrayed through the media-culture. They are gradually learning how to create
and take up new opportunities and move into what had always been viewed as ‘male
jobs’ or ‘male spaces’. This is reflected in their literacy practices as well as in their
public discourse.
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The pages of their personal diaries contain a mixture of personal and sociological
insights—the quotations, short stories, poems, personal observations—all point to the
fact that these women are not merely functionally literate but are able to understand
and interpret the world from their own standpoint. They demonstrate the capability, as
in the example quoted above from a personal diary, of critically analysing social
expectations of women’s roles. The problems and issues relating to the traditional roles
and the conflict of resolving the personal aspirations with the expectations of their
families and the larger community are often the focal points of their writings. The tussle
between the contested and conflicting ideologies was also found in their interactions
in focus groups (Zubair 1999b).

Example 2

Comparing myself with the village girls, I feel I am much better in lot of ways
compared to them. I thank God for that. I observed little knowledge is dangerous.
Well! to some extent this applies to me as well BUT I try to improve my knowledge by
reading and watching television...

They were mixing Islam with their own old stupid traditions e.g. purdah system,
for them wearing a burka was purdah whereas wearing a chaddar was not. I think
they have complicated their lives themselves. If they would have changed their trends
and mentality their lives would have been much more easier. If people of cities can
digest certain things they belonged to the same country they would have digested it
as well. Yes!!The point is the same lack of education and lack of facilities, which is
really a pity because village people are missing too much and suffering too much.
(Documents Dec 97-Mar98).

Here too the young woman seems to be questioning the dominant cultural practices
by arguing for reading and watching television not only as leisure activities but to help
her improve herself, improve her knowledge, presumably improve her knowledge of
the world. This desire for self-improvement through both print and visual literacy is
evident among younger women in my data. Whereas men use diary writing as a way of
organising their records, a timetable, women use this literacy event for their emotional
catharsis and self-exploration.

The use of literacy skills for personal satisfaction and for creative expression of
the self is mostly done by young women. Watching television programmes and listening
to the radio in the late afternoons and evenings, after finishing the housework is the
most popular leisure activity among women. Younger women who are literate in English
may watch American soaps like The Bold and the Beautiful.

Example 3

On television I watch a lot of other programmes as well...such as ‘The Bold and
the Beautiful’, songs either Urdu or English depends whether its a good song or bad.
1 feel television is a good media for spreading awareness among lot of people. The
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village people learn a lot by television. I know some people of the village say that it’s
not good to have television, still when there is a certain type of striking news even the
ones who are not interested in television believe in that certain type of news and do
listen to those people who watch television. What I observed was that in villages
some people don t think what they do they just follow some stupid people or the old
traditions. Unconsciously they are depending on television, radio and newspaper
etc. but they don 't realise that and keep on saying or believing stupid things.

Morley’s research (1986) on television viewing among families shows that men
prefer factual programmes whereas women prefer fictional programmes especially soap
operas. Ang’s (1985) research on watching Dallas also shows that it is particularly
popular among women. While Dallas and other soap operas present stereotyped and
role-conforming images of women, they also give scope to their viewers to construct
their own meanings of the same images. This might imply that women watch fictional
programmes for personal fulfilment; thus the significance they attach to personal
relationships is realized through the vicarious pleasure they derive from television
viewing as well as romance reading. Radway’s (1987) readers describe romance reading
as a special gift. It is seen as time reclaimed from the demands of family and domestic
duties that they otherwise perform willingly. Thus she suggests that romance reading
is a relaxing release from the tension produced by daily problems and responsibilities,
it creates a time or a space within which a woman can be entirely on her own, preoccupied
with her personal needs, desires and pleasure. Hence it seems logical to conclude that
these women engage in romance reading and watching soaps on television because
the experience offers them a welcome break from their mundane, day-to-day existence.
Stacey’s (1994) study of the relationship between Hollywood female film stars and
British female spectators also shows that the act of going to a cinema and watching a
Hollywood film was a method of escapism for women since female Hollywood stars not
only offered role models of sexual attractiveness but also a source of fantasy of a more
powerful and confident self. Moreover, her study revealed that American femininity
was seen at the same time as transgressing British femininity. Therefore, the consumption
of commodities by women audience, resulting from watching the films, was not merely
an act of conformity to the stereotypical image of females as desirable objects but also
a way to rebel against restrictive British norms. This may partly explain the popularity
of American soap operas such as The Bold and The Beautiful and Santa Barbara in a
country like Pakistan (in general and among younger women in this sample in particular)
where American stereotypical images of femininity are received by women as liberating
rather than restrictive. For instance the cover of the weekly magazine Akhbar-e-Jehan,
published by Jung publications which was found to be the most popular women’s
magazine in the village, usually carries a glamorous picture of a female celebrity. For
the younger women it epitomises a new and modern image of femaleness, in that the
women shown in the picture are usually famous, attractive and powerful. They are
famous models or actresses who unlike these women are independent, work in the
public domain, and command respect for their work. Hence for younger women who
are themselves confined to their homes and restricted in their mobility, such images in

9
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women’s magazines are liberating and new rather than restrictive or traditional. According
to Radway (1987: 215), romance reading creates a fantasy world and a utopian state for
women who read romantic fiction time after time not out of contentment but out of
longing and dissatisfaction and as an escape from and protest against their traditional
roles. Like Radway’s study, Morley’s, Ang’s and Stacey’s studies also show that women

prefer fiction because it enables them to escape.

Generational differences among women

Table 1. Women and literacies

Age Language Reading Writing
50-70 Arabic Quran
Prayers
Teaching
Urdu Teaching
Newspaper
TV announcements
Calenders
30-49 Arabic Quran
Prayers
Teaching
Urdu Newspaper Letters
Magazines Diaries
Calenders Record-keeping
Cards/ letters Signing legal
papers
Teaching
15-29 Arabic Quran
Prayers
Teaching
Urdu/ English Magazines Letters
Novels Diaries
Newspapers Record-keeping
Medicine labels Messages/notes
Cards/ letters Exam answers
Teaching Signing legal
papers
Studying Cheques
Calenders Poetry/ short

TV announcements

story

10

Age seems to play an important part in determining who reads/writes what in
which language. Older women in their forties, fifties and sixties perform their ritual
prayers regularly five times daily. They also recite the Koran daily. Some recite it and
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then read the translation in Urdu. These religious rituals are performed daily at the
same set times by these women. The reading of the Koran takes place after early
morning prayers in the mornings. This has a deep religious and spiritual significance,
i.e. that these women’s first and foremost perception of their own identity is that of
muslims. Thus they engage in this religious literacy event every morning. All these
religious literacy events are carried out in Arabic and Urdu, the only languages that
these older women can read. Another significant pattern in the literacy practices of the
older women is that they only read the Koran and the local newspapers, sometimes at
night, before going to bed. During the day, they engage in household activities of
cooking, cleaning etc. Because they primarily see their social role as housewives and
mothers, they only read the paper at bedtime, as a leisure activity because they do not
find time to read it during the day. Another common feature in the literacy histories of
the older women is that since most of them have not been to schools, some have learnt
to read only, whereas some could write earlier but have lost the skill due to the lack of
practice or the lack of need to write. These women also engage in literacy events which
involve negotiation of literacy skills and abilities, for instance some of these women
while confined to their homes, utilise their leisure time and teach the poor village
children to read Arabic and Urdu, free of charge.

Younger women in their thirties are mostly married and they also engage in similar
literacy activities. These include reading the Koran, offering prayers, looking after their
homes and children, but they also buy young women’s magazines and read them in
their leisure time. They mostly read fiction and true stories, nothing that might be
traditionally considered heavy or serious. The reasons Hermes’ readers (1995) gave for
reading women’s magazines was that they could be ‘easily put down’. Hermes
emphasises the double meaning of the phrase in that while women use the phrase to
refer to an activity which does not require concentration and can be done simultaneously
with other household work, the reading of women’s magazines is not regarded as
serious reading at all by the high brow. In fact, it is considered lowbrow.

These women read glossy fashion magazines, read true stories, romantic fiction,
cooking recipes etc. during their leisure hours in between domestic responsibilities.
Most of these women used to write personal diaries before they were married but do
not find time to do so after their marriages. Nevertheless, they have kept their old
diaries. For reading the women’s magazines they do not have to set aside time. They
can flick through these magazines simultaneously with other housework without
applying their full attention. For diary writing, however, they have to allocate specific
time and place as this is a very personal activity and women need some personal space
for writing their diaries. After marriage, most of the women from this age group seemed
to have lost some of their personal time and space. Therefore they do not write in their
diaries any more, but the fact that they have preserved their old diaries suggests that
diary writing is not an ‘easily put downable’ activity- either literally or metaphorically,
from their point of view. The preservation of their old diaries might be said to reflect a
desire to retain their personal identity as individuals or to create another self as opposed
to their identity as someone’s daughter or wife in the community. The creation and
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preservation of an ‘imaginative other self” through diary writing, again, could be a
reflection of their dissatisfaction with the dominant system. The denial of a public
voice thus seems to have led to a denial of a personal voice too for these married
women, who tend to lose whatever little room or space they had created for themselves
in their youth. Zubair (1999b) has analysed the use of metaphors caged birds and
silent birds by older women in focus groups. While recounting their literacy histories,
some of the older women’s comments on their early lives and literacy experiences were
highly significant. For instance we are like caged birds (older women’s focus group
23/12/96)

And:

we remained indoors like silent birds-now there’s freedom children are also being
educated (older women’s focus group 23/12/96)

In this context speech stands for literacy and the ability to articulate themselves
and thus achieve self-realisation. Silence being the antonym of speech stands for illiteracy
or lack of literate abilities to enable people to participate and function fully in society.

Lakoff (1995) observes that silence is analogous to invisibility. She quotes the
example of fundamentalist muslim societies (similar to the one under study), where
women must be veiled in public, which she considers a symbolic public invisibility
because even in veil women are perceptible objects on streets. She goes on to argue
that interpretive control i.e. making of meaning of the private and public discourses is
controlled by men even in the western societies. Interpretive control is hard to recognise
because it is done silently by those having cultural hegemony. Similarly, Kramsch
(1998) has pointed out that cultures resonate with the voices of the powerful, and are
filled with the silences of the powerless. Only the powerful decide whose values and
beliefs will be deemed worth adopting by the group, and whose voices will be heard.

There are clear hints of dissatisfaction with the dominant system in images and
metaphors like domesticated, caged birds and silent birds. Thus the use of metaphors
like silent birds and caged bird reflects an enforced silence. Kaplan (1990: 312) observes:

A very high proportion of women’s poems are about the right to speak and
write... that larger subject, the exploration and definition of gender difference in
culture, it becomes a distinct issue when women speak or write, and men protest,
not only or primarily at what they say, but at the act itself.

Talking about a painting of a woman, ‘Silence’, by Redon, she argues that it is a social
silence as part of the constitution of female identity. Women speak on sufferance in
patriarchal societies: the culture prefers them to be silent and yet they must have the
faculty of speech to be recognised as human. Silence being the antonym of speech
which is synonymous with literacy. Freire (1972) observes that learning to read and
write ought to be an opportunity to know what speaking the word really means i.e. a
human act implying reflection and action. He goes on to suggest that in the culture of
silence the masses are mute, they are prohibited from creatively taking part in the
transformations of their society and therefore prohibited from being.
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Hence, it might be argued that these metaphors epitomise the older women’s
peculiar predicament in that they neither had any contact with the outside world, nor
access to literacy lest they find a voice for themselves through literacy and education.
Although a caged bird is restricted in its movement it can still sing and its voice can
reach out to ears outside its confines, whereas these women are caged as well as silent
birds as they are not even heard. Silent here is equivalent of silenced as their voices are
muffled and choked within themselves.

Following is an excerpt from an older woman s’ interview:

I must have been eight or nine when I started observing purdah... purdah was so
strictly observed that even the air of the (male) servants was not allowed inside the
houses, tongas were covered with curtains... if you go out and about you stay sane...I'm
beginning to lose my sanity (Interview notes 25/10/97)

The older women’s account of their literacy and life histories are full of
contradictions and ambivalence. On the one hand they use very strong, powerful and
evocative images like caged birds and silent birds. The metaphors are highly suggestive.
On the other hand, they express in-group solidarity when they used phrases: those
times were okay. They tend to contradict themselves too: it was better and yet even for
us it s easier now. However, the use of such strong and powerful images to describe
their peculiar predicament and their childhood experiences reflects some kind of
underlying complaint. These women see themselves and their peers as caged and
silent birds, using a universal image for domesticated women who were and still are
deprived of their basic rights. They were shut indoors within the confines of their
homes from very early on in their lives. Their voices were thus silenced. The women are
using an apt image for their lifelong silence. Thus the women from the older generation
were not active agents in decision-making about their own lives but rather passive
recipients of others’ decisions all their lives. They were conditioned to accept others’
decisions to the extent that now they have accepted their predicament and no longer
question it.

The younger women in the community have far more varied and diversified literacy
habits, preferences and practices ranging from the traditional ritual prayers to the most
modern and westernised. First of all, this group includes women in their early twenties
and late teens, women who have been to English schools and colleges and women who
have not received any formal schooling or education at all. The women in this group
who have had English schooling are literate in English, Urdu, Arabic, and can fluently
read and write in these languages except Arabic which they can only read and use for
reading the Koran. As these women mostly come from the landowning class, they have
access to English magazines, books including novels, and also to dish channels like
CNN and BBC Asia. Some of these women work or have worked so they are not totally
confined to the domestic domain, they have had some exposure to the public domain.
These women, however, are few and apart from some exceptions, belong to the
landowning class. My main informant Nazia is a case in point.
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Case study

Nazia was sent to the Murree convent school which is a missionary school where
she lived in a boarding house for eleven years until she completed her schooling. Nazia
passed her senior Cambridge exam from St Deny’s convent in Murree with economics,
statistics and mathematics. After that she got admission in another prestigious
institution in Lahore, the Kinnaird college for women. She studied combined sciences,
French and English literature for her BA degree at Kinnaird. She knows five languages.
Her mother tongue is Siraiki but she is also fluent in Urdu and English in addition to
Arabic which she can read and French which she learnt at college. Nazia always likes to
talk about her childhood and her times in the Murree convent school. She was sent to
the Murree convent at the age of four and her life changed forever. During the fieldwork,
she would tell me about her life and experiences at the Murree convent with relish: how
she used to dress in western clothes, go out with friends and read romantic English
novels and books:

our parents did not know what we read (field notes 25/6/96).
And: Sobia and I were not allowed to show our legs when we were one year old

(field notes 21/12/97).

She would show me pictures of her stay in Murree. In these pictures she stood
with girls wearing western clothes. In some they were in gym wear. These pictures are
a far cry from what she looks like or wears . Sometimes, we would talk about relationships,
love and compromise, about ups and downs in life, about fairy tale passion. Nazi would say:

its good to talk about these things, its exciting, but these are not related to life- time
has shown me to be practical (fieldnotes: 21/12/97).

In Lahore, where she went to college, Nazia was very happy: our life was different
there... (fieldnotes: 24/12/9).

Nazia thinks a person is truly literate if s/he is mentally literate not only literate in
terms of reading books. By ‘mentally literate’ she means that a literate person should
be broadminded and liberal enough to accept other people’s point of view. To Nazia,
her individual identity is more important than her identity as the daughter of Mian Sher.
Therefore she wants to be be in control of her own life and make her own decisions: /
want to lead my life as I want to -I can t blindly follow the rules of my ancestors- they
are gone and dead (field notes: 25/12/97).

Nazia dreams to be a strong, career woman. Her dreams and ambitions in life are
very different from her mother’s or sister’s. She wants an independent status as a
human being. She likes to read novels by Sidney Sheldon because of his portrayal of
women as strong and dominating. She has moved away from reading teenage magazines
like Seventeen to mature western woman’s magazines like Cosmopolitan. When 1
interviewed her, she had just finished reading a novel Daughters by an Iranian author,
about a patriarchal society. She said she likes to read books and novels which portray
women as dominant characters struggling against odds to carve better lives for
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themselves. She also watches Urdu and English soaps on television, such as The Bold
and the Beautiful. Ang (1985) links the vicarious pleasure women derive from watching
soaps like Dallas to socially available ideologies. Thus Dallas as television fiction
offers escape from the mundane. However, she argues, escape is a misleading term
because it presupposes a strict division between reality and fantasy. On the contrary,
watching Dallas serves as an interactive link between the two-reality and fantasy. The
pleasure of Dallas arises out of the tension between the viewer’s identification with
and distance from the fictional world.

Although a graduate from the Kinnaird college, Nazia is not satisfied with her
education and literacy status. She wants to study more. She thinks that modern western
education has changed her perception of things altogether and has inculcated a sense
of individualism in her personality. At times, she contradicted herself by claiming that
she was taking a stand against the wishes of the entire family not only due to her
literacy status but because she happens to be a very strong headed woman and any
woman can be like that irrespective of her literacy status. Her brother, however, explicitly
linked her confidence to her massive literacy. In his words literacy is power and her
right to make her own decisions her obnoxious over-confidence (field notes 19/2/98).

Conclusion

Ang (1990) observes that doing cultural studies involves participating in an
ongoing, open-ended, politically oriented debate, aimed at evaluating and producing a
critique of contemporary cultural conditions. Finder’s (1997) work also supports the
findings of the present study. What happens in actual practice is that people actively
and creatively make their own meanings rather than passively absorb pre-given
meanings imposed on them. This process of renegotiation and conflicting ideologies
becomes evident from the diary extracts of the younger women and from their arguments
in focus groups and informal discussions. These are mostly younger women in their
twenties and late teens. They question and challenge the existing patriarchal values.
These women appear to be disillusioned with the existing roles but do not exactly know
how to replace or change them. There are some ( e.g. Nazia’s case study) who know
what they want in life and are knowingly renegotiating their own identity and role in life
as well as questioning and challenging the traditional role that society has offered
them as a given. Neilsen (1998) has argued that engagements with texts in everyday life
help readers and writers to shape their identities (and reshape them in an ongoing
process), and that adolescents engage in more fluid, intentional and often more
passionate identity play in their encounters with texts.

Although constraints on women’s time and space, curtail their access to Urdu
and English literacies , diary writing and reading women’s magazines in leisure time has
special significance in their lives, as they choose times and spaces between gendered
domestic activities to indulge in these little pleasures. With examples from the data, it
has been suggested that women create an alternative and imaginative culture as
opposed to the dominant male culture. Quoting extracts from their diaries and talks, it
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has been argued that these literacy practices are not merely temporal excursions, but
they imply that this alternative set of values is far more significant to women who are
denied a public voice. Thus they endeavour to find a voice for themselves through
creative writing. This is their way of establishing their own identity: these non-utilitarian
functions of literacy fulfil their innermost needs of self-expression and self-fulfilment;
the desire to find a voice and to be recognised as human individuals as opposed to the
prescribed social roles of mothers, daughters and wives. Hence, for these women
literacy is a means of self-improvement and self-empowerment. I hoped to have shown
that younger women have a far more advanced approach to literacy than older women.
They are more willing to embrace social change, and a new identity which goes hand in
hand with the acquisition of secular literacy because they have more to gain from this,
than older women and men. They are less committed than them to the traditionally
male-dominated system of agriculture. In focus groups, their language choices also
hint at their desire to identify with the mainstream languages, i.e. Urdu and English,
which symbolise social prestige and status. Women, especially the younger generation,
aspire to wider education rather than literacy as a set of skills. I suggested that the
younger women'’s desire for literacy and education complements their acquisition of
English literacy and access to the western media: the younger women negotiate this
change through their talk, and literacy activities.
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Glossary

Purdah = screen; segragation of sexes at puberty

burka = atwo-piece garment worn outdoors by women

chaddar = abigshawls-like garment worn by women to cover themselves
tongas = ahorse carriage
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Abstract

In the investigation of the morphosyntactic development
of the English verb, this study examines whether or not the
cognitive neuroscience has any role in the acquisition of
the inflectional category by L2 learners from the
beginning, that is, if the functional category I exists in L2
grammars from the earliest stages which is guided by some
pre-programmed sequence guided by mental cognition.
Furthermore, this study will also reveal some striking facts
from Urdu pronouns which show some acquisition
problems in the syntactic representation of English
grammar. We adopted the hypotheses that the acquisition
of the English inflectional morphology develops in brain
similarly across all L2 learners in which the functional
category I is present in the L2 grammars from the beginning,
but the features [+tense, tagr] of I develop separately
over time. The study of syntactic development proceeds
with the framework of the Government-Binding Theory
(Chomsky 1981, 1986).

The data were drawn from random sample of 240 normally
distributed population learning English as their second
language cross-sectionally (from different groups of L2
learners, where each group was exposed to a specific
teaching time, that is, of interest for us) in classes at school.

Introduction

This study is concerned with the existence of the elements of the English verb
system such as copula be, auxiliaries, past tense inflection —ed, 3™ person singular -s,
do-support, and infinitival particle fo by Pakistani children. In Chomsky’s Government
and Binding theory (1981, 1986) these elements are seen belonging to a functional
phrase I (Inflection), formerly abbreviated to INFL. The interest of this study is in exploring
the syntactic representation of functional category I over time.

We gathered data from Urdu speakers learning English as a second language in
Pakistan. The data were elicited through Imitation, Grammaticality Judgement, Interview,
and Picture Story tests from 240 cross-sectional studies. L2 learners were exposed to
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English only in schools otherwise they spoke Urdu or Punjabi with families and friends.
Year 1 had the least exposure to English in the classroom environment whereas Year 3
reveals the maximum exposure in this study.

Theoretical Framework

This study of the morphosyntactic development proceeds within the theoretical
framework of Principles and Parameters as set out in Chomsky (1981, 1986a, 1986b) to
analyse L2 learners’ language in a more focused manner, although other references are
presented within this framework. Within this theory, grammatical development is
assumed to be an ‘interactive’ process, that is to say, the various principles of UG
(Chomsky, 1981), constitute the learners ‘a priori knowledge’ concerning the form of
grammar, interact with the data of language learners on the basis of the exposure to the
target language to determine what they know, and what they don’t know. The clause
structure given in 1 below is assumed in this study, in accordance with Chomsky (1981,
1986)". Tense and agreement are then treated as separate features [+ tense] and [+ agr].

1. 1P
PN
NP r
<Nom> _~">

I P

<tense>

<agr> Spec V’
PN
\% NP

This format allowed us to describe the early syntactic structure of L2 learners in their
least exposure time. We analysed whether or not L2 learners’ language had access to
the functional category I' at the start of their language development, and whether or
not the tense and agr features associated with the head I are present from the beginning
or develop later.

The focus of our Study

The English verbal inflections with which we shall be dealing are based on the
conventional analysis of the English verb system, as incorporated in such L1 studies
as Brown (1973), and adapted to more recent syntactic analysis of L1 in Radford (1990).

1-  The structure is modified by Pollock (1989) and Chomsky (1993) who propose that
tense and agr head separate maximal projections Also, we follow Abney’s (1987) and
Fukui’s (1986) Proposal and assume that the category NP is dominated by the functional
category DP; however, we will refer to them a NPs since such a distinction is not crucial
to the point under discussion.

2- By INFL or I category, Chomsky (1981) refers to the tense feature, and the person,
number and gender of the subject, which can be realized as an agreement feature on verb.
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The targeted INFL elements in this study in terms of their correct use in obligatory
contexts are explained in 2 below:

2. INFL elements Examples

1 copula be (he is a boy)

2 progressive be + V-ing (he is playing)
3 perfective have + V-en (I have done)

4  modals+V (he will play)

5 finite verb Past Tense inflection V—ed (he played)

6 dot+V (for negation only) (I do not play)
7 3" person finite verb Present Tense singular V—s (he plays)

8  infinitival particle to+ V (I like to play)

The overall question of the nature of the grammars of early L2 learners so far as
the functional category I is concerned is broken down into separate aspects in 3 below,
this means:

3. a) Is there any evidence for the functional category I at the earliest stage of
syntactic development in English Verb by L2 learners?

That is, do any of the targeted INFL elements emerge from the beginning to show
their productive occurrence in the learners’ speech?

b) How does the functional category I develop in L2 learners?
In other words, do the INFL elements come in together or separately?
c) Is there a difference of I between different syntactic stages?

In other words, do the changes in I with time occur due to the features such a
[+tense, +agr] associated with the I phrase?

In 3a, for the investigation of I, we also looked into the related properties of
morphological Case of English pronouns in L2 learners’ syntactic process. Our concern
in the context of Case was to get some additional evidence for the syntactic structure
by looking at what type of pronouns (i.e. nominative, accusative, genitive) were used
by L2 learners in their early grammar. These findings provided the impetus for 3b, that
is, ‘how does the functional category I develop?’ For this purpose, L2 learners were
compared in three different time exposures (Year 1-Year 3) which suggested that children’s
innate ability created language construction through the interaction of X-bar Theory'.
3¢ explains the gradual effect of the development of I from one stage to another over
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time. The suggestion here is that the I features [+tense, +agr| will show their syntactic
representations by presenting different acquisition pattern of I over time. (Footnotes)
! X-bar theory is assumed to provide a universal format according to which constructions
are structurally represented (Haegeman, 1991,1994).

Theoretical considerations

Within the framework of Principles and Parameters, a specific proposal based on the
investigation of the early morphosyntactic structure of L2 grammar has been put forth in
this study regarding the properties of UG which are believed to constrain all natural languages.
It is impossible to acquire a language without knowing the X-bar and projection principles.
We concentrate on just the development of one area of syntactic development namely, the
functional projection of the I-system from the X-bar syntax viewpoint. For our theoretical
and descriptive framework, we will give reference to other areas only in as far as they
contribute to determining the structure of the I-system.

X-bar theory

X-bar theory is assumed to provide a universal format (i.e. UG Principles) by
which constructions are structurally represented. We adopt the standard version of X-
bar theory (cf. Chomsky 1986; Abney 1987). Chomsky (1986b:3) postulates a hierarchy
of syntactic expressions of category X as explained in 4 below.

4. English
X” (=N, V,A,P, 1)
/N
Specifier X’
/N
X  Complement
Head

In the X-bar schema above, the word level category X is said to be the immediate
head of the X’ constituent containing X and its complement. This X’ is itself the
immediate head of the X’ containing it and the specifier phrase.

The functional category | in syntactic theory

Our major concern here is with the functional category I which dominates the
inflectional morphology of the verb, such as, copula be, aspectual auxiliaries, modals,
and infinitival fo. Tense ending (i.e. 3sg —s, past —ed etc) ends upon V; auxiliaries, modal
and infinitival o are followed by a verb. The agreement between specifier and head in
IP is morphologically realised. According to X-bar theory of phrase structure syntax,
the functional categories constitute heads of phrases. If the head of the phrase structure
is I, then the phrase is an Inflectional Phrase (IP). According to the government

3-  X-bar theory is assumed to provide a universal format according to which constructions
are structually represented (Haegeman, 1991, 1994).
4- A governs B iff
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definition', the functional category I is a governor, and IP is its maximal projection'. The
maximal projection IP consists of I’ and its specifier. Thus the structure of I can be
assimilated to the X-bar format as given in 5 below.

5. IP —— Spec; I
r —— L VP

If we analyse the content of the functional category I in terms of the features?
[+tense] and [+agr] there ought to be four combinations as given in 6 below.

6.  [*tense, tagr]
[-tense, +agr]
[+tense, -agr]
[-tense, -agr]

These features together constitute the inflectional node I. I assigns Case' to NP
in specifier position and NP moves from its base generated position from VP to IP
through movement to fulfil case assignment.

Movement

In Chomsky (1981: 52) two features [+ tense] and [+ agr] together constitute the
inflectional head I. We assume that in English main verbs do not raise to I. In English I
lowers to V for agreement, and NP raises from Spec of VP to the Spec of IP by Case
requirement as shown in 7 below.

7.
1P
/N
Spec I’
/N
I VP
/A
Spec V’
/ A\
V NP

1)  Aisa governor (i.e. either of the category A, N, V, P, I);
2) A c-commands B;
3)  no barriers* intervenes between A and B.

5-  Inorder to exclude multiple governors and to define maximal projections as barriers, the
notion minimality is introduced in the definition of gtovernment (see Rizzi, 1990: 6 for
detail).

6-  Inthe literature both features and prosperties of the funtional category I are used for each
other.

7-  Case theory deals with the morphological properties of categories and the positions in

which they can and cannot occur. Movement of the subject from VP to Spec-IP is
motivated by Case requirements.
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In 7 above, all arguments (=NPs) of a verb are base-generated within the maximal
projection (VP) of that verb (cf. e.g. Fukui & Speas 1986; Kitagama 1986; Koopman &
Sportiche 1988 among many others), therefore, NP must raise to the maximal projection
of an inflectional category to receive (abstract) nominative Case. According to Chomsky
(1981; 1986) NP in the Spec IP position is assigned abstract nominative Case by I (i.e.
tense, agr). Movement of the Spec-VP to Spec-IP is thus assumed to be motivated by
Case considerations.

Case Theory

The theory of Case strongly interacts with X-bar theory. Chomsky (1986a: 193-4)
distinguishes two types of Case assignments, first structural Case assignment:
Nominative and Accusative. Structural Case is subject to the requirement that the Case
assigner governs the NP which it case-marks. Second, inherent Case assignment: the
English Genitive and the German/Urdu Dative and Genitive, that is, the inherent Case
assigner must govern and theta-mark the NP which it case-marks.

Consider the following examples shown in 8 below where (*) shows wrong Case.

8  English: a) He (Nominative) attacked him.
b) *Him (Accusative) attacked him.

Urdu: a) us-ay gaarii calaa-ni aa-tii hai
S/he DAT. knows a car to drive.
(S/he knows how to drive a car)
b) *us (he- NOM) gaarii calaa-ni aa-tii hai

(Butt, 1995:82)

In Principles and Paramaters, the functional category I which is the head of IP, is
said to govern the subject position (SPEC-IP) to which nominative Case is assigned. In
8a, English I governs the subject /e and assigns it NOM case, and V governs the direct
object him and assigns ACC case whereas the 8b sentence violates the rules since the
default Case in English is Accusative (e.g. me/him/her etc). In other languages such as
German and Urdu, the Case system is different; nominative is the default case in both
languages®.

Language Syntactic Stages: Theoretical assumptions

In the linguistic theory, the functional phrasal structure is projected from the
functional categories. This theory is directly related to first and second language
acquisition. Specially, it has been proposed for English L1 (Guilfoyle & Noonan, 1992;
Radford, 1990; Aldridge, 1990) that the lexical categories are present from the beginning
but the functional categories emerge according to a maturational schedule. This
linguistic acquisition theory is known as Maturational Approach.

8 For German default Case, see Haegaman (1994), and for Urdu, see Mohannan (1994:100).
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According to some linguists (Clahsen, 1990; Clahsen & Penke, 1992; Clahsen,
Eisenbeiss & Vainikka, 1994; Muller, 1994b etc.) children’s earliest sentences lack a CP,
but children have an IP projection from the beginning of acquisition.

And an other theory is proposed by Hyams (1986, 1992, 1994), Poeppel and
Wexler (1993) and many others that lexical as well as functional categories are present
from the beginning. This linguistic acquisition theory is known as Continuity Approach.

We are making different assumptions for the investigation of the functional
category I by using different linguistic acquisition theories explained in the previous
literature. All assume that functional categories are built in, but all stages differ in the
existence of functional categories. How good are these linguistic stages in the context
of Second Language Acquisition? This study answers the question what syntactic
stage second language learners’ early grammars have, that is, whether the early L2
grammars have a VP-stage which proposes that functional categories only become part
of the child’s grammar once they are lexicalized; or in contrast L2 early grammars have
the [P-stage which proposes that the functional category IP is part of the early grammar.

Methodology

240 subjects were examined in two different Age groups (younger, 5-7 years; and
older, 11-13 years) in Pakistan crosslinguistically. The data are collected from four
instruments, namely Elicited Imitation, Grammaticality Judgement, Interview, and Picture
Story tasks at three different time exposures (Year 1 - Year 3). All subjects were exposed
to English only in schools, otherwise spoke Urdu with families and friends.

The whole study depended on the testing of the targeted INFL elements if they
were used productively, that is, when L2 learners know how and where to use the
targeted INFL elements/nominative pronouns correctly on the right contexts like English
native speakers. In the wrong instances, we tested the inappropriate answers separately,
such as ‘he write; he writing; he is write, he gone’ etc. to see what is missing at which
syntactic stage. It showed the developmental patterns of the targeted INFL elements in
L2 grammars across time. We scored each INFL element as follows:

Correct INFL element supplied =1 score
Wrong or no INFL element supplied =0 score

This scoring process resulted in each response being either correct or wrong. Thus if
any of the targeted INFL element showed up at least once its correct and productive
appearance in L2 grammars in the least time exposure (i.e. Year 1), we assumed that the
functional category I existed in the early grammar of L2 learners. In the same way any
nominative pronouns at subject positions regardless of the targeted verb type INFL
element being correct or incorrect in each response were considered correct such as;
he goes, he go, he is going, he is go, he has gone, he, he going, he gone, he has go etc.

The statistical test for the analysis of results was ANOVA (Analysis of Variance)®
test which fits this design.
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Results and Discussion

The results in the early L2 grammars in Year 1 show that all the targeted INFL
elements are absent except the minimal presence of the Copula be as shown in Figure 1
below. Figure 1 presents correct score responses in the targeted INFL elements in four
tasks across Year groups separately in visual form.

Distribution of correct verb type INFL elements in four tasks across Year groups

correct score in four tasks
out of 1600 each bar

Verb type INFL elements

Figure 1

Figure 1 shows difference between the Year groups for all the targeted INFL elements.
Only copula be appeared in Year 1 group, all other INFL elements appeared gradually in
Year 2 group. Year 3 group showed the successful increase in the targeted INFL elements.
Figure 1 is explained in Table 1 below.

® An Analysis of Variance (ANOVA), a statistical procedure that provides an estimate of how
robust differences in responses to different stimuli are across groups of subjects. Any result in
which the value of p is less than .05 is taken as statistically significant.
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Distribution of correct score for 8 verb type INFL elements
out of 1600 between Year groups

Year copula | Prog. | Perf. |Modal | Past do | 3P(sg) to

groups | be |beting|haveten| +verb | -ed +verb -s +verb

Yearl 273 0 0 0 0 0 0 0
(17%)

Year2 1069 900 554 586 590 134 62 63
(67%) | (56%) | (35%) | 37%) | (37%) 8%) | (4%) (4%)

Year3 1540 1567 1431 1313 1309 1179 1019 905
(96%) | (98%) | (89%) | (82%) | (82%) (74%) | (64%) | (57%)

Table 1
Or our convenience, the results in Table 1 are given in 9 below.

9.  Copula be is present but only in 17% of responses where it is required
Modals are absent
Auxiliaries have, be and do are absent
Past tense -ed is absent
Third person singular -s is absent
Infinitival particle to is absent

These results do not appear to straightforwardly support the research question
3a in term of the existence of the functional category I in the early grammar of L2
learners in Year 1.

We wish to consider the implications of our results for the L2 grammars, arguing:

a) that the presence of English copula be from the earliest stages shows the
evidence for the existence of the functional category I;

b) that the functional category I exists from the earliest stages;

c) that [ttense] and [+ agr] features develop gradually and independently;

We will discuss (a) — (c) separately one by one and try to establish that the
functional category I present in the early stages of language development, but that the
+tense and +agr features develop separately over time. The possible constituents of
the functional category I are in 10 below.

10. The head of the functional category I can be:

copula be; auxiliaries have, be, and do; finite past tense inflection -ed; modals
such as will, can etc; 3" person singular finite verb present tense -s;
infinitival particle zo.
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It is an empirical question here as to whether L2 learners’ early grammars contain
the minimal presence of at least one of the targeted INFL elements productively showing
the availability for operation of a principle to give evidence for the existence of the
functional category I from the earliest stages in L2 acquisition.

In Table 1, L2 learners produced only copula be in Year 1 with all the other INFL
elements being absent. Obviously, this figure of 17% creates doubts as to whether or
not L2 learners used copula be productively which could give evidence for the functional
category 1. Therefore, we will argue:

11. i) thatthere are only 17% correct copula be examples;

ii) they might provide evidence for:
a) be being used productively;
b) there being I-system
But

i) this neglects the important relationship between the presence/absence of
INFL elements and the form of pronominal subjects

And when we examined this, we found

iv) subjects are predominantly nominative pronouns in L2 responses in Yearl.

Consideration of (iii) and (iv) above require extensive discussion of pronominal
subjects used by L2 learners from the earliest stages, therefore, first we will look at
them before discussing (i) and (ii) for the existence of the functional category I.

The results show that there are predominantly nominative pronouns i.e. 99% in
L2 learners early grammar. The score correct nominative and non-nominative and other
instances are given in Figure 2 below.

Score correct percentage Nominative pronouns
and other instances by Year groups
in Interview & Story tasks

6400
5600+
4800
3288 OVYear1

2400+ [} Year2
1600+
800+ mYeard

in each year

Number of responses

NOMas NOMas GEN as NULL
subjects  objects  subjects subjects
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Figure 2
Figure 2 for the correct nominative pronoun differences between Year groups is
explained in Table 2 below.

CORRECT SCORE NOMINATIVE AND OTHER INSTANCES
BY YEAR GROUPS IN INTERVIEW & PICTURE STORY TASKS

Year group NOM as NULL subjects GEN as NOM as

subjects subjects objects

I/he/she/they my, his, her
their
Yearl (N=80) 6315 85 - 36
Year2 (N=80) 6323 0 77 3
Year3 (N=80) 6392 0 8 -
Table 2

The score in Table 2 shows that L2 learners used a large number of nominative
pronouns in correct subject position in their responses throughout their L2 acquisition
with a high degree of success. Although L2 learners’ both groups produced a small
ratio of non-nominatives and null subject responses as well, we cannot ignore this
small ratio.

Given that L2 learners used nominative pronouns in Year 1, the real question that
arises is whether or not they have mastered the adult nominative rule in which the
functional category I assigns/checks nominative Case to its clausal subject, in other
words whether or not the operation of movement from VP to IP has occurred in the
early L2 grammars. Since the landing site for the nominative pronouns is in SPEC-IP, we
expect to find a close connection between nominative pronouns, INFL elements, and the
emergence of phrase structure positions.

We analysed whether the nominative pronouns are actually used by L2 learners
as adult English nominative forms in subject position or whether they merely have the
shape of English nominative forms without being licensed by familiar mechanism of
Case assignment. There are two options for consideration:

1) L2 learners have L2 grammars containing the functional category I, and I has
the appropriate properties to account for nominative subjects;

ii) L2 learners have L2 grammars which contain no I, and nominative subjects are
accounted for in some other way.

We will argue here in favour of L2 grammars with no I, that is, for (ii). We expect
that most probably L2 learners’ grammars will involve transference from Urdu into their
second language under common subject/object morphological forms in L2 learners’ L1.
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IP-analysis for the NPs at subject position

The overall results in Year 1 show that L2 responses included 99% appropriate
nominative pronouns, and less than 1% showed other instances as given in Figure 2
above. L2 learners showed significant difference in nominative pronouns between
years (F=21.16, p=.000). The shared variance was 16% (R-squared =.162). The difference
between Year 1 and Year 2 groups (p=.539) was not significant, but the difference
between Year 2 and Year 3 groups (p=.000) was significant.

With respect to the syntactic structure associated with morphological Cases, we
assume that L2 learners in our data used nominative pronouns due to their L1, in which
a single form of subject and object pronouns can be used in subject and object positions
as explained in 12 below.

12, usay [gaarii calaa-ni] aa-tii hai
S/he (SUB) knows a car to drive.
(S/he knows how to drive a car)
(Butt, 1995:82)

ram-ne usay yaad kiyaa
Ram (SUB) him(OBJ) memory do-PERF-M
Ram remembered him/her.
(Mohanan, 1994)
me-ne usay raam ki kitaab dii
I(SUB) him/her(I-OBJ)  Ram gen. Book-f give-perf-f
(I gave him Ram’s book)

(Mahajan, 1990:36)

These examples show that how usay in Urdu can be used in subject and object
positions and the contrast between Urdu and English is schematised in 13 below.

13.  [3][sing] [masc/fem] [SUB] wusay  Urdu
[3][sing] [masc/fem] [OBJ]  usay

[3] [sing] [masc] [SUB] he English
[3] [sing] [masc] [OBJ] him

Some examples from the 99 % of nominative pronouns in our L2 data in Year 1 are
given in 14 below: (omission of articles is acceptable here)

14.  *he eating *he gone school *she milk
*he gone *I playing *he throwing ball
*he is office * he is wet *1 hungry
*I no/not football *I no out *I no night

From the responses given in 17, we assume that L2 grammars are Case marked
by a quite different mechanism to that usually assumed to operate in English (the
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intrusion of the transfer strategy vs. Case marking by I), that is, the nominatives 1/
he/she are either subjects or non-subjects in Year 1. But presumably this requires
identity of subject/object pronominal forms in the learners’ L2, so the crucial
observation becomes whether L2 learners use nominative forms in object positions,
given that we have established that they use nominative forms in subject position.
If they do not, we can immediately discard the ‘transfer of identical forms’ strategy.
The results in Table 3 above indicate that L2 grammars have surely a very few
instances of nominative forms (=36 responses) used in object position in Year 1 as
given in 15 below.

15.  *She is she cake (she has baked her a cake)
*she is red dress she (she has stitched her a red dress)
*1 big boy like he (I am a big boy like him)
*she is I school (she brings me to school)
*she I school (she brings me to school)

The identical forms in subject/object positions in L2 would not establish that the
functional category I does not exist, but it would enable us to tell about Case assignment
which does not involve I. L2 grammars have subjects in [Spec- VP] where no Case is
available as given in 16 below.

16. VP
~ ™~
Spec \'A
(no Case) _~ ~
v NP
(no Case)

16 shows that the presence of nominative pronouns in L2 learners’ early grammar
in Year 1 does not show the correct use of subject pronoun forms in the absence of
Case assignment, and in that way, lacks productive nominative Case assignment
(Radford; 1992:240). L2 learners initially have a single form (he, she, they, I etc.) to convey
a given meaning for he/him, she/her, they/them, I/me, otherwise it is null as explained in 17
below.

17. SINGLEPRONOUNFORM : I he she they  etc.
NULL!"® : otherwise (i.e. none)

We are suggesting that an Urdu-based strategy of a common subject/object form
applies to subject/object pronouns in English from. Thus, L2 learners operate with an
“objective-subject” rule. Radford (1992) argues that the rules operate in complementary
environments, therefore, both rules could be collapsed into a single “generalized subject

19 Null/none is a universal default form.
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rule”. Having the same subject/object forms is not a phenomenon peculiar to Urdu.
This kind of situation can also be found in other languages like German and Kikonogo
(Radford, 1990:173). For example in German ‘thm’"' (him) can be used in both positions
as shown in 18 below .

18. Ich gab ihm ein Buch.
[1 gave him (Dative) a book]
*Er wurde ein Buch gegeben.
[He (Nominative) was a book given]
Thm wurde ein Buch gegeben.
Him (Dative) was a book given]

In a language like Kikongo, pronominal subjects of finite verbs are not
morphologically distinct from pronominal objects. It has neither correlate of English
nominative Case nor indeed of accusative/genitive. Subjects of infinite verbs have the
same morphological form as objects of verbs or prepositions as given in 19 below.

19.  Yandi bulaka munu
(s)he hit me
Munu bulaka yandi
I hit him/her

Yandi tubaka na munu
(s)he spoke to me
Munu tubaka na yandi
I spoke to him/her

Since there were no Case forms available other than adult English nominative-like
forms in our L2 data in Year 1, therefore, L2 learners did not have I/me or I/my and he/
him or he/his contrast at that stage'?. They have defective pronoun paradigms in Year
1, therefore the early nominatives are simple NPs. In Year 2, we observed two points: 1)
L2 learners used only 3 nominative forms in object position as compared to 36 in Yearl;
ii) L2 learners used 77 Genitive subjects such as ‘my, his, her’ instead of nominative
pronouns. This is illustrated in 20 below:

19 Null/none is a universal default form.
20. *Her is not well

*My is big girl

*His is bad wolf

*My bring cake

" The orthodox view is that iim is not structural but inherent Case. We are concerned with the
identical subject/object pronominal form here.

12 Note: we did not use YOU in our data because in English YOU remains the same form in
NOM/ACC, similar to the same SUB/OBJ from in Urdu, most probably otherwise we could
have found YOU/YOUR contrast.
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It seems that L2 learners assumed a lexicon organised in Year 2 as given in 21 below.

21. 1SG: I = nominative subject
MY = otherwise (i.e. non-nominative subject)

3SG: HE/SHE = nominative subject
HIS/HER = otherwise (i.e. non-nominative subject)

It is notable that English children produce a significant number of non-nominative
subjects as observed by Bloom (1970), Brown (1973:210), Budwig (1989), Radford (1990),
Valian (1991), Rispoli (1994), Powers (1994), and Vainikka (1994) in first language. Some
examples are given in 22 below.

22.  *her have a big mouth
*my make a house

*my hold it

*my have it the whistle

*my do it (Vainikka, 1993/94)
*my taked it off (Budwig, 1989)
*her crashed (= she crashed) (Brown, 1973)
*her smoking (Brown, 1973)
*her go home (Brown, 1973)

*my had a tape recorder (Bloom, 1970)

In Year 2, all Case forms appeared in L2 grammars; nominative, accusative and
genitive which were not available in Year 1. L2 grammars indicate that learners had a
minimal Nominative-objects and Nominative-Genitive contrast in Year 2.

We are proposing here that the forms such as I/me, he/him, she/her, they/them in
L2 learners’ early grammar in Year 1 are identical to, say, second person pronouns in
English which are identical in their nominative and objective forms like neuter pronoun
it such as:

I'hit you (OBJ).
You (SUB) were hit.

L2 learners in Year 2 have two kinds of pronouns in subject position as given in
23 below:

23. NOMINATIVE I he she they etc.
GENITIVE my his her -

In the presence of minimal Nominative-Genitive contrast, L2 learners knew the
correct use of the nominative pronouns in Year 2. In Year 3, L2 learners rarely made
errors in the correct use of nominative as indicated in Figure 2, Table 2 above.
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The analysis of nominatives outlined here indicates that:

24a. L2 learners transferred the morphological identity of subjective/objective forms
in Urdu to English, and used them frequently as default forms in Year 1;

b. L2 learners clearly used /, ke, she and they as nominative pronouns in Year2
because at this stage they have started using other forms, such as, he/him, I/me,
and my/her in the sense of I/she.

Thus the present analysis of pronouns forces us to the conclusion that in Year 1
forms like I/he/she/they are not actually nominative forms assigned by the functional
category I (or any functional head corresponding to I. Thus, L2 learners have yet to
acquire the Case-system in Year 1, given that nominative Case marking is uniquely
associated with clause having finite I which assigns/check nominative case to NPs.

So far, the presence of default pronoun forms leads us to reject the hypothesis
that the functional category I exists in the early L2 grammar. But how can we deal with
the presence of 17% copula be as explained earlier in 11 above? We need to look into
the results of copula be in detail which might provide evidence for:

a)  be being used productively;
b) there being I-system

Syntactic analysis for copula be

Although 17% presence of copula be is not the evidence for the presence of the
functional category I. The implication here is that in the presence of copula be, the
other seven targeted INFL elements in our research which can appear in the I position
are not used by L2 learners in Year 1, therefore copula be might not be productive at
this stage revealing VP-stage.

Here we want to argue that in Year 1:

25. a) Copula be is used productively by L2 learners;
b) L2 learners have an IP from the beginning;
¢) L2 learners have [+tense, -agr] in Year 1; copula be and NEG phrases
provide the evidence for it.

We dismiss the alternatives that:

d) default nominative forms and the absence of the seven targeted INFL elements
in Year 1 are accounted for the absence of the functional category I in the early
grammar of L2 learners.

The 17% correct occurrence of copula be in Year 1 is obviously important to us here.
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Productive use of Copula be in Year 1

The common correct responses in Year 1 are given in 26 below (our concern here
is only to test the targeted INFL element be and not to test any other item such as
articles a/an/the etc).

26. Heis wet
He is hungry
He is big boy
She is old lady
He is wolf
She is weak
He is happy

According to our criterion if L2 learners use the targeted INFL element productively,
their grammar is assumed to contain the functional category 1. The contexts in the
examples in 26 above make it clear that L2 learners ‘knew’ that IS is present tense, so
the entry is as given in 27 below.

27. 1S =Present-Tense

L2 learners produced 273/1600 correct responses of the targeted copula be
sentences as presented in Table 1 above, where IS form is used correctly. If we find the
overall existence of the copula be on the targeted INFL element sentences in Year 1, we
will see that L2 learners have also used the form IS other than the copula be sentences
in their responses as shown in Figure 3 below.

Proportion of correct copula be vs. other instances

100+
90

801 O Year 1
701

604 O Year 2
9% 50 @ Year 3
40
30
20
10

correctcopula be in  copula be substitution  copula be with the
the right context in the wrong context  main verbs present

Figure 3

Figure 3 presents the visual picture of the correct copula be INFL element with the other
instances where IS is grammatically correct, but where it is not required, therefore it is
considered as wrong. But we can not ignore the overall presence of IS (i.e. the presence
of IS in the right and wrong contexts) in Year 1. It is explained in Table 3 below.
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Proportion of correct % copula be vs. other instances
Year Correct copulabe  Copula be copula be with the copula be
groups |in the right substitution in the = main verbs completely
context wrong context present absent
Yearl [17% 14% 0 69%
Year2 |67% 8% 3% 22%
Year3 |96% 3% 1% 0

In Table 3, along with the presence of 17% copula be in the right context in Year
1, 14% copula be was substituted for other INFL element sentences. L2 learners used IS
in their responses where other INFL elements than IS were required, that is to say, that
L2 learners used IS for other INFL elements due to the multi-dimensional use of hai
(= English be) in Urdu as explained in 28 below.

28. Urdu hai = English copula be

Urdu hai = Present tense, hai with other auxiliaries and verbs as an
obligatory use

(such as with English Pres.tns; Perfect tns have; infinitive particle to;
modal such as can & could; 3™ P —s; and possessive have)

The only form that is substituted for other targeted INFL elements is IS. The errors
made by learners in Year 1 are lexical such as ‘he is/I is/they is’ etc, that is to say, they
have defective paradigms for IS at the relevant stages as shown in 29 below.

29. a) He[I 3" sg. Pres-Ten ] wet/boy he is wet
b) They [I 3"pl. Pres-Prog-Ten] ball *they is ball
c¢) We [ I 1% pl. Pres-Prog-Ten] football etc. *we is football

In 29a, I will be realised as IS, and the structure is ‘He is wet’. Due to the lack of
the agreement features on INFL, NP will not be able to trigger nominative case in (b & ¢),
L2 learners (when they mark tense) mark it on an auxiliary in I, and use the default form
IS as an all-purpose tense marker. It means that L2 learners used IS as present tense or
IS a default form for other targeted INFL elements which is explained in 30 below

30. IS =Present-Tense (which covers all instances of be i.e. is, am, are)
IS = All-purpose Tense marker (i.e. for all other tenses, that is to say, for 3" P
sg —s, progressive be, perfective have, do, infinitval fo etc.)

More likely, the L2 learners simply have the IS marking for present tense, and use
the default form IS as an all-purpose tense marker. This is simple to reconcile with an IP
approach. We are suggesting here that 17% copula be was used productively, and also
L2 learners overgeneralised copula be for substitution in Year 1.

In Year 1, the overall responses produced by L2 learners either show IS at the
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right context, or show IS at the wrong context, or the responses are with zero copula,
that is, without IS.

This is explained in 31 below:
31. L2learners’ lexical entry for IS may be:

IS . Present-Tense (which covers all instances of be)

IS . All-purpose Tense marker (for 3% P sg —s, progressive be, perfective
have, do, infinitval to etc.)

NULL : Otherwise

We would interpret 31 as suggesting correct syntactic structure which in turn
indicates the existence of the functional category I.

L2 data also reveal that L2 learners failed to produce IS in the progressive aspect
although they have IS in Year 1, and probably with the perfect aspect since both
auxiliaries have contracted forms in ‘s as shown in 32 below.

32.  *he going
*they throwing
*I working
*he eaten
*he broken

More likely that L2 learners in Year 1 simply have the entry +S specified as
marking present tense, and the default form IS as an all-purpose tense marker to substitute
other all targeted INFL sentences, but unspecified as to its aspectual properties (for
progressive and perfect auxiliaries). It is explained in 33 below.

33. He[I3SGPRESENT-TNS] going

In the presence of the defective verb forms, L2 structure is NULL for tense. In this
way, the functional head I is empty as in 34 below:

34. He[I3SG0Tns] going (0Tns = unspecified for tense other than IS)

Since IS means Present tense only, IS cannot be used. Since the learners have no
other form of be in their lexicon (i.e. auxiliary be), INFL here cannot be lexicalised and so
will be null. We are not saying here that tense is optionally left unspecified. Given
earlier in 31, INFL is specified for tense in the IS examples, and unspecified for tense in
the other examples, therefore it is not a syntactic error, rather the error is lexical where
they have defective paradigms for verbs, it is the common pattern found in L1 also (cf.
Radford, 1988, 1990) where L1 children produce same kind of utterances presented in
32 above in their early speech. Thus L2 learners have defective verb paradigms in Year
1, and the learners’ lexical entry say for GO may be as given in 35 below:
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35.  GOING : progressive
GONE : perfect
NULL : otherwise

These findings suggest that the functional category I is present from the earliest L2
grammars. When L2 learners mark tense, they mark it on an auxiliary in INFL, and use the
default form IS as an all-purpose tense marker, otherwise NULL. In consequence, they
fail to produce any other INFL element in the functional head 1.

More evidence for IP-stage

Another way of resolving the issue of early syntactic stage, whether the L2
structure is in SPEC-IP due to the presence of copula be, or in SPEC-VP due to the
absence of all the targeted INFL elements and lack of Case morphology, is to find some
more evidence from the data. In relation to the early L2 syntactic stage, we will look
into the targeted INFL element do in negation, because English negation marker is
assumed to occur above the VP structure. We will see if L2 learners say in Year 1:

Not I football
Where the NP follows NEG and so is arguably in SPEC-VP, or
I not football
Where the NP precedes NEG so is arguably in SPEC-IP

Now we have data on this as given in 36 below.

36. *1 not school
*1 no/t punishment
*] not dark
*] not ball

In English syntax, NPs precede negation markers as shown in 36 above. L2 data
indicate that L2 learners knew from the beginning of L2 acquisition the operation of movement
principle. There are no instance of negative marker preceding NPs found in the data.

To summarise, so far we have mentioned three kinds of data supporting [P-stage
as given in 37 below.

37a) [tense = Present tense] IS as:
He is wet
He is hungry
She is lady
b) [tense = All-purpose tense marker] IS as:
*he is cake (he eats cake)
*she is school (she brings me to school )
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*he is bank (he works in a bank)
*1 is football (I like to play football)
*They is ball (they are playing with a ball)

¢) Negation marker where the NPs precede NEG:

*he not football
*1 is not punishment
*he is not football

(37a & b) show tense feature marking, and (37 ¢) shows that NEGP dominates VP.

All the above examples in 37 show that the use of Copula be by L2 learners in Year
1 is in fact corresponding to the functional head I which gives evidence that they
‘knew’ the INFL head be in their earliest grammar.

So far, we have tried to explain various issues from our Year 1:

38. a) L2 grammars have default nominative forms due to the lack of Case at this
stage;
b) the absence of the seven INFL elements do not account for the absence of the
functional category I in L2 grammars;
¢) L2 grammars have productive copula be in their earliest stages;
d) L2 learners have the functional category I in their earliest grammar

The analysis presented in 38 above confirmed that L2 grammars have the
functional category I from their earliest stages, but Nominative Case is yet to be acquired,
that is to say, [+agr] features in the functional category I are not available to L2 learners
in Year 1 which could assign NOM case, though the pronouns forms are English
nominative-like forms. We are suggesting here that the functional category I exists in
L2 learners’ early grammar with its features [+tense, -agr]. It is explained in 39 below.

39. L2 learners have an IP from the beginning.
In Year 1, it has [ttense, —agr] features, when I carries tense, it is filled by IS,
otherwise it is NULL.

Thus, in terms of our research question 3a, that is, ‘Is there any evidence for the
functional category I at the earliest stage of syntactic development in English Verb by
L2 learners?’ we propose that the functional category I exists in L2 learners’ earliest
grammar. Considering these results, next we will look at what point L2 learners learn
fully [+tense] and [+agr] features.

Development of tense and agr features in the functional category I

In this section, we will examine how the features (i.c. tense and agr) associated
with the functional head I develop gradually presenting differences in the I structure
over time. Our questions for this section are repeated from 3 above:
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b) How does the functional category I develop in L2 learners?
c) Is there a difference of I between different syntactic stages?

The results in Year 1 showed the existence of only copula be, all the other targeted
INFL elements were non-existent in the early L2 grammar. The results in Table 2, show
that L2 learners started using progressive be V- ing; perfective have + V en; modal +
V; past V-ed above 35% in Year 2.

The correct percent in the INFL elements such as V + 3" person sg-s; do not + V;
and infinitival particle to V was very low, that is less than 10%. The results show that
the structure the L2 learners exhibited involve some forms of production deficit as
shown in 40 below.

40 a. He[I3SG-S]gohome
b. I[I1SGINFINITIVALTO] go home

In 40, Iis realised as ‘He go home, not ‘He goes home’ and not ‘I want to go home’
in 40b by L2 learners at the relevant stage. L2 responses of the past —ed at this stage
also reveal the same kind of evidence as explained in 41 below.

41. He[I3SGPAST] gohome

In41, Iisrealised as ‘he go home, not ‘he went home’ and in that way L2 grammars are
similar to 3 P —s and fo as given in 40 above. The simple form of verb GO in Year 2 is
explained in 42 below.

42. Aux+GOING : progressive
Aux+GONE : perfect
GO : otherwise

In the light of 42, the results show that tense is marked on I rather than being
marked on V in Year 2. This could be because the learners still lack the lexical resources
to mark tense on V (i.e. not having learned verb paradigms fully accessing the default
form GO only). The analysis of Year 2 shows that at this stage, L2 learners’ grammar has
both [+tense, +agr] features, but L2 learners still lack the tense marking on V.

In Year 3, all of the INFL elements reached high enough in correct use as shown in
Figure 2, Table 2, and L2 learners at this stage know how to mark tense and agreement
features on V as well as on 1. They started using correct 3 P —s, -do, and infinitival zo
productively in Year 3.

An interesting point to mention here is that a few overgeneralization errors' on
past tense verbs such as boughted, ated, eated. Wtoted, writed, knewed etc. are also
attested at this stage, which provide strong evidence for the presence of —ed, that in
Year 3, L2 learners knew how to mark tense on V.

In the light of the Year 2 and Year 3 analysis, the results show that the features
related with the functional category I grew separately and gradually over time. The
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development of [+tense, +agr] is explained in 43 below.

43.
Functional headI ~ Description examples
a. [+tns,-agr] NOM unassigned (unspecified), he is wet

though the form looks like an *I is hungry/*he is bank
English nominative, Tense
specified (tns=Present)

b. [+tns,+agr] NOM assigned, tense agreement *he go, for ‘he goes, he
invisible (i.e. 3sg —s, past —ed, to) went, he wants to go’

c. [ttns,+agr] NOM assigned, both he goes/he went/
tens & agr specified I want to go

In (a) L2 learners have [+tense, -agr} features in their grammar where NOM case
is unassigned; in (b) they have both [+tense, +agr) features, but 3 person singular —
s, past—ed, and infinitival o are still to be acquired and they are shown with Vo, and in
(c) they have [+tense, +agr| with fully developed features present in them. This three-
staged modal is explained in Table 4 below in terms of the Syntactic stages.

Characteristics of the syntactic projections in terms of their presence

Syntactic Highest I features

Stages projection (+Tense, tagr)

Stagel P Specified for Present tense, unspecified for agr
Stage2 P Specified for tense & agr marked on I

Stage3 P Fully specified for tense & agr marked on V and |
Table 4

Table 4 shows the highest syntactic projection IP in three Syntactic Stages in
connection with our L2 data. We treat each Stage to show I features of that stage. Thus
there is an I at all various syntactic stages. At Stage I, it has tense but not agr. When
the functional category I carries present tense, it is filled by IS (such as he is wet; I is
wet etc.), when I is unspecified for tense, it is null. As soon as modals and auxiliaries
appeared in L2 learners’ responses, L2 learners are able to associate tense and agreement
features (recall I is the head for INFL elements). At Stage II, I has agr as well as tense
features, but L2 learners still seem to be marking tense only on auxiliaries, not on lexical
verbs (such as *he go; *he eat etc.). At Stage III, I has tense and agr features marked
on V as well as I (such as he goes; I ate etc.). A number of studies in the filed of syntax
(see Clahsen, 1982; Felix, 1978; Pienemann, 1981; Ellis, 1994) strongly suggested that
systematic staged development could be found in a number of syntactic domains as
well. Ellies (1994:99-105) reports that despite the differences in the final states of the

13 In all the four tasks, intentionally only five irregular verbs are used to see L2 learners’ reaction
to them. Though their proportion in the results is very small, otherwise it is not crucial here.
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target language, learners showed similarities in the syntactic structures of acquisition.
Zobl & Liceras (1994) proposed that the development of functional projections in L2 is
consistent with the claim that functional projections appear to be available from the
beginning. Also, affix movement seems to play a key role in the development of those
affixes having a syntactic function. Lardiere (1998) argued for a dissociation between
the morphology and the syntax. Against her claim that ‘the course of development for
inflectional morphology as independent from the development of the syntactic
representation of functional categories, projections and features’ (1998: 23), our L2
data provide evidence that syntactic representation and inflectional morphology are
associated with each other. The [+ tense] and [+ agr] features of the functional category
I does a better job of accounting for different development stages in L2 acquisition
order of inflectional verbs than any processing strategies so far proposed.

Next, we will consider our findings in relation with the different language
approaches already presented in literature.

The Maturational approach (cf. by Radford, 1990) suggests that the early language
structure is an I-less stage, because of the apparent lack of functional categories.
According to the Weak Continuity language approach (cf. by Clahsen, 1994; Vainikka
and Young-Scholten, 1994, 1996) , IP projection is present from the start but the functional
projection CP emerges late with the interaction of X-bar principles and the input.
According to this approach, children initially have VP and one functional category
above VP which is unspecified known as FP (Finite Phrase) as proposed by Clahsen
(1994). The same idea is claimed by Vainikka and Scholten (1994, 1996)'* in their study
of the L2 acquisition of German. The same stage is similar to the OI stage'® presented
by Wexler (1992, 1994, 1995), Rizzi (1994), and Schutze and Wexler (1996) which is
characterized by verb raising and optional agreement. Schutze and Wexler (1996) claimed
that [+tns, -agr] cannot assign NOM. These are accounted for by assuming the presence
of an underspecified functional projection.

Eubank (1993/94; 1996), and Vainikka and Young-Scholten (1994, 1996) argue for
the morphological deficiency due to which L2 learners lack associated functional features
or phrase structure in their early stage, and that the syntactic knowledge is acquired
gradually. This claim was challenged by Gavruseva and Lardier (1996); Groddin and
White (1995); Lakshmanan and Selinker (1994), and Schwartz and Sprouse (1994, 1996)

4" We personally discussed these issues with Vainikka, and Young-Scholten, Martin Atkinson,
Andrew Radford, and with Clahsen in 1997 & 1998.

5 Ol is proposed by (ch. Wexler 1992, 1994, 1995; Rizzi, 1994; Peoppel and Wexler, 1993;
Schutze and Wexler, 1996). Under this analysis, the OI stage is characterised by a grammar
under which Tense or Agr may be independently missing (or have a negative value) in finite
environments. They present this analysis under OI (Optional Infinitive) stage by suggesting
that subjects of Ols surface with default case in the child’s grammar. Their claim is that “both
NOM and non_ NOM subjects occur in OI clauses: NOM is syntactically assigned by one kind
of OI, whereas another kind of OI assigns no case feature, allowing default ACC to be spelled
out” (1996:678). Our early L2 data is quite compatible with their findings.

42



Cognitive Neuroscience in Second Language Acquisition

who suggested that functional categories and their projections are available at early
stages of L2 acquisition. In the L2 data we have been considering, we have also
suggested that IP is present from the start of a language. L2 learners initially established
aminimally-specified I in their L2 grammar. The functional category I first starts out as
a position for copula be. Vainikka and Scholten (1994, 1996) have proposed that when
the functional category I emerges, it is at first unspecified for tense and agr. It looks
strange to us if I does not carry tense, and if it does not carry agr, then what does it
carry? If I carries [tense, agr] features in English, how can we have I carrying neither of
any features?

Over all, the maturational approach is not compatible with our results. Our results
are quite compatible with the Weak Continuity approach. This approach appears
convincing in the sense that our L2 data also show an under-specified IP-stage. In
Urdu learners’ early grammar, when the adult-like NOM subjects lack Case features,
then default case surfaces. The L2 data projected an underspecified IP-level projection
that provided the specified [+tense] to mark on I, but unspecified [-agr]. At this stage,
the Case requirement is unfulfilled, that is, NP is not in the checking domain of an INFL
which agrees with it, therefore this stage is underspecified IP-level. Although, our
account is by no means conclusive, the proposed analysis is in keeping with the IP
grammar of language acquisition, and at this stage, the grammar is more restrictive than
that of the later stages (i.e. CP grammar).

Conclusion

Overall, the framework presented here enabled us to see interesting development
of the targeted INFL elements in the functional category I where the function of the
cognitive neuroscience in the acquisition processes is very much active. The presence
of minimal copula be provided the evidence for the existence of the functional category
I'in the early grammar, although the adult-like English nominative forms are simple NPs.
The results and their analysis gave answer to our overall research questions that the
functional category I does exist in the earliest grammars of L2 learners but all the
features associated with I are not accessible to L2 learners at the early stages. L2
learners refined the representation for I at different syntactic stages. First L2 learners
acquired morphemes belonging to I (i.e. auxiliaries), and later acquired belonging to V
(i.e. past —ed, 3 P —s etc.), and this is how early language develops. L2 data gave
empirical evidence for the existence of the functional category 1. It developed from
underspecified IP-level to IP-fully specified. L2 data have suggested that UG principles
incorporated with input are always operative in L2 as they are in L1.
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Situated Literacies. Reading and Writing in Context. By David Barton, Mary Hamilton
and Roz Ivanic (eds.) London: Routledge, 2000. ISBN 0-415-20671-5. £17.99 paperback.
City Literacies. Learning to Read across Generations and Cultures. By Eve Gregory
and Ann Williams. London: Routledge, 2000. ISBN 0-415-19116-5. £15.99 paperback.
Global Literacies and the World-Wide Web. By Gail E. Hawisher and Cynthia L. Selfe
(eds.) London: Routledge, 2000. ISBN 0-415-18942-X. £16.99 paperback.

The three books under review are first publications in a new series, Literacies,
edited by David Barton. Situated Literacies in many ways sets the tone for the series,
as we might expect from the series editor’s direct involvement, but also offers a
distinctive contribution in its own right. Thirteen chapters contain a useful balance
between more theoretical work, discussing social theory and ethnographic research,
and more empirical reports of projects pursued by individuals. All contributors are
members or have participated as invited visitors, in the Lancaster University Literacy
Research Group, and this is evident in the essays’ common concerns and vocabularies.
It is a point of strength, not weakness, that much work is recognisably extended from
earlier publications such as Barton and Hamilton (1998), or will be partly familiar to BAAL
members from conference presentations. Cross-references, though not extensive, are
meaningful, rather than forced; issues and themes recur because they arise from this larger
project, not meretriciously. The same point can be made about the series as a whole, where
single chapters -again not a criticism, quite the opposite -could easily have appeared in
another volume. Concluding chapters by James Gee and Janet Maybin, and a brief foreword
by Denny Taylor, add depth and relevance for those working outside the UK or in areas not
quite coincident with the range of fields reported in this collection.

‘Literacy practices’ are the interest of all this work, ‘social practices in which
literacy has a role’ (p.7), in particular ‘vernacular literacies’ (p.12) as opposed to the
dominant literacies of education: ‘what people do with texts and what these activities
mean to them’ (p. 9) in their everyday lives. Thus six more empirical chapters begin with
Anita Wilson on prison literacies (Ch.4), Kathryn Jones on Welsh farmers at market
(Ch.5), or, as new takes on literacy and education which fully recognise the importance
of what goes on outside classrooms, Chs. 6-9 (Ormerod and Ivanic; Pitt; de Pourbaix;
Pardoe). Other chapters concentrate more on theoretical or methodological issues
(Barton and Hamilton, Ch.l; Hamilton, Ch.2; Tusting, Ch.3; Gee, Ch.Il; Maybin, Ch.12;
Tusting, Ivanic and Wilson, Ch.13). Anita Wilson’s work reinvigorates the tired label’
Applied Linguistics’, and reminds us why academic research should make a difference.
She presents literacies’ role in the struggle against ‘losing your mind’ in extended
incarceration, the struggle for identity, and in relating prison existence to the ‘real
world’” Outside. Here is ethnography at its best as extended long term participation,
even if, as fully recognised, Wilson is in the completely different situation of being able
to go home after a few hours. At the same time, the consistent misspelling of Bhabha as

*Reprinted by permission of BAAL (British Association of Applied Linguistics)
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‘Bhaba’ pointed, with the references to Gee, to a certain quality of bricolage in the
theoretical model proposed, where prisoners are seen to occupy a ‘third space’. This
may be a case where the researcher will do better to develop her own theory from the
data rather than borrow and apply pre-existing models. Ormerod and Ivanic report a
longitudinal observation of primary children’s literacies. The strength of the piece is its
attention to the children’s projects as material objects. The disappointment, in my view,
is the failure to signal awareness of related work which could deepen this investigation
(leaving aside dangers of wheel re-invention), in the work of Chartier or Darnton (history
of the book as a material object, editing) or, in particular, McGann (1990, for example).
This is a very exciting area where the applied linguists and the textual critics should be
talking to each other. Interdisciplinarity should be integral to New Literacy Studies (NLS). I
also felt that in a collection devoted to literacy as a social practice, the authors had not fully
reported the extent to which these children’s projects (I speak as a parent and parent
observer!) are collaborative projects. There was too much of a sense of the “author’ [sic] as
single artist, where again, McGann or Chartier tell a very different story.

Lest I sound more critical than I intended, let me recommend in particular two of
the theoretical chapters, those of Gee and Pardoe. In Pardoe’s ‘Respect and the pursuit
of “Symmetry” in researching literacy and student writing’, the social theory (the Science
Studies of Latour (1993) and others) is very plausibly integrated and contributes to the
developing idea, in itself simple and fundamental, of the need for listening and
understanding in dealing with students, taking ‘poor writing’ very seriously rather
than taking the ‘deficit’ view of student literacies in higher education. This is the essay
to show doubters who argue that NLS does nothing to help students who ‘can’t write’.
Such a view, as Pardoe argues, focuses ‘on what is not there, rather than what is there’
(p-150). ‘[N]on-standard and low-status literacy practices may also be highly functional,
and even highly rational, in different social contexts’ (p.151). Thus ‘respect’ and
‘symmetry’ recognise, crucially, ‘that we have something to learn from the texts and
practices of unsuccessful writers, and have something to learn even from their own
accounts of these’ (p.154). ‘Symmetry’ theory, derived from ‘sociology of knowledge’,
chimes well with the NLS programme, as Pardoe demonstrates. In line with much other
contemporary research on academic literacies, Pardoe shows the multiple and conflicting
goals feeding into the product such as the ‘essay’ which receives a weak mark for
being ‘badly written’.

Gee’s chapter is both inspiring and daunting. The fluency with which he
summarises ethnomethodology and conversational analysis, discursive psychology,
the ethnography of speaking, sociohistorical psychology, situated cognition, cultural
models theory, cognitive linguistics, new science and technology studies, modem
composition theory, connectionism, narrative studies, evolutionary approaches to mind
and behaviour, and modem sociology, not to mention post-structuralist and
postmodernist work, as overlapping elements of a ‘social turn’ in contemporary thought,
and assesses their political potential, while it will leave some specialists dissatisfied, is
very revealing for those of us (the ‘daunting’ bit) who can’t conceive of time to read
and master all these state of the art references across so many diverse fields. This
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theoretical-practical-political nexus is clearly central to the project of NLS, as Gee
argues, and a long way from fulfilment in days of ‘literacy hours’ and the like, all of
which can be very depressing to those of us who research language and literacy rather
than dictate glib government policies. Gee does well to key in Lancaster research to
‘new work order’ discourses. The final three chapters of the collection all try to assess
how far we have come and how far still remains to travel, and the volume as a whole
forms a valuable basis for later contributions to the series. One final characteristic
chapter is Barton’s own notes derived from his teaching of NLS, implementing theory
practically, making a difference. Another fine example from a stimulating book.

Gregory and Williams, while distancing themselves from any narrow view of ‘new
literacy studies’ emphatically add a ‘new’ dimension to the understanding of ‘City
Literacies... across generations and cultures’ in their book, namely children’s literacies,
seen as neglected by NLS to date (p.11). An essay from Situated Literacies which makes
valuable introductory reading for City Literacies is Kathy Pitt’s chapter (Ch.7) on ‘Family
Literacy’ as the government’s new panacea for literacy ‘problems’ in schools and
society. Pitt’s nuanced and sensible critical account is part of the same debate as
Gregory and Williams’s investigations. City Literacies is divided into three Parts. Part
gives a broad contextualising historical introduction to the geographical area covered
by the book (map p.xix), Spitalfield, east of The City (of London), to the people who
have immigrated there in historical waves in modem times, and to the history of schooling
in the area. Part II (the longest) deals with the ‘Childhood memories of literacy and
learning’ of three generations in three chapters, mostly female (p.16): those born before
1939 who spoke with the authors; those born from 1945 on, under the Welfare State,
attending local schools in the 1950s and ’60s’; and finally presenting interviews with a
group of Bangladeshi-British women born between 1969 and 1977, already relatively
successful professionals with tertiary educations. An Epilogue concludes the book.
Photos and illustrations really add texture to the book (compare Hamilton’s chapter in
Situated Literacies), and particularly full notes reflect long and detailed ongoing
engagement by the authors. (But why was the blurb written by someone who hadn’t
read the book?! Or did the project change from an earlier proposal?). A Prologue and
Introduction highlight the main themes for readers.

Gregory and Williams (G&W) begin by critiquing four ‘myths’ surrounding the
learning of reading in urban, multi-cultural areas. Myth 1: economic poverty dictates
poor literacy skills. G & W investigate successful readers in this study, and stress the
success of readers from their economically deprived area. Myth 2: success with reading
requires a certain kind of parenting: supposedly ‘good’ parenting reading practices
were not generally followed by the parents of the successful readers interviewed here.
Myth 3: a mismatch of language and learning styles at home and at school will produce
‘problems’. ‘This book highlights ways in which children syncretise or blend home,
community and school language and learning styles to enhance both home achievement
and official school achievement’ (xvii). Myth 4: the myth of a ‘correct method’ of
teaching reading: the whole approach of teachers as individuals and personalities is
found to be important here, but no single method or set of common practices between
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teachers of successful readers emerges, despite current government nostrums. Like
Pardoe, G & W immersed in the area personally and professionally, look not at what
should have happened in principle, but at what did happen in certain specific cases. In
fact, beyond simply challenging those myths with counter-evidence, City Literacies
could be said to elaborate a briskly oppositional counter- hypothesis with much
supporting evidence: the importance of ‘contrastive’ literacies for early reading success
(i.e. literacies in different languages and domains).

Part I’s review of historical immigration and mobility into and out of the area leads
to the conclusion ‘that, despite the economic poverty of its population, in cultural
terms. Spitalfields must be one of the richest boroughs in the country’ (p.66). Part II
recounts participants’ memories from the beginning of the twentieth century through
to the present. Jewish children or Bangladeshis are traced attending long hours of out
of school formal classes associated with their religions, as well as entering into a whole
wide range of literacy practices in their everyday lives. The authors argue that’ “literacy”,
“reading” and “writing” cannot be separated from “learning” in general and,indeed,
the whole of ‘getting on in life’ (p.71). There is too much of interest to summarise easily
here -the importance (not ‘undesirability’) of reading without understanding, the
linguistic and metalinguistic fascination of reading other languages, for two. Even so |
will enter one methodological reservation at this point. I personally became
uncomfortable with the recounting of memories as the authoritative source of evidence.
Memory is notoriously creative and fickle. Thus I note Abby (who later became a
horticulturist) remembering at one point her enjoyment of daffodils in Kew Gardens
(p.96), which have already been reported as bluebells (p.5t). A slip of the researcher’s
notes, or symptomatic of a wider issue? The ‘value-free’ style in which these
reminiscences are all reported as fact is cumulatively disturbing. The reader wants
more of a sign from the researcher-writer that these accounts need to be treated precisely
as accounts, and no more (or less) privileged than that. Another related aspect of these
reservations is the implicit suggestion that somehow the accounts we are being given
are representative, when of course we are actually listening to the exceptions, the
successes who have the time and interest to talk to these researchers. While I understand
the importance of contesting Blunkett-Bulstrode certainties, life is not all rosy for all
children in Tower Hamlets today any more than in the past. The authors explicitly
signal this, but I am reporting the tone, the overall impression of the book.

In fact I would have liked more of the kind of interactions and events directly
reported in Part Ill. Chapter 6, for example, looks at the workings of the National
Curriculum and its mindset on home and community literacy practices with transcripts.
Lest it be thought that my reservations regarding this fascinating and well worthwhile
book are unfair, let me quote the authors themselves in their own Introduction, where
they present themselves as moving between ethnography and ethnomethodology,
and leading me to expect much more of the latter than we actually get: ‘Instead of
asking the ethnographic question ‘what is happening here?’ the question posed by
ethnomethodologists is ‘what are the structures constituting the activity of interest
and how do discourse forms reveal how “knowledge” is produced?’ (p.15).
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My last title is perhaps the weakest of a strong bunch, and this may be because
here the writers are not joint authors or a research group so much as a mainly North
American virtual community, united mainly by forceful editors asking them to orient
themselves to Street (1995). I perceive less coherence in this collection, though it is
important to juxtapose that comment with the editors’ introduction. For Hawisher and
Selfe, then, the web is ambiguous: ‘what we offer with this collection is a vision of the
Web as a complicated and contested site for postmodem literary practices’ (p.15). The
web is not a ‘conduit’, a neutral medium of expression. Access, as we know, is limited
to wealthier portions and citizens of the world, and the technology tends to form its
subjects and their interactions in certain predictable ways. Nevertheless: ‘The Web
also provides a site for transgressive literacy practices that express and value difference;
that cling to historical, cultural, and racial diversity; and that help groups and individuals
constitute their own multiple identities through language.” (p.15) And yet...twenty
three contributors, only three or four not US by nationality or institutional affiliation?
The claims to globalism can sound less convincing than the notes on the importance of
the local!

But enough carping. The book is stuffed with up to date references in a fast
moving field. Ten chapters in three Parts cover issues of ‘culture and difference’ in
Hungary, Greece and Australia; Identities (Palauan, Norwegian, Japanese, Scottish
and American); and ‘Conflict and Hybridity’ (Mexico, Cuba, Afro-America and South
Africa). This is a rich mix, and, significantly, Bhabha is spelt more conventionally in a
collection closer to cultural studies than to what some readers of BAAL News may
consider applied linguistics. One particularly stimulating chapter was McConaghy and
Snyder, ‘Working the web in postcolonial Australia’ (Ch.3). Here indigenous Australian
people are reported to be making progressive political use of the web ‘to subvert
colonial literacy practices’ (p.76). The term ‘postcolonial’ takes on life as the subjecting
of ‘contemporary colonial forces to the important processes of critique’ (p.78). A naive
early UNESCO image of literacy as in itself emancipation for indigenous peoples is
nevertheless seen to bear some weight as the web allows the very local to present itself
globally. More concrete examples would have helped, but the relevance of the net to
the postcolonial project is well argued. Kitalong and Kitalong, ‘Complicating the tourist
gaze: literacy and the Internet [sic] as catalysts for articulating a postcolonial Palauan
identity’ (Ch.4) also impressed me. A disastrous bridge collapse, news of which would
previously ‘have taken months or even years to percolate out to thousands of expatriate
Palauans...was available almost immediately’ (p.96). In place of the usual ‘tourist gaze’
internet browsing, a genuine ‘imagined community’ came into coherence across the
net. Kitalong and Kitalong argue with examples that Palauans are finding in this new
technology a site where they can begin to speak for themselves and articulate a more
authentic identity than the touristic frame usually on offer, even to discover the potential
for joint political action. (Compare, whatever you think of it, the petrol crisis engineered
by exploiters of new technology in Britain a year and a half ago). These events and
ideas are suggestive and have a wider implication, exactly as the editors argue for all
their essays.
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New literacy studies see literacy as culturally constructed and situated, involving
wider ways of talking, interacting, thinking, valuing and believing. Diversity, multilingualism,
multiculturalism and difference in general is to be foregrounded rather than factored out
(Barton, 1994; Gee, 1996; New London Group, 1996). In all these ways all three books under
review contribute importantly to the further establishment of NLS as a productive research
paradigm for our times and add up to a very auspicious start to the series.
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This research paper is about the origin and development of
comparative literature. In comparative literature the civilization s and cultures
of different nations are studied. Hence they become a source of mutual
exchange of art and knowledge across languages and cultures. This paper is
partly a study of pioneering works in the field of literature with reference to the
Orientalists in general, focusing in particular on Goethe’s comparison of
German and Chinese poerty. This study is introduced by surveying at first
comparative studies undertaken in various Western and Arabic universities
where comparative literature is recognized as an important branch of
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comparative studies of the works of the same language have been
quite common and popular for example Shakespear and Shaw
have often been compared as great dramatists of English
literature. In poetry, Wodsworth and Keats offer a fruitfull
comparative study.(¥)
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Abstract

This research deals with the life and scholarly works of Yousaf Bin
Al-damal Al-Multani (died in 790 A.H.), who was a theologian and Arabic
Scholar of the Tughloq era. Al-Multani was appointed a teacher of the Arabic
and Islamic Studies at the Madrasa Feroz Shahi (A Royal Institute) in Dehli,
by the Toughloq Sultan Feroz Shah. Al-Multani devoted himself to the cause
of teaching and spent whole of his life in this duty.

Tawijih-ul-Kalam and Al-Sharh-ul-Yousofi are two famous annotations
written by him; the first one is about jurisprudence and the second is about
Arabic Syntax This study aims to evaluate his annotations (based upon the
available commentories on the said works).
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Abstract

In this article, the introduction, purpose and signification of the Holy
Quran has been described. The literary persons and poets of Arabia were so
impressed by the words and meanings of the Quran and its ways that we see
a sublime impact of the Holy Quran on their language, diction, ways, art and
literature. This deeply effected the poetry and prose in Arabic literature. In this
paper only one genre i.e. poetry has been analyzed: those couplets have
been documented in which Quranic words, ways of description, Quranic
themes and events have been highlighted.
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Abstract

The present paper looks at the perceptions of Igbal's work among
Sindhi mystic poets by analyzing the common themes in their poetry. After
documenting examples of influences of the teachings of the prophet Mohd,
the Koran and Maulana Rumi, these have been traced back and linked with
Igbal's poetry. Owing to Igbals active participation poetically and socially, in
the Pakistan Movement, modern Sindhi poets have also imbibed this spirit.
These include kishen chand, Haider Bakhsh Jatoi, Shiekh Ayaz whose work
has been particularly cited here. Moreover the paper also throws a cursory
glance at criticism on Igbal.
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Abstract

The present study focuses on the most significant event in Ghalib's life — that
of his imprisonment. Encompassing the research of Ghalib's critics the paper
firstly looks at: a) Ghalib's own reaction to and perception of the event, b)
evidence found in contemporary newspapers, literary historians, c) the stance
taken by his friends and in-laws. The second section analyses how the event
impacted upon his own personality leaving deep, far-reaching, simultaneously
destructive and fruitful impressions. The effects of this emotional and
conceptual turmoil are discernible in his poetry
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Abstract

The Nigar is an eminent literary journal of Urdu which emerged on the
literary horizons in Feb. 1922 under the editorship of the renowned literary
personality Allama Niaz Fateh Puri from Agra. The journal then moved to
Lucknow in 1927. It was published from Lucknow till 1962. In 1962 the journal
was published from Karachi as the founder-editor Allama Niaz Fatehpuri left
India seeking Pakistani nationality. The Nigar has been published from
Karachi since then. Professor Dr. Farman Fatehpuri became its editor after
the demise of Allama Niaz Fatehpuri in May 1966. This literary journal, from
the very beginning, set new trends in Urdu literature. It promoted liberalism
and enlightenment in the orthodox society of the Sub-continent through its
columns, essays and editorial notes. This paper briefly presents its services
from the very beginning till 2000.
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Abstract

This paper points out the achievements of textual criticism of
Baba-e-Urdu. Baba-e-Urdu Maulvi Abdul Haq was the first to set the trend of
"textual criticism" in the research arena of Urdu Language and literature. He
published ancient poetical and prose texts with "Mugadama", critical
apparatus, references and Farhang. The importance of his edited texts does
not only depend on the sequence of texts, but also lay in the process of their
discovery which, in turn, has enriched the history of Urdu language and
literature.

= e e L Feses s U3 ol sl (1914 1AL o) Tl 5ol
L | Bl 4ol 5308 i Y6 TG 38 0 F s o pls S
& s fen il L7 EHE Sl A AL ()3 S ate
sl stast s fesss 36 U0 Ut e St 85 At stont S G- S
Pt KSR AL ot
IS L P sl Lol FL e 3G P G
Serisbhimie FlPsdrt G Ut e SB35
P2 st s QI 2 o2 1 S B 85 TS () 7 s
VATAFEANEEL - FFELLE §2L it S0
IS L S NPT Al (B PP Y PRIV AR 14
P y/uwm;um,wr[u,/l}muwj::,%4!57;@@,!&&;»
(Pl T T Ut b 2 s i ISP B0 (e
J%J;uggz'_Z;_!L‘:};!,gfd)r_l;’pgul/"“‘0Tl,g’,gdf@/l?.fbﬁl,l;{:{»/l/d‘;
8P e S H S5 s STt S st & S S b e ML

159



Journal of Research (Faculty of Languages & Islamic Studies)
(M)-bsoil L S B b i
‘dﬁigurrﬁ_u‘?ﬁ T2 i & S (oM3:35)ds A s
BT F v 5 E & w136 B S
Pt S G W LS e i s d ) s Ll s PP
Usfe Sun SR oSt &Sy i Pl dd £ o5
2 E e s Sy anE R 1
= sl Ul e gf({%&b"zia%z;tur”
(o)“_tnf,sLzuf/t/J/U/,u,GJGu:ur,yLo%
el e AL Pty 5 U U 2L S L 91181
S G- 872 B oS G e L 184387
ek, TR A ECL S ot o P
s hrn § 253§ (U $9) & ol ms 3 Kosl”
(N
SN st £ S U st 0 doe LA i I PP ysd
SR el Fh o Qe Ln by fet i P b
Lol yie ol LLLEI eI § Ao Qo fe b P
Iz L bt P L S L b P by STy G
G-t 3T U5 0y 23 F st S PG a6y
S s §F U b P Ue i FA L n E i
5@&»"%1{&/ gy u"é}z:m/,;%lgw@@wwvﬂ.;/u: ey
Lol S B s 19 S
u?‘ffo”é..J/@m,w,&w?%ﬂ{&féauﬁ”
()i S8

160



Ao il Pl

Jusg j—'md//“éﬁjviétiﬁwr&@ud gwu)};/g‘;&;u,fdﬂr

Kt ol P b T B EAL S1o D 6Bl Sl
:LLCﬁlggﬂ:{jﬁu)bgf”;’@/;/uf’i.ﬁ{:UA,u..J/é&;Lgfd;J}”_nglZT

BEt A GO NI T (O NPV S S O

it R SEORIE L e SR L Pty

Ln_v,bé).u:&bﬁJugudm%u’/%,l(j‘”“&g,)l,&uu(a{fdnmiﬁ/ﬁ
Sl L sk d)&J&Cz/ggwuu;J/;L&gu,fwnug
Sl B P e L L sk niirz !
:uggd}k{j;}"/!f-%(f{

L’)L@’%)(G’LJ}J@'MU}JL,«E‘K&;LZU}””

It E e Skt WS 2 L i

d//g&')&ﬁjmu@dﬁljd/gﬁ;ﬂbf&?gé:LZU}”L Uy

(M) Gt 5 o
P lorintosinl st e S Giree ) G Tt 9150
ébﬁzi/,;/g:;moé_f’ydﬂr/“‘nﬁ/‘f”_@Zéugguuirlﬁ’;%
gyl e\l

LS boreimlie Uttt d b Tdkey”

el 2y et 1 st Tl 2 e skl gr

(D WS o &l i S
R oI {(HLP’O/QIIOA)L;;L,TVQ;IJ?J!}Ué(u/f 6o S g

Bl Tl AN AL e 3oL S pd i\

us
mm’.[fwd)m/)?,K(;umr/aum:[};»)d/gxlg(’G@,Jl(gjf‘btﬁuf”

161



Journal of Research (Faculty of Languages & Islamic Studies)
e BN AL e e 1o s\ Tt S Bt
IR e S RSN SN Foe ST
F G AL o SSe 1l o Poi s
(’wb"a'_ Fiarsird It S SR e fa,/.ﬁ‘a L
/f;Jl”;d/L‘/J(’WGA@;/JGu::_ﬂwﬁ,t‘s"ﬂc‘te.,gK(UKL
S LD oL fofe e §renZ S P keSS
Y A O IRy
JLZTb/_,&,{L“JJ'Lu;”‘.!_babﬂt“d/(mm”t&)”‘)dz:};&f(}‘aé‘ug,&{n Pl
PN L Fos o ST ot AEE 1S Ay
e s Tt 33 S peesu SO P il
jmjﬂr.mfu:mvrm‘;!/ﬂwf"”o/fK(wurM:&?)J/Lsut;u:'Qmiu"s
Zi2 A DWW et f oS5, JEEA L e i il S5
- Frsdi
e SEE (o0-011r8) 2 Be st s T 2 pl Fiat S
S GV S G AN TEE S ST 10 2 Ftoe Foesifod
ATt AL 1t i L P e P o0
87l L SEEGIN) 2 i G 2 ¥ BT UA Bt e
JJ;Lu/lu:z_ﬂzi;/;iw_d;/d”{jﬂ/ﬁlJ;;JWaj,ALw}J‘L' =
B0 2L Pt St kel 501l /j{;y%/ FSC e IHE p et
Rt N P (A -2 (PR e i IOy 13 i
FlufFe e p$Uik PPl v fbolog”
PGS S P e U S

162



Ao il Pl
Ldgé.lf/51+gwuﬁdjjjfca);‘iyﬁlaﬁ’”
P2l L sl e UL
16 ooy & Bibeli obpe it
(1) e FE Sz feniidd
Ve S E 5 ) PRy R
WL £t pd i B pte & 58 T e”
e feldrbsrstie STl olop B
== ...k:‘“].ﬁ-éa d/w”l-f’:/.t:(d/g/f_‘a lg(gf’{o)h’v‘?l
(II)“_LLQ:/:);IJLagf'{)ziﬂalquvidl/c«tf
ziwmwmum/f,-‘a.QL"J(mrror/:&P)d;gT.,é,lL;-/:uléd‘w‘;;l; 5
TSN U U st WA Qs
Q?éu:;ﬂ-g&—)‘/a—);‘(fid‘i:ﬁw T;GJ/
=S L u’w‘uﬁ»@fow = LHFL
i § S e sy OGBS T
LI Obbe UdsnlUs S s 8 L nitl
(‘V)“.Lalfy/wuc;Lii
7319, é@/)luj‘ é/(}wcmd?ﬁ%c; utgf_9lnﬂ Ku,/twu,gﬁu:;/‘;w
WL gl St AL U Ealiur o finl #AL iy
uzgu":’%”;f’f-ujZ’%;/Cuﬁﬁﬁu.'/)é‘/t‘c:’;g
f”)ﬁ}&é:d@()’/dﬁuﬁgzgé:(%ﬂc«f;ﬁaﬂ”
e AUt e et S S Gt s
(RRPMYERWS
4'/,1%:4"_751/@[(:&,@_%1 di’}aﬂlpziw/bﬁd’;aj,/szi;/fw

163



Journal of Research (Faculty of Languages & Islamic Studies)
CZ,J!..,W-LL GLM (}Kuﬁ ?j‘]d;,;!.@;t'c; JLL Gnéwdm .fjﬁh eI
:Vg;'/'é:_‘jb‘
S a2 5L i § S s
fufuﬁ' 'Z;/L"J,,mmmy/mﬁm; - ug,fcz,:lu
e i ST 6 (5 ol S Uik o
() s
(H‘if’f’)LfMo/f(¢|9f’f")“Ljﬁ”g/fufé:(;!/\rf/mm”o:&:”‘)“(?#&m"ﬂi”
S i ST 6 8L 2 L Pt ) 6 P
e B G ST s 100 Ty S LA 1189)
e St éL sl o122 S B LR T -l F Ut NS oired) o S5
LM o2 o SEEF T AEE e e B S P
L&Vuﬁu’l_‘a%agﬂf&@i‘Um/;»"”/,l“gﬁﬁf”“‘Wﬂ’u"g,”_m‘_}@w
Ll b bl iz e G2l §o LUt Pe W S d fd
LESEL g ol
PSS AP Esanz p L Fur Sl
PEET () ol (F) I 0)
8P L Pl il U s 13763 (10) (olitn s ) 31 e 24 ot
L/‘TﬁywpeLé_nétﬁzidﬁ‘.g@wi/ﬂ/;w%;/dﬂa; UAI
g2 e e LK !
uf;’;?ngéL??U&;’f?&‘%(b;ﬂ/.;ﬁ‘ﬁjug{J’”
E Bt IS e
Ul LSS b ok oo
uﬁ.ﬁnr)’guﬁ.,em‘am,gw;a’gujé(/w

164



Ao il Pl

L E et P LS E e S

() brer fESE S e
/‘L;W’L‘UJ”T“L”@‘*‘L IR TAINBONN LS Pkt ol
ol SUle L i S Fe U2 GBS D 1310 st
s

S <+‘U}9J”J(14)(;1ww~:&P)ufu U»‘u’,'ﬁ‘(ﬂc, T2

e i S 8L L1 LT Ut iara, H i A
e FS e 3o S5 S B F2 el Lo 2 25 257
2l e i S e saSUF i L P

e PSS oL S

KE N7 T,J;r_+ﬁ/,:uﬁtd?% m(}vu{ Y

VT e S o P ot e

(3
el ST Qi E

Kb I s F e Dise 67 2K

G ATE nd L ki rllore e P18

2 Aoy Ui e e g T

uﬁ.,,mﬁ;/fm:ﬂw;_u:‘%ut;?dx b

(1) e boes
WIS Tl St Fteid dr‘f’u’lL&gLy’dﬂrf‘a Extailile UIL I
e SIS ELAS

4/LL}gl,«/d}’r‘iﬂL'J"Z;!‘Df’u%w;ﬁ‘»J(mz.fy/wh/\azé?‘)"&ﬂ”

ST dﬁ‘m’g&%gd}r_u/ LI /',,»ﬂy“"u’&’u%’ a0l dels

165



Journal of Research (Faculty of Languages & Islamic Studies)

S 10 2 G e s G e uSUF

Eoleirfde ool EE ULt 27

(ro)“_K»JJLzmc;._,scw’g’iLL
A e uﬁj‘fi/»f‘a o e Vs S (106 sl
W I TE P e S DB b6 U 2o S e s
e Fnlu T e (e SO A L

LS U Nt S Lot 3 B L Tl Sy

LL ST s 2oL 3 AL Fias e e Ur LKL a2
St LTS A e
wéan!_/ug/gyﬂf‘;td"’_éaL:G/?J‘j’/?./uran:.’/um

/,wgwwz:.,,;}ééfauuu%t'guu@,dw‘j/ﬂ”

L HPbl (e e YUk S e

ST LS e e B S e e P E T n

(M) €20/

e nbUFE L P e e e St B S
d)ré;#l/u-éay’g&f;“,ﬂ!’;;%&mﬁ?.g”
lﬁ.:ul‘a(/rc;(g)ﬁgh/.cf“bfa/&:_.)u{,}lﬁ
L Ukilllyd (William  TrvineYss Tfés 22 o s
(Indian ‘G 1 27wt U P e 6
2 e o190 2 Bl 5§57 ol =L Antiquary of India)

(M e @IrL el a5 A
e e Urife EUutrid e Tl ent 6L Flersh
:‘QLJ/Q;lﬁgﬁ/édﬁlﬁﬂ&'»cuﬁ'ﬁg/m‘apaﬁuﬁuf}u.'f’;luf’clw*/.ﬁﬁﬁ

166



Ao il Pl
Kl S b A B s plend P ob Fl g2t B
etz AL G ot e Frenfbe e dundl e VWU
U EPe s Eb T
2 KW 31 2 E sy £ rFomd GFEL Gl i
e aUF S oty e S B o SRy S g st
!Qfleﬁ‘jLﬁ)/lZ.@@_La?K)yﬁy.jf’ T;GJ’/mﬂLGJLJ’U{W’&;%%?L@
S BTG 2K e Cs o U S E A 3T sz ek
AL Sl L ENL i e Syt Mg S Iy
Ererl Ube SISIRENE S 2stel 6ok S e BN 5
_‘ad)/((ﬁltﬁgf‘{d/u’!g/bfé:a@‘
5Ll P qu,fu’ﬂmba K(;n;oo/p,mr:&;ﬂ)d,&,umﬁgﬁug,y,,
e b nubUF R L FussiriS el Sy
&é)bufr Zy/.oﬁw;(]fu‘a J”gﬂﬁfzc qﬁﬁ“{.‘g”
fu/:"KJ’/ng Ul st Uﬁ)’@ﬂ/’/v‘aﬂbf K S
(rr)ly
< ST AP ER St sa U5 U
(mrrro—a||r’o)/::&”}Al(m«o/p,wrmmm/wrm)d,&,@,;&ﬁfd),»
ittt e il s Bt U B S 8L
_+J&fd&l{.:«yr‘;&/df@uldi‘)c«Ubédﬁ;ébul}!/’/*,!]'g
e L F e e eV S g L s $ Ut BT
K01 o B Y B GRS g eil il o
(8L an e S B L DAL 25 e WL L3 St S i
_ugétgnfu.;,yﬁd;g&J(ML};&_‘QQCWKQ@JJ’;&{;

167



Journal of Research (Faculty of Languages & Islamic Studies)

ST ER L s L S i P AT

iy u“%@;lu; Stz P &L wu?%

uﬁlﬁéf}:(’wwlimﬁ!é_,ou/:;frc}wugcf{

e bl R KBS Ll

(rm)
SIS A sz Uik L P 6§ e N k5o
Pt e 51 P i e tofedn S5 2d g S bnslb e e
U,?‘gd!}i/.a:lf

uEUsde sz e AL SEn St ot

LT T, e Sl S F e T

(b/w/,utz_/gé..»u/;;}(‘z';uﬁﬁul‘gd;lgf

e iz et il L fe

(1) Joo, A et St
:ugé/?:ﬁ uﬁuk@}@»ﬂfuw/wl Susy j:é,ﬁu?'g&;u/d)r

ST I Ly - el
KU i Ui S 101 352) U Uy

e T 37 o "FL e s i S L U1 nK A
[ol10) LEJ/J/JL}"}ILE VEH 7 el T ST U tUs sl L[du
s A sBEies G Soiduie SUESEuIGier-rr
PGP E T P e U R Sassty - FE I (1470 [o140)
SEJSE Pt P e\ L o S S 2t BV L s
—e e Ung Bl d C&,@w{fi,ﬁ»@;

ag.;g;-ur_uqfu.zs,fguﬁ"/smw:f@'_d@”

168



Ao il Pl

SEbL Sl SISt Sloy e e

w&fi%;guuﬂ';w;,‘auﬁ’ag,JUb‘a@f

GO NI

3 T INNNESE Far i Lt b S 2

25 Pl Pl AL SN U U sl FAIE P Srose
e ol NV e SobetSP S Tl F ol L e
St e Uhdg "o 26 s LS EE I L Sy
AT Wl VI E el 1 G

B e S B2 KU b S 3

B P Y P oy Y S e DYV P

S S Lt s L st P b

NS S I F T ISR SL 1 T

()<
LA U vw/;fdgsglzrriﬂm el L U e [ﬁgu’ﬂr
Skt it s G S flbaste AL L oty
Ul los S Bk QU st o Ulimsl s Gt 1 Ul so87
“dnrl

&(wj;,f'fi,’.;,?Jw‘;/5’15/éy;ﬁj,}J(mtrm—mnm)}@}

Ukl yu,fu,lyé;.;;./&@ﬂo;mfmﬁ.gw&i

Gl LA L ST umt SELI A

-u:a’(tK“/:'M/;"L,C@U;/fu//‘ad/lg}b_f

d}MjJQW:)l(WLQV/C M:“«%LJUT

LU E e e U F S e S e

169



Journal of Research (Faculty of Languages & Islamic Studies)

()L J%KJU.?’Z’LLQ-(/(}JW]@’
u:mrwQ4"3;/r”wu,ziﬁg/u&ut,;/lKwé_ ﬁryd)y_9utwu‘k fid
A L Pt §Ir P61 E et ST L 2 I S B
J'Katé‘uf.‘aﬂoté‘(m)u“ﬁ Kw_y/étéuﬁ.?fecwlé}u‘iu:
St b Pl s P ENL 2l P S e JES il

-Lagqt‘é//}”ga._u&'bguﬁmbg
LS p e ok T o frn e & Pt G 50017

e re i 6§z e i S i $ R SN U
WL U

2o o bl g PG

= nr e g in A 2 It

(r) S ot TS Dt s 2
e nil oL iar gL L G K GEe
S TL 6 EBE s Lot on Kl e L2
LT bt SN L bl STt s, Kid{,wgé“fwar/'”
e s fe L Wiz e 2 Bt BT, U
CUIEL L & Possl LU S id L U e s,
G PR L b SRl A ot s e 1 ULl
_mébﬁut REM

S GEte il st

I Stk o9 i TSN i AP, S G By

KA 1T LS AL St 2

e S S 5L S b T Fas)

170



Ao il Pl

Lozt & sl s fshl gl Se s uber/

detudubhendru-a e te

(r) e 37
S STTE Sy S o 6 P foaw A5
SL oloprirn e TS e Gl i L U St dns B
IGIL G ot I P e 85 1 oK 52 s
e G bl SN o See Bt L3S
e EL P $I S K I

IS oo SSh 28 Pt §vee e bl flr B sl
d’(ﬁ%ﬁfj{uf:%&Uziu’wug))muq;éfé/?u;fC@;!ﬁfuﬁcahﬁf
AL Y LpL 2l At L e g 2 St
U e b QU N1 2 SEL T e YA 25
G L 12 St el i P iires S e Lp L )
rﬁx{‘c«bﬂh‘l.ﬁ/’wﬂm}:&wéﬂl{»uﬁul_ujﬂ,ﬁi SIS 10
Fluslse ml G bt g el Lol il frsten Db bt
e G et St L den FIE S sa b TESK
SRE SIS S cﬁrﬁcu@/,’,@‘;,xgﬁ‘ﬁ; Qs S o
»/l”_(;mrz)aﬂmﬁm:‘-’ﬂlu/mf}»"Ksbﬁ;wuaug/‘-‘amfuﬁuﬂm
‘f‘}"#”m’_(moa)‘bﬂ;;/¢ﬁ/5£”(;uqo~)-‘Uzﬁ&md@g-w&up
i I ot S Ul L S psiin S et s, dote
-mé@uﬁmm; «,,,ﬂéygf},zg_;/fywum
LL/)”.‘L,.At/K(UKyu‘ryd)}”d:};d/‘&WL&/}”J¢&J’4;L’}7&LJ

U L Ssnidd e LU BRIt eSS St

171



Journal of Research (Faculty of Languages & Islamic Studies)

J‘i!dﬂr(w,é‘i VLT, v)to.,CiT@bz?_u;!Lduft{»u BHEA P,
(M-S
ol e et 376 P §r F L et S U S

b SUEA G E S AL e etz A8

WL DS S

o S rulesQornl 36 A A P LA At

I E S Pur £ vkl

AL ezl sl il (5% Swl3L 7 e 5311

L UAKUI PN e bre 2nlg L o

(Pt Sy P W5
Kurt;(@;!;fiulf‘afig:;wigy’ blal1E Uf T esasz o &%ﬂjﬁr
:,mfuajgfwd%&gz_ﬂziur_ugufcf Uil AL S s e
L/@{UXO/U’L&;L&;d}J}”_@ u""fd"?‘;g,’ﬁwﬁﬁziwuc@_@ JoL
L UFAIBEL AU uie Eoiss L ks 2o S
st Ll 5udt;,»(az:4/@wdyn‘;,f'fi.;uué uuuf’dufcf
IS hr-u bt iz e U S briiip b KU
§ il P FIU A e bl Ut Bl Sl 200 S
Sus AT S e Qoo nimd L L L ey e
S PR e Gl Bdn i

M C‘f’ﬁ@W}JﬁJd'uﬁVéfﬁfﬁ/Jﬁy”

WL e §1E 6 E S5 P b

I e bl TS & e L L

(F) e Gt Pl LT P S S

172



Ao il Pl

A G A E I F S el B L G sy
Sl o i o - F S S S FE U Pe st
:ugﬂui‘“éj.:c;d;lﬁ

oo enfle s M Uie enl P

b b Pl A e ST L E

ek AP UA gk S et O i g

(FY UL e (8 S
Kc,rd;lej;u:u)l},,‘?idtZ&&ﬁff‘a;{JL/ﬂfiﬁ,/@g.ﬁguW
A Sl SZ N b Uiy £ Tony o Fur oS o S
O A L KNSy

e U St Sl e i 6 0 —2Udu”

S5 LsislaFmbic il Sise (538

er gt SEF e 23 s tw,‘»;/p?fw“"é

B FPeat Surt b Yie SN 2oL TS

Ll s FIE Losk e F e S 5L 3T

et L 03 59602 e Sl

u,[(_/]u’! Wt S st >l §vos Ut Iy

i L L oo $r S 2 s 32 s 2

(r0) < QU AU Oy

P fw”uﬂfligut N0 P 2k eI L ansdaf S

A F S ETL U Sb0s& Fosd LT §Ir S U e ()
ST i PP e T E I e e S
Sl EolsiurL e Gy 2 S W1 SBUfaoi i, ek

173



Journal of Research (Faculty of Languages & Islamic Studies)
/,1@,»"@,‘2”{_1@1;@*12/-%4;utag;g»o/g’;;}b;b/idu&f g ls
A4

/uL}’Ku}utwjufuﬁﬁu?cﬁﬁL'Zugé_,»udﬂr”

EL St 1S Usn Plise T (fe 22

PLE U S Sl u?u? e ?u’?'(tg uxC@g

“.LL&T/j{&%dk&d/d:ﬁ,:*bTJ:UILL@/}LJJA%

(rz)
e Pt Sl 5§ Pt 32 £ = 1S e Lot 1
Ld}“/yﬁuwa:}(ﬁ,@’lﬁfwgg i HEL el Y nd
LTSS S Psg s ot 91 Pt s e By 52
Tl

ww”i/)dw@_’z_{/)mfgfd”w/ L

L(m/\or:dy)d/gt"/:&uVg/@l&j,@{wfwdy{wlgggu:;/gzim
S gb‘%,u:;rmJ”/?tLK;;gvfyugguédg;g?pﬂc‘un B
.,aclﬁd/;row“;»/p,wi/j’.»bé’o/*(}ff/&i/g(bhK‘Uu sl B
(FA)-YUE A U .g{_;fgf%rgﬁww;ﬁ;_‘a
< SSEebe5d s W&Q&}mﬁi /—}/)c A5

Sos b LA U S bl e 157

il AL 5L E g S a S S TS

e \TU AL G S 38  S et

g_ﬂ;u}”t‘W)G/Z!ﬁugdﬂf%’ﬁy‘éiu}ﬁ‘d

G (2P S5e0sl 15 6 ) L) ol 71 &

S E G M PS5 sl i T)

174



Ao il Pl

Z ﬂwuu,m(@u &3!,«/}(!3(0/“5,4@»14 =

D T P sl e TG 0L U 5K 2

e WK (et oz = B2) St £ i 2

SPGB D656 ZLAIG 2 5326

(P st b e Ao e o B e
L ied Ll Fls 22 L 5F 0 Jor L el Szl £ ol 21l
STt e T L T2 L o ks 5 15 J6 = 32 Tl S B
S s dn A F "2 3 Jﬁ@ﬁ.@,@ lu‘gmé’_uf;‘f_véggwdﬂr
S BGGeat Kl Lo (o, g 1o G
uj"&a

Kol 2620 ky Sz gt U2 i st

2 L ey e b ) ATl K

e P el L T S Doty pd U5,

e 3P d 2 Tl P 5 Pt e,

EIE e b Sl G S B L AF I &

() e dr§stsie S 4SO

Sl AUt GOt WS B 0P B P o
TS KL e I L JUR TG 22 bn P
Pl b TS S (S PSP be L E08*
(M- Golre &y
It 2o Sl P o 012 Gt 3L s Pt Ui Fa? S

AL s i M fre L G P ke f s st 2L G #)
SusBotsd O L S S L Gl e g S kel

175



Journal of Research (Faculty of Languages & Islamic Studies)
:ujﬂuﬁa@édho/fﬁi‘c‘at’fd;ulﬁ

e 0P Fulz e b BL Ut Un Tl B

u?‘éupwmr'guﬁuggf”%f Vel e

lordt o s YU

(M) e Wl P S 1

L f ”z_twmymd,&f@g&/ffd/gcq Jti | Pk S

el e /i e ST

LS 3BIhen Ut A UL Ul UsfrTslons

U e ke 6K 2 L

S L sl fslSise o9 S5 b3 sl

() Lyt e Qs OL-L Uiy e o
uwu@ﬁﬁ,@? Qﬁé%c;"zigwrut{zz_ﬂ/,uc&u S [fu/d)r LA
b2 & Us1_ L 3o s e s s ¥ IL 5
Sk Farelil e o iol o Sk e i uste s SIS

oo 2SN I82 E s S N Last”

() e GFtelsd

S L i S PUE S TE b ol S h

J%,;/@;;Ku}{)Mu@&id%@fufwv’;uﬂ}!/@@iﬁﬁ@i
S BB P LM b UF e s NS L5 S Sali
L Lt S BB LI Ud e UF T 2GS S Bt Sl
LB NNE= G5O P LE St Fos Gy
SSCE S EE 2 S DS Fiod Ur2 S

176



Ao il Pl
Lo WFS nEoie gty PP e eI fe

Surind unLl Yo femnthy G/anidﬂl);,q/uifanaj: ok
LI JL Firatndr e P ek it renfast
e T F L uP iy e Ll Ui s
I PP Gris BT S S P LT s oK S
ey U1 B s ST KL Fiar ot et S s s O
eI bbale

m&gLJL»AU:JELMLdMQﬁ,,zZMKJ?W 7

urtﬂulﬂgﬁi&;wdﬂrc;O?Loy’thz.t/dﬁ

L;Vﬁcu,/w&..,n@_“_?&nuw{&ﬁ’éﬁ/

S SIS s d Fosle Flaef slss

s ea S e AL G5 ol Fe

(o) (Fi Teme e P lsblI6 00

177



Journal of Research (Faculty of Languages & Islamic Studies)

= bJly

LA P L o S AT Y e 2l Fur s
BELL e iU fS B Fre Lt S E
PRSI/ ey S B ) Sl
;y*/“ulzz?,utu;/)?&f_y/.;’/b?mug}zi A dEL Pl Sl
b b F At B 5P B U S s A
St FE T e B B e G
Skl gt SSUG A6 37 KK e iU
i L Pup el o ek ETFL AU o I P
L BELAL 2 P S F U 2L
»Aéjf rLuﬁf‘L,,ﬁtmﬁer.gKﬁgdﬂrut u"Z_algC
TR S B S i S L b st Tl

s o A ST ot U6 L Pt S
R R S I B T e Y
JES -G Ul bk FEiir st ) Ll
S SEIN AT

L L s Shia e S8 L Lol s L Fias S
(Fe B L s o TS o b loel 2l
Pl s g adimId L il ine B e bt ol
2

£ AT UL bl pehia u(&;'ﬁ’dﬂf/cdu S~

178



Ao il Pl
m}-‘:agu:&:’%ﬁz-u; éné@c(ti L"fwu}:%m_/;?@l
e P FES g L A U st
wls P

Ve Qe et iy 2l 2 SEL it bed_olo oy A
_Lnélﬁ

I el 1 UL TS 6 T el bol § S n 33 ¥
A&l L85 FnP eSS L5 i e 35
€ T i Sk s :A{f}qﬁ’_{: S u,,dg,;“&;uf
U é@é/.,;/jvé'gwigwufb:;mwfd;;w,sw

Ut ki S ib S, B S P ol K
(o) st e poud L & nfie AEL L
/}/i’dT(l'«.CJ;WJ;:”-Jbﬁﬂ(.;/)”&;u/;#”_d,&/,.;,,y}ﬂ;

LuSifhbe cnlpbfe e Sfrdiec p fmi ooy X
LQL&;«Q}’LQ}-@bW!C}LgW C‘lgd/wldzﬁ-g,ﬁ? K b
_Ll/élfigplibz&,zi“’ 2

:«)lff/b"-c“félf?'; J’u:»ﬂd“]‘j‘{luﬁu;ﬂe»y@;:«@}i &41,4/6;’% PA¢
&}Ué’uﬁdqéijLK—ﬁ”Z;_’ﬁﬂi’Mf”.;u’g(&;’/ﬁ"&g&b)Ld}&A
Li“"“‘&t“‘d&’ﬁ«f{,—’ =W Lol d)/_y/étffc G s
_uzzﬂ"/)f.'.ﬁd/:/@f“&u;d;w!atﬂf

OIS e L Slug L oG K
UL G0 ke GIAA) U G e <187 3t (S o ~(51A92)
— G SEG0D e st G (197 ) e L b bl (6 19179)

M =T U FE S STl st i SNz s Tt Pl ol _y

179



Journal of Research (Faculty of Languages & Islamic Studies)
ALt
;1990:/;4&,“1lp,.’LC‘I‘Vu‘:d/:‘:)Kr"'}'/lﬁ(.;/)_ay,« Tl T
Jey a%ﬁo@yﬁfju%uf‘3;;1”&L,/uﬁ;lqrrd/}'?'¢ &41,4/6;’/
SEFESUA AL et et N E s Bl
W bl
uf/}(lﬁ(;/) “&4%,&3”,1%&” “ e 1l [ﬁgw/%;”’_ﬂdﬂﬂ
199052 e 2 5 B P8 )
s Q;!—&gl,yfd;’r”,lf:" “ etk FL P A5 bl s
(199 ué’m»ﬂ@]ﬁl:/\ou’:ﬁ!ﬁ(;/)djw‘&w
e T a0 e T 3 St M8y o
18903, 245 s sbsered AP bl (102 )
el &LJ,Qn—ggwd)r”.lf’“J,J&gg{ﬁytu/’_%ﬁ:dkgﬁ
#1991 u@i(ﬂvz)»/!d“/“g‘%l:m;u‘ip;,dg
A0 G I VL P b\ T3Sk sl
(928G st GIA A S T (e ) 5P i
NS

b S

s M Gl i 2 G T
G201 U el 5 e lom T ool b e Al
(1980 1 51

oA U 928 5 P P T e s i
»/!”.uf,&gu“l,-'?f/l)",llﬁ--“_tad@w”f”/\c(ﬁ/tlgjj)cuﬂa'@Jt’d/};;
AL G B3 P ide Ut S

180



Ao il Pl

@J‘UQQ%J};”MJ@‘

ﬂg@/wﬁ@”_“mm;mer o 5§61 30 (5 P 2329 40l 17
uﬁLLJ&Lﬁ;Lm;u,rmm_as,,%ft?‘j,,l}ufl,iymmqmm
NP i

(o

I F e

A19AA «;@(M)wl@)ﬁ!:z.nu’_‘}/i.ggwdﬂr
Alou’:&gu/pl.ﬁf_f/lf:d},/.:»@f

Ubblys e

kBT

Mﬂ‘&;’ﬁf;’ahﬁf-ﬁ/’j‘d}&[&)v

W Ui i

Y MsE L i

S oI

0 I i
;I‘Hr’c/ﬁ:/\égﬁ(j:!/“(wﬁ’:b‘ﬁ“;;uglug;,;/l”&;l,gdjy

IR el o TS L by I

0 el s

4 Y, «« @ 7 LT . i3] . .S,
M/"'(/J}/’LLQ ‘fbf/ S »/lLQL—u;uf -F/’))’:dx./ﬂ/l
FLO S 19

%‘/)“&?Qﬂlufuﬂ”.‘%c;d)ljl’&f?;dﬂJu/l”.f/b"rcjfﬁg ul.f
;H%}@T(W’uf"ﬂ‘u"‘{ﬁ/nY"QU”:(»,J%J';‘;%_@

181

—Fe

-

-ty

-t

S

-1

-

-

A

-9

—

sl

-y

s

—rr



Journal of Research (Faculty of Languages & Islamic Studies)
Wu‘mwd‘u;;di ’M“g&w;/: /é,/?:u:’;bf
BT O PR RS A BB SN A Nt
2l AVt Pl Prisenaan P is frg”uﬂfli Krasd i f (55
S F e ST e S B T, Bt e QT
AV AR S A LB e 2
_La)ﬁréf&fj
AP 3Ae O el Rl e g%’:,’wj”_ul;u”é/
ISl Ttk e S Aok
‘Qfﬁ@"uf“‘ DK ks Cf:“;uﬁ ol 5 o
P S 19AG-AY
19902 S AUl Sonl FLoer f Fe in P s 576
“;,ua&U)Q;’—&;u,fdﬂr”.lf”“u&’K»ﬂ—ﬁﬁdﬂ/’.}@:ﬁ}"»
ersde P A AIEE 2
Al ok T L fepandle Pt L6 o 4
0 Pt i b 2zl
el
ruu";hul/z‘tg”_&ﬂﬂé/

(J;ug)‘;momu#{}?k}i’,@trw"“&gl,g/;”_/lﬁ‘u"’/w:”

182

-r

-y

-rz

-

-9

— (e

-M

-y

-

-

-



